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CHAPTER |
INTRODUCTION

Background of the Study

According to Ministry of Education (2008), foreign language teaching in
Thailand aims to prepare learners to be global citizens. The main content in foreign
language teaching includes language for communication, language and culture,
language and its relationship with other learning areas, and language and its
relationship with the community and the world. To reach this goal, a teacher’s role is
to provide language knowledge, cultural content, and opportunities for students to use
the target language in various situations, both inside and outside the classroom. Thus,
students will be able to use the language to seek information, further their studies, and
communicate in a global society. English is one of the foreign languages that are
taught in school and follow the instructions indicated in The Basic Education Core
Curriculum B.E. 2551. However, it can be said that up until now English language
teaching in Thailand has not prepared students for the changing world (Wiriyachitra,
2001).

In today’s world, people change the ways that they communicate (Colford,
1996). Colford (1996) pointed out that, in this innovative era, people write more in
the form of ‘electronic texts’ and publish their writing on the internet. Miniwatts
Marketing Group (2013) revealed a finding that English is the most used language on
the Internet. If the Internet affects the way people communicate, then it affects
English language teaching (Akinwamide & Adedara; Bolton, 2010; Teeler & Gray,

2000). Teeler and Gray (2000) illustrated that there are various resources, teaching



ideas, and activities available on the Internet. As such, teachers need to adjust their
lessons to coincide with this innovative world and serve the needs of students.

As mentioned above, the role of English writing becomes more important as a
tool to communicate through technology. However, as previous studies have shown,
the English writing ability of Thai students that needs to be improved. A recent study
by the Ministry of Education: Report on Language Testing in the Thai Mathayom
Schools (cited in: Kitchakarn (2012b) revealed that Thai students perform poorly in
English. In particular, their writing skills showed an urgent need for improvement.
Likewise, Wongsothorn (1993) studied the levels of English skills of Thai students.
The participants in this study were 697 mathayom 3 students, 525 mathayom 6
students, and 493 first, second, and third year Chulalongkorn University students. The
research found that the English skills of participants at all levels needed improvement.
Prapphal (2003) investigated the English proficiency of Thai students and directions
of English teaching and learning in Thailand. In her study, she compared Thai
graduates’ CU-TEP scores to TOEFL scores of graduates from other Association of
South East Asian Nations (ASEAN) countries. The results pointed out that Thai
graduates’ English level was not suitable to study abroad. When focused on CU-TEP
writing skills, she found that the participants’ mean score was 50% lower than those
of other nations.

A reason that may explain why Thai students have such a low ability in
English writing is that writing is considered the most complex and difficult skill for
language learners (Joshua et al., 2007). They explained that there are various factors
that influence writing such as learners’ attitudes about writing, writing ability, interest

in the topic, background knowledge, and experiences. Tongpermpoon (2008) stated in



his report that writing in English is difficult for learners because they need to have
enough background knowledge about lexis, syntax, and organization in order to
produce good writing. This supported a study by Toh (2000), which indicated that
Thai students have limited vocabulary and have problems with grammar, punctuation,
spelling, and expressing what they want to say. Moreover, Thai teachers focus too
much on grammar use and writing mechanics.

Brown (2007a) suggested that elements of writing such as structure,
organization, and rhetoric are important. However, focusing too much attention on
them can block learners’ ideas. Fleming (1991) stated that there are many writing
assignments that students are expected to do in class such as report writing or writing
summaries of texts. These senses of expectation are traps for both teachers and
students because most of writing assignments deny students the opportunity to use
their creativity, block learners’ fluency, and do not provide space for students to play
with their ideas inside the assigned topic. In effect, students’ writing pieces are
controlled, predictable, generic, and unemotional.

Employing creative writing in the classroom can make students’ work livelier
and enhance students’ writing ability (Cremin, Goouch, & Lambirth, 2005). Creative
writing is writing that is associated with creativity (Burt-thomas, 2010; Lubart, 2009;
Sharples, 1999). Guilford (1950) defined creativity as an ability which involves
applying sensibilities to problems, having creative fluency of production, generating
novel ideas, having flexibility of mind, synthesizing, reorganizing, having a high
degree of complexity of the conceptual structure, and evaluating.

Previous studies have indicated that creative writing benefits students. For

example, Temizkan (2011) investigated the effects of creative writing activities on



story writing skills. The results revealed that the story writing post-test scores of the
experimental group were significantly higher than in the control group. He discussed
that creative writing activities are more effective than traditional writing education at
improving students’ story writing ability. He continued that creative writing activities
also have a significant effect on content, setting, and time dimension of story
structure. Similarly, Dai (2010) studied the effects of an English language creative
writing course for sophomores in China. She found that the creative writing course
allowed students the freedom to explore different aspects of themselves and the
environment around them, express their ideas, use dialogue effectively, and
experiment with the use of various structures. As a result, students’ language
proficiency and critical thinking skills improved after taking the creative writing
course.

Getting students to write can also be difficult for a teacher. Online instructions
could be a good motivation and a helpful facilitator for students to write in English.
Support for this line of argument was provided by previous studies. Duan (2011)
examined the relationship between students’ motivation and second language writing.
In her study, she mentioned online writing labs as a source for authentic materials
where learners can learn about grammar and writing, interact in an authentic English
environment, develop their language proficiency through self-access sites, and
improve their writing skills through corpus technology. In online writing, learners are
encouraged to be autonomous learners. They play active roles as actors, creators,
writers, discussants, and editors. Merchant (2003) conducted a study on the use of e-
mail as a means of providing support for classroom writing. The research showed

positive effects on students’ writing ability. Furthermore, the digital communication



used in this research provided a creative form of interactive written discourse on
screen. Additionally, Kitchakarn (2012a) compared students’ summary writing ability
before and after they were taught using an online blog. The results revealed that after
the students worked together on web-blogs, their English summary writing mean post-
test score was higher than that of the pretest, and they had positive attitudes toward
using web-blogs in learning.

From the problem mentioned above that Thai students need to improve their
writing skills, creative writing should be added into English writing classes in order to
balance cognitive skills and creativity (Dadds, 1999 cited in Cremin et al., 2005). As
previous research demonstrates, (Duan, 2011; Kitchakarn, 2012a; Merchant, 2003)
bringing online activities to English learning can motivate students to write and can
promote students’ writing ability. To summarize, creative writing and online activities
seem to help students become more successful in writing since it can improve
learners’ writing ability and motivation to write. Therefore, implementing creative
writing and online activities into a creative writing course should improve students’

creative writing ability and motivation to write in English.

Research Questions

1. Is students’ creative writing post-test score after taking online creative
writing instruction significantly higher than those who took face-to-face creative
writing instruction?

2. What is the students’ motivation towards each type of instruction?



Hypotheses

Based on previous research on creative writing (Dai, 2010; Temizkan, 2011)
and bringing online activities to English learning (Duan, 2011; Kitchakarn, 2012a;
Merchant, 2003) which indicated favorable results, using online creative writing
instruction could assume that,

1. Students’ creative writing ability after taking online creative writing
instruction would be significantly higher than students who took face-to-face creative
writing instruction.

2. Students would have positive motivation toward the online creative writing

instruction.

Objectives

1. To compare mathayom 1 students’ creative writing ability after taking the
online creative writing instruction and face-to-face creative writing instruction.

2. To compare mathayom 1 students’ motivation after taking the online

creative writing instruction and face-to-face instruction.

Scope of the Study

1. The population of this study was 580 mathayom 1 students who were
studying in the second semester of academic year 2014 at Kannasootsuksalai School.

2. The sample in this study was 38 of mathayom 1 students who took basic
writing course in the first semester of academic year 2014 and were studying at

Kannasootsuksalai School in the second semester of academic year 2014.



3. The variables in this study were as follow:
3.1 Independent variables were;
3.1.1 Online creative writing instruction
3.1.2 Face-to-face creative writing instruction
3.2 Dependent variables were;
3.2.1 Students’ creative writing ability

3.2.2 Students’ motivation towards each type of instructions

Definition of Terms

1. Online creative writing instruction (OCWI) refers to sets of writing
activities which required students to interact with functions of web 2.0 tools such as
hyperlink, message board, and mailing list. Students worked on the online creative
writing instruction in their free time at home or at the library. They planned, wrote,
edited, and shared their stories online in both synchronous and asynchronous
environment. Later, students were asked to publish their writing on
www.storybird.com. The online creative writing instruction was developed by
following the steps of teaching creative writing (Carter, 2010) and the principles of
using web 2.0 tools (Lewis, 2009).

2. Face-to-Face creative writing instruction (FCWI) refers to sets of writing
activities that were conducted in a writing classroom. Students received the same
content as the online creative writing instruction, but students interacted with their
classmates and teacher in a classroom setting. Students performed parallel activities
with the online creative writing instruction. Students planned, wrote, and edited their

stories in their notebooks. Students shared their stories by exchanging and reading



them aloud in the classroom. Later, students published their stories in a story book
format.

3. Creative Writing refers to the products of writing activities which required
students to use their imagination and creativity to compose a writing piece such as
poems, scripts, stories, and novels. In this research, creative writing refers to short
stories written by students from both online creative writing instruction and face-to-
face creative writing instruction. Students used their language skills, creativity, and
the knowledge of elements of a story to create a short story. Students followed seven
steps of creative writing instruction proposed by Carter (2010); opening, free writing,
discussion, teacher modeling, class writing, sharing writing, and concluding. Finally,
students’ creative writings were published online for those who received the online
creative writing instruction and in a class story book for those who received face-to-
face creative writing instruction.

4. Creative writing ability refers to the capability to demonstrate ideas
through writing. The advanced creative writer demonstrates skills that express all
story elements; characters, setting, organization of plots, creativity, sentence structure
(fluency), and grammar and spelling (convention). The creative writing ability was
measured by creative writing scoring rubric which was adapted from the Rubric for
Short Story, Communication Arts and Literature, from the University of Minnesota.

5. Motivation refers to students’ behavior because of the enjoyment of
learning through online creative writing instruction and face-to-face creative writing
instruction. Students’ motivation was measured at the end of the experiment by

motivation questionnaires. The results of the motivation questionnaires were used to



investigate which type of instructions would have higher positive impact on students’

motivation in learning and writing.

Significance of the Study

The researcher intended to improve students’ creative writing ability by
developing an online creative writing instruction as a platform where students could
learn writing, interact with their classmates, write and publish their stories, and
develop their creative writing skills. Moreover, online creative writing instruction
could motivate students to learn English writing and enhance students to continue
writing English after participating in the online creative writing instruction.

For teachers, this study shows the potential of using technology in a writing
course. Teachers should consider integrating online activities in order to improve
students’ motivation in learning and writing English.

For students, this study exposed them to materials and tools provided on the
internet to improve English proficiency. Furthermore, the researcher intended to

promote autonomous learning.



CHAPTER Il
LITERATURE REVIEW

This study involved two major areas of study which were teaching creative
writing and teaching writing online. The literature review on the topics is presented

below.

1. Teaching Creative Writing

1.1 Approaches in Writing Teaching

Means and Lindner (1998) suggested two approaches to teaching writing in
middle school, but they focus on nonfiction writing. They explained that students in
middle schools have a natural ability to write fiction, but they should practice writing
nonfiction as well. Nonfiction writing skills include connecting cause with effect,
categorizing, distinguishing specific from general, and so forth. This first approach is
to saturate students with techniques, give them lots of practice, and wait for them to
catch on; or walk them through nonfiction slowly, showing them one technique at a
time. The second approach is suitable for those who seem lost and discouraged. For
example, teachers write a topic sentence and have students write the supporting
sentences, then write the supporting sentences and have students practice writing a
topic sentence. When students do that activity a few times, teachers have them rewrite
the supporting sentences with particular techniques such as examples, comparisons, or
definitions.

Beside these two approaches, Hickey (2010) proposed an analytical approach

to improving students’ writing through a three-stage teaching sequence: 1) Shared
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Reading — exploring the language and structure of a text, 2) Shared Writing — shared
composition, supported writing or teacher demonstration, 3) Independent writing —
putting what has been taught into practice. If any of these steps are missing, then that
writing lesson will not achieve the best results.

Nation (2009) proposed four approaches in teaching writing: Meaning-focused
Input, Meaning-focused Output, Language-focused Learning, and Fluency
Development. Meaning-focused Input suggests students put their experiences and
knowledge into their writing on various topics in order to make the writing tasks
meaningful to them, while Meaning-focused Output focuses on writing practice in the
range of genres. Language-focused Learning suggests writing is a process. Fluency
Development suggests students should increase their writing speed so that they can
write very simple material at a reasonable speed. Fluency development can occur
through repetitive activities and through working with easy, familiar material.

To teach second language writing, Hyland (2003) proposed six approaches to
teaching writing skills as a guide for curriculum development. Each approach focuses
on different aspects of writing skills; language structure, text functions, creative
expression, writing process, context, and genre. Teachers can adopt and follow one of
these approaches or integrate some of them in their courses. The important key is that
teachers need to know the objectives of the course. Therefore, they can select the
approach that supports their teaching.

According to the research objectives that this study investigated on creative
writing ability; therefore, the researcher focused on creative expression. Hyland
(2003) discussed that teachers use this approach to enhance students’ expressive

abilities and to help students find their own voice to produce writing which is fresh
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and spontaneous. He added that this focus further urges teachers to respond to the
students’ ideas, rather than focusing on grammatical correctness. Therefore, students

are encouraged to be creative and to take chances through free writing.

1.2 Writing Ability of Thai Students

According to previous research regarding Thai students’ English proficiency,
Thai students have problems with writing skills and the results also pointed out that
writing skills need to be improved.

Wongsothorn (1993) studied the levels of English skills of Thai students. The
participants in this study were 697 mathayom 3 students, 525 mathayom 6 students,
and 493 first, second, and third year Chulalongkorn University students. The research
findings showed that the students’ English skills, especially writing skills, at all levels
needed improvement.

Prapphal (2003) investigated English proficiency of Thai students and
directions of English teaching and learning in Thailand. This study examined the CU-
TEP scores of Thai students who graduated from local universities that were
submitted to attend the Graduate School of Chulalongkorn University in 2001 and the
TOEFL scores of graduates from ASEAN countries. The results revealed that the
average English proficiency of Thai students was lower than students from other
ASEAN countries. When focused on writing ability of graduates from local
universities, the average writing score of graduate students in science, non-science,
and international programs were all 50% lower than the average score of students
from other countries. The results suggested that Thai students who graduated from

local universities in Thailand need more practice in every language skill. Prapphal
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also suggested that English skills, computer skills, and cultural knowledge should be
integrated into language courses in order to help students communicate at a global
level.

Seren (2011) explored the problems in Thai students’ writing ability at Roi-Et
Rajabhat University. He found that most students have problems with writing skills,
even at basic sentence level. These writing problems were in vocabulary, grammar,
mechanics, content, and organization Volante (2008). In addition, students’ lack of
writing skill and confidence is another reason leading to the students’ poor writing
ability (Phochanapan, 2007).

Watcharapunyawong and Usaha (2013) found students’ writing ability is still
unsatisfactory although writing courses were offered as elective and compulsory
subjects for undergraduate students and some majors require writing courses in order
to graduate. Therefore, they conducted a study on Thai students’ writing errors in
different text types to investigate the cause of problems in Thai students’ writing. The
results pointed out that Thai language interfered with students’ writing ability. The
errors fell into the following 16 categories: verb tense, word choice, sentence
structure, article, preposition, modal/auxiliary, singular/plural form, fragment, verb
form, pronoun, run-on sentence, infinitive/gerund, transition, subject-verb agreement,
parallel structure, and comparison structure, respectively, and the number of frequent
errors made in each type of written tasks; narration, description, and

comparison/contrast was different.
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1.3 Definition of Creative Writing

Various educators and writers suggested that creative writing is associated
with creativity (Burt-thomas, 2010; Lubart, 2009; Sharples, 1999). Creativity involves
imagination, unconventionality, risk-taking, flexibility, and creating new
classifications and systematization of knowledge (Sternberg, 1985). Guilford (1950)
defined creativity as an ability that involves applying sensibilities to problems, having
creative fluency of production, generating novel ideas, having flexibility of mind,
synthesizing, reorganizing, having a high degree of complexity of the conceptual
structure, and evaluating.

Andrews and Smith (2011) described creative writing as the composition of
texts that involves the process of imagination, arrangement, voice, position/stance,
expression and metaphor.

Kucuk (as cited in Temizkan, 2011) pointed out that, in creative writing, a
writer creates ideas that are different from everyone else’s ideas by using imagination,
achieving originality, and writing fluently while taking pleasure in the act of
composing.

Tin (2011) defined creative writing as creative language use. She explained
that it is the playful use of language to construct new or unknown meanings,
transforming one’s current linguistic and conceptual world and involving several
types of creative thinking.

Lubart (2009) stated in his report that creative writing involves collecting
fragments of dialogue, descriptions, scenes, or images, seeing the relevance of
information or personal experiences for a work in progress, combining fragments,

elaborating on sequence of text, and revising the text.
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Harper (2010) indicated that creative writing can be investigated by the
activities of creative writing and the finished works that emerge from the activities of
creative writing. In other words, creative writing involves a set of activities, or
process that can be discovered by the investigation of the finished work. He added
that ‘creative writing’ mostly refers to activities. The results of these activities are
often called by specific names — for example, the ‘poem’, ‘script’, ‘story’ or ‘novel’
that emerges from the activities of creative writing.

From the definitions by the educators and writers, these are some common

characteristics of creative writing: imagination, creativity, and the act of composing.

1.4 Fiction

Earnshaw (2007) pointed out that there are three main types of creative
writing: poetry, drama, and fiction. Fiction, in fact, is most often referred to as
creative writing (Dawson, 2005). Fiction is the merging of fact and fantasy, writer’s
memories, and writer’s imagination (Carter, 2010). Carter added that a good starting
point for writing any form of fiction is to consider the writer’s own life and
experiences. To do so, teachers encourage their students and classes to share their
stories from their own life and significant experiences — events which are meaningful
to students, or simply some amusing short tales.

Children learn fiction naturally from stories they read or heard. They also
learned naturally on how the story is organized and what elements that story has
(Tompkins, 2004). There are many forms of fiction such as novels, short stories,
plays, and monologues. In any forms of fiction, good writings involve plot, conflict,

character, and setting (Carter, 2010).
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1.4.1 Action and plot refer to the sequence, or order, of events in a
story. Plots may be very simple or very complicated, and there may even be more
than one plot in a story. The plot of an effective story reveals a series of events that
build to a climax, or point of highest interest. After the climax, there is usually a
turning point that leads the story to the end.

1.4.2 Characters refer to the people, animals, creatures, or inanimate
objects that are in a story. Writers must use words to make their characters come alive
for the reader. Their words must give clues about the physical features as well as the
personality of each character.

1.4.3 Conflict refers to a struggle within one person or a struggle
between more than one person that makes the story interesting. Conflicts may be
external or internal. While external conflicts usually involve a lot of physical action,
internal conflicts take place within the character’s mind. The most common kinds of
conflicts in short stories are people against people, people against nature, people
against society, and people against themselves.

1.4.4 Setting refers to the time, place, and whole background in which
the story takes places. Writers often use specific, sensory detailed to create a vivid
setting.

In this study, the researcher asked students to create short stories which
contained plot, characters, conflict, and setting in order to measure their creative

writing ability.
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1.5 Principles of Teaching Creative Writing

In a creative writing class, Tompkins (2004) explained that there is a
connection between reading and writing. As readers, students see examples of how
the authors used a story structure. As writers, students work with the story structure
and consider the impact on their readers. Therefore, it is important to integrate reading
and writing in a creative writing class. Essex (1996) discussed that each student has
different degrees of story-sense, although the read hundreds of stories. This story-
sense can be reinforced during classroom reading and post-story discussion. If
students are led in a helpful way in these discussions, they may begin to see
similarities and differences between books of different writing styles and content and
will begin to form an idea of the forms and structures that stories generally follow.

Carter (2010) suggested that a good writing environment is very important and
teachers should make students feel that their ideas and contributions are valid and
valued. To do so, teachers listen to students when they make contributions or read
their work aloud. Teachers write with students on a regular basis and share students'
writing with the group. Teachers make supportive and sensitive but critical comments
on students’ drafts. Teachers publish students’ work. There are more things that
teachers can do such as allowing students to work at their own pace and spending
time thinking about their writing; keeping an open mind on the length of a piece, as
creativity should ideally not be quantified; asking only volunteers to read aloud a first
draft; being flexible in regards to the content of class activities — at times allowing
students to take their writing in their own directions; encouraging students to be
supportive and attentive to each other; and organizing the group into ‘feedback

partners’ or small groups on an ongoing basis.
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1.6 Steps to Teach Classroom Creative Writing

To create a creative writing piece, Wallas (1926) created the four-stage model
of the creative process: preparation, incubation, illumination, and verification. The
four-stage model explains how a writer creates a creative writing work. Preparation
involves a preliminary analysis, definition, and setting up of a problem. It requires
conscious work and draws on one’s education, analytical skills, and problem-relevant
knowledge. Then, the incubation phase follows. During incubation, there is no
conscious mental work on the problem. Many idea combinations are believed to set
up at this stage. A third phase is called illumination. Illumination can be characterized
by a flash or a sudden enlightenment. He suggested that illumination is often preceded
by an intuitive feeling that an idea is coming. The illumination phase is hypothesized
to be somewhat delicate and easily disturbed by outside interruptions or by trying to
rush the emerging idea. After the illumination phase, there is a phase of conscious
work called verification, which involves evaluating, refining, and developing one’s
idea. He also noted that during creative problem solving a person could return to
earlier phases in the process. Thus, this process is suitable for advanced writers.

Tompkins (2004) proposed five steps of teaching elements of story structure.
The first step is Introduce an element. In this step, teachers introduce an element of
the story and develop a chart to define the element. Next, teachers and students read
stories together and discuss how the element was used in the stories. The second step
is Analyze the element in stories; children investigate how authors use the element in
particular stories by retelling orally, with drawing, and in writing. Next is Review the
element. Teachers review the characteristics of the element using the chart developed

in an earlier stage and asking students to restate the definition and characteristics of
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the element in their own words. Then, children apply what they have learned about
the element of the story structure by writing a class collaboration story in the Write a
class collaboration story stage. Students follow the writing process stages by writing a
rough draft on the chalkboard. Then they revise and edit the story and make a final
copy to be shared with all class members. Last, students write individual stories
incorporating the element being studied and other elements of story structure that they
have already learned.

To teach secondary school students, Carter (2010) stated that the instruction
needs to follow a coherent structure to enable the mind to create effectively, to give
students more time to wrap up ideas, to share ideas, and for the resulting material to
fully grow and develop. He also proposed a class structure for teachers to conduct

their creative writing lessons, as shown in figure 1;

Opening

Freewriting

Discussing

Teacher modeling

Class writing

Sharing writing

Concluding

Figure 1: Carter’s (2010) creative writing class structure
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He explained that in the Opening stage, the teacher informs the class what they
will be writing later. In the Free writing stage, the teacher can use a quick writing
game as a warm-up. He added that it is best to avoid going straight into a class
activity. Free writing allows students time to adjust to the creative demands of the
class. Even a couple of minutes of free writing will help students to focus and allow
ideas to start flowing. In the Discussing stage, the teacher provides a reading text as a
model. The teacher let's students discuss the elements of the stories. Teacher
modeling requires collaborative work from the class. The teacher writes on the board
with contributions from the class. In Class writing, students do the writing activity
such as brainstorming, planning, and drafting. In the Sharing writing stage, students
share their writing to their partners, small groups, or the whole class. Teacher’s and
Peer feedback occur in this step. In the Concluding stage, students discuss developing,
revising, drafting and editing, and publishing. He explained that drafting is the
process of producing different version of a text so that it develops and improves. At
the first couple of drafts, students should be concentrating on putting ideas into their
stories. At a later stage, known as ‘editing’, students can work with their peer and
focus more on the presentation of the piece such as the spelling, handwriting, or event
grammar or punctuation. To demonstrate the drafting process to young writers,
teachers can produce displays of work in progress as an example to students. Then,
publishing needs to occur on a regular basis and gives writing a sense of purpose. If
students are actively involved with publishing themselves, it can be a source of
motivation. Publishing can take many shapes and forms such as anthology,

magazines, local newspaper, display, or website.
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1.7 Assessing Creative Writing

There are three main types of scoring methods in second or foreign language
writing: primary trait scoring, holistic scoring, and analytic scoring (Weigle, 2002).
Primary trait scoring is specific to a particular writing task which is identified by the
task designers. This method allows teachers and students to focus on a critical feature
of the task, such as appropriate text staging, creative response, effective argument,
reference to sources, and audience design. Holistic scoring contains a set of
benchmark scripts at each level that are intended to describe the criteria for that level.
This method aims to rate a writer’s overall proficiency through an individual
impression of the quality of a writing sample. The last method is analytic scoring.
This method separates the features of composition into components that are scored
separately.

However, assessing creative writing is subjective and depends on the reader’s
point of view. Grades are metaphors for the progress a writer has made both of
themselves, and in comparison to the others in the class. Teachers who independently
look at the work carry out this grading. Many writing courses are assessed by a
portfolio of creative writing and an essay or commentary on the aims and processes
involved in writing. Some courses also have examinations. Essays and examination
materials tend to be assessed using the same criteria as for an expository essay
(Morley, 2007).

Tompkins (2004) suggested that assessing students’ creative writing involves
more than the simple judging of students’ finished stories. She suggested three
components that teachers should consider: children’s application of the element in

writing, children’s use of the writing process, and the quality of children’s finished
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stories. She also suggested six traits to assess students’ creative writing pieces. These
traits are ideas, organization, voice, word choice, sentence fluency, and convention.

Moore (2007) proposed an analytic creative writing scoring rubric which
assesses characterization, setting, organization of plot, research for short stories,
creativity, sentence structure (fluency), and grammar and spelling (conventions) with
a total of 100 points. Characterization refers to the ability to describe main characters
using a variety of direct and indirect techniques, and readers can describe the
character accurately. Setting refers to the ability to use vivid descriptive words to tell
when and where the story takes place. Organization of plot refers to the ability to
organize a story in which one scene follows another in a logical sequence with clear
transitions. Research for short stories refers to the ability to research three or more
sources that are well documented to use in effective writing. Creativity refers to the
ability to use the imagination to create details and/or descriptions to contribute to the
reader’s enjoyment. Sentence fluency refers to the ability to create well-constructed
sentences with varied and interesting structure patterns. Grammar and spelling refers
to the ability to use the language to express ideas without errors in grammar or
spelling that could distract the readers from the content.

In the current study, the analytic creative writing scoring rubric proposed by

Moore (2007) was adapted to suit the study context.

1.8 Feedback
As mentioned in the previous section, assessing creative writing is subjective,

and grades are metaphors for the progress a writer has made (Morley, 2007).
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Feedback is essential in a creative writing class (Carter, 2010; Essex, 1996; Morley,

2007).

1.8.1 Peer feedback

Essex (1996) suggested that peer feedback is sometimes useful more than a
teacher’s feedback. Having students read each others' work and comment upon it can
help both reader and writer. Writers are provided an audience for their work, and the
reader may pick up on techniques of their friends’ writing. The writing class can be a
platform for critical thinking skills that students are encouraged to use in their
learning. Peer feedback also promotes student interaction in classroom. Thus, this
feedback needs to be modeled and monitored. Moreover, students should follow the
same pattern in giving feedback; for example, students give positive comments first,
and then they give constructive feedback (McNally, 2010).

Carter (2010) stated that peer feedback should be given on a regular basis.
Students work together to read each others' work and give useful support, advice, and
criticism. When students are giving feedback to their partners, it is important to be
sensitive and polite at all times. Peer feedback should start with a positive comment
and then make a suggestion for developing the piece. Teachers should emphasize the
importance of feedback and make sure that students read their friends’ work slowly
and carefully. During reading, students should make a note of the points to be
discussed. Students also can discuss the ideas for a new piece with their friends before
they begin writing. He also proposed a fiction checklist as a guideline for students in

giving feedback.
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Fiction checklist

The questions below will help you to remember everything you have to think about

when reading through a draft of a story.

Beginnings and endings

* Does the opening grab your attention
and encourage the reader to go on
reading?

* Do you get into the story as quickly as
you can?

* Have you got the best possible opening
sentence or paragraph?

* Have you chosen the right place in the
story to start?

* Do you have the right ending? Is it
realistic?

Prose and language

* Does your prose and language flow?
* How well does it read out loud?

* Do you repeat some words or phrases
too often?

* Are there too many overused
adjectives (nice, beautiful, lovely,
spooky, etc.)?

* Is any of your phrasing awkward?

* Are there too many descriptions?

* Are there too many adjectives or
adverbs?

* Are you using metaphors or similes?
* Are your sentences or paragraphs too
long?

Dialogue

* Does the dialogue sound real?

* Can you recognize the characters by
what they are saying?

* [s there enough or too much dialogue?
* Do you need to spend more time on
thinking about how your characters
speak?

Plot

* Does the story make sense?

* Does the story build in tension or
excitement?

« Is too much information given away too
soon?

* Is your story too complicated?

* Does too much/too little happen?

* Is there anything in the story that you
don’t need?

* Does it have a good structure: a
beginning, a middle and an end?

* Does the story drag at any point?

* Do you move quickly from scene to
scene?

Character

* How does the reader get to know your
characters?

* Are you telling or showing?

* Do you need to get to know your
characters better?

* Do you have too many characters?

General

» What are the strengths and weaknesses of
the story?

* Is the title right?

» Were you right to choose first
person/third person for this story?

* Is the story original in any way?

* Does anything sound corny or clichéd?

* Does the story do what you want it to do?
* Is place important to your story — if so,
do you portray the settings well?

* Are you entertaining your reader/how
will a reader respond to this?

The next step

* How could it be improved?

* What needs to be done next?

* Is it ready to be published?
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1.8.2 Teacher’s feedback

In terms of teacher’s feedback, written feedback from teachers can play a
significant role in improving second language students’ writing, but this role is
complex and requires careful reflection to be used effectively. Second language
students prefer teachers to comment on their grammatical errors (Hyland, 2003). This
coincides with a study on effective teachers’ feedback in ESL classrooms. McCord
(2012) found that teacher’s feedback in all areas of writing, including grammar,
appears to be valuable. Students also responded to direct coded feedback quite well
during the revision process. She suggested that writing instructors should engage in a
more direct grammar feedback for their ESL students.

Hyland (2003) added that some students followed the comments closely;
however, some students avoided the issue by deleting the problematic text.
Furthermore, students often revised their texts without understanding as to why it was
necessary. Although the revisions may make an improvement to the current text, it is
possible that they are contributing little to students’ future writing development.

Morley (2007) mentioned that teachers' feedback should be specific and
critical. He explained that informed criticism is always more useful than general
criticism or a personal, emotional, ‘supportive’ response. Carter (2010) suggested
teachers should not make only supportive and sensitive feedback, rather critical
comments on students’ drafts are also important. Teachers can follow the fiction

checklist presented in table 1 when giving feedback to students.
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1.9 Benefits of Creative Writing

Creative writing enriches a language arts program, developing fluency,
flexibility, elaboration and originality. Creative writing provides open-ended
assignments which can encourage students to take risks and tolerate ambiguities. They
stimulate imagination, enhance curiosity, and increase awareness of the world.
Creative writing encourages students to convert their thoughts into a form that others
may appreciate and enjoy. The end product helps them to have positive attitudes about
themselves as well as about writing (Bigler, 1980).

Temizkan (2011) investigated the effects of creative writing activities on story
writing skills. The results revealed that the story writing post-test score of the
experimental group was significantly higher than in the control group. He discussed
that creative writing activities are more effective than traditional writing education in
improving students’ story writing ability. He continued that creative writing activities
also have a significant effect on content, setting, and time dimension of story
structure.

Dai (2010) studied the effects of an English language creative writing course
for sophomores in China. She found that the creative writing course allowed students
the freedom to explore different aspects of themselves and the environment around
them, express their ideas, use dialogue effectively, and experiment with the use of
various structures. As a result, students’ language proficiency and critical thinking

skills improved after taking the creative writing course.
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2. Teaching Writing Online

2.1 Creating an Online Course

Many universities provide online courses as a supplement for a face-to-face
course. In an online course, teachers can provide additional information, or students
use e-mail as a means of contacting their teachers. This makes online courses a
sustaining technology, and in this role it offers a number of benefits; for example,
students use it to access recommended reading or as a means of contacting lecturers,
bulletin boards can be used to communicate with students in the same course, and
administrative information can be made readily available. In addition, they can view a
streaming video of the lecture and look at lecture notes. This has benefit in allowing
students to take notes at their own pace (Weller, 2002). Ko and Rossen (2010)
mention that the ideal online course should have a flexible schedule, but there should
be a start and stop date to prevent students from losing focus and motivation. Lessons
and activities should be arranged so that students can work on them on a weekly basis,
rather than on a specific day.

Hockly and Clandfield (2010) discussed that the most important aspect in
creating an online course is that the course needs to be well planned and designed.
They suggest nine important key factors for teachers to follow in order to create an
effective online course.

First, teachers should be familiar with the tools they plan to use for online
delivery. If teachers are familiar and confident with the tools, they will be better able
to help students.

Second, teachers need to prepare to offer students general technical help at

times. Teachers should learn to do many basic technical things by using computers.
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Third, teachers should remember that communicating online is different to
communicating face-to-face. There are none of the paralinguistic features such as
gestures and facial expressions to help communication and convey the tone of a
message. Emails, postings and any form of online communication need to be polite,
clear and unambiguous. It is important for teachers to observe ‘netiquette’ and ensure
that their learners do the same.

Forth, teachers offer constant encouragement. This is important if the course
has a high percentage of online work. Teachers should encourage and motivate
students by giving individual feedback and celebrating individual and group
achievements.

Fifth, teachers provide plenty of opportunities for socialization at the
beginning of the course, to help the group connect.

Sixth, teachers provide plenty of interactive online group and pair work
throughout the course.

Seventh, teachers should provide a space for students to express any concerns
or worries online such as via online office hours, email or private learning journals.
And they should address these concerns if and when they arise.

Eighth, teachers should take an online course themselves. This is an extremely
effective way of gaining insights into how it feels to study online. They could take an
online course in an area of interest to them, not necessarily learning a language.

Ninth, teachers should consider training. Although good online tutoring is
often a matter of common sense and being prepared to invest plenty of time, teachers
may also want to look into training in online tutoring/e-moderation skills, or taking

part in online conferences.
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2.2 Online Writing and Word Processing

Computer plays an important role in the child’s development of writing
abilities. It gives them a dynamic medium for composing and revising. It also acts as a
bridge between descriptive and narrative writing. That is because once the child plays
games on the computer, through designing the game, they see how a set of
descriptions can create many narratives. Writing in online environment can also
develop a child’s writing ability (Sharples, 1999).

Carbone (2000) pointed out that writing on the Internet is an act of putting
thoughts into words to express ideas just like writing on paper. He explained that
there is some difference between writing online and writing on paper. That is, when
writing online, a writer can get more words out in less time, move or delete words,
change their look and color, make and distribute multiple copies, and revise them
based on feedback. He concluded that these qualities of writing online make writing
easier than writing on paper. Furthermore, Hyland (2003) added that nowadays people
write more in electronic form. Supported by hypertext environment, writers can create
their own audiences and genres. He added that a powerful use of the computer’s role
in writing instruction is achieved through networked computers which are;

Synchronous writing: students communicate in real time via discussion
software on Local Area Networks or Internet chat sites with all participants at their
computers at the same time.

Asynchronous writing: students communicate in a delayed way, such as via
email and discussion board.

For language teaching and learning, Computer Mediated Communication

(CMC) is the tool that provides opportunities for students to engage in collaborative
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interactions whether in real time (synchronous, SCMC) or deferred time
(asynchronous, ACMC) (Blake, 2008)

Blake (2008) discussed by assigning CMC tasks, students have more time to
create their work and can encourage students to create new identities and their own
voices. Moreover, CMC has been described as a bridge between speaking and writing
and as an enabling and empowering tool that combines expression, interaction,
reflection, problem-solving, critical thinking, and collaboration (Chapelle, 2001).

Web 2.0 is another tool that teachers can employ in writing class (Lewis,
2009). He described that web 2.0 is the new generation of tools that allow users to
create content, use search engines, and communicate through email, texts, and chat.
For language learning, Web 2.0 tools offer great benefits to teachers and students
alike, namely:

- They are vast repositories of authentic material in multiple formats
(text, photos, pictures, audio, and video).

- They facilitate communication between people around the world with
shared interests in a way that email and chat cannot.

- They allow students to create their own content quickly and
professionally and thereby shift the classroom emphasis from static course books to
dynamic tasks.

Besides, web 2.0 allows users to create hyperlinks to other web pages (Ko &
Rossen, 2010). Sharples (1999) described that by selecting a piece of text users can
jump within or between documents to another series of words on the same topic. This
will help writers gain more ideas and motivation to create a new story. Moreover,

Web 2.0 tool allows users to contribute materials easily. In a learning environment,
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students can share their work, upload assignments, and work with automatic
translation or glossary tools (Hockly & Clandfield, 2010).

Besides online tools that support writing, word processing is another factor
involving students’ writing ability. Pennington (1993a) has studied the effects of
students using word processors and has captured their development in four stages;
writing easier, writing more, writing different, and writing better. The initial effect of
using a word processor is that children find it easier to write. They no longer need to
worry about making mistakes because the computer will cover their tracks. The
product is usually more fluid than a handwritten text, but rambling and
ungrammatical. After ‘writing easier’ comes ‘writing more’. Because the writing is
easier on a computer, children spend more time on composing and create longer
pieces of work. The next stage is ‘writing different’. Children move away from first
making a plan and then composing the text from start to finish. They begin to type the
text, inserting words or sentences into the middle of a draft. Then, as they learn how
to revise on the screen, they reach the fourth stage of ‘writing better’. Children
develop their work over a number of sessions and they begin to adopt a mature cycle
of composing, reflecting and revising. However, Carter (2010) pointed out one major
disadvantage in using computers for writing which is that PCs are not portable, and

not everyone has a laptop. But a notepad can be taken anywhere.
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2.3 Motivation

Motivation is a factor that affects successful language acquisition (Brown,
2007a). He explained that each individual second language learner’s motivation is
influenced by both internal and external factors. Internal factors include the learners’
attitudes towards the activity, its intrinsic interest, and the perceived relevance and
value of the activity. Gardner (1985) defined motivation in language learning as a
factor that effects how an individual behaves or works to learn the language due to a
desire and satisfaction obtained from this activity. Payne (2012) developed a rating-
scale writing motivation questionnaire for undergraduate students in an academic
writing course. This questionnaire consists of 37 items, which measures students’
motivation in writing and requires students to indicate their level of agreement. The
motivation questionnaire developed for the present study was based on Payne’s
(2007) study.

Lewis (2009) suggested that students’ motivation can increase via Internet-
based work. He added that working on the Internet is colorful, and exciting.
Computers and the Internet are a key component of youth culture in this generation.
Moreover, Internet offers meaningful language and authentic content. This makes
students learn language better when the language they are exposed to is meaningful.
The internet also creates contexts for language use which, through their authenticity,
become purposeful in the eyes of the students. The students actively manipulate the
language for a clear and logical purpose. This conforms to The Impact of The Internet
on English Language Teaching at Nakhon Pathom Rajabhat University, a case study
conducted by Noytim (2006). The outcomes revealed that the university students had

low overall levels of Internet use, low levels of computer and Internet skills, but
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generally high levels of interest and enthusiasm. She discussed that the Internet could
play a positive role in supporting English language learning.

This was similarly to a study by Cummings (2004). The internet can promote
students’ attitude towards writing. She compared students’ writing ability between a
14-week CMC course with a face-to-face writing course. The result showed that
students’ writing ability is not significantly different between the two courses.
However, students’ attitude towards writing, learning English, accuracy, and
communicating with each other was increased. Although the Cummings’ experiment
did not show significant improvement in students’ writing ability, it showed that the
Internet can be used as a motivator in English writing.

There are previous studies that pointed out that online activities can enhance
students' motivation and writing abilities. For example, Duan (2011) investigated the
relationship between students’ motivation and second language writing. In her study,
she mentioned online writing lab as a source for authentic materials where learners
can learn about grammar and writing, interact in an authentic English environment,
develop their language proficiency through self-access sites, and achieve their writing
skills through corpus technology. The result showed a positive correlation between
motivation and second language writing. She explained that, in online writing,
students are encouraged to be autonomous learners. They play active roles as actors,
creators, writers, discussants, and editors.

Additionally, Merchant (2003) conducted a study to investigate how e-mail
can develop students’ writing ability, motivate children by providing a real purpose
for writing, and provide a genuine audience for interactive written discourse. The

study showed positive effects on students’ writing ability. She discussed that e-mails
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encourage more writing ‘from within’ narrative, where students can explore their
virtual and assumed identities in depth.

Kitchakarn (2012a) compared students’ summary writing ability before and
after they were taught through blogs. The results revealed that after the students
worked together on web-blogs, their English summary writing mean score of the post-
test was higher than that of the pretest, and they had positive attitudes towards using
web-blogs in learning. Likewise, Sun (2010) investigated the effects of extensive
writing by comparing the writing performance in the first three and the last three blog
entries written by the participants. The results showed that writing on blogs can
enhance participants’ overall writing ability, promote participants’ autonomous
monitoring of their own writing, and promote positive attitudes toward foreign
language writing. From the result it can be concluded that writing web-blogs in an
online environment could be beneficial to improving students’ writing skills,
enhancing students’ motivation to write, and fostering both students’ monitoring

strategies and students’ autonomy.

2.4 Anxiety

Although anxiety is associated with low performance among second language
learners, this anxiety could drive students to perform better. Alpert and Haber (1960)
classified types of anxieties as facilitative and debilitative anxiety. Facilitative anxiety
is seen as a drive to improve performance, while debilitative anxiety blocks a
learner’s achievement. In a study conducted by Bailey (cited in Brown, 2007b) on
competitiveness and anxiety in second language learning, facilitative anxiety was one

of the keys to success, closely related to competitiveness. Kurt and Gircan (2010)
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studied the relationship between students’ success with learning strategies and anxiety
of students taking web-based and face-to-face instruction in higher education. The
results showed that there was a relationship between students’ success and students’
anxiety with the type of instruction they received. Also, Khalaila (2015) pointed out
that anxiety could lead to intrinsic motivation that drives students to perform better on

an exam.



CHAPTER Il
RESEARCH METHODOLOGY

This study is an experimental research study which aims to investigate the
effects of online creative writing instruction on mathayom 1 students' creative writing
ability. The objectives of this study are:

1. To compare mathayom 1 students’ creative writing ability after taking the
online creative writing instruction (OCWI) and face-to-face instruction (FCWI).

2. To compare mathayom 1 students’ motivation after taking OCWI and
FCWI.

This chapter will describe how the study was conducted. This includes the

details of research design, population and sample, and research procedure.

Research Design

The design of the study was divided into two major phases. The first phase
was the development of the OCWI, FCWI, and all instruments. The second phase was
an experimental phase using experimental design. A creative writing pre-test and a
post-test were designed to investigate the effects of the two types of instruction on
creative writing ability of mathayom 1 students at Kannasootsuksalai School. In this
phase, students’ motivation toward each type of instruction was also investigated after
the experiment by using motivation questionnaires. The diagram of the research

design is presented below.



37

/ Phase I: Development of the OCWI and all instruments \
Step 1: Study the theories and relevant research about teaching creative writing

and teaching writing online

Step 2: Construct and validate all instruments for the experiment

T /
J L
/ Phase I1: The experiment \
Experimental group 01 X1 0O,
Pretest OCWI Post-test
Controlled group 0O X1 0,
Pretest FCWI Post-test
And
@)

\ Students’ motivation /

Figure 2: Research design

Population and Participants

The population in this study was 586 mathayom 1 students who were studying
at Kannasootsuksalai School in the second semester of the academic year 2014. This
school is a public secondary school in Suphanburi Province, Thailand with
approximately 3,000 students. The researcher selected this school purposefully
because this is the school where the researcher is working.

There are twelve classes of mathayom 1 students at the school. Thirty-eight
mathayom 1 students from one class, taking a basic writing course in the first
semester of academic year 2014 as an elective course, were selected to be the

participants in this study.
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Research Procedure
This study was divided into two major phases. The detail of each phase is
described as follows.

Phase I: The development of online creative writing instruction and all

instruments

There were three steps in this phase.

Step 1: Study of the theories and research relevant to teaching creative
writing, using web 2.0 tools in language learning, writing in an online environment,
and motivation in English writing.

The researcher studied the theories and previous research on teaching creative
writing, using web 2.0 tools in language learning, writing in an online environment,
and motivation in English writing to gain information about the current issues on the
topic. Then the researcher analyzed and synthesized the information and used it to
develop an online creative writing instruction for enhancing students’ creative writing
ability and motivation.

Step 2: Construct and validate all the instruments for the
implementation of the online creative writing instruction

2.1 Construction of online creative writing instruction

Based on the information gained from step 1, the researcher developed the
OCWI and FCWI. The researcher integrated the principles of using web 2.0 tools in a
language classroom (Lewis, 2010) with Carter’s steps of teaching creative writing
(2010) to develop OCWI, while FCWI was developed by following the steps of
teaching creative writing by Carter (2010). The model of the OCWI and the FCWI is

presented below.
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Opening communicate with other users
Free writing through CMC (email, texts, and
Discussing chat).

Teacher modeling link with other resources

Class writing
Sharing writing
Concluding
FCWI OCWI

Steps in teaching creative writing
(Carter, 2010)

Opening
inform the class what they will be writing

Steps in teaching creative writing
(Carter, 2010)
+
Web 2.0 tool (Lewis, 2009)

Free writing
conduct a quick writing game

Discussing
read the model story and extract information
from the story

Opening
T informs the class what they will be writing
through welcome note on the website
WWW.COUrsesites.com

Teacher modeling
construct class a class story on the board.

Free writing
Ss complete a quick writing game on
discussion board

Class writing
brainstorm, plan, and write a draft

Sharing writing
volunteer Ss read aloud to class

Discussing
- read the model story on the website
- download/upload interactive worksheet

Concluding
evaluate and revise the work, and then
publish the story in story book format.

Teacher modeling
- take turn write a class story on discussion
board.

Class writing
- work on interactive worksheet and word
processor

Sharing writing
- Share writing on www.storybird.com

Concluding
- evaluate and revise the work online
- publish the story in online

Creative Writing Ability

Students’ motivation

Figure 3: the model of OCWI and FCWI
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According to figure 3, the researcher integrated the principles of using web 2.0
tools in a language classroom Lewis (2009) with Carter’s steps of teaching creative
writing (2010) to develop OCWI. In the Opening stage, the researcher created a
welcome note to communicate with students as web 2.0 tools that allow users to
create content. In the Free Writing stage, the researcher selected CMC tools, which
was class discussion board, as a platform for a quick writing game. In the Discussing
stage, the researcher created a hyperlink which students can link to the unit reading.
Furthermore, at this stage, students were required to download a worksheet, complete
an interactive worksheet, and submit their work online by interacting with features of
the web 2.0 tools. In Teacher Modeling, a word processing tool, Google Docs, was
used as a platform in brainstorming and planning stories, and a class discussion board
was selected as a platform for taking turns in writing a class story. In Class Writing,
the researcher created an interactive worksheet that asked students to interact with the
word processing and web 2.0 interfaces for downloading and uploading their work.
The teacher provided feedback to students via CMC tools. In Sharing Writing,
www.storybird.com was selected to be a platform in this stage as this website allowed
students to create interactive story books online. In concluding, Peer feedback
occurred through CMC tools provided on www.storybird.com.

Regarding steps of teaching for both instructions, in FCWI, the teacher
informed students in a classroom setting, while in OCW!I the teacher posted the
greetings and unit information on a class welcome note. Students in the OCW!I had to
log in to www.coursesites.com. The next step was Free Writing. In this step, the
teacher conducted a writing game to boost students’ vocabulary. In the FCWI, the

students participated in a paper-based activity, while the OCWI students participated
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in a class discussion board. In Discussing, the FCWI read the story and analyzed the
story format using a worksheet, while the OCWI interacted with an online story book,
completed the worksheet, and submitted it online. In Teacher modeling, the FCWI
helped planning elements of the story and students in this group took turns creating
lines in the story. For the OCWI, students participated with online word processing
where they could plan the story as a group. Then, they went to the discussion board to
create a class story. In Class writing, students in both groups had to work individually.
Students in the FCWI planned, wrote, and revised their story in their notebooks, while
the students in OCWI interacted with the word processing program. In Sharing
Writing, students in FCWI created a paper-based story book, while the OCW!I1 had to
log in to www.storybird.com to create a story book. After OCWI students published
their work, their stories were shown in a class library, a webpage that collected
students’ stories, for the classmates to read and comment. The last step was
Concluding. In this step, the FCWI had an exhibition which students displayed their
work on their tables. Students were allowed to mingle around to read their friends’
work and gave some comments. Each student had a heart-paper to give to the work
that they liked based on good plots, characters, settings, and conflicts. In OCWI,
students went to the online class library to read their friends’ work. Students could
post their comments in the comment box below the work. Also, they could send an
electronic heart to the work that they liked the most. The heart-paper was an imitation
of an emoticon, and in this case it was an electronic heart used for students to give to
the work they liked in the online setting.

There were four units which coincided with three topics in both OCWI and

FCWI. These topics were friendship, self, and family, and were mentioned in the
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Basic Education Core Curriculum B.E. 2551 that students should be able to write to

express their ideas on these topics. The table presented below describes the content of

both OCWI and FCWI.

Table 2: Content of OCWI and FCWI

Week 1 Orientation and pre-test
Week 2 -4 Unit 1: No girls allowed
Topic: friendship
Main idea: Students express in a creative way how to solve a conflict with
friends
Week 5-7 Unit 2: Not a Normal Boy
Topic: self-value
Main idea: Students imagine themselves as superheroes. They need to
think about what special power they should have to defeat a villain.
Week 8 - 10 Unit 3: My Amazing Birthday Present
Topic: family
Main idea: Students write a story on a family value such as listening to
their parents, not spending lots of money on gifts, and helping each other.
Week 9-13 Unit 4: When | Was Abducted
Topic: friendship
Main idea: Students use their imagination to describe an alien and alien
town. They need to decide whether to escape or stay with the aliens.
Week 14 Post-test and complete the creative writing motivation questionnaire
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2.2 Validation of all instruments
There were 2 types of instruments: treatment instruments and research
instruments. The treatment instruments included online creative writing instruction
(OCWI), lesson plans for OCWI and FCWI. These treatment instruments were
validated by three experts in the field of EFL teaching before the implementation. The
research instruments included a paper-based creative writing pre-test, a paper-based
creative writing post-test, and motivation questionnaires. These research instruments
were validated by another three experts in the field of EFL teaching before the
implementation. Four evaluation forms were used for the validation (See Appendices
B — E). The experts were asked to decide whether the content was appropriate and
suggest revision as necessary. Also, the experts were asked to give their comments
through the three-point rating scale for each statement.
1 means appropriate
0 means not sure
-1 means inappropriate
The Item-Objective Congruence Index (I0OC) was employed to summarize the
experts’ opinion.

joc =2
N

IOC means the index of congruence
R means total score from the experts
N means number of experts
If IOC was higher than or equal 0.50, it inferred that the statement was

appropriate. On the contrary, if IOC was less than 0.50, it inferred that the statement
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was not appropriate. The researcher revised the statements that the IOC was less than

0.50 according to the experts’ comments.

2.2.1 Online Creative Writing Instruction (OCWI1)

The online creative writing instruction (OCWI) was hosted at
www.coursesites.com (See Appendix F). Students received user names and passwords
to log in to their accounts from the teacher. In this course site, students followed the
instruction to complete all the activities and assignments online. They posted on the
discussion board, uploaded and downloaded documents, and participated in a chat
group. In case students needed help, students could use help sessions provided on the
site, or post their problems on the discussion board, or contact their teacher during
online office hours.

Three experts evaluated the online creative writing instruction by giving their
comments through the three-point rating scale for each statement (See Appendix B).
The experts were asked to comment on the instructional content, graphics, lay-out,
technical aspects, accessibility, assessment, and grade appropriateness. The researcher
used the Item-Objective Congruence Index (IOC) to summarize the experts’ opinion.
Then, the researcher revised the instruction according to the experts’ comments (See
Appendix G).

The result of the evaluation revealed that 10C of all statements were above
0.50, except “It is easy to navigate through the information to find necessary features”
and “Directions are clear and complete enough for learners to perform required

tasks”. The researcher revised the instruction according to the experts’ comments. For
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example, the researcher put numbers before the titles of each stage and made title font

bigger than content text to make it easier to notice and navigate.

2.2.2 Lesson Plans for OCWI and FCWI

The researcher created the lesson plans by following Carter’s (2010) steps of
teaching creative writing. There are 7 steps which are Opening, Free Writing,
Discussing, Teacher Modeling, Class Writing, Sharing Writing, and Concluding.
Opening - teacher informs the class briefly about what they were going to write. Free
Writing - a quick writing game was set to pull out students’ vocabulary. Discussing —
the teacher provided a reading text as a model, and students discussed the elements of
the stories. Teacher Modeling - the class planned and practiced writing as a group.
Class writing — students planned, wrote, and revised their stories individually. Sharing
Writing — students shared their writing to their partners. Concluding - students
discussed developing, revising, drafting and editing, and publishing. The lesson plans
for both OCWI and FCWI1 were parallel. Both groups received the same information
and performed the same activities, but in a different format and delivery (See
Appendices H - J).

Three experts evaluated the lesson plan by giving their comments using the
three-point rating scale for each statement (See Appendix C). The experts were asked
to comment whether the lesson plans for OCWI and FCWI were parallel. They also
were asked to comment on lesson objectives, teaching procedures, materials, and
evaluation. The researcher used the Item-Objective Congruence Index (I0C) to
summarize the experts’ opinions. Then, the researcher revised the lesson plans

according to the experts’ comments (See Appendix K).
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The results of the evaluation revealed that 10C of all the statements was above
0.50, except “Reading level is appropriate for students”. For editing, the researcher
revised the vocabulary in the reading text in order to make it more appropriate for the

students’ level, as the experts suggested.

2.2.3 A Paper-based Creative Writing Pre-test and a Paper-
based Creative Writing Post-test

A creative writing pre-test was conducted in a paper-based format to avoid
allowing the use of spell check technology (See Appendix L). Students were given
writing prompts and they had 90 minutes to plan, write, and revise their stories. A
creative writing post-test was conducted in the same format as the pre-test to measure
students’ creative writing ability after participating in the experiment (See Appendix
M). Students’ writing from the pre-test and the post-test was evaluated by following
criteria on a creative writing scoring rubric, which was adapted from creative writing
scoring rubric proposed by Moore (2007) and was graded by two raters.

Regarding the creative writing scoring rubric (Moore, 2007), it contained the
following seven traits : characters, setting, plot organization, research for short story,
creativity, sentence fluency, and convention, 100 point total score. In this study, the
researcher asked students to write their stories based on their experience; therefore,
research for the short story was removed from the rubric. Furthermore, the researcher
revised the total score to be a total of 24 points with 4 points for each category. In
summary, the creative writing scoring rubric used in this study consisted of 6
categories: characters, setting, organization of plot, creativity, sentence fluency, and

convention (See Appendix N). Characterization referred to the ability to describe
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main characters using a variety of direct and indirect techniques so readers can
describe the characters accurately. Setting referred to the ability to use vivid
descriptive words to tell when and where the story takes place. Organization of plot
referred to the ability to organize a story in which one scene follows another in a
logical sequence with clear transitions. Research for short story referred to the ability
to research three or more sources that are well documented to use in writing.
Creativity referred to the ability to use imagination to create details and/or
descriptions to contribute to the reader’s enjoyment. Sentence fluency referred to the
ability to create well-constructed sentences with varied and interesting structure
patterns. Grammar and spelling referred to the ability to use the language to express
ideas without errors in grammar or spelling that could distract the readers from the
content.

As mentioned above, there were two raters in this study. This was to measure
the reliability of the creative writing scoring rubric. The researcher was one of the
raters, and the second rater was a native speaker who was teaching English at
Kannasootsuksalai School in the second semester of academic year 2014. The second
rater was trained by the researcher on how to grade students’ writing by following the
creative writing scoring rubric before participating in this study.

Three experts evaluated the paper-based creative writing pre-test, the paper-
based creative writing post-test, and the creative writing scoring rubric by giving their
comments utilizing the three-point rating scale for each statement (See Appendix D).
The experts were asked to comment whether the tests and the rubric were able to
measure student' creative writing ability. The researcher used the Item-Objective

Congruence Index (IOC) to summarize the experts’ opinions. Then, the researcher
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revised the instruments according to the experts’ comments (See Appendix O). After
receiving the experts’ comments, the researcher revised the creative writing pre-test
and post-test directions by adding more detail to the test instructions. Also, the
researcher changed the topic of the post-test from ‘The Alien School’ to ‘The Mystery
Chest’ to make to the pre-test and the post-test parallel, and so that students could use

the same vocabulary area on both tests.

2.2.4 Creative Writing Motivation Questionnaires

The researcher developed creative writing motivation questionnaires by
adopting some items from a previous study conducted by Payne (2012). There were
37 items on Payne’s motivation questionnaire which were divided into three sections:
students’ backgrounds, students’ majors, and motivation. In addition, the
questionnaire was in three categories: students’ writing apprehension, self-efficacy,
self-regulation, and goal-orientation (intrinsic motivation and extrinsic motivation).
Thus, the present study focused on students’ motivation in writing, so the researcher
selected the some items from Payne’s questionnaire that were relevant to writing
motivation. The following are example items: “I enjoy writing,” “I would like to have
more opportunities to write in classes,” “I like to participate in written online
discussions,” and “I like others to read what I have written.”

Next, two creative Writing Motivation Questionnaires, OCWI and FCWI,
were developed to measure students learning and writing motivation after the
experiment (See Appendices P - Q). These two questionnaires were parallel. There
were 14 items on each questionnaire used to investigate students’ learning motivation

(item 1-5, 12-13) and English writing motivation (item 6-11, 14). Items 1 through 13
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were rated on a scale from 1 (strongly disagree) to 5 (strongly agree). Item 14 was
two choices and assessed students’ preference of type of instruction for their future
writing course.

Three experts evaluated the creative writing motivation questionnaires by
giving their comments using the three-point rating scale for each statement (See
Appendix E). The experts were asked to comment whether questionnaires were
appropriate and could elicit students’ motivation. The researcher used the Item-
Objective Congruence Index (IOC) to summarize the experts’ opinion. Then, the
researcher revised the instruction according to the experts’ comments (See Appendix
R).

The experts had some comments on the items which were similar or the
meanings were very similar. Therefore, the researcher eliminated the items that were
too similar to other items, and kept only one item that conveyed that best meaning.
For example, “I feel I want to write because of this instruction” and “This instruction
allows me to write when I want to write” were too close in meaning. Therefore, the
researcher eliminated “This instruction allows me to write when I want to write”.
Furthermore, the experts suggested the researcher add an item to measure if students
would want to continue writing after finishing this program, so the researcher created
a new item which was “After learning through this instruction, I think I will continue

writing”.
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Step 3: Pilot Study and Instrument Revision

After the revision of the OCWI and lesson plans, a pilot study was conducted
to check the appropriateness of the OCWI and lesson plans. The researcher piloted
one lesson with 8 mathayom 1 students who were studying at Kannasootsuksalai
School and who were not part of the sample group. These 8 students were randomly
divided into 2 groups: OCWI and FCWI. From the pilot study, the researcher found
that the links to discussion board in the OCWI needed to be recreated because they
were difficult for students to navigate to the discussion board. Therefore, the
researcher put more links that could lead to the discussion board in each lesson home

page and the discussion session.

Phase II: Implementation of the OCWI and instruments

After the development of OCWI and other instruments was completed, the
experiment was carried out with the sample group at Kannasootsuksalai School in the
second semester of academic year 2014. The procedure for data collection was as
follows:

1. Before students received the instructions, the OCWI group and the FCWI
group each took a creative writing pre-test developed by the researcher in order to
assess their English writing ability and to ensure that both groups were at the same
level of English writing ability. The test was conducted in a paper-based format to
avoid using spell check technology. Students were given writing prompts and they
had 90 minutes to plan, write, and revise their stories. Two raters evaluated students’
creative writing ability by following criteria on a creative writing scoring rubric.

There were six traits on the creative writing scoring rubric: characters, setting,
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organization of plot, creativity, sentence fluency, and convention. Pearson correlation
coefficient was used to measure the suitable levels of inter-rater reliability. The inter-
rater reliability for pretest score was between 0.800 and 0.852. Thus, the inter-rater
reliability was high (See Appendix S).

2. An orientation for both groups was set up. For the OCW!I group, students
received their user names and passwords to log in to the online creative writing
instruction on www.coursesites.com and www.storybird.com. The researcher also
explained course objectives, the site interface, how to submit assignments, and how to
get help online. For the FCWI group, the researcher explained the course objectives
and how would the class be throughout the course.

3. Both the OCWI and FCW!I groups received the treatment for twelve weeks.
During the twelve weeks, the OCWI group worked independently with online creative
writing instruction at their own pace at home or at the school library, while the FCWI
group received the treatment in a classroom setting on every Tuesday and Thursday.
Both groups received the same content, performed the same tasks and activities, but
via a different delivery system. In addition, all instructions were in English, and
students in both groups used English to communicate with their friends and give
comments.

4. At the end of the experiment, the post-test, which was the same format as
the pre-test, was administered to the students in order to measure the effects of the
instructions. Like the pre-test, students had 90 minutes to write stories from the given
prompt. The inter-rater reliability for post-test score was between 0.646 and 0.649.

Thus, the inter-rater reliability is acceptable (See Appendix S).
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5. After the experiment, both groups completed the creative writing motivation
questionnaires. Two parallel questionnaires were developed for each type of
instruction to measure students’ motivation after the experiment. There were 14 items
in each questionnaire to investigate students’ learning motivation (items 1-5 and12-
13) and English writing motivation (items 6-11 and 14). Items 1 to 13 were the rating
scale of 1 (strongly disagree) to 5 (strongly agree). Item 14 was a multiple choice
item which assessed students’ preference for type of instruction for their future

writing course.

Data Analysis

The data from the experiment phase was analyzed as follows:

1. The pretest and post-test scores were analyzed by mean (X), standard
deviation (S.D.), paired samples t-test, and independent samples t-test to determine
the differences between students’ creative writing post-test score from within the
online group and between the online group and face-to-face group.

2. Pearson’s correlation coefficient was used to analyze inter-rater reliably.
The score analyzed in this study came from the mean score of two raters.

3. The data from the motivation questionnaire is analyzed by mean (xX),

standard deviation (S.D.).



CHAPTER IV
FINDINGS

This chapter presents the results from the study on the effects of online
creative writing instruction on mathayom 1 students’ creative writing ability. The
results were divided into two main parts based on the following research questions:

1. Is students’ creative writing post-test score after taking online creative
writing instruction (OCWI) significantly higher than those who took creative writing
face-to-face instruction (FCWI)?

2. What is the students’ motivation towards each type of instructions?

4.1 The effects of OCWI on the participants’ creative writing ability

In this part, the researcher investigated the effects of online creative writing
instruction on mathayom 1 students’ creative writing ability. Thirty-eight mathayom 1
students, who were taking a basic writing course, were randomly divided into 2
groups: OCWI group and FCW!I group. Both OCWI and FCWI groups were asked to
take a paper-based creative writing pre-test and post-test. These tests were developed
to measure students’ creative writing ability. The participants were given writing
prompts and they had 90 minutes to plan, write, and revise their stories. Two raters
evaluated students’ creative writing ability by following criteria on a creative writing
scoring rubric. There were six traits on the creative writing scoring rubric: characters,
setting, organization of plot, creativity, sentence fluency, and convention. Pearson
correlation coefficient was used to measure the suitable levels of inter-rater reliability.

The inter-rater reliability for pretest score was between 0.800 and 0.852 and for the
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post-test the score was between 0.646 and 0.649. Thus, the inter-rater reliability is
acceptable (See Appendix S).

The scores analyzed in this study came from mean scores of the two raters. An
independent-samples t-test was used to compare the mean score between the OCWI
group and the FCWI group. A paired-samples t-test was used to compare the pretest

and post-test mean score within groups.The results are presented in table 3-6.

Table 3: Comparison of OCWI students’ pre- and post-test mean scores (total score

was 24)
Mean
Test N X S.D. t Sig
Difference
Pretest 19 8.26 1.72
6.37 -14.03 .00*
Posttest 19 14.63 2.05
p<.05

From table 3, OCWI students’ post-test mean score was significantly higher
than their pretest mean score at the .05 significance level. The pretest mean score was
8.26 and the post-test mean score was 14.63. The mean difference was 6.37 and the t
value was -14.03. In conclusion, students’ creative writing ability in OCWI group was

improved due to the experiment.
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Table 4: Comparison of FCWI students’ pre and post-test mean scores (total score

was 24)
Mean
Test N X S.D. t Sig
Difference
Pretest 19 7.53 2.05
8.68 -13.66 .00*
Posttest 19 16.21 2.59
p<.05

From table 4, FCWI students’ post-test mean score was significantly higher
than pretest mean score at the .05 significance level. The pretest mean score was 7.53
and the post-test mean score was 16.21. The mean difference was 8.68 and the t value
was -13.66. In conclusion, students’ creative writing ability in FCWI group was

improved due to the experiment.

Table 3 and table 4 show students’ creative writing ability from both groups
was significantly improved due to the experiment. Thus, according to the first
research hypothesis that students’ creative writing ability after participating in OCWI
would be significantly higher than students who participate in FCWI, the researcher
compared the mean score of the two groups by using an independent sample t-test.

The result is presented in table 5.
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Table 5: Comparison of OCWI and FCWI students’ mean scores (total score was 24)

Mean
Test Group X S.D. t Sig
Difference

OCWI 8.26 1.72

Pretest 0.74 1.20 .238
FCwWI 7.53 2.05
OCWI 14.63 2.05

Post-test -1.58 -2.08 .044*
FCWwWI 16.21 2.59

p<.05

From table 5, the OCWI group pretest mean score was higher than the FCWI
group pretest mean score. The OCWI group pretest mean score was 8.26, while the
FCWI group pretest mean score was 7.53. The mean difference was 0.74 and the t
value was 1.20. Thus, there was not a significant difference between the two groups at
the .05 significance level. This can conclude that both groups had the same level of
creative writing ability before the experiment.

When analyzing students’ post-test mean score, the result showed a significant
difference in favor of FCWI at the .05 significance level. The OCW!I group post-test
mean score was 14.63, while the FCWI group mean score was 16.21. The mean
difference between the two groups was -1.58 and the t value was -2.08. Therefore, the
first hypothesis that students’ creative writing ability after participating in online
creative writing instruction would be significantly higher than students who
participate in creative writing face-to-face instruction was rejected.

In addition to investigating students’ post-test mean score, the researcher

compared the mean difference between the OCWI group and the FCWI group



57

according to the six traits on the creative writing scoring rubric. The result is

presented in table 6.

Table 6: Comparison of students’ creative writing ability after the experiment

according to the six traits in creative writing scoring rubric (total score was 4 for each

trait)
Group N X S.D. MD t Sig
Characters
OCWI 19 2.53 0.49
-0.18 -1.14  .261
FCWI 19 2.71 0.51
Setting
OCWI 19 2.13 0.50
-0.08 -0.44  .664
FCWI 19 2.21 0.61
Organization of Plot
OCWI 19 2.74 0.59
-0.21 -1.02  .316
FCWI 19 2.95 0.69
Creativity
OCWI 19 2.66 0.58
-0.37 -1.94  .060
FCWI 19 3.03 0.59
Sentence Fluency
OCWI 19 2.47 0.59
-0.29 -1.46  .153
FCWI 19 2.76 0.63
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Table 6: Comparison of students’ creative writing ability after the experiment
according to the six traits in creative writing scoring rubric (total score was 4 for each

trait) (continue)

Group N X S.D. MD t Sig

Grammar and Spelling*

OCWI 19 211 0.52
-0.45 -2.37  .024*
FCWI 19 2.55 0.64

P<.05

Table 6 illustrates the comparison of each scoring trait mean score between the
two groups. The mean scores of the FCWI1 group were higher than the OCWI group in
all traits; however, the significant difference was found only in Grammar and Spelling
trait (t = -2.37, sig = .024). The OCWI group performed best in Organization of Plot
(x = 2.74), Creativity (x = 2.66), and Character (x = 2.53) while the FCWI group
performed best in Creativity (x = 3.03), Organization of Plot (i = 2.95), and Sentence

Fluency (x = 2.76).

4.2 Students’ motivation towards each type of instructions

In this part, the researcher studied students’ motivation towards each type of
instruction by using Creative Writing Motivation Questionnaires. Two parallel
questionnaires were developed for each type of instruction to measure students’
motivation after the experiment. There were 14 items in each questionnaire to
investigate students’ learning motivation (items 1-5 and 12-13) and English writing
motivation (items 6-11 and 14). Items 1 to 13 were on a rating scale from 1 (strongly

disagree) to 5 (strongly agree). Item 14 was a multiple choice item which assessed
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students’ preference for type of instruction for their future writing course. (See

Appendices P-Q).

Table 7: Students’ motivation towards OCWI and FCWI

OoCwiI FCWI
Statements
x |SD.| x |S.D.
1. I am not stressful when | have to write English. 4.26 | 0.73 | 3.84 | 0.90
2. | enjoy writing with this instruction. 437 | 0.76 | 4.11 | 0.57

3. This instruction drives me to write more than before. 426 | 056 |4.21|0.71

4. | feel | want to write because of this instruction. 358 [ 090 |3.79 | 0.71

5. | feel that this instruction helps me write better. 4.37 1 0.68 | 4.16 | 0.76

6. I’d like to suggest my friends to learn writing with this
4.05 | 0.85]3.89| 1.10

instruction.

7. 1don’t feel anxious when I submit my writing. 442 1 0.69|4.05|0.78
8. I don’t feel anxious when my friend read my story. 411 | 0.74 | 3.32 | 1.06
9. Idon’t feel anxious when I share my ideas. 426 | 0.81 | 3.42 | 0.90
10. I enjoy creating story book. 421 1071|337 |1.01
11. T have fun reading my friends’ stories. 437 | 0.76 | 4.37 | 0.90

12. After learning through this instruction, I think I have
4.16 | 0.60 | 4.11 | 0.57
more confident to write.

13. After learning through this instruction, I think I will
3.95 | 0.78 | 3.68 | 0.82
continue writing.

Mean score 4,18 | 0.76 | 3.87 | 0.89
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Table 7: Students’ motivation towards OCWI and FCWI (Continue)

OCWI FCWI
Statements

% SD.| % |S.D.

14. I°d like to learn writing by
online instruction 100% 0 21% | 0.42

face-to-face instruction 0% 79%

Table 7 shows that OCWI promoted students’ writing motivation more than
FCWI. The OCWI group mean score was 4.18, while the FCWI group mean score
was 3.87. OCWI showed higher positive motivation than FCWI in every statement,
except statement 4: “I feel I want to write because of this instruction” (X = 3.58).
Statement 7 (I don'’t feel anxious when I submit my writing) (X = 4.42) had the highest
motivation mean score for students who participated in online instruction, while
statement 11 (I have fun reading my friends’ stories) (X = 4.37) had the highest
motivation mean score for students who participated in FCWI. The items which had
the highest difference in mean score was statement 9 (I don'’t feel anxious when [
share my ideas) and statement 10 (I enjoy creating story book) (Mean difference =
0.84).

For item 14, both groups of students were asked to choose the instruction type
they would like to have in a future writing course. The results showed that 100% of
the students who participated in the OCWI wanted to continue having this instruction
for their next course, while only 21% of the students who participated in the FCWI

wanted their next writing course to be online.
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In conclusion, the second hypothesis that students would have positive

motivation about the online creative writing instruction was accepted.

4.3 Additional Findings

4.3.1 Peer feedback

During the experiment, students in both groups received the same information
and performed the same tasks, but via different delivery method. The researcher
observed the difference of how students gave feedback to their friends and students'
interaction during the Sharing Writing and the Concluding stages. The major
difference between the two groups was that students in FCWI had deep conversations
after students received feedback from their friends, while the OCWI students didn’t
have a deep conversation regarding the feedback. In addition, FCWI students used
some speaking strategies to help them understand the conversations such as using
gestures, asking for clarification, and confirming.

In the Sharing Writing and Concluding stages, students in OCWI created story
books and posted them on www.storybird.com. After being posted, students’ stories
appeared in the class library, a webpage that collected the students’ published work.
Other students in the OCWI could give comments in the comment box below each
story and/or gave an electronic heart to show that they liked that story. Students
needed to consider whether that story had a well-organized plot, fully developed
characters, a descriptive setting, and a twisted conflict before they gave electronic
hearts to any story.

For the FCWI group, students displayed their work on tables and the teacher

allowed students to mingle around the class to read their friends' work. To make the
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activity parallel to the OCWI group, students in FCWI wrote their comments on the

paper and gave those to the writer. They were also able to attach heart-shaped pieces

of paper to the stories that matched the criteria which was the same as in the OCWI

class. Sample students’ comments are presented in the table below.

Table 8: Sample students’ feedback of OCWI and FCWI groups

Sample feedback of OCW!I students

Sample feedback of FCWI students

Student A: very good!!!
Student B: Well done!!!
Student C: I like it 3)
Student D: It’s amazing :)

Student E: How does the boy die?

Student F: | like your story. It is fun.
Your drawing is funny.

Student G: Your drawing is funny. I
don’t know who is father or mother. Your
story is good.

Student H: 555 Good story

Student I: Super fun 555. Your story is
too short.

Student J: Good story. | like it. You

write some word wrong.

Table 8 illustrates that students in OCWI group provided simple surface

feedback and they added emoticons along with their feedback, while FCWI students

provided more thoughts in their feedback and they wrote 555 which refers to laughing

in Thai language.
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Regarding students’ conversation, presented below is the sample of students’
conversation during Sharing Writing stage. Student K wrote a story in which the

setting was in a prison, and student J commented on student K's misspelled words:

Student K: “Which word? Show me.”
Student J: “This.”
Student K: “How do you spell it?”

Student J: “P-R-1-S-O-N”

4.3.2 Follow-up Interview
Regarding the results from the creative writing motivation questionnaires, the
motivation mean scores from OCWI were higher than FCWI on all items except item
4 | feel 1 want to write because of this instruction.” The researcher found this was
interesting and randomly interviewed 4 students in OCWI. The interview was
conducted in Thai as to get detailed information from students. From the interview,
the researcher found that computer skills, internet connection, and connection devices

affect students’ motivation.

Question: What do you think about writing with this instruction?

ax

Mo Wneulinnuaamivede lsrumsiieudiedsi
Student L: Writing with this instruction was fun but it took me a long
time to finish typing. | cannot touch typing so it took long time to complete each

assignment.
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Student M: | enjoy writing with this instruction. It is fun, but it would

be better if | could work on it on my iPad.
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Student N: It is fun. | like that I can choose font colors and make my

work colorful. What I don’t like was it took time because I typed very slowly.
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Student O: | typed very slowly and the internet connection at my house

was not good. Sometimes I had to try many times to submit my work.
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4.4 Chapter summary

This chapter reports the findings obtained from the analysis of the OCW!I and
FCWI groups pretest and post-test scores and motivation questionnaires. Regarding
the effects of OCWI on students’ creative writing ability, both the OCWI and FCWI
groups had higher post-test mean scores than pretest mean scores. It can be concluded
that both groups’ creative writing ability was improved due to the experiment. When
the OCWI group post-test mean score was compared with the FCWI group, the result

showed that the post-test mean score of the FCWI group was significantly higher than
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the post-test mean score of the OCWI group at the .05 significance level. When
analyzing the OCWI and FCWI groups' post-test mean scores according to the scoring
traits, a significant difference was found for the Grammar and Spelling trait. In other
words, the FCWI group gained higher ability than the OCWI group. Therefore, the
hypothesis that students’ creative writing ability after participating in OCWI would be
significantly higher than students who participate in FCWI was rejected.

In regards to students’ motivation towards each type of instruction, the results
revealed that OCWI promoted students’ motivation more than FCWI. Moreover, the
OCWI students were also more motivated than the FCWI students to take future
online writing courses. Results showed that 100% of students who took OCWI
wanted to continue having this instruction for their next course, while 21% of students
who took FCWI wanted their next writing course to be online. In conclusion, the
hypothesis that students would have positive motivation about the OCWI was
accepted.

Additional findings revealed that there was a difference between the two
groups on how students worked with the feedback. In OCWI, students provided
simple surface feedback, while FCWI provided more detailed feedback. Moreover,
FCWI had deep conversations after they received feedback from their friends, and
used speaking strategies that helped them understand the conversations such as using
gestures, asking for clarification, and confirming. The researcher also found that, from
an informal interview after the experiment, computer skills, internet connection, and

connection devices affect students’ motivation.



CHAPTER V
DISCUSSION AND RECOMMENDATIONS

This chapter is mainly to discuss the results of the present study on the effects
of online creative writing instruction (OCWI) on mathayom 1 students' creative
writing ability. First, a summary of the study is provided. Next, a summary of the
findings is presented. Then, the possible factors that could affect the results are
discussed. Finally, the researcher provides teaching implications and

recommendations for future research.

Summary of the Study

This is an experimental research study which investigates the effects of OCWI
on mathayom 1 students’ creative writing ability. It aims to improve mathayom 1
students’ creative writing ability by using OCWI developed by the researcher and to
improve English writing and learning motivation.

The sample of this study was 38 mathayom 1 students who were studying at
Kannasootsuksalai School in Suphan Buri province in the second semester of the
2014 academic year. The sample was randomly divided into 2 groups: The OCWI
group and the Face-to-face Creative Writing Instruction (FCW1) group.

In this study, online creative writing instruction, lesson plans for online
creative writing instruction, and face-to-face creative instruction were used as
treatment instruments.  Research instruments were a pretest, a post-test, and

motivation questionnaires.
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This study was divided into 2 phases. The researcher studied theories and
other relevant documents on creative writing, teaching creative writing, and teaching
and learning language in an online environment. The OCWI and all instruments were
developed in this phase. The second phase was the implementation of the OCWI and
all instruments. The experiment was held in this phase for 12 weeks.

Before the experiment, both the OCWI group and the FCWI group took a
creative writing pretest. During the experiment, the OCWI group worked
independently with online creative writing instruction in their free time at the library
or at home, while the FCWI group received face-to-face creative writing in a
classroom setting. Both groups used English to communicate and give comments to
their friends, and all instructions were in English. After the experiment, both groups
took a creative writing post-test and completed the motivation questionnaires. Two
raters graded students’ pretests and post-tests by following criteria on a creative
writing scoring rubric. Pearson correlation coefficient was used to analyze inter-rater
reliability. The data gained from this study were analyzed by mean (x), standard

deviation (S.D.), and an independent sample t-test.

Summary of the Findings

Regarding the effects of online creative writing instruction on mathayom 1
students’ creative writing ability, the results revealed that there was a significant
difference between the pretest and the post-test mean scores of the OCWI group at the
.05 significance level. The pretest mean score was 8.26, while the post-test mean
score was 14.63. The mean difference was 6.37. Also, the FCWI students’ post-test

mean score was significantly higher than the pretest mean score at the .05 significance



68

level. The pretest mean score was 7.53 and the post-test mean score was 16.21. The
mean difference was 8.68. In brief, the students’ creative writing ability in both
groups was improved after participating in the experiment. However, when the OCWI
group post-test mean score was compared with the FCWI group, the results showed
that the post-test mean score of the FCWI group was significantly higher than the
post-test mean score of the OCWI group at the .05 significance level. The OCWI
group post-test mean score was 14.63, while the FCWI group post-test mean score
was 16.21. The mean difference between the two groups was 1.58. In other words, the
FCWI group appeared to improve their skills more than the online group. The
hypothesis that students’ creative writing ability after participating in online creative
writing instruction would be significantly higher than students who participate in
face-to-face creative writing instruction was rejected.

When analyzing the scoring traits, a significant difference was found in
Grammar and Spelling trait. The OCWI group performed best on Organization of
Plot, Creativity, and Character, while the FCWI group performed best on Creativity,
Organization of Plot, and Sentence Fluency.

In regards to students’ motivation towards each type of instruction, the results
revealed that OCWI promoted students’ writing motivation more than FCWI. The
OCWI group grand mean score was 4.18, while the FCWI group grand mean score
was 3.87. OCWI showed higher positive motivation than FCWI in every statement,
except the statement which says “I feel I want to write because of this instruction”. In
this statement, the OCWI mean score was 3.58, while FCWI mean score was 3.79.

In this study, OCW!I students were also more motivated than FCWI students to

take future online writing courses. The results showed that 100% of the students who
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took OCWI wanted to continue having this instruction for their next course, while
only 21% of the students who took FCWI wanted their next writing course to be
online. The hypothesis that students would have positive motivation about the online
creative writing instruction was accepted.

Additional findings revealed that there was a difference between the two
groups on how students worked with the feedback. For OCWI, students provided
simple surface feedback, while for FCWI, students provided more detailed feedback.
Moreover, FCWI had deep conversations after they received feedback from their
friends, and used speaking strategies that helped them understand the conversations
such as using gestures, asking for clarification, and confirmation. The researcher also
found that, from an informal interview after the experiment, computer skills, internet

connection, and connection devices affect students’ motivation.

Discussion

This study aimed to investigate the effects of online creative writing
instruction (OCWI) on mathayom 1 students' creative writing ability. Accordingly,
the findings are going to be discussed on the following two aspects: 1) students’

creative writing ability and 2) students’ motivation.

5.1 Students’ creative writing ability

The results revealed that the creative writing ability from both groups was
improved. This result is in alignment with the previous studies conducted by Dai
(2010) and Temizkan (2011). When considering the post-test score, there was a

significant improvement after students took OCWI; however, students in the face-to-
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face creative writing instruction (FCWI) seemed to have better performance on the
post-test. When comparing OCWI post-test scores to FCWI post-test scores, the
significant difference was found only in the ‘Spelling and Grammar’ trait in favor of
FCWI. Several factors could be considered as to why FCWI students’ creative writing
ability was higher than OCWI students’ creative writing ability after the experiment.
These factors could be feedback (Guardado & Shi, 2007; Rezaei & Jafari, 2014) and

online writing support tools (Pennington, 1993a).

5.1.1 Feedback

With both OCWI and FCWI, after students submitted their work, they waited
approximately 24 hours to get feedback from their teacher. In OCWI, the feedback
went directly to students’ blackboard accounts, while students in FCWI received
handwritten feedback directly on their written work. In other words, both groups
received text feedback from the teacher in an asynchronous way. In OCWI, after
students received feedback from the teacher, they did not respond or ask any
questions with regards to the feedback, nor follow the teacher’s feedback, although
the tools were provided to do so. In FCWI, there was some interaction between the
teacher and the students while the teacher was walking around the classroom to check
students’ progress. These interactions could encourage students to write more, give
students some ideas, or help with some grammatical errors. On the other hand, in the
OCWI, the teacher was only able to see students’ progress as a progress percentage on
the class dashboard. The teacher saw the finished work and then gave some feedback
on that work. This lack of synchronous feedback could affect students’ achievement

in OCWI as Hockly and Clandfield (2010) discuss; teachers should offer constant
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encouragement in an online environment. Also, teachers should give individual
feedback and celebrate individual and group achievements (Carter, 2010).

Besides missing synchronous interaction between teacher and students in
OCWI, those students missed synchronous interaction with their classmates as well.
During the last stage of each instruction, students had the opportunity to share their
writing in order to give and receive feedback to and from their friends. In OCWI, after
students published their work online, their work was shown in the online class library,
a page where students’ published stories were collected, to allow classmates to read
them. Students used web 2.0 tools as a platform to give comments. They also gave a
heart emoticon to the work that they liked most. In FCWI, after students finished
creating their story books, they displayed their work on tables in the classroom. Each
student had a heart-shaped paper to give to the work that they liked most. Students
mingled around the class to read their friends’ works, gave comments, and gave a
heart-shaped paper to the work that they liked most. Students from both groups
needed to consider whether that story had a good plot, well-developed characters, a
clear setting, and a twisted conflict before they gave a heart emoticon or a heart-
shaped paper to their friends.

From the observation, there were interactions between readers and writers in
FCWI such as asking for clarification and using gestures to check their understanding.
Once the readers commented, the writers asked for in-depth explanations on how they
could improve their work. Writers and readers came to agreements on how to improve
the story. Then, the writers edited their stories based on the feedback that they agreed
to follow. The sample of FCWI student’s written feedback is presented below:

Fun story. But why the boy doesn’t use his skill to escape.
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The sample of follow up conversation between a reader and a writer in FCWI:
Reader: What can the boy do?
Writer:He can run fast. He can fly. He can see super far.
Reader: But he used a bomb to escape. He can fly out.
Writer: Ha ha ha. | want to make it like in an action movie.
Reader: You can use a bomb. Then, fly out and arrest all bad people.

Writer: Thank you.

This was unlike the OCWI1 where the readers posted their comments but there

were not any replies or questions on the feedback.

0' 1attakon06 Hearted.
O sk1714 HA HA Ha It very good

Picture 1: Sample of OCWI students’ feedback

Guardado and Shi (2007) discussed in their study that lack of interaction
between readers and writers could turn online peer feedback into one-way
communication. This created misunderstandings and left the important comments
unaddressed. Likewise, Liu and Sadler (2003) found out in their study that face-to-
face communication is more effective than online (MOO) communication. Jurkowitz
(2008) discussed that there are nonverbal and social cues that help ESL students
understand the meaning of feedback in face-to-face situations. Wang (2008) studied

the effects of a synchronous communication tool (yahoo messenger) on online
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learners’ sense of community and their multimedia authoring skills. The results
suggested that the synchronous communication tool did not create the same sense of
community as in a face-to-face environment. Therefore, face-to-face students had a
stronger sense of community than online students had because of lack of interaction
between readers and writers for the online students.

Although the interaction between writers and readers could occur using the
web 2.0 tools, students in the present study seemed to miss this opportunity. The
reason for missing this opportunity could be that online peer feedback is not easy for
ESL students. ESL students are challenged not only linguistically but also by the
demand to review each other’s writing critically (Guardado & Shi, 2007). In this
study, the participants were in the beginning level so they might have had difficulty
giving comments and asking for clarification, especially in an online environment.
Therefore, the OCWI students provided simple surface feedback to their friends and
they added emoticons along with their feedback, while the FCWI students provided
more thoughts in their feedback. Furthermore, students in FCWI used other strategies
such as gestures and asking questions to check their understanding. On the other hand,
students in OCWI could not use gestures in an online environment, and asking

questions or providing effective feedback seemed to be difficult for them.

5.1.2 Online Writing Support Tools

The pretest and post-test were set in a controlled environment. Both OCWI
and FCWI groups took the paper-based pretest and post-test before and after they
received the treatment. Students were not allowed to use a dictionary or any writing

support tools on the pre- and post-tests. Students had 90 minutes for planning, writing,
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and editing their work. During the experiment, students in the OCW!I learned writing
with support of the web 2.0 tools and a word processor. They were able to use an
online dictionary and spell check technology while the FCWI used a traditional
dictionary or asked their friends to spell the words they needed.

The comparison of post-test mean score of the two groups pointed out that
there was a significant difference in Grammar and Spelling trait in favor of the FCWI.
This coincides with a previous study conducted by (Wilcox, Yagelski, & Yu, 2014)
that grammar and spelling is the most common error in ESL students’ writing. It
could be assumed that word processing, somehow, could affect ESL students’
cognitive skills since Pennington (1993a) pointed out that using spellcheck could lead
to a negative habit of not learning vocabulary.

Moreover, according to the interviews, some students found typing their
assignments online took a long time. This could affect students’ creative writing
ability as well. Van Leeuwen and Gabriel (2007) discussed that students who worked
with notebooks and pencils could maintain their focus on a writing task longer than
students who worked on computers, and students with poorer keyboard skills could be

left behind.

5.2 Students’ Motivation

When investigating students' motivation towards each type of instruction, the
results showed that OCWI was able to motivate students for learning and writing
English better than FCWI. This result confirms the findings of previous studies
conducted by Duan (2011), Kitchakarn (2012a), Cummings (2004), and Merchant

(2003). According to the results of the motivation questionnaire, OCW!I students had
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more enjoyment and less anxiety about writing and learning than FCW!1 students. This
IS in agreement with Pennington (1993b), Lewis (2009), and Wilcox et al. (2014).
Besides, Mills (2005) discussed that the multimedia features of the World Wide Web
can motivate students to work with information and content, and to reflect on the
material. Likewise, Lewis (2010) explains that Internet-based work can increase
motivation because of its colorful and exciting interface.

Although the OCWI group showed higher positive motivation than the FCWI
group in every statement, FCWI had a higher score for a statement which says “I feel
I want to write because of this instruction”. In this statement, the OCWI mean score
was 3.58, while the FCWI mean score was 3.79. This could be because, according to
the interview, some of the OCWI students had poorer keyboarding skills. In addition,
some of the OCWI students faced internet connection problems when they submitted
their work as well.

Thus, the results of the present study do not support several previous studies
that showed a positive relationship between students’ achievement and their
motivation (Amrai, Motlagh, Zalani, & Parhon, 2011; Hashemian & Heidari, 2013;
Ozgiir & Griffiths, 2012). Hartnett (2012) suggested that the relationship between
achievement and online motivation is more complex than in a traditional classroom as
there are many factors involved such as the nature of tasks, assessments approach, and
students’ participation. In her study, students’ participation was used as an indicator
of motivation. The results revealed that there was a relationship between achievement
and active online participation, and there was a relationship between achievement and

passive participation as well.
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However, in this present study, anxiety (Alpert & Haber, 1960) seemed to be

an important factor affecting students’ creative writing ability and motivation.

5.2.1 Anxiety Support Learning

There is a negative relationship between anxiety and motivation (Brown,
2007b). In other words, having high anxiety could lead to low motivation. This claim
could support the findings of the motivation questionnaire since FCWI seemed to
have higher anxiety and lower motivation for learning and writing.

As discussed in a previous session, for the FCWI the readers gave comments
to the writers in person, unlike the OCWI students who posted their feedback in the
comments box. This face-to-face feedback could create anxiety for students in FCWI
because students could feel nervous in giving feedback and receiving negative
feedback (Guardado & Shi, 2007). They explained that giving feedback in an
asynchronous way could be beneficial for students in some cultures. That is because
students could avoid giving direct comments to their friends. Furthermore, Mills
(2005) discussed that online discussions can increase the participation of students who
are shy or uncomfortable speaking in front of the whole class. This could support the
findings from the motivation questionnaire which showed that students in FCWI felt
anxious when their friends read their work in their presence and when they had to
share ideas in the classroom. The results from the motivation questionnaire also
pointed out that students in FCWI had more anxiety than those in OCWI when they
submitted their work. Rezaei and Jafari (2014) explained that the biggest cause of
anxiety were cognitive anxiety and the fear of teacher's negative feedback. In

conclusion, anxiety could be the reason that explains why 21% of students who
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received face-to-face instruction wanted to have online instruction in their future
course.

Although anxiety is associated with low performance among second language
learners, this anxiety could drive students to perform better. Having the right amount
of anxiety, not too much or too little, could lead to good performance; anxiety could
lead to intrinsic motivation that drives students to perform better on an exam
(Khalaila, 2015). Alpert and Haber (1960) classified types of anxieties as facilitative
and debilitative anxiety. Facilitative anxiety is seen as a drive to improve
performance, while debilitative anxiety blocks a learner’s achievement. In a study
conducted by Bailey (as cited inBrown, 2007b) on competitiveness and anxiety in
second language learning, facilitative anxiety was one of the keys to success, closely

related to competitiveness.

Pedagogical Implications

OCWI was used as a platform for online writing class where students learned
writing, planned and wrote short stories, shared their writing, and exchanged their
ideas online. Teachers and educators can adjust any activities provided on OCWI to
suit students’ level and course objectives. However, teachers and educators should be
aware of students’ computer skills and learning style since some students might not be

familiar with working on computers or participating in an online class.
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Recommendations
Based on the findings of this study, the following are some aspects that could

be investigated in further studies:

For teachers

First, teachers should train students on how to give effective feedback in an
online environment. A combination of online and face-to-face feedback can help
students improve their writing skills. Therefore, students could benefit from working
in both online and face-to-face environments. For instance, students can work at their
own pace and think about the feedback in asynchronous communication such as
message boxes, comment boxes, or discussion boards. Also, students will benefit
from using nonverbal and social cues in negotiation of meaning.

Second, students who used online instruction had positive motivation. It is a
strong recommendation that teachers should integrate online activities into writing
classes. Teachers can consider a blended course, or integrate activities that involve
online interaction into the lesson. To do so, students would benefit from writing

support tools offered by web 2.0 and be motivated by online activities.

For students

First, in an online learning setting, students need to be independent and
autonomous. Therefore, students have to spend sufficient time in order to participate
in an online lesson and put an effort into learning.

Second, as the lessons are online, students can review the lessons at any time

and work at their own pace. However, students should follow the instructions in
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sequence. Skipping any activities could make students confused or not have enough

proficiency to accomplish the subsequent tasks.

For researchers

First, for further study, the researcher recommends considering a mixed
method research methodology. Conducting an experiment and an interview could
bring more precise results about students’ achievement and motivation.

Second, the researcher recommends conducting a study with participants who
possess a higher English proficiency level which could eliminate the factors that may
affect the results such as relying on spell check or writing support tools. Also,
students with a higher English proficiency level could communicate to their
classmates better than students with a lower English proficiency level. This could
make students provide more thoughtful responses and create an in-depth discussion
online, as in a face-to-face situation. Also, students could make the best use of
synchronous and asynchronous tools offered in web 2.0 tools.

Third, according to the interview, the participants in this study had difficulty
accomplishing writing tasks because of their low keyboarding skills and internet
connection problems. This could affect their motivation and achievement. Therefore,
conducting a study with participants who have higher computer and keyboarding
skills should be considered.

Fourth, blended creative writing courses could be considered for further
research. According to the discussion, it seemed students in online instruction missed
the benefits of using synchronous interaction. The integration between face-to-face

and online instruction could therefore offer the benefit of the two types of instruction.
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Appendix A
List of Experts

A. Experts validating treatment instruments: online creative writing instruction
and lesson plans
1. Assistant Professor Satita Watanapokakul, Ph.D.
(Language Institue, Chulalongkorn University)
2. Associate Professor Bamrung Torut, Ph.D.
(Faculty of Education, Silpakorn University)
3. Sunita Kosidchaiwat, Ph.D.

(Faculty of Education, Silpakorn University)

B. Experts validating research instruments: a creative writing pre-test, a creative
writing post-test, and motivation questionnaires
1. Associate Professor Sumalee Chinokul, Ph.D.
(Faculty of Education, Chulalongkorn University)
2. Anchalee Jansem, Ph.D.
(Faculty of Humanities, Srinakharinwirot University)
3. Ujsara Prasertsin, Ph. D.

(Educational and Psychological Test Bureau, Srinakharinwirot University)
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Appendix B

Online Creative Writing Instruction Evaluation Form
Please rate these following items according to your opinions.
+1 means appropriate 0 means not sure -1 means inappropriate

Part 1: Instructional Content

Questions +1 (0 | -1 Comments

1. The objectives are stated clearly what

learners will be able to do.

2. Content and context are consistent with the

theme.

3. All information relates to the stated purpose

and learning goals.

Part 2: Graphic/Multimedia

Questions +1 | 0 | -1 Comments

4. Graphics are appropriate and rendered to

enhance learning.

5. Background and text are pleasing,

compatible, and easy to read.

6. Colors are used in an effective way.

7. Multimedia appears to be directly related to

stated purpose and learning goals.




Part 3: Lay-out

92

Questions +1 -1 Comments
8. Layout is clear; learners can always find
what they need.
9. It is easy to navigate through the
information to find necessary features
10. Lay-out is logical.
11. Lay-out is consistent on all pages.
Part 4: Technical Aspects
Questions +1 -1 Comments
12. All links work properly.
13. Pages work in most common browsers.
14. All multimedia resources work at all time.
Part 5: Accessibility
Questions +1 -1 Comments

15. Paragraphs and sections have clear and

accurate informative headings.

16. Clear and clean fonts are used

consistently.

17. Product accommodates unique learning

styles and various ability levels.




Part 6: Assessment
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Questions

+1

Comments

18. Assessment methods are appropriate and

suited to learning goals.

19. Teachers and students easily track

students’ progress.

Part 7: Grade appropriateness

Questions

+1

Comments

20. Reading level is appropriate for learners.

21. Directions are clear and complete enough

for learners to perform required tasks.

Additional Comments:

Date completed
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Appendix C

Lesson Plans Evaluation Form
Please put a tick (v) in the rating box (1,0,-1) according to your opinion. Pleas
Agree =1 Not sure =0 Disagree = -1

Part 1: Objectives

ltems +1| 0 |-1 Comments

The objectives are stated clearly what learners will be

able to do.

Part 2 Teaching procedures

ltems +1| 0 |-1 Comments

Online creative writing lesson plan and face-to-face

creative writing lesson plan are parallel.

2.1 online creative writing lesson plans

ltems +1| 0 |-1 Comments

1. Introduction (Opening)
Teacher informs enough information to engage

students to the theme.

2. Before you read (Free writing)
The activity can elicit vocabulary and flow students'

ideas.
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Items

+1

Comments

3. Let’s read (Discussing)
The activity enhances student to analyze the elements

of story.

4. Class writing (Teacher modeling)
The activity creates opportunity for students to work

collaboratively and give ideas to continue the story.

5. Let’s write (Class writing)
The activity enhances students to use their knowledge
about element of story and writing process to create a

story.

6. It’s my book (Sharing writing and Concluding)
The activity creates opportunities for students to share

and publishing their story.

2.2 face-to-face creative writing lesson plans

ltems

+1

Comments

1. Opening
Teacher informs enough information to engage

students to the theme.

2. Free writing
The activity can elicit vocabulary and flow students’

ideas.
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Items

+1

Comments

3. Discussing
The activity enhances student to analyze the elements

of story.

4. Teacher modeling
The activity creates opportunity for students to work

collaboratively and give ideas to continue the story.

5. Class writing
The activity enhances students to use their knowledge
about element of story and writing process to create a

story.

6. Sharing writing and Concluding
The activity creates opportunities for students to share

and publishing their story.

Part 3: Materials used in the lesson plan

ltems

+1

Comments

1. The material conveys an overall sense of purpose
and directions that is motivating to students and

aimed at the learning goals.

2. Reading level is appropriate for students.




Part 4: Evaluation used in the lesson plan

97

Items

+1

Comments

1. Appropriate assessment aligns with objectives and

student’s outcomes.

2. Scoring rubric is quality to assess students’ creative

writing.

Additional Comments:

Date completed
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Appendix D

Creative Writing Test Evaluation Form
Please rate these following items according to your opinions.
+1 means appropriate 0 means not sure -1 means inappropriate

Pre-test

Questions +1 (0 | -1 Comments

1. Is the test instruction clear?

2. Can the test measure student’s the use of

the elements in writing?

3. Does the test reflex student’s writing

process?

4. Can the test measure the quality of

language in student’s finished story?

Post-test

Questions +1 (0 | -1 Comments

1. Is the test instruction clear?

2. Can the test measure student’s the use of

the elements in writing?

3. Does the test reflex student’s writing

process?

4. Can the test measure the quality of

language in student’s finished story?
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Additional Comments:

Date completed
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Motivation Questionnaire Evaluation Form

This evaluation form is created to evaluate the appropriateness of content and
language used in Creative Writing Motivation Questionnaire. Please rate these

following items according to your opinions.
+1 means appropriate 0 means not sure

Creative Writing Motivation Questionnaire Overall

-1 means inappropriate

ltems

+1|1 0| -1| Comments

1. Are the questions and suitable for Grade 7 students?

2. Do the questions elicit students’ motivation and
opinions about the creative writing and the instruction
they have had?

3. Are the questions in appropriate sequences?

4. Do the questions in Thai have similar meanings as
those in English?

Creative Writing Motivation Questionnaire

Statements

| +1 ] 0 | -1 | Comments

Both Instructions

1. This instruction doesn’t make me feel stressful when
| have to write English.

= Y ado mave ¥ i a A o o =
ﬂq?L?HHWQﬂQﬁunsLVQUINLﬂ?ﬁlmLN@m@\‘imﬂuﬂqu@\iﬂq‘H

2. This instruction makes me feel enjoy writing.
= % ac dyo Y o a a =
nslraumeR RN IidunanwauluN T a Y

3. This instruction makes me like to write English more
than before.

a % ac dglo Y o = o da/
mmﬂumf;ﬂfmumﬁlmum@ummmummmﬂqwmﬂmu

4. This instruction allows me to write when | want to
write.

~ Y adalo 8o = A =~
ﬂ"lﬁ‘L?ﬂuﬁQﬂQﬁu%qﬁlﬂﬂu@qﬂq?ﬂ Lmﬂuium@qm'ﬂﬂ’]ﬂqzmﬂu

5. | feel | want to write because of this instruction.
=l £ aal dyo Y o =
NN2E381AETRNT IHAUBNNLAILIL

6. | feel that this instruction helps me improve my
writing skill.

o YR 1 =) % add’l| [ o =
AUTANIINTIUUALIDUTIINEBNUIINHENNTLUEIU

7. I’d like to suggest my friends to learn writing with
this instruction.

o o qu A al = Y ada
QUALN LLu:ﬁu’]slMLWﬂuﬂ LTEUNITLALIVAIEITU
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Statements

| +1 ] 0 | -1 | Comments

Online Creative Writing Instruction (OCWI)

8. I don’t feel anxious when I submit my writing online.

o [ dl 14 ] = g
dulinalefesdenulauaaulal

9. I don’t feel anxious when my friend read my story.
Al A AN AUEN LWL IR

10. I don’t feel anxious when I share my ideas on
discussion board.

FuldfnataduLanIANAA UNTEATUALNIN

11. I enjoy creating story book online.
duzevairemisdeiniueaulal

12. T have fun reading my friends’ stories online.
Suauniiliguanuzeaiieueaulad

Face-to-face Creative Writing Instruction (FCWI)

8. I don’t feel anxious when I submit my writing in
class.

o Y A o | = v =
'?IUIQJﬂQQ@ LA WEQ@GQWHL‘LIEUELLLM@\‘I LTI

9. I don’t feel anxious when my friend read my story.
dulifimailaivaus 1wl uesdi

10. I don’t feel anxious when | share my ideas in class.
duldimalleduudnsanumnlulinssey

11. I enjoy creating story book.
FUTAUAS19UITIRD NN

12. I have fun reading my friends’ stories.
ﬂu@uﬂwimmmmmmm@u

Statements +1

Comments

13. If I can choose, I’d like to learn writing by
v [ A Y o = = v ac
m@um@nim [UALNNAZLTUUNITIUL UMD, ...

O Online instruction Feuaaula

O Face-to-face class room &eiiluduizey
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Additional Comments:

Date completed
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Appendix F
Sample of Online Creative Writing Instruction

Course Home

1 1

Build Content + IASsessments Tools v Partner Content +

. Welcome to Creative Writing Class

~ . practice writing short stories. Here, y
~ you stories, write you stories, publist
enjoy playing with words and your cr

Objectives

1. To practice and improve the basic
characters, and making a conflict anc
2. To write short stories based on wh
3. To share and publish writing.

Evaluation

creative writing process (assignments) 10%
discussion (sharing ideas on discussion board) 10%
short stories 80%

total 100%

» Students are required to take pre-test, before taking this course, and post-test, at the
end of the course.
e Pre-test and post-test score will be used in a creative writing research.

Teacher Contact

Teacher: Phutsacha Tippanet

Email: phutsacha@gmail.com

Office Hours: (Face-to-Face) Monday,
Wednesday 11:15-13:05, room 421
(Online) Everyday
18:00-19:30, Class chat room

SESN———

A R e e L0 EA. EET - - EE
AEE WE SN W . ANE W SE W . AEE WE SNE W AmE W Sm
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Build Content v IASsessmentsie Tools + Partner Content v

Dear students,

In this unit, you will read a story about friendship. So let's take a fun quiz about friendship and
see how good friend you are.

\ Click to go to the quiz \

How is your result? Let's share with your friends. You can share it on Facebok or any social

mediawebsite.n »

Let me tell you more about this story. It is called ‘No Girl Allowed'. The story is about two boys
who named Tommy and Luke. They won't allow Betty and Mary Lou into their fort. Let's read to
find out about what the girls will do.

Later in this unit, we will write a story together. Then, it will be your turn to write a story. Use
your creativity to tell me how you will do if your friends won't allow you to play with them.

Enjoy and be creative!

Your teacher ()

l@ 2. Before you read: Ideal friends
Enabled: Statistics Tracking

. WD TEA. EEw = o LD ER. EEwT w— L TER. EET - > = I E |
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Do you have an ideal friend? An ideal friend is a perfect

Before you read, I want you to think about an ideal friend
you don't have one, you can create your imagination idea

‘Hl | |E iN ‘D ;g Let's go to the discussion board to share your idea. Use tt
' J discussion board.

3. Let's read

Let's read and find out what the girls will do.

® Make sure you complete all of these activities:

3.1 Read the story: No Girls Allowed
3.2 Share your ideas: Let me hear from you
3.3 Analyze the story: Story elements

4. Class Writing

Enabled: Statistics Tracking
Now, as a class, we will plan a story and create it together.

® Make sure you complete all of these activities:

4.1 Plan a story
4.2 Class writing

5. Let's write

Attached Files: [ writing.docx ¢ (226.955 KB)

\ Now it's your turn to show your creativity. This time you will plan a story and create a

story by yourself.
1. Download worksheet writing.docx

2. Plan a plot and create a character, a conflict, and settings on page 1-4. Then, write your
story on page 5.

3. Save the file

4. To submit the file, click at Browse My Computer.

5. Choose the file.

6. Click Submit to finish your assignment.

6. It's my book

We are all most at the end of this unit. Be proud
of yourself that you can make it so far.
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For this activity, you need to log in to
Storybird.com. If you haven't got an account
yet, please sign up.

Here is the instruction in case you need help
>> How to sign up Storybird.com

After you logged in, choose the artwork that
goes with your story. Then, create a story book
from the artwork you have choosen. And don't
forget to create a cover of your book.

When you finish your story book, please publish
it so me and your friends can see your work.

Please take some time read your friends' stories. You can give your friend 'a heart' if you like
his/her story. Also, you can post a comment to your friends. You comment will be useful for

your friend to improve his/her story.

If you need any help or have any questions, please use our discussion board or our chat room.

- "EEEESS.

—
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Build Content ASsessmentse Tools + Partner Content +

The two boys named Tommy and Luke won't allow Betty and Mary Lou into their fort! What will
the girls do?

NO GIRLS ALLOWED

I@ Let me hear from you

. Now it's time to share your ideas. Do you like the story? What would you do if you

have the same problem as the girls in the stpry? If you can change one thing in the story, what
would it be?

Go to the disccusion board and share your idea. Use the menu on the left or click at the
session title to go to the discussion board.

Attached Files: [ story_elements.docx (273.195 KB)

Read the story again. This time, focus more on elements of
this story; plot, characters, conflicts, and setting.

1. Download Story Elements worksheet.

2. Complete the worksheet. Then, save the file.

3. To submit the file, click at Browse My Computer.
4. Choose the file.

5. Click Submit to finish your assignment.

If you need any help or have any questions, please go to help
menu on the left or post your questions at our Discussion board.

e - L D TR, BT WeEm 0 .0 s mEwT = = - E |
[N AN WE SNE WD =S ANE WE S W S A4S WE SN W AN Em S
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4. Class Writing = _'

Build Content Assessments v Tools Partner Content

D Plan a story
|
I \ Let's write a story.

Before we write a story, please share your ideas. | need your help planning the plot, create a
main character, think about conflict, and set the setting.

Click on this link to google document >> plan a story

Feel free to add, edit, or change in this document.

Enabled: Statistics Tracking
Let's create a story together. Please help me finish this story. Use the information from what we
have planned to write the story.

Please go to discussion board to write the story. Use the menu on the left or click at the
session title to go to the discussion board.




Appendix G

Results of Online Creative Writing Instruction Evaluation Form

Part 1: Instructional Content

109

Questions Score
1. The objectives are stated clearly what learners will be able to do. 1
2. Content and context are consistent with the theme. 1
3. All information relates to the stated purpose and learning goals. 1
Part 2: Graphic/Multimedia

Questions Score
4. Graphics are appropriate and rendered to enhance learning. 0.67
5. Background and text are pleasing, compatible, and easy to read. 0.67
6. Colors are used in an effective way. 0.67
7. Multimedia appears to be directly related to stated purpose and 1
learning goals.
Part 3: Lay-out

Questions Score
8. Layout is clear; learners can always find what they need. 1
9. It is easy to navigate through the information to find necessary features 0.33
10. Lay-out is logical. 1
11. Lay-out is consistent on all pages. 1




Part 4: Technical Aspects
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Questions Score
12. All links work properly. 0.67
13. Pages work in most common browsers. 1
14. All multimedia resources work at all time. 1
Part 5: Accessibility

Questions Score
15. Paragraphs and sections have clear and accurate informative headings. 1
16. Clear and clean fonts are used consistently. 0.67
17. Product accommodates unique learning styles and various ability 1
levels.
Part 6: Assessment

Questions Score
18. Assessment methods are appropriate and suited to learning goals. 0.67
19. Teachers and students easily track students’ progress. 1
Part 7: Grade appropriateness

Questions Score
20. Reading level is appropriate for learners. 0.67
21. Directions are clear and complete enough for learners to perform 0.33

required tasks.
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Appendix H

Sample of Lesson plan for online instruction

Course: E 21271 English Writing 1 Level: Mathayom 1
Unit 1: No Girls Allowed

1. Main concept

In this unit, students will read a story ‘No Girls Allowed’. This story is about
two girls who try to get inside the boys’ tree house and to play with them. After
reading this story, students will create a story on a friendship theme.

2. Terminal objective

After this unit, student will be able to write a story to express their ideas about
friendship and to show their problem solving skill. They will plan a story and write a
story from what they have planned. Then, they will publish their stories.

3. Enabling objectives
1. To write a short paragraph about an ideal friend
2. To analyze story elements
3. To brainstorm ideas and write story as a class
4. To plan a story and write a story from the plan
5. To create an online story book
6. To share the writing to friends and to give comments to friends

4. Contents

Knowledge
Skill: planning, reading, writing, analyzing story elements

Process
Creative thinking
Reading, writing, answering questions
Brainstorming
Peer editing

Attitude
Awareness of friendship

5. Materials
Online course - http://www.coursesites.com
Online book - http://storybird.com
Google document- https://docs.google.com/document/d/ImtmMuHez0xx1Gfq
Z3uFzcepZDAwpwYBGjmAgmjFvr8E/edit
Worksheet 1 — Story elements.docx
Worksheet 2 — Writing time.docx
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6. Work/Assignments
1. After reading, analyze the story elements. (20 points)
2. Plan and write a story. (20 points)
3. Online story book.

7. Procedure

Steps of Instruction Names that appear on online class

7.1 Opening 1. Introduction
Materials Activities

Materials: - Ss are attracted by the welcome note on the
http://www.coursesites.com | website.
http://friendship- Hi, students.
quiz.com/are-you-a-true-
friend/ In this unit, you will read a story about friendship.

So let's take a fun quiz about friendship and see
how good friend you are.
Click here to go to the quiz.

Ok. Let me tell you more about this story. It is
called ‘No Girl Allowed’. The story is about two
boys who named Tommy and Luke. They won’t
allow Betty and Mary Lou into their fort. Let’s read
to find out about what the girls will do.

Later in this unit, we will write a story together.
Then, it will be your turn to write a story. Use your
creativity to tell me how you will do if your friends
won’t allow you to play with them.

Enjoy and be creative!

Your teacher :-)
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Steps of Instruction Names that appear on online class
7.1 Opening (continue) 1. Introduction
Materials Activities

- Ss click on the link to do the quiz.

are you really best friends?

You love them like sisters. And sometimes you fight like
sisters. But you'd never do anything to hurt them...or
would you? Take this quiz and see if you're a friend till

" the end.

email | |81 18| [Puait] W Tweet| 27

1. You know that your friend's crush isn't interested in her — but she flirts like a
maniac when she's around him! When she says she's planning on asking the
guy ask the guy out, you:

© Decide not to hurt her feelings.
) Tell her not to get her hopes up.
() Explain that he isn't interested.

© Tell her not to be foolish

7.2 Free writing 2. Before you read

Materials Activities

Materials: - Ss write a short paragraph about their ideal friends
http://www.coursesites.com | on class discussion board

Discussion board

1. Ideal friends Before you read, | want you to think about your ideal

friend. "An ideal friend" is a perfect friend for you.
If you already have your ideal friend, you can write
about him/her. If you don't have one, you can create
your ideal imagination friend.
Please write a short description about this friend.
You can use the questions below as a guide.

1. What is his/her name?

2. Where do you meet him/her?

3. What is he/she look like?

4. Are you and your friend in the same class?

5. What do you and your friend like to do together?
You should finish this activity in 10 minutes.

Let your idea flow and write!
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Steps of Instruction Names that appear on online class
7.3 Discussing 3. Let’s read
Materials Activities

Activity: Reading, analyzing | - Ss follow the link to the reading.
a story

NO GIRLS ALLOWED
i Yot

Materials:
- Reading: No Girls Allows

http://storybird.com/books/no
-girls-allowed-3/

- http://www.coursesites.com
Discussion board
1. Ideal friends

- Worksheet: Story elements

- After reading, Ss share their ideas about the
story on discussion board.

Exchange ideas after you read 'No Girl Allowed'.
Think about these questions:

- Do you like the story?

- Do you like the ending?

- What would you do if you were Betty and Mary
Lou?

- Let think why the boys didn't want the girl go into
their fort.

I want to know your opinion about this story. There
IS no right or wrong answers.

Let's share your ideas.
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Steps of Instruction

Names that appear on online class

7.3 Discussing (continue)

3. Let’s read

Materials

Activities

- Then, Ss will be asked to read the story again.
This time Ss need to focus on story elements and
complete the worksheet.

' 1 Story Elements

Attached Filas: [J sto enls.doc 273195 KB)

Read the story again. This time, focus more on
elements of this story; plot, characters, conflicts,
and setting.

1. Download Story Elements worksheet.

2. Complete the worksheet. Then, save the file.
3. To submit the file, click at Browse My
Computer.

4. Choose the file.

5. Click Submit to finish your assignment.

If you need any help or have any questions on this
assignment, please go to help menu on the left or
post your questions at our Discussion board.

7.4 Teacher modeling

4. Class writing

Materials

Activities

Activity: Planning a story,
brainstorming, sharing
writing

Material:
- Google document
- discussion board

- Ss distribute ideas. They click on the link to work on
Google document. They can type their idea about
class story.

Let's write a story.

Before we write a story, please share your ideas. |
need your help planning the plot, create a main
character, think about conflict, and set the setting.

Click on this link to Google document >> plan a

story
Feel free to add, edit, or change in this document.

Note: Teacher’s role is to encourage students to
brainstorm their ideas. Teacher may ask some
questions to elicit their thought. For example:
1. What is the main character’s name? Should
the main character be a girl or a boy?
2. What happens at the beginning of the story?
3. What is the conflict?



https://docs.google.com/document/d/1mtmMuHez0xxIGfqZ3uFzcepZDAwpwYBGjmAgmjFvr8E/edit
https://docs.google.com/document/d/1mtmMuHez0xxIGfqZ3uFzcepZDAwpwYBGjmAgmjFvr8E/edit
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Steps of Instruction

Names that appear on online class

7.4 Teacher modeling

4. Class writing

Materials

Activities

- After planning the story, T begins the story and
ask Ss to continue the story. This activity is on
discussion board.

Note: The discussion board for this activity has been
created but it is left empty due to teacher needs Ss’
plan to create the beginning.

7.5 Class writing

5. Let’s write

Materials

Activities

Material:
- http://www.coursesites.com
unit 1 assignment

- Ss download worksheet writing.docx. Then,
complete the worksheet and submit online.

E._—_ﬂ 5. Let's write:

AnschedFilea: [ weitr « () (0 955 KE
Mo 5 your Duim b3 show yaud Srial ity This liss yoo wil glas a stofy and gaaa & sty by yous el

1. Dovamload warksheet wining docs

2 Plan a ot and craste a character, 8 confied and sellings on page 1-1 Than write your glory on page 5
1. Saun tha Ble

4. T submit the fls_ click a1 Browss by Computer

5. Cheooms the fls

. Click Submit in fnish your assgemeant

7.6 Sharing Writing

6. It’s my book

Materials

Activities

Material:
- http://storybird.com

- After submit their writing, Ss log in to
Storybird.com to create a story book. There they
will see the assignment page and will lead Ss to the
artwork.
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Steps of Instruction

7.7 Concluding

Materials

Activities

Material:
- http://storybird.com

- Once Ss submit the assignment, their work will
appear on class library. Ss can read their friends’
stories, give comments, and give a heart to support
their friends.

(oo

Note: ‘A heart’ is an icon from the readers to the
writer to show that they like the story.

8. After teaching note
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Appendix |
Sample of Lesson plan for face-to-face instruction
Course: English Writing Level: Mathayom 1
Unit 1: No Girls Allowed Time: 6 hours

1. Main concept

In this unit, students will read a story ‘No Girls Allowed’. This story is about
two girls who try to get inside the boys’ tree house and to play with them. After
reading this story, students will create a story on a friendship theme.

2. Terminal objective

After this unit, student will be able to write a story to express their ideas about
friendship and to show their problem solving skill. They will plan a story and write a
story from what they have planned. Then, they will publish their stories.

3. Enabling objectives
1. To write a short paragraph about an ideal friend
2. To analyze story elements
3. To brainstorm ideas and write story as a class
4. To plan a story and write a story from the plan
5. To create a class story book
6. To share the writing to friends and to give comments to friends

4. Contents

Knowledge
Skill: planning, reading, writing, analyzing story elements

Process
Creative thinking
Reading, writing, answering questions
Brainstorming
Peer editing

Attitude
Awareness of friendship

5. Materials
Friendship quiz printed from
http://www.seventeen.com/fun/quizzes/fun/friendship-type-quiz
Reading- No Girls Allowed
Worksheet 1 — Story elements
Worksheet 2 — Writing time



6. Work/Assignments
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1. After reading, analyze the story elements. (20 points)
2. Plan and write a story. (20 points)

3. Class story book.

7. Procedure

7.1 Opening (10 minutes)

Activities

Contents

Teacher

Students

Objective: To motivate
students about the topic
they are going to read.

Vocabulary:
“ideal friend” is a perfect

friend and you like to
spend time with.

Material:
friendship quiz

- T informs Ss what they
are going to write in this
unit.

- T explains what “ideal
friend” means.

- T distribute a quiz to Ss.

- Ss work on the quiz.
Then, they compare the
result with their teacher
and friends.

7.2 Free writing (10

minutes)

Activities

Contents

Teacher

Students

Objective: To write a short
paragraph about an ideal
friend

- T elicits some adjectives
that describe people from
Ss and write on the board.
- T asks Ss to think about
idea friend. Then, tells Ss
to write about their idea
friends.

- Ss write a short
paragraph about their ideal
friend.

- Some volunteer read their
write to the class.

7.3 Discussing (40 minutes)

Activities

Contents

Teacher

Students

Objective: To analyze
story elements
Knowledge:

Story elements: plots,
setting, characters, and
conflict.

- Plot is the sequence of
event in a story.

- Characters are people,
animals, or creatures in a

story.

- T gives Ss sometimes to
read the story. Then, asks
them questions to let show
the ideas about the story.

"Do you like the story? Do
you like the ending? What
would you do if you were
Betty and Mary Lou? Do
you think why the boys
didn't want the girl go into

- Ss read the story.
- Ss share their ideas if
they like or don't like the
story.

(various answers)
- Ss read the story again
and complete the
worksheet.
- Class discusses the
answer together.
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Contents Activities
Teacher Students
- Conflict is a struggle their fort."
within a character in the
story. - T asks Ss to read the
- Setting tells you where story again and asks
and when the story take students to focus on story
place elements
Materials:
Reading- No Girls
Allowed
Worksheet 1 — Story
elements
7.4 Teacher Modeling (60 minutes)
Activities
Contents Teacher Students

Objective: To brainstorm
ideas and write story as a
class

- T informs Ss that we are
going to write a story as a
class.

- T elicits ideas from Ss.

Sample guestions:

1. What is the main
character’s name? Should
the main character be a
girl or a boy?

2. What happens at the
beginning of the story?

3. What is the conflict?

Then, notes the ideas on
the board.

- T begins a story based on
the ideas from previous
activity. Then, asks Ss to
continue the story.

- Ss shout out their ideas.
(various answer)

- Ss distribute ideas to
continue the story.
(various answer)




7.5 Class Writing (120 minutes)
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Contents

Activities

Teacher

Students

Objective: To plan a story
and write a story from the
plan

Material:
Worksheet 2 - writing
time

- T distributes worksheet
to Ss.

- T explains the activity to
Ss. In this activity, Ss will
work individually to plan
and write their story about
friendship.

- After Ss finished their
writing, T asks Ss to
exchange their writing
with their friends. Then,
asks them to read, edit, and
give a comment on their
friends’ writing.

*note: T tells Ss to bring
paper, color, and artwork
for the next class.

- Ss plan their story about
friendship them.

- Ss write their story.

- Ss exchange their story
with friends.

- Ss read their friends'
stories and help them edit
some mistake. Then, give a
comment to their friends
before exchange the story
back.

- Ss edit their stories.

7.6 Sharing Writing and Concluding (120 minutes)

Contents

Activities

Teacher

Students

Obijective: To create a
class story book
(60 minutes)

Material:
artwork, paper, colors

- T informs Ss that they
are going create a story
book. Ss can draw or use
the artwork that they
prepare to decorate their
books.

- Ss create their story
books.

Objective: To share the
writing to friends and to
give comments to friends
(60 minutes)

Material:
heart-shaped paper

- T asks Ss to exhibit the
story on the table.

- T gives each student 5
pieces of heart-shaped
paper. Tells Ss to give this
paper to the work that they
like. Then, let Ss walk
around the class to see
their friends' work.

- Ss display their work on
their tables.

- Ss walk around the class
and read their friends'
work. Ss give their heart-
shaped paper to the work
that they like to support
the author.

8. After teaching note
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Worksheet for Online and Face-to-Face Instruction

Stiory E BIments,

PLOT

Plot is the sequence of events ina

story. Plot tells us what happens at
the first, next, and the end of the
story.
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\_

fl. What happens at the
beginning of the story?
aannilieladoniu

2. What happens at the
middle of the story?

a A4 A g1y
aanntie ladondw

~

[ 3. What happens at the end of the story?

a A4 A gy
aanntme lavaniu
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Character

Characters are people, animals, or creatures in a

/Character’s name: ﬂaﬂ‘ﬁﬁ!,wdacld%mm\

How many )
characters in 1. What does the character look like?
this story? Aanniive ldvony
aanntiie ld 2. How does the character act?
Foau aanfitiie ladony
What are their 3. How do other characters in the story
names? react to this character?

- aanfitiie ladony

Character’s name: Aaniiiiiie lddon
1. What does the character look like?
adanfitiite lddony

2. How does the character act?

-

Character’s name: 701

Atiieladennu Snfinelds
NN aanniiis lavoniy
1. What does th_e 3. How do other characters in the story
chara}clter look like? react to this character?
A aa A 19 A AA A '
aanniis lavoniy Q@ﬂmgﬁaiaeﬁ’@mm
2. How does the

character act? / o \
Character’s name: aanntive lavony

A A4 Aoy
aanniis lavoniy

3. How do other 1. What does the character look like?
characters in the story aanniiiielavoniy
react to this character? 2. How does the character act?

A4 4 qay i
aanfiiive ldvendm aanniie lddann

3. How do other characters in the story

react to this character?
K Naﬂﬁﬁgﬁaid%mm /
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Conflict

Conflict is a struggle within a
character in the story.

2. Why does this conflict
occur?

1. What is the conflict?

(a person, a thing, or
thoughts and feelings of the
character)
adnfitiielddon

A Aa A "9
aanniine ladonu

3. How is the conflict
resolved?

A A A 19y
aanNuie lavanwy
4. What happens after
the conflict is resolved?
aanniie ladonu
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SETTING
" PLACE \/ TIME )

Where does the story When does the story take
take place? place?

o dd A ayy = A8 A
aanfitiie ladony aanfitieladenu
Is this place noisy? What season is it?
aanfitiie ladony adanfitiiie lddoa1y
Are there a lot of people? Write a detail description
aannie lddeniu of this setting.
Write a detail description aanfiiie ladendy
of this place.

A Aa A 19y
aanniiis lavony
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Write your story here

Title




Appendix K

Results of Lesson Plans Evaluation Form

Part 1: Objectives
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Items score
The objectives are stated clearly what learners will be able to do. 1
Part 2 Teaching procedures

Items score
Online creative writing lesson plan and face-to-face creative writing 1
lesson plan are parallel.

2.1 online creative writing lesson plans

Items score
1. Introduction (Opening) 1
Teacher informs enough information to engage students to the theme.
2. Before you read (Free writing) 0.67
The activity can elicit vocabulary and flow students' ideas.
3. Let’s read (Discussing) 1
The activity enhances student to analyze the elements of story.
4. Class writing (Teacher modeling) 0.67

The activity creates opportunity for students to work collaboratively and

give ideas to continue the story.
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Items score
5. Let’s write (Class writing) 1
The activity enhances students to use their knowledge about element of
story and writing process to create a story.
6. It’s my book (Sharing writing and Concluding) 1
The activity creates opportunities for students to share and publishing their
story.

2.2 face-to-face creative writing lesson plans

Items score
1. Opening 1
Teacher informs enough information to engage students to the theme.
2. Free writing 1
The activity can elicit vocabulary and flow students' ideas.
3. Discussing 1
The activity enhances student to analyze the elements of story.
4. Teacher modeling 0.67
The activity creates opportunity for students to work collaboratively and
give ideas to continue the story.
5. Class writing 1

The activity enhances students to use their knowledge about element of

story and writing process to create a story.
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Items score

6. Sharing writing and Concluding 1
The activity creates opportunities for students to share and publishing their

story.

Part 3: Materials used in the lesson plan

ltems score

1. The material conveys an overall sense of purpose and directions that is 1

motivating to students and aimed at the learning goals.

2. Reading level is appropriate for students. 0

Part 4: Evaluation used in the lesson plan

ltems score

1. Appropriate assessment aligns with objectives and student’s outcomes. 0.67

2. Scoring rubric is quality to assess students’ creative writing. 0.67
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Appendix L
Creative Writing Pre-Test

Instructions: Read the given prompt. Then finish it with your own writing.

Your story will be scored on:
e Characters
e Setting
e Organization of Plot
e Creativity
e Sentence Structure (Fluency)
e Grammar and Spelling (Conventions)

You will have 90 minutes to plan, write, and revise you story.

The Mystery Box

7

I was walking down the street when I saw a small wooden box by

Ill

the road. Suddenly, I hear a voice say, "Help! Let me out of here!” To my

surprise, the voice was coming from the box.
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Appendix M
Creative Writing Post-Test

Instructions: Read the given prompt. Then finish it with your own writing.

Your story will be scored on:
e Characters
e Setting
e Organization of Plot
e Creativity
e Sentence Structure (Fluency)
e Grammar and Spelling (Conventions)

You will have 90 minutes to plan, write, and revise you story.

The Mystery Chest

I was on the way back home. Then I saw a beautiful wooden chest
by the road. I stopped at the chest and tried to find its owner. Then
there was a voice came out of the box, "Help me! Help me!”
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Creative Writing Scoring Rubric
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Category Advance Proficient Basic Below Basic
4 3 2 1

Characters Main characters | Main characters | Main characters | None of the
are fully are developed | are identified characters are
developed with | with some by name only. | developed or
much descriptive | descriptive named.
detail. The detail. The
reader has a reader has a
vivid image of vague idea of
the characters. the characters.

Setting Many vivid, Some vivid, The reader can | The reader
descriptive descriptive figure out when | has trouble
words are used words are used | and where the | figuring out
to tell when and | to tell the story took when and
where the story | audience when | place, but the where the
took place. and where the | author didn't story took

story took supply much place.
place. detail.
Organization | The story is very | The story is The story is a Ideas and
of Plot well organized. | pretty well little hard to scenes seem
One idea or organized. One | follow. The to be
scene follows idea or scene transitions are | randomly
another in a may seem out | sometimes not | arranged.
logical sequence | of place. Clear | clear.
with clear transitions are
transitions. used.

Creativity The story The story The story There is little
contains many contains a few | contains a few | evidence of
creative details creative details | creative details | creativity in

and/or
descriptions that
contribute to the
reader's
enjoyment. The
author has really
used his/her
imagination.

and/or
descriptions
that contribute
to the reader's
enjoyment. The
author has used
his/her
imagination.

and/or
descriptions,
but they
distract from
the story. The
author has tried
to use his/her
imagination.

the story. The
author does
not seem to
have used
much
imagination.
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iy Advance Proficient Basic Below Basic
4 3 2 1
Sentence All sentences | Most Most sentences | Sentences lack
Structure are well- sentences are | are well- structure and
(Fluency) constructed well- constructed but | appear
with varied constructed have similar incomplete or
and interesting | with varied and rambling.
structure and interesting | uninteresting
patterns. structure structure
patterns. patterns.
Grammar and | Writer makes | Writer makes | Writer makes 3- | Writer makes
Spelling no errors in 1-2 errors in 4 errors in more than 4
(Conventions) | grammar or grammar or grammar or errors in
spelling that spelling that spelling that grammar or
distract the distract the distract the spelling that

reader form
the content.

reader form
the content.

reader form the
content.

distract the
reader form
the content.

Adapted from Rubric for Short Story, Communication Arts and Literature, University

of Minnesota
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Results of Creative Writing Test Evaluation Form
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Pre-test

Questions score
1. Is the test instruction clear? 0.33
2. Can the test measure student’s the use of the elements in writing? 1
3. Does the test reflex student’s writing process? 0.33
4. Can the test measure the quality of language in student’s finished story? 1
Post-test

Questions score
1. Is the test instruction clear? 0.33
2. Can the test measure student’s the use of the elements in writing? 1
3. Does the test reflex student’s writing process? 0.33
4. Can the test measure the quality of language in student’s finished story? 1




Appendix P

Creative Writing Motivation Questionnaire for Online Instruction
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Direction: Please read each statement and indicate how strongly you agree or disagree

with it.
5 = Strongly agree
4 = Agree
3 = Neither agree or disagree
2 = Disagree
1 = Strongly disagree
items 2|1

1. 1 am not stressful when I have to write English.
fuldiAsenilafiolaunimaanng

2. | enjoy writing with this instruction.
FunasnanlunlauiagdannaBaul

3. This mstructlon drives me to write English more than before.
ﬂ’]i‘Lﬁ‘ﬂuﬂ']ﬂ')ﬁuWﬂWﬂuﬂj’aUﬂﬂ‘iL"]Jﬂuﬂﬂﬂﬁ’ﬂﬂﬂqwi\l’]ﬂﬂlu

4. | feel |1 want to write because of this instruction.
nN9FauAaeR s NN e nTeu

5. | feel that this instruction helps me write better.
FuFANIINNsFuR AN W INE N @

6. I’d like to suggest my friends to learn writing with this
instruction.

o o g9 A = = Y aaa
AUBNEIN LLuzqu‘M L'W’ﬂu”l LR UNITLUEUAILIIDU

7. 1don’t feel anxious when I submit my writing online.
dulifnaiefedenudauaanlan

8. I don’t feel anxious when my friend read my story.
dulifnadiaausunudauredi

9. 1don’t feel anxious when I share my ideas on discussion board.
dulinaladuuanspauAn lunsspugunun

10. 1 enjoy creating story book online.
duravaieviiiidaiinnuaaulad

11. I have fun reading my friends’ stories online.
Fuaynilfduueeenaaulad

12. After learning through this instruction, I think I have more
confident to write.

o Ayl Y ad o o = g
pas NN FeuAaeas dudanuulalunis@aunnnau

13. After learning through this instruction, I think I will continue
writing.
naenA EFeusiaens SuAnInduazlausaly
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14. If I can choose, I’d like to learn writing by...
% o A Y o al a v ac]
ﬂ’]’ﬂuL@'ﬂﬂiﬁ QUALNNASLTUUNTIULIUAQARAG ...

O online instruction Zauaaislag

[ Face-to-Face instruction Feuluduize
Other comments:
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Creative Writing Motivation Questionnaire for Face-to-Face Instruction
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Direction: Please read each statement and indicate how strongly you agree or disagree

with it.
5 = Strongly agree
4 = Agree
3 = Neither agree or disagree
2 = Disagree
1 = Strongly disagree
items 2|1

1. I am not stressful when I have to write English.
ulliArenilafiodaunimaannw

2. | enjoy writing with this instruction.
SUNAANAL UM T UFEATN TR

3. This mstructlon drives me to write English more than before.
ﬂ’]i‘Lﬁ‘ﬂuﬂ']ﬂ')ﬁuWﬂWﬂuﬂj’aUﬂﬂ‘iL"]Jﬂuﬂﬁﬂ’]’ﬂ\iﬂQHN’]ﬂﬂlu

4. | feel |1 want to write because of this instruction.
AN9FauAaeR s NN s ue NN eu

5. | feel that this instruction helps me write better.
uFANIINNsBauR AN I W INE N @

6. I’d like to suggest my friends to learn writing with this
instruction.
fupenuuzihfiienBaunndeufiaadsl

7. 1don’t feel anxious when I submit my writing in class.
dulifnaiefeadenudauludieaEey

8. I don’t feel anxious when my friend read my story in front of me./
at my present.
Fulinmaliiaauaunuiiauaessdiancnduagfae

9. I don’t feel anxious when I share my ideas in class.
dulinaladuuanspauan lulieaFau

10. I enjoy creating story book.
Surauasaiidaiiniu

11. I have fun readmg my friends’ stories.
@umuﬂwimmu\mummm‘au

12. After learning through this instruction, I think I have more
confident to write.

o Ay ya Y ad o o o = <
ﬂ@\i"’\qﬂVIiﬁLTﬂquﬂ’Jﬁ 'ﬂullmﬂuuu%iuﬂ’ﬁmﬂum’m‘ﬂu

13. After learning through this instruction, I think I will continue
writing.

o QII v a % ada o a U o a '
ﬁ@d@ﬁﬂ%imiﬂuﬁ’]ﬂﬂ]ﬁ 'ﬂuﬁm']’]'ﬂuﬂtmﬂuﬁl‘ﬂiﬂ
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14. If I can choose, I’d like to learn writing by...
¥ o A Y o al a v ac]
ﬂ’]’ﬂuL@’ﬂﬂ1ﬁ AUALNNASLTUUNITLULI UMD, ..

O online instruction Zauaaislag

[ Face-to-Face instruction Feuluduize
Other comments:



Appendix R

Result of Motivation Questionnaire Evaluation Form

Creative Writing Motivation Questionnaire Overall
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Items score

1. Are the questions and suitable for Grade 7 students? 1
2. Do the questions elicit students’ motivation and opinions about the 1
creative writing and the instruction they have had?
3. Are the questions in appropriate sequences? 1
4. Do the questions in Thai have similar meanings as those in English? 1
Creative Writing Motivation Questionnaire

Statements score
Both Instructions
1. This instruction doesn’t make me feel stressful when I have to write 0.67
English.

a v ax o tzlgl Y o 1 a dl Y = o
mmﬂummﬁmulmuiuLmﬂmmemmﬂummmﬂqﬂ
2. This instruction makes me feel enjoy writing. 0.67
neauAaeR s It aawarlun1 9@y
3. This mstructlon makes me like to write English more than before. 0.67
mmﬂummﬁumﬂmum@ummﬂummmﬂqwmmu
4. This instruction allows me to write when | want to write. 0.33
neauAleR s lfsuau s @aulunaesnazidey
5. I feel I want to write because of this instruction. 0.33
nMeEauAfeR RN Ifaue e Nl
6. | feel that this instruction helps me improve my writing skill. 1
FUEANINNIFIUALA T U WENWN N TN 9T
7. I’d like to suggest my friends to learn writing with this instruction. 1
fueenuuzin Wiiew | Faunadsuioe ol
Online Instruction (OCWI)

8. I don’t feel anxious when I submit my writing online. 0.67
dulsiimaliefiesdenudauaaulal
9. I.don’t feel anxious when my friend read my story. 0.33
dulsiialiaiauguanudausesdis
10. I don’t feel anxious when I share my ideas on discussion board. 0.67
dulsiimalieduudnsnnumnlunszANaUNLT
11. I enjoy creating story book online. 1

FuTaUAT1UTAaIN 1 uaaulal
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Statements score

12. I have fun reading my friends’ stories online. 1
@uz@uﬂwimmmmmmLW@u@@uiau

Face-to-Face Instruction (FCWI)

8. I don’t feel anxious when I submit my writing in class. 0.67
duldfnaiasiasdsnuanlusiaq By

9. I don’t feel anxious when my friend read my story. 0.33
Fuldf AN aNaI WL UIISY

10. I don’t feel anxious when | share my ideas in class. 0.67
Fuldfnaiadunaniauan lusiaaday

11. I enjoy creating story book. 1
dugauaiamisdeiniu

12. T have fun reading my friends’ stories. 1
ﬂu@uﬂwimmmmmmmﬂu

13. If I can choose, I’d like to learn writing by
Y o A Y o a = v as
ﬂ”lﬁ'l“LéL@‘ﬂﬂ1ﬂ AUBLINAZLTEUNITIULUAQLID. ...

O Online instruction Feuaaulan

O Face-to-face class room &eiisladuiFey
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Appendix S
Inter-Rater Reliability

Pearson’s correlation coefficient of inter-rater reliability

Experimental group Controlled group

Pretest Post-test Pretest Post-test

Rater1 Rater2 Raterl Rater?2 Raterl Rater?2 Raterl Rater?2

Rater 1 .800 .649 .852 .646

Rater2  .800 .649 .852 .646
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Appendix T
Sample of OCWI Student’s Work

Dear Ms.Tippanet

This is my letter to
explain why I missed
your class last Thursday
because I was abducted
by aliens.
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I met aliens forest in the
mountain. Now I am
excited and surprised.

They are different to
people. Aliens greeted me
with his language. Idon't
understand.
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2’

Abducted by aliens because they want me to

L
e u & look at it like I am. T was walking on a

planet of aliens. It's a very beautiful and very
big.

@ -

I did not fight the aliens
because they were good to
me.
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Here I am with aliens and
do not come back to the
world, because it has a

new home.
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Appendix U
Sample of FCWI Student’s Work

e e b

Dear (Ms, Tl'péahef
This is my letter do explain wh\/ I missed your class
last Thureda\/

Today , 1 went to echool normal. Suddenly , 1 meet aliens hove

looks like humans. I am very afraid. He says I search for my sister
info the this werld, Can you help us?” T says" ok, I°I help you”
After that I and he search hic sister. We go (of he abandened
amusement park . We found eut his sister was arrested. (lany aliens
came out. We fight ol the aliens and help his sister came out.
Suddenly , He transformed from aliens are human , He says
“Toam o mon who conimmsformed into aliens and Thakyeu for help hs” |

Lsows * You're welcome ™ After, He sent me 1o school.
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