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Chapter 1

Introduction

Chapter 1 provided an introduction to the current research regarding the Test
of English for International Communication (TOEIC) and test takers’ attitudes toward
the test. Described in the details were the background of the study, statements of
problems, research questions, objectives of the study, and a brief summary of the

chapter.

1.1 Background of the study

It is undeniable that globalization has made English a lingua franca in the
international community. English has become and served as a common language for
various purposes including business, advertising, education, media, and numerous
other fields (Crystal, 2003).

With the collaboration of the ASEAN Economic Community (AEC) in 2015,
ten Southeast Asian nations emerged as a regional alliance. This alliance was
envisioned as a single market in a highly competitive region, with an equitable
economic development that is fully integrated into the global economy. Because of a
wide variety of languages spoken by the ASEAN residents such as Filipino,
Indonesian, Khmer, Laos, Malay, Thai, and others, English is adopted as their

working language (Waelateh, 2016).

English is presently the primary language for communication in multiple
aspects of international activities. These include trading, communicating, exchanging

knowledge and technology, and engaging in activities done by ASEAN member



countries. In Thailand, people do not use English on a daily basis; however, English is
considered a necessity for career opportunity, educational purposes, and
communication among people who do not speak the same language (Resurreccion,
2015). The proficiency of English for communicative purposes in Thailand is very
important in current business settings as well as in the workplace environment. With
the ever increasing pressures of international competitiveness, the proficiency of
English is considered to be an essential component for those who will participate in
the global economy (Wedell, 2008; Warschauer, 2000). Therefore, most employers
and companies seek candidates who possess an adequate command of the English
language. Obviously, one of the requirements for job applicants is that they achieve a
certain level of English proficiency for a particular position. This requirement is met
by associating specific TOEIC scores with certain jobs. These companies can
streamline their business practices and save financial resources in the hiring process
by exploiting the TOEIC test to ensure that newly hired employees have an adequate
level of English proficiency to perform their jobs and responsibilities efficiently
which could help eliminate costly mistakes, miscommunication, and poor job

performance (Educational Testing Service, 2007).

The Test of English for International Communication (TOEIC) Listening and
Reading Comprehension is one of the most widely used international tests
administered by ETS. It has become the standard for evaluating the English
proficiency and communicative skills of nonnative speakers. Gaining a high score on
the TOEIC can lead to a better job and/or promotion in the workplace (Jee & Kim,
2013). With the increasing demand for a better command of the English language

(especially in business), there has been a trend among universities to use the TOEIC



test as a means to measure students’ English ability (Mori, 2007). Most of the
previous studies concerning the TOEIC focused on university students, namely
Japanese, Korean, Chinese, and Thai students who are planning to prepare for job
applications after their graduation. For example, the minimum TOEIC score of 390
out of 990 is required in order to graduate from Prince of Songkla University. Some
faculties, e.g. the Faculty of Hospitality and Tourism at Phuket campus, require a
higher score of at least 630. Similarly, as a requirement, students majoring in Airline
Business from International College, Suan Sunandha Rajabhat University have to
submit their TOEIC score of at least 600. Also, the Language Center, International
College for Sustainability Studies, Srinakarinwirot University recently officially
announced that its first-year students who have a TOEIC score of at least 750 or
scores from other English standardized tests such as Srinakharinwirot University
Standardized English Test (SWU-SET) with the minimum score of 68, TOEFL (iBT)
with the minimum score of 75, and IELTS with the minimum score of 5.5 will be
exempted from required language courses that are English for Effective

Communication | (SWU121) and English for Effective Communication Il (SWU122).

When compared with other standardized tests like TOEFL, and IELTS which
are academic English tests used for the admission to universities, the TOEIC test, a
communicative English test, is also used as a graduation requirement because the
institutions especially the faculties in tourism and hospitality, business studies, want
to ensure that their graduates could communicate English effectively and efficiently
when they perform their jobs after graduation. It is clear that the TOEIC is playing a
significant role in both the competitive labor market as well as at the tertiary level in

Thailand. It should be noted, however, that there has been a limited number of studies



that focus on the TOEIC test in the Thai context such as the use of the TOEIC scores
for job applications and job promotions considerations. Consequently, this study

yielded more insights into the use of the TOEIC in the local context.

In the field of learning the English language, Eshghinejad and Gritter (2016)
stated that attitude is considered an essential factor that influences language
performance and it has received considerable attention from both first and second
language researchers. In addition, the study of Puengpipattrakul, Chiramanee, and
Sripetpun (2007) found that students’ attitudes in English language learning were
significantly related to their English proficiency. In congruence with Mori’s study in
2007, students’ attitudes toward the TOEIC was found to be the only significant

predictor of gain scores (Mori, 2007).

This leads to the focus of this study which is to investigate the relationship
between attitudes toward the Test of English for International Communication
(TOEIC) of Thai test takers and their scores. Moreover, their background, genders,
and fields of expertise were also investigated. The findings of this study were
beneficial to English language teachers, instructors, and lecturers of all levels. Further
comprehensive understanding in test takers’ attitudes could be useful in providing
more efficient TOEIC teaching for their students.

As previously mentioned, there has been no consensus on the relationship
between students’ attitudes and test performance. Some researchers confirmed the
relationship between test takers and their test performance on the TOEIC score (Liu,
2014; Nguyen, 2016; Apichatrojanakul, 2011). However, other research such as in

Mori (2007) reported that test takers’ attitudes did not directly affect to the scores.



Based on such empirical research, the research questions, the objectives of study and

the statement of hypothesis were formulated as follows.

1.2 Research questions
This study aimed to answer the following research questions:
1. What are Thai test takers’ attitudes toward the TOEIC test?
2. Is there any relationship between Thai test takers’ attitudes and their scores

on the TOEIC test?

1.3 Objectives of the study
The primary objectives of the study were as follows:
1. To investigate Thai test takers’ attitudes toward the TOEIC test
2. To examine the relationship between Thai test takers’ attitudes and their

scores on the TOEIC test

1.4 Statement of hypothesis
1. Test takers have different attitudes toward the TOEIC test.

2. There is a relationship between Thai test takers’ attitudes and their TOEIC

Scores.

1.5 Scope of the study

The focus of the study was mainly on the attitudes of the group of test takers
on the TOEIC Reading and Listening test and their scores. However, the TOEIC
Speaking and Writing scores were not included in the study due to the limited number
of test takers in Thailand. The sample groups represented the population of the study

comprising students, workers, and unemployed who have taken the TOEIC test at



least one time during the period from 2016 — 2018. Other variables such as gender,
education background, occupations were included and investigated in this study as
well. The instruments used in the study were based on the ABC Model of Attitudes
(Solomon, 2010), CAC Model (Schiffman and Kanuk, 2004), and Model of the
attitude-behavior process (Fazio et al., 1989). Therefore, the results cannot be

generalized to other contexts.

1.6 Definition of terms

1. Attitudes

According to the Cambridge Advanced Learner’s Dictionary (Cambridge
University Press, 2013), attitudes are “a feeling or opinion about something or

someone, or a way of behaving that is caused by this.”

Attitudes have been brought into attentions of many experts from various
fields of study, Allport (1935, p. 810), for instance, defined that attitudes as “a mental
and neural state of readiness organized through experience, exerting a directive or
dynamic influence upon the individual’s response to all objects and situations with
which it is related.” Also, attitudes are “a favorable or unfavorable evaluative reaction
toward something or someone, exhibited in one’s beliefs, feelings, or behavior”
(Myers, 1983, p.130). At present, Brown (2007) used the term attitudes to refer to a
person’s convictions in relation to their customs and manners, while Zeinivanda,
Azizifara, and Gowhar (2015) defined attitudes as internal aspects or expressions
which contain some degree of favorable/unfavorable or positive/negative responses

toward something or someone.



In this study, attitudes refer to Thai test takers’ ideas, opinions, or beliefs
specifically about the TOEIC test they take in terms of difficulty, comprehensibility,
and sufficiency. The data were gained from the questionnaire that was developed by
using the framework of attitude models of Solomon (2010) and Schiffman and Kanuk
(2004). The attitudes in this study, therefore, included affect, behavior, and cognition.

Affect is defined as an emotional reaction that a person has toward an attitude
object.

Behavior is defined as an action that a person behaves in a particular way
when exposed to an attitude object.

Cognition is defined as a belief, a thought, and knowledge that a person
acquires by combining their direct experience with the attitude object and related

information.

2. TOEIC

The Test of English for International Communication (TOEIC) is a global
standardized test for English communication skill assessment specifically designed by
the Educational Testing Service (ETS) which has been adopted widely in more than
150 countries. The TOEIC test is composed of two separated tests: Listening and
Reading and Speaking and Writing. While the Listening and Reading Test is a paper-

based exam, the Speaking and Writing Test is a computer-based exam.

In this study, the TOEIC test refers to the TOEIC Listening and Reading
Comprehension Test with the total score of 990. In Thailand, the TOEIC has been

gaining popularity because many firms and institutions have accepted TOEIC scores



as an initial assessment admission and some educational institutions have required

students’ TOEIC score as one of graduation and admission requirements.

3. Scores

Scores refer to received test scores which are a summary of the outcome
reflecting a test taker's responses to the test items that are related to the constructs
being measured. Normally, they are indicated as a number, that conveys the
performance of a test taker on a test (Thissen and Wainer, 2001).

In this study, scores refer to the scores which test takers obtained from the
TOEIC exam from August 2016 to August 2018 ranging from 10 to 990. These scores
had been converted and officially endorsed from raw scores (200 question items in the

entire exam paper) by Educational Testing Service (ETS).

4. Test takers
According to the Cambridge Advanced Learner’s Dictionary (Cambridge
University Press, 2013), a test taker, also known as examinee, is someone who is

taking an examination.

In this study, test takers are defined as individuals who are Thai residents
living in Thailand whose first language is not English. They have taken the TOEIC
Listening and Reading Comprehension exam for different purposes at Center for
Professional Assessment (Thailand) in Bangkok, the official TOEIC organizer in
Thailand, at least one time. In case that the test takers have taken the TOEIC test for

several times, their latest score was used in this study.



1.7 Significance of the study

The significance of this proposed study can be viewed from two aspects.

1. Theoretical contribution

This study will be able to confirm the previous studies concerning the
relationship of attitudes and performance of test takers on a test, especially in the Thai
context where there has been an increase in the use of TOEIC for high-stakes
decisions. The proposed model of attitudes in this study will be adapted from the
ABC Model of Attitudes (Solomon, 2010), CAC Model (Schiffman and Kanuk,
2004), and Model of the attitude-behavior process (Fazio et al., 1989), which will be

beneficial for those who want to conduct the research studies in this area.

2. The pedagogical contribution

The findings from the study will contribute to teaching and learning not only
for the TOEIC test, but also for other standardized tests. The study will reveal
students’ attitudes toward taking the TOEIC test and will confirm if students’ attitudes
and their performance are related (Zhao and Cheng, 2010). This will help teachers

plan appropriate TOEIC lessons and teaching that will lead them to achieve their goal.

In summary, Chapter 1 introduces the background and the significance of the
study regarding The TOEIC test and test taker’s attitudes including research
questions, statement of hypothesis, scope of the study, and definition of terms used in
this thesis. The next chapter will review the crucial and relevant concepts in regards to

the study of the TOEIC test and scores.



Chapter 2

Literature Review

This chapter reviewed the literature available in relevant fields about the Test
of English for International Communication (TOEIC). To begin with, a description
and characteristics of the TOEIC test including its history, types of the test, TOEIC
scoring and descriptors, and the TOEIC test situations in Thailand were described in
details to give some understanding about the test. In the following part, theoretical
grounds of attitudes were thoroughly explored to see how they related to the field of
English language learning, teaching, and testing. At the end of this chapter, criticism
of the TOEIC test as a high-stakes test and previous studies on Test Takers’

applications of the TOEIC test were explored.

2.1 Test of English for International Communication (TOEIC)

Test of English for International Communication (TOEIC) is an English
proficiency test with the global standard organized by Educational Testing Service
(ETS). It is specifically designed for assessing English proficiency of examinees in
business settings. For more than 30 years, the TOEIC test has been widely accepted
by many leading companies around the world because it helps the department of
human resources recruit new staff members and classify the English level of their
staff effectively and efficiently. Nowadays, apart from the benefits for working adults
in their career paths, TOEIC has also been used by students who want to increase their
chances of admission into a university or a company (The Institute for International

Business Communication, 2016, p. 5).
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2.2 History

Educational Testing Service (ETS) developed the TOEIC test to measure
achievement in using English in a business setting. Beginning in the 1970s, Yasuo
Kitaoka, a representative of the Japanese team, believed that to participate in
international business successfully, we needed to be able to communicate by using
English language (The Institute for International Business Communication, 2009).
Therefore, he initiated and negotiated with ETS to create a global standardized test of
English communication to measure the proficiency of English used in Japan. In 1977,
ETS spent two years developing a new test and the test was handled for the first time
in Sapporo, Tokyo, Nagoya, Osaka, and Fukuoka by World Economic Information
Services (WEIS). For the first TOEIC Secure Program (SP) test in December 1979,
the total population of test takers was 2,773 people who were 1,929 men, and 844
women (The Institute for International Business Communication, 2016). Then, in
1981 TOEIC Institutional Program was launched including listening and reading
sessions which was used for gauging the employees’ proficiency of English. Later on,
many universities have adopted and utilized this test as well. Since 1982, the test has
been used widely in other regions around the world including Asia, the Middle East,

Europe and South America.

After remaining the continuous success, TOEIC Bridge test was administrated
for the first time in November 2001 to meet an increasing demand for the
standardized test for a beginning level and an intermediate level of English users. In
2006, ETS enhanced and implemented a new version of the test named the
Redesigned TOEIC with two features: more authenticity, and various English accents

from U.S., Britain, Canada, Australia, and New Zealand. The objective was to
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promote the authenticity of the test by adding English required for the actual

communication in the real world.

To continue the tremendous and continuous success of the test, the TOEIC
Speaking and Writing test was launched in January 2007. The tests, a computer-based
test, were specifically designed to reach the goal of efficient verbal and written
abilities of test takers. In the same year, it was reported that around five million
people took the test worldwide in 90 countries. At the present, TOEIC test scores are
used by nearly 14,000 companies, government agencies and English language
learning programs in 150 countries, and more than seven million TOEIC tests were

administered in 2013.

In 2016, the TOEIC system changed its format for the first time in 10 years to
reflect the increasing use of online communication in the modern society by adding
text types and contents from online chat discussions. However, this new test format
has initially operated only in Japan and South Korea since May 2016. The other
countries still use the same format they use before which is described in the next

section.

2.3 Types of TOEIC tests

The TOEIC test has gained popularity due to the increasing demands of English
competence assessment for non-native speakers who communicate in everyday work
situations. The test has been recognized by corporations and institutions to see how well
the test takers understand spoken and written English and to see how well they speak
and write English. The test itself can be divided into several types as shown in the

picture below:
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The TOEIC® Program Structure

( Test Brands ) Gndividual Test Names)

TOEIC® Listening &
Reading Test

TOEIC® Speaking &
Writing Tests

TOEIC® Tests [ —

TOEIC® Speaking Test

®
I TOEIC Pragtam TOEIC® Writing Test

TOEIC Bridge® Test TOEIC Bridge® Test

Figure 2.1: Types of The TOEIC Test
(The Institute for International Business Communication, 2016, p. 2)

As illustrated by the table, the whole TOEIC program structure consists of two
test brands which are TOEIC Tests and TOEIC Bridge Test. TOEIC Tests have its four
umbrella brands: TOEIC Listening and Reading Test, TOEIC Speaking and Writing
Tests, TOEIC Speaking Test, and TOEIC Writing Test. Unlike TOEIC Bridge Test
brand, there is only one test under this brand, TOEIC Bridge Test. All of the five
TOEIC umbrella brands are currently operated by Educational Testing Service (ETS). It
is also noted that the TOEIC Listening and Reading and the TOEIC Speaking and
Writing cannot be taken on the same day. While TOEIC Speaking and Writing Tests
can be taken either on the same day or separately on different days. Detailed

information of each test name is provided as follows:

2.3.1 The TOEIC Listening and Reading Test
The TOEIC Listening and Reading test is a two-hour multiple-choice
test that consists of 200 questions divided into 100 questions each in listening

comprehension and reading comprehension. Each candidate receives
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independent marks on a scale from 5 to 495 points. The total score for the
TOEIC Listening and Reading test is 990 points.

The TOEIC Listening test is conducted by audio component, a
question booklet together with a machine-readable answer sheet. For the
reading test, test takers will read reading passages and question items together
with answer choices in the same question booklet. The test takers are allowed
to use 2B pencils to blacken the provided areas on the answer sheet.

The TOEIC Listening and Reading Test takes approximately 2 hours
30 minutes to complete.

e Listening section 45 minutes
e Reading section 75 minutes

Before taking the test, TOEIC test takers are asked to spend another 30
minutes filling out an answer sheet with personal details and some survey
questions. Then, they will receive a test booklet. Multiple-choice format is used
in both sections: Listening and Reading for all 200 question items. Test takers
will make each answer by blackening in the circle on their answer sheets.

As the aforementioned, there have been two formats of TOEIC
Listening and Reading since 2016. From Figure 2.2, the left table demonstrates
the Redesigned TOEIC Listening and Reading formats which have been
launched since 2006 and widely used in many countries until now, while the
right table shows the new version of TOEIC Listening and Reading launched in
2016 that has been implemented in Japan and South Korea only. In Thailand,

the format on the left table is currently conducted.
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By analyzing the differences between Before Change and After Change
formats currently operated in Japan and Korea, it has been found minor changes
in both listening section and reading section. In the new format of the listening
section, test takers are explicitly required to perform their integrated skills by
including visual images into parts 3 and 4. The test takers will not only listen to
short conversations and talks, but also have to consider the information on
visual images to choose their answer for each question. In the new format of the
reading section, double passages in part 7 has changed to multiple passages due
to the number and various types of messages used in the current situations in
real life. This means that three passages or more with relevant situations such as
a conference schedule and instructions and a text message are used for one set
of five question items. In addition to these minor changes, the level of
authenticity of the new version of TOEIC has also been increased by adding
current text sources from mobiles, tablets, and online chat web boards.
However, this new version of TOEIC is available only in Japan and Korea. For
other countries, there will be no changes until the TOEIC test center in their

country release an official announcement for any changes.
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Overview of Changes to Question Formats

Before Change After Change
Part Name of each part No. of questions Part Name of each part No. of questions
Listening section (approx. 45 mins) Listening section (approx. 45 mins)
1 | Photographs 10 1 | Photographs 6
2 | Question-Response 30 2 | Question-Response 25
= 30 Conversations 39
3 Conversations (3%10) 3 (with and without a visual image) (3x13)
30 Talks 30
4 | Talks (3x10) 4 | (with and without a visual image) (3x10)
= _ Reading section (75mins) E— _Reading section (75 mins) ————
5 | Incomplete Sentences 40 5 Incomplete Sentences 30
i 12 i 16
6 | Text Completion (3%4) 6 | Text Completion (4x4)
7 | Single passages 28 7 | Single passages 29
Double passages 20 Multiple passages 25

Note: Changes are in red font.
* We will change to the Institutional Program (IP) test administered by companies, organizations, and schools in April 2017.

Figure 2.2: TOEIC Listening and Reading Test Formats
(The Institute for International Business Communication, 2016, p. 4)

2.3.2 The TOEIC Speaking and Writing Test

For the Speaking and Writing test, the test is administered on a
computer. Test takers are required to complete each task by using the provided
microphone or typing their responses. More importantly, they are not allowed to
go back, retype, and rerecord any task responses that they have done earlier.

The TOEIC Speaking and Writing Test takes approximately 1 hour 20
minutes to complete.
e Speaking section 20 minutes
e Writing section 60 minutes

In Table 2.1, the TOEIC speaking test is the first part on the computer-
based Speaking and Writing test. The Speaking section is composed of the
total of 11 questions. Each question is set up in different types of speaking

tasks related to everyday information and the test lasts about 20 minutes.
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Task Nu.m ber Response time General outline of task
of items
Read a text aloud 2 45 secs. per item | Test-taker reads aloud a short text, such as
(Prep time: 45 an announcement or advertisement.
Secs. per item)
Describe a picture 1 45 secs. Test-taker gives a verbal description of a
photograph.
Respond to 3 15 or 30 secs. Test-taker responds to questions on a
guestions (Prep time: none) | commonplace topic, as if responding in an
interview.
Respond to 3 15 or 30 secs. Test-taker responds to questions based on
guestions using (Prep time: none) | written information (such as a schedule of
information events) that appears on the screen.
provided
Propose a solution 1 60 secs. (Prep Test-taker listens to a voice mail message
time: 30 secs.) describing a problem and gives a
response. In the response, the test-taker
indicates recognition of the problem and
proposes a solution.
Express an 1 60 secs. (Prep Test-taker expresses an opinion about a
opinion time: 15 secs.) specific topic and the reasons for that

opinion.

Table 2.1: TOEIC Speaking Test Formats

In Table 2.2, The TOEIC Writing test includes eight questions that measure

different aspects of your writing ability and takes about one hour. For each type of

question, you will be given specific directions, including the time allowed for writing.

Task Nu_m ber Response time General outline of task
of items

Write a sentence 5 8 min. for 5 Test-taker writes one sentence based on a

based on a picture items picture, using the two words or phrases
provided.

Respond to a 2 10 min. for each | Test-taker reads an e-mail message which

written request item is about 25 to 50 words long, and writes an
e-mail in response.

Write an opinion 1 30 min. Test-taker writes an essay expressing an

essay

opinion on the topic providing, giving
reasons or examples to support the
opinion.

Table 2.2: TOEIC Writing Test Formats
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2.3.3 TOEIC Bridge Test

ETS administers a simplified version of the TOEIC test called TOEIC
Bridge due to the increasing demand of high school students and people with the
beginning or lower-intermediate level of English proficiency. The TOEIC
Bridge test emphasizes the more basic skills used in everyday communication
and the contents in the TOEIC Bridge are easier than those appearing in the
TOEIC Listening and Reading test. For novice English speakers, the TOEIC
Bridge test is considered a stepping stone to the higher level of English
proficiency required in business and academia. Currently, the number of test

takers for the TOEIC Bridge test reaches approximately 180,000 worldwide

each year.
Task Number of Response

items Time

Listening Photographs 15 25 min
Question-response 20
Short conversations or talks 15

Reading Incomplete sentences 30 35 min
Reading comprehension 20

Table 2.3: TOEIC Bridge Test Formats
It can be seen from Table 2.3 that the TOEIC Bridge test consists of 100
multiple-choice questions or 50 question items for the listening and the reading
section. Most parts in the test are similar to those appearing in the TOEIC Listening
and Reading test but there is one part called Text completion in the reading section that
is excluded in the TOEIC Bridge test. Moreover, Short conversations and Talks are
combined into one part. The allotted test time is one hour (60 minutes), 25 minutes for

the listening section and 35 minutes for the reading section. The scores of the TOEIC
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Bridge test are shown in the range from 20 to 180. In other words, the scores from 10 to
90 for the Listening section and another 10 to 90 for the Reading section. These scores

are interpreted by using a statistical process.

2.4 Scoring

2.4.1 Test scores
Test taker’s scores on the TOEIC Listening and Reading test are

composed of both scores on the listening and reading sections. The total score
ranges from 10 to 990 or 5 to 495 for each section. The score is valid only two
years from the date on which the score reports are launched. The official TOEIC
scores which are indicated in the score reports are calculated from the number
of correct answers converted to a scaled score. Generally, all forms of the test
papers are comparable in the aspect of the level of difficulty. However, there
are few minor variations in each test form which could make results vary. In
other words, test takers may get higher or lower raw scores in each test form
and their ability remains the same (Educational Testing Service, 2015). Each
test form is reused several times at other TOEIC test centers around the world,
so for security reasons ETS has a strict policy not to release the test forms,

including a conversion table used for calculating the scaled scores.

2.4.2 Score descriptors

The score report lists test takers’ Listening, Reading and total scores in
an easy-to-understand format with both a scaled score (an official score
generally used for test takers’ various purposes) and the score descriptors to

show the interpretation of the listening and reading scores separately that test
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takers obtain. The description points out both strengths as well as weaknesses

which will be beneficial for test takers’ improvement in the future. It can be

divided into seven levels of the score as follows.

TOEIC' Listening Score Descriptors

Strengths

Test takers who score around 400 typically have the following strengths:

They can infer the central idea, purpose, and basic context of short
spoken exchanges across a broad range of vocabulary, even when
conversational responses are indirect or not easy to predict.

They can infer the central idea, purpose, and basic context of extended
spoken texts across a broad range of vocabulary. They can do this even

when the information is not supported by repetition or paraphrase and
when it is necessary to connect information across the text.

They can understand details in short spoken exchanges, even when
negative constructions are present, when the language is syntactically
complex, or when difficult vocabulary is used.

Theycan understand details in extended spoken texts, even when

it is necessary to connect information across the text and when this
information is not supported by repetition. They can understand details
when the information is paraphrased or when negative constructions
are present.

They can sometimes infer the central idea, purpose, and basic context of
short spoken exchanges, especially when the vocabulary is not difficult.

They can understand the central idea, purpose, and basic context of
extended spoken texts when this information is supported by repetition

or paraphrase.

They can understand details in short spoken exchanges when easy or
medium-level vocabulary is used.

They can understand details in extended spoken texts when the
information is supported by repetition and when the requested information
comes at the beglnmng or end of the spoken text. They can understand
details when the inf ion is slightly paraphrased.

Test takers who receive a score at this level fypically have weaknesses
only when uncommon grammar or vocabulary is used.

300 | Test takers who score around 300 typically have the following strengths: Test takers who score around 300 typically have the f ing

Weaknesses

They have difficulty underslandlng me central idea, purpose, and basic
context of short spoken when I{
indirect or difficult to predict or when the vocabulary is dlﬂlcull

They do not understand the central idea, purpose, and basic context
of extended spoken texts when it is necessary to connect information
within the text or when difficult vocabulary is used.

They do not understand details in short spoken exchanges when
language is syntactically complex or when difficult vocabulary is
used. They do not usually understand details that include negative
constructions.

They do not understand details in extended spoken texts when it

is necessary to connect information across the text or when the
information is not supponed by repetition. They do not understand
most ion or difficult g ical constructions.

Paiap);

200

Test takers who score around 200 fypically have the following strengths:

They can understand short (single-sentence) descriptions of the central
idea of a photograph.

They can sometimes understand the central idea, purpose, and basic
context of extended spoken texts when this information is supported by a
lot of repetition and easy vocabulary.

They can understand details in short spoken exchanges and descriptions

of photographs when the vocabulary is easy and when there is only a
small amount of text that must be understood.

They can understand details in extended spoken texts when the requested

information comes at the beginning or end of the text and when it
matches the words in the spoken text.

Test takers who score around 200 fypically have the following weaknesses:

They do not understand the central idea, purpose, or basic context
of short spoken exchanges, even when the language is direct and no
unexpected information is present.

They do not understand the central idea, purpose, and basic context
of extended spoken texts when it is necessary to connect information
across the text or when the vocabulary is somewhat difficult.

They do not understand details in short spoken exchanges when
somewhat difficult vocabulary is used or when the language is
syntactically complex. They do not understand details that include
negative constructions.

They do not understand details in extended spoken texts when

the requested information is heard in the middle of the text.

They do not understand paraphrased information or difficult
grammatical constructions.

Table 2.4: TOEIC Listening Score Descriptors

(Educational Testing Service, 2017a, p. 1)
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TOEIC’ Reading Score Descriptors

Strengths

Weaknesses

450 | Test takers who score around 450 typically have the following strengths: Test takers who score around 450 typically have weaknesses only when
= They can infer the central idea and purpose of a written text, and they can the information tested is particularly dense or involves difficult vocabulary.
make inferences about details.
= They can read for meaning. They can understand factual information,
even when it is paraphrased.
= They can connect information across an entire text, and they can make
connections between two related texts.
= They can understand a broad range of vocabulary, unusual meanings of
common words, and idiomatic usage. They can also make distinctions
between the meanings of closely related words.
= They can understand rule-based grammatical structures. They can also
understand difficult, complex, and uncommon grammatical constructions.
35 | Test takers who score around 350 typically have the following strengths: Test takers who score around 350 typically have the following weaknesses:
= They can infer the central idea and purpose of a written text, and they can = They do not connect information across a wide area within a text.
make inferences about detals. = They do not consistently understand difficult vocabulary, unusual
= They can read for meaning. They can understand factual information, meanings of common words, or idiomatic usage. They usually cannot
even when it is paraphrased. make distinctions between the meanings of closely related words.
= They can connect information across a small area within a text, even
when the vocabulary and grammar of the text are difficult.
= They can understand medium-level vocabulary. They can sometimes
understand difficult vocabulary in context, unusual meanings of common
words, and idiomatic usage.
= They can understand rule-based grammatical structures. They can also
understand difficult, complex, and uncommon grammatical constructions.
250 | Test takers who score around 250 typically have the following strengths: Test takers who score around 250 typically have the following weaknesses:
= They can make simple inferences based on a limited amount of text. L] ﬂ\eydqm!umsyandinfermmalmﬂeparmaseor
= They can locate the correct answer to a factual question when the connecting information.
language of the text matches the information that is required. They = They have a very limited ability to understand factual information
can sometimes answer a factual question when the answer is a simple expressed as a paraphrase using difficult vocabulary. They often
paraphrase of the information in the text. depaﬁmﬁrldingvgotdsmdpt_\msminmetextmalmatchmem
= They can sometimes connect information within one or two sentences. wmdsandptwas&slnﬂwqm. i
= They can understand easy vocabulary, and they can sometimes = They usually do not connect information beyond two sentences.
understand medium-level vocabulary. = They do not uMamaqudfﬁcyn vocabulary, unusual meanings
= They can understand common, rule-based grammatical structures. of common words, or idiomatic usage. They usually cannot make
They can make correct grammatical choices, even when other features distinctions between the meanings of closely related words.
of language, such as difficult vocabulary or the need to connect = They do not understand more-difficult, complex, or uncommon
information, are present. grammatical constructions.
450 | Test takers who score around 150 fypically have the following gths: Test takers who score around 150 lly have the following

= They can locate the correct answer to a factual question when not very
much reading is necessary and when the language of the text matches
the information that is required.

= They can understand easy vocabulary and common phrases.

= They can understand the most-common, rule-based grammatical
constructions when not very much reading is necessary.

= They cannot make inferences about information in written texts.

= They do not understand paraphrased factual information. They rely on
matching words and phrases in the text to answer questions.

They are often unable to connect information even within a single sentence.
They understand only a limited range of vocabulary.

They do not undk d even easy g ical constructions when

other language features, such as difficult vocabulary or the need to
connect information, are also required.

Table 2.5: TOEIC Reading Score Descriptors

(Educational Testing Service, 2017a, p. 2)

2.4.3 The TOEIC Scores of Thai Test Takers

In accordance with 2017 Report on Test Takers Worldwide (Educational

Testing Service, 2017b), it was reported in Table 2.6 that the average TOEIC

score of Thai test takers for the listening section, the reading section, and the

total score were 278, 204, and 482 respectively. They can be classified into the
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Common European Framework of Reference for Language (CEFR) as B1 for
listening skill, A2 for reading skill, and A2 for the both skills. For Independent
user - Threshold or B1 in listening, the test takers can understand the main
points of standard speech which they could find at work, school, and leisure.
They can understand the main point of many radio or TV programs on current
topics of personal or professional interests when the articulation is slow and
clear enough. For reading, the test takers in this level can understand short and
simple texts which contain high frequency everyday or job-related language

(Council of Europe, 2001). The average TOEIC total scores of Thai test taker

were A2.
. Average score
Test section Full Score by ETS CEFR Level
Listening section 495 278 B1
Reading section 495 204 A2
Total (Listening and Reading) 990 482 A2

Table 2.6: The average TOEIC score of Thai test takers in 2017
(Educational Testing Service, 2017b)

2.5 TOEIC in Thailand

The TOEIC test was introduced in Thailand in 1988 (The Institute for
International Business Communication, 2009). Since the inception, there have been
one version for TOEIC Speaking and Writing test and two versions for TOEIC
Listening and Reading tests constituting The TOEIC Classic which was not used for
testing anymore, and The TOEIC Redesigned, and The TOEIC Bridge Test. The
TOEIC Redesigned (Listening and Reading) is the most popular one in Thailand.

Most of test takers in Thailand use TOEIC scores for job applications and promotions.
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In addition, some education institutions have accepted TOEIC scores for their
admission and also used it as a requirement for the graduation. It was estimated that a
number of TOEIC test takers in Thailand reached 90,000 in 2008 (The Institute for
International Business Communication, 2009). The Center for Professional
Assessment (CPA) is an official TOEIC test administrator in Thailand. It regularly
offers the testing from Monday through Saturday at 9:00AM and 1:00PM. The center
provides all four skills of the TOEIC test to test takers which are the TOEIC Listening
and Reading test (daily except Sunday) and the TOEIC Speaking and Writing test
(monthly). In this study, it focused on the TOEIC Listening and Reading test due to
the popularity of the test and the various purposes it serves in Thailand while the
number of test takers of the TOEIC Speaking and Writing test is limited and the test is
administered only one time a month. The TOEIC Listening and Reading test currently
and officially operated by CPA is The TOEIC Redesigned test which is a two-hour
multiple-choice test that consists of 200 questions divided into 100 questions each

section (See Appendix A).

For the listening section, the test takers have to deal with 100 questions which
consists of four parts in total including 1) Photographs, 2) Question-response, 3)
Conversations, and 4) Talks. The test measures proficiency of test takers’
comprehension of English sentences, questions, conversations, and talks. The
listening test lasts approximately 45 minutes and the listening audio will be played

only one time.

For the reading section, the test takers have to deal with 100 questions

comprising three parts in total: Part 5) Incomplete sentences, 6) Text completions and
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7) reading comprehension (single passages and double passages). This section takes

75 minutes.

2.6 The TOEIC test as a high-stakes test

English is considered as one of the most important skills for workers and
students who are planning to change or apply for jobs after graduation (Waelateh,
2016). As living in a global community, English can be utilized for trading, educating,
traveling, communicating among people. Carreira and Armengol (2001) also
mentioned that people who possess the proficiency of foreign languages are probably
able to pursue better career opportunities. Therefore, English proficiency tests have
played an indispensable role for their lives (Uysal, 2010). These language proficiency
tests such as IELTS, TOEFL, TOEIC can be defined as high-stakes tests. Luxia
(2005) stated that high-stakes tests are the tests whose results immediately influence
the decisions of all stakeholders involved. Test takers can use the scores from the tests
for pursuing vital opportunities in their studying and working lives which are directly
related to test takers, employers, teachers. In an effort to pursue a high score from the
high-stakes tests, test takers will put more emphasis on performing well on the tests
for their benefits and further opportunities in their lives (Suryaningsih, 2014).
Moreover, it can be noticed that English language tests such as TOEIC have recently
gained popularity because some employers and employees believe that the test score
would reflect a real level of the applicants’ English proficiency (Ito, Kawaguchi, &
Ohta, 2005).

The proficiency of English language determined by testing has become the

determining factor in the ability to get ahead both academically and professionally.
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International firms as well as domestic businesses tremendously value English
language proficiency as one of vital criteria for personnel recruitment and promotion
(Puengpipattrakul, Chiramanee, & Sripetpun, 2007). Similarly, Bachman and Purpura
(2008) identified that language tests are utilized not only for career opportunities but
also educational purposes such as program admissions. It can be clearly seen that the
English language tests and their scores have become powerful which could affect
people’s lives in society in many aspects. The tests and their scores themselves can
classify test takers into different groups by the different levels of language
proficiency: for instance, beginner, intermediate, advanced, and so on. Definitely, the

higher score test takers obtain, the more opportunity they could get a job as well.

In Thailand, the TOEIC (Test of English for International Communication)
has been widely used in the country for several purposes. For communicative
purposes, many employers in Thailand require the TOEIC scores from job applicants.
Its scores have been accepted and determined as a basic requirement for new staff
recruitment in various industries in Thailand comprising of manufacturing, service,
tourism, electricity, education and other relevant sectors. Every year Thai Airways
International Public Company Limited recruited an average of 100 - 150 new flight
attendants with a minimum TOEIC score of 500, which qualify them for additional
interviewing and testing (Educational Testing Service, 2007a). The reason behind this
can be explained that English language is essential to perform their duties adequately.
While some positions at PTT Exploration and Production Public Company Limited
requires job applicants to submit their application with a minimum TOEIC score of
750. Apparently, it can be concluded that TOEIC is viewed as a high-stakes test

because it can determine whether a person would pass an initial screening for Human
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Resource preliminary step or fail before the interview process. Therefore, test takers

would try hard to take the test until they are satisfied with the scores they gain.

For educational purposes, some of the universities and many educational
institutions in Thailand have recently used TOEIC scores as a graduation requirement.
For instance, Prince of Songkla University requires the minimum TOEIC score of 390
out of 990 before graduation (Prince of Songkla University, 2016). Some faculties e.g.
the Faculty of Hospitality and Tourism at Phuket campus requires a higher score of at
least 630. At Suan Sunandha Rajabhat University, students majoring in Airline
Business have to submit their TOEIC score of at least 600 to the university
(International College Suan Sunandha Rajabhat University, 2017). Due to these trends
and the growth in implementing the TOEIC test for the graduation benchmark by
universities, some secondary schools in Thailand also use TOEIC tests to measure
their students’ English listening and reading proficiency. In this way, it is believed
that tomorrow’s business and academic leaders are developed in a large part through
education at the high school and university level and the TOEIC is a major

component.

2.7 Attitudes, language learning and testing

It has been widely recognized that learning a language is influenced by
numerous factors. One of these indispensable factors which researchers have paid
attention is learners’ attitudes. The majority of scholars reported that their evaluation of
the target language speakers, cultures and the learning settings directly influence their

success in learning a language (Hosseini & Pourmandnia, 2013). This part will provide
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the observation to review some theoretical grounds in attitudes and relevant factors

which finally lead to language learning and testing.

2.7.1 Attitudes

According to Cambridge Advanced Learner’s Dictionary (Cambridge
University Press, 2013), the meaning of attitudes is defined as “a feeling or
opinion about something or someone, or a way of behaving that is caused by
this.” It can also be interpreted as a disposition to react or give a respond toward
a certain thing which is probably a person, an object, or an event in a positive,
negative, or uncertain way.

The definitions of attitude are proposed by scholars in various ways. In
1935, Allport stated that attitude refers to ““a mental and neural state of readiness
organized through experience, exerting a directive or dynamic influence upon
the individual’s response to all objects and situations with which it is related”
(p. 810). This can be implied that attitude is a strong belief that a person
possesses toward topics he found it interesting. Then, he forms and develops his
opinion to like or dislike, favor or disfavor to everything around which is a
common process in a human life (Underwood, 2009). While Al-Mamun,
Rahman, Rahman, and Hossaim (2012) believed in a related link between
attitudes and behaviors, so they defined attitudes as a psychological construct
which could explicate an individual’s behavior. Consequently, attitudes could
affect and determine the way we live, a choice we made, what we do because it
is about how a person evaluate objects, events, ideas, even people. In other

words, this could be interpreted that attitudes are based upon experiences and



28

closely related to a person’s beliefs and the way of thinking both positive and

negative ways.

Dating back to the early history of attitudes, there have been several
renowned and interesting models of attitudes proposed by different scholars.
In 1972, Calder and Lutz developed and introduced the Vector model. In their
approach, cognitive structure consists of two dimensions which were an
affective component (liking or favorableness) and a cognitive component
(likely or probable). An individuals’ belief toward an object was characterized
by a value on each of an affective component and a cognitive component. It
can be noticeable that in the early history of attitudes, several models of
attitudes came up with a simple form of two components or factors.
Nevertheless, when they were widely used in many fields of study such as
psychology, marketing, and language learning. These two-dimensional models
may be inadequate to deeply understand and comprehensively predict
individuals’ feelings, behaviors, and beliefs toward an attitude object. Therefore,

some models of attitudes were introduced in a more holistic form.

The tripartite theory or the attitude model with three components -
affect, cognition, and behavior - was developed and explained in detail by
subsequent researchers (Breckler, 1984). In 1991, Wenden proposed that
affection, behavior, and cognition are the three primary elements of an
emotional reaction which refers to attitudes. Likewise, Baker (1992) specified
that attitude consists of three core elements which are cognitive, affective and

conative (readiness for action). Moreover, attitudes are not inherited from
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ancestors or genetically pass on later generations but they can be learned.
Interestingly, Brown (2007) proposed that attitudes can be learned, it is

probably influenced by parents' and peers' attitudes.

One of the most cited (Eagly & Chaiken 1998) tripartite models of
attitudes is the ABC Model of Attitudes. Rosenberg and Hovland (1960)
identified that the ABC Model of Attitudes consists of affective, behavioral,
and cognitive components. However, ABC models of attitudes have been
adopted and modified in various ways. In Figure 2.3, Solomon (2010)
underlined that three elements of ABC models, which are feel (affect), do
(behavior), and know (cognition) are interrelated and a person needs to

balance this interrelationship in his life.

First of all, affect refers to human feelings or emotions such as
happiness, sadness, disappointment which links to an object, an issue, or a
person; for example, one test taker may feel nervous about taking an exam
every time. Therefore, feeling nervous is his attitude toward the exam. In other
words, affect represents sensory experiences (physical feelings) and it can be
measured by verbal statement of affect. This means that a person may possess

positive or negative attitudes toward the affect object.

Secondly, behavior refers to the behavioral intention of the plan of
action, past behaviors or experiences regarding an object, an issue, or a person.
The behavioral component is measurable because it is overt and can be
observed. For instance, the test taker who dislikes taking an exam may try to

avoid taking the exam. This is the way he acts or behaves toward to the exam.
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From the example, it can be concluded that this component is more easily

identified than affect or cognition (Berger, 2002).

Lastly, beliefs, thoughts, values, decision-making, and perceptions
make up the cognition. These are associated with an object, an issue, or a
person. In this case, the test taker probably forms his own belief or knowledge
that taking an exam is unfavorable. Fishbein and Ajzen (1975) expressed that
belief is information about an object which a person has collected from the
past and the cognitive component is the storage section. Then, the information

is organized and kept in that storage.

Apart from the three key components, there are other stimuli such as
individuals, social issues, social group, and objects which could directly
influence to attitudes. All of these elements are correlatively associated as

illustrated below (Rosenberg & Hovland, 1960).

Cognition (knowledge, beliefs)

Affect (feelings, emotions) Behavior (behavioral intention)

Figure 2.3: The ABC model of attitude adapted from Solomon (2010)

Schiffman and Kanuk (2004) proposed the CAC Model of Attitude

which has been used widely in the field of marketing and consumer behaviors
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because they want to understand how customers respond to the advertisement
or how customers make a decision to purchase a product. Therefore, they want
to find out the components of attitudes. In Figure 2.4, attitudes in the CAC
Model are constructed from three primary components; cognition, affect, and
conation. The cognition is defined as the knowledge and perceptions that are
acquired by an individual’s experience toward attitude object together with
related information. Therefore, it becomes a belief which leads to specific
results. Belief is information that an individual has to a person, an object, or an
event (Fishbein & Ajzen, 1975). The cognitive component acts as the storage
section where the individual uses for organizing all information he has. The
affect is defined as emotions, feelings, conviction toward an attitude object. It
can be generated when an individual forms his judgement or evaluation of an
object, a person, or an event. This evaluation can be positive/negative,
liking/disliking, favorable/unfavorable, or good/bad. However, attitudes
toward an object cannot be determined simply by individual’s beliefs about
that object since emotions or feelings work simultaneously with the cognitive
process about the attitude object (Jain, 2014). The last component is conation
which is defined as a behavior, likelihood, or tendency that an individual will
respond to a specific event or do something in a particular way to the attitude
object. The conative component may include the actual beliefs itself
(Schiffman and Kanuk, 2004). It can also be found that there is the correlation
among these three components to construct attitudes. Moreover, cognition and
affect positively cause a strongly conative component that could rule an

individual’s behavior. Generally, CAC model is similar to the ABC model of
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attitude structure. They are different only in the way the models are presented.
The term “conation” in the CAC Model is similar in meaning to the term
“behavior” in the ABC model. This can be concluded that the models of
attitudes have been widely used and applied in various fields of knowledge.

Attitudes determine how an individual feels, believes, and behaves.

Cognition

Figure 2.4: Tricomponent Attitude Model (Schiffman & Kanuk, 2004)

It can be seen that the three-dimensional pattern has been a popular form
extensively used to describe the construction of attitudes; however, there is one model
illustrated the attitude-behavior process described in a linear pattern to observe the
spontaneous processing model. In Figure 2.5, Fazio et al.,(1989) highlighted that a
number of steps must take place for behavior toward an object to be influenced in an
automatic manner by one's attitude. In other words, the person’s attitudes could affect
the behavior with several steps taking place automatically. The most important step
begins when an individual confronts the attitude object, the attitude is immediately
activated. This circumstance will occur when the object and an individual’s evaluation
are strongly connected in memory. Specifically, if a positive attitude is activated, the

individual will be able to notice, attend to, and continue the positive values to the
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immediate event. On the other hand, if a negative attitude is activated, the individual
will convey the negative values to that immediate event. Consequently, selective
perceptions generate immediate perceptions of the attitude object in the second and
the third step. Then, the definition of the event occurs and leads to the final step which
determines an individual’s behavior. Moreover, norms could affect the definition of
the event and lead to behavior at last. In the last step, positive behaviors occur when
the individual possess positive perceptions from a definition of the event. And it could
be negative behaviors due to a negative definition of the event. It is also noted that
deliberate reflection or reasoning are not necessary to be included in this entire
process. Overall, this model provides a comprehensive view and process how an
attitude is transformed to behavior which could tremendously help understand what
individuals believe, think, and behave and how an attitude becomes positive and

negative that finally lead to approach and avoidance behaviors.

Attitude
activation

Selective
perception

Immediate
perceptions of
the attitude
object

Definition
—>» ofthe
event

>

Behavior

Norms

—»

Definition
of the
situation

S

process
(Fazio et al., 1989)

2.7.2 Attitudes and motivation

Figure 2.5: A schematic diagram of Fazio’s (1989) model of the attitude-behavior

When studying about attitudes, it is undeniable that motivation is also

important and useful for researchers to investigate along with attitudes because

the behavioral component of attitude toward an object can also be determined
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by the degree of the individual motivation (Oxford & Shearin, 1994). In other
words, the individuals’ motivation has an effect on their attitudes. Dornyei
(2001) concluded that language learner’s goals can be categorized into two
groups. First, integrative orientation refers to the positive disposition toward
the L2 group. The individuals in the L2 group desire to learn a language or
become similar to members in that community while the second aspect,
instrumental orientation, is the way that learning language linked to practical
gains or benefits of learners such as job promotion at workplaces, or a better
grade at schools. Gardner (1985, p. 10) proposed that “motivation has a very
distinct characteristic and a clear link with the language learning process.”
More specifically, in Gardner’s theory, the concept of integrative motive
offered more complex details how motivation relates to the process of

language learning in the three dimensions as follows:

Integrative Interest in Artitudes toward
orientation foreign languages L2 community

INTEGRATIVENESS \

Desire to
learn the L2

Mouvational

MOTIVATION

intensity (effort)

VRN

ATTITUDES
TOWARD THE
LEARNING Atntudes toward
SITUATION learning the L2
Evaluation of Evaluation of
the L2 teacher the L2 course

Figure 2.6 Gardner’s conceptualization of the integrative motive

cited in Dornyei (2001, p. 17)
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As illustrated in Figure 2.14, there are three main dimensions of the
integrative motive; integrativeness, motivation, and attitudes toward the

learning situation.

e Integrativeness is defined as a component that language learners
possess when they learn foreign languages, for example, integrative
orientation (a positive disposition toward the L2 group and the desire
to learn a language or become similar to members in that community),
their interest in foreign languages, and attitudes toward the L2
community.

e Attitudes toward the learning situation is defined as foreign language
learners’ attitudes or evaluation toward their teachers and the course.

e Motivation is constructed from foreign language learners’ desire to
learn the language, their efforts or motivational intensity, and their

attitudes toward learning the language.

In brief, it can be noticed that, to generate motivation, attitudes have
played an essential role in all dimensions of the models. This can be implied
that when language learners possess positive attitudes toward L2 community,
the learning situation, and L2 learning, it will increase their motivation to learn

a language.

According to Ushida’s study in 2005, the research concerning the role
of students’ motivation and attitudes on the study of French or Spanish online
language courses was interestingly conducted. The findings revealed that

students’ motivation and attitudes toward learning French and Spanish were
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relatively positive. It might result from the fact that the students in this study
are familiar and confident when they use computers, Internet, online chatting,
for example. Moreover, they also evaluated the teachers and courses
positively. It was reported that this positive motivation and attitudes lasted
over the semester (a 15-week period). Referring the role of motivation, the
findings indicated that students with positive motivation and attitudes toward
language study not only participated actively in online sessions, but also
performed well on the module test. This has proved that positive motivation
and attitudes foster students and test takers to achieve their goals.
Furthermore, positive motivation and attitudes could change students’
behavior in learning and regularly practicing foreign languages and preparing

themselves for coming exams productively.

To summarize, attitudes in common deal with a mental and neural state
of readiness related to what we believe, experience, feel, and react in both
action and words spoken out to others while the model of the attitude-behavior
process shows us how a behavior forms, maintains, continues from the first

stage to the last one.

2.7.3 Attitudes in Language learning and Testing

In the field of language learning, attitude has been mentioned and
studied in various aspects. Gardner (1985) claimed that attitude and other
affective variables are as important as aptitude for language achievement.
Learners’ positive attitudes were widely and significantly viewed by researchers

as a vital factor leading language learners to achieve their goals of second
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language acquisition (Alaga, 2016). To enhance the proficiency of a second
language, learners’ attitudes and perceptions toward the target language along
with the mental competence or, language skills have played an important role
(Gardner & Lambert, 1972). Stern (1983, pp.376-7) clarifies “three types of
attitudes in second language learning situation: (1) attitudes toward the
community and a group of people who speak the L2, (2) attitudes toward
learning the language concerned; and (3) attitudes toward languages and

language learning in general”.

Apart from those scholars, Stoneman (2006) insists language learners’
attitudes toward the stakes of the test influenced the strength of the test. For
instance, test takers may spend more time allotment in handling the high-
stakes test than in using the time for the lower-stakes test. To support
Stoneman’s study, Lamb (2004) concluded that once test takers set their goals
to achieve the desired score, it substantially affects their reactions to the test.
For example, one language learner planned to prepare himself for a job market
after graduation. He set his goal to obtain the TOEIC score of at least 650.
Then, his goal will definitely impact his way of living. He may include his
study time into his daily routine schedule and he will follow that list of study
activities strictly. This indicates that the tie between test takers’ goals and their
reactions as the behavioral component of attitudes to the test are indispensable.
Apparently, test takers have a strong intention to complete proficiency tests
due to their benefits constituting job applications, position promotions,
communicative improvements, and a possibility of living overseas. Aside from

mentioned purposes, some test takers complete proficiency tests because they
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want to assess their performance in a foreign language. Barron and
Harackiewicz (2000) summarized their research on college students and
revealed that the test takers with a strong intention to complete the language
proficiency tests (mastery goals) are more likely to enjoy doing the tests, while
the test takers with a strong intention to assess their performance in a foreign
language (performance goals) are more likely to perform well at it. This also
confirms a similar result in Ushida’s study (2005) who mentioned that
motivated test takers with positive attitudes toward the language tests tend to
be successful in their module tests. These case studies showed the evident
relationship between attitudes and the test scores.

The theory that attitudes play a pivotal role in language learning
success has been shown with in-depth studies that have been conducted
exploring the relationship between the two. According to Brown (2007),
positive attitudes are advantageous to L2 learners. On the contrary, negative
attitudes may cause a reduced motivation in them. This can be inferred that in
the field of learning a language, especially English, the integrative motivation
which is an important part of second language progress can be formed and
developed when L2 learners maintain their positive attitudes (Hosseini &
Pourmandnia, 2013).

There are some studies investigating different attitudes between male
and female students. Fakeye (2010) revealed that there were no differences in
the attitudes of male and female students toward English language and their
achievement in English language. Even though in the Eshghinejad and

Gritter’s study (2016) it was found that female students had higher positive



39

attitudes toward English, especially in cognitive and affective aspects, the
difference was not significant. In brief, it is apparent from these findings that
attitude is not gender — related because there were no significant differences in
the attitudes of male and female students.

In the next section, the effects of attitude associated with the
proficiency test performance are obviously illustrated through some studies

from other researchers.

2.8 Previous studies on the effects of attitudes toward of the TOEIC test

2.8.1 Effects of attitudes on test takers’ learning

The previous studies revealed that any possible English teaching
techniques and learning activities should be utilized to create and develop
learners’ positive attitudes and intrinsic motivation for their success in English
language learning and subsequently their higher level of English language

proficiency (Puengpipattrakul, Chiramanee, & Sripetpun, 2007).

Liu (2014) in Taiwan conducted a survey with different population from
the studies mentioned above, Liu was interested in adult learners’ attitudes
toward the TOEIC test. Adult learners possess unique characteristics from other
groups of learners. They may have challenges, and responsibilities such as their
career duties, roles in their family which can affect their attitudes and learning
style for the TOEIC test. These factors can both benefit and obstruct their
learning process. Fifteen adult learners were included in her study that was
conducted in a qualitative type of research by using an interview to gain deep

understanding and insights of adult learners. The findings revealed that adult
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learners’ attitudes toward the influence of the TOEIC exam in their lives
significantly impacts the way of their learning and the way to approach the
exam. Even adult learners improved their receptive skills (listening and reading)
after finishing a TOEIC preparation class, they also express the need of
strengthening their productive skills (speaking and writing). The TOEIC test
encouraged them to learn and pay more attention on lessons. Adult learners tend
to find the correct answers by asking people or through reference books when
they encounter unclear matters in some grammatical points. Instead of having
negative attitudes constituting fear, pressure or anxiety, these adult learners
could handle well when learning, and taking the test. The TOEIC test itself
acted as a stimulant to generate the motivation in learning English of adult
learners and triggered them to adapt their learning behaviors to carry out the
test. Furthermore, these learners have their own learning strategies for the
TOEIC test not only during the class but also after class because they believe
that taking TOEIC test can help improve their self-belief. As a publicly-
recognized standardized test, the score report is a highly reliable measurement
which they can present it to their supervisors at the workplaces as a valid

evidence to prove their English language proficiency.

In the same way, Nguyen (2016) found a close relation between
motivation and attitudes of university students in Vietnam toward the TOEIC
scores. She explored 170 non-English majored university students in Vietnam
whether attitudes affect learner’s TOEIC score achievement. The findings
revealed that participants in the survey had positive feelings for learning

TOEIC which greatly affects learner’s TOEIC scores. In addition, it is
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interesting to note that the high motivation and positive attitudes lead to solid
preferences for a high TOEIC scores. As a result, students will contribute
themselves to learning in TOEIC classes. Especially for those who passed the
test in one time, they have both motivation and positive attitudes to study for
the TOEIC test. Thus, it is crucial that TOEIC instructors generate, maintain
and develop a test takers’ attitudes and motivation which could affect their test

outcomes.

In Thailand, it is reported that low proficiency of English language
must be considered a barrier to Thai university graduate’s career prospects,
since more jobs demand an ability to communicate in English, particularly in
the workplaces where English is a required language (Puengpipattrakul,
Chiramanee, & Sripetpun, 2007). Moreover, Thai learners’ English
proficiency, as their average scores in TOEIC, was lower than that of some
ASEAN nationalities such as Filipino, Malaysian, and Vietnamese
(Educational Testing Service, 2017b).

Consequently, there has been remarkably extensive attention in studies
concerning the TOEIC test with Thai learners and test takers.
Apichatrojanakul (2011) found that the TOEIC teachers should provide
students with practical measures such as pair work and group activities. By
implementing this way, not only learners’ positive attitudes would increase but
their negative attitudes also decrease. It helps change their attitudes toward the
TOEIC test and subsequently lead them to higher scores, but if they have

negative attitudes, it can reduce their test score (Apichatrojanakul, 2011).
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2.8.2 Effects of attitudes to test takers’ performance on the test

In Korea, Jee and Kim (2013) conducted a study exploring (1) Attitude
toward English, (2) Purpose of studying the TOEIC, and (3) Problem preventing
high scores on the TOEIC. They found that nearly 60% of survey respondents
wanted to be a good English speaker. Additionally, the majority of the
respondents believed that the TOEIC test encouraged them to improve their
English proficiency. This includes the students who were in the low-scoring
group. All of them also understood the primary purposes of the TOEIC test such
as to graduate and gain a good job (77.2%). The students also recognized that
listening proficiency of test takers was the biggest problem leading to low score in
the TOEIC listening comprehension test and the vocabulary was the most difficult
problem leading to low score in the TOEIC reading comprehension test.

Interestingly, Siriboon (2008) examined the attitudes of the employees at
TOYOTA Motor Thailand toward the TOEIC test. Eighty-three per cent of the
total number of TOYOTA Motor Thailand employees were included in this
study. The pre TOEIC test and the post TOEIC test were administered to compare
their scores after the TOEIC course provided by the company. To obtain the
attitudinal insights of the test takers, the employees were required to complete a
questionnaire though their company’s personal emails. It was found that the post-
test TOEIC scores of the employees significantly increased. It was reported 87%
of the survey participants gained higher scores. Moreover, the language skills and
the TOEIC scores of the employees who had positive attitudes toward learning
English also improved. This can be explained that positive attitudes generate both

increased TOEIC scores and overall English improvement of the test takers.
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However, a few studies concluded that there was no any relationship
between test takers’ attitudes and their TOEIC gain scores (Mori 2007). Mori
collected data from 97 first-year university non-English major students from three
different classes taught by the researcher. The English proficiency of these
students was at the same level. All of them took a pre-test and a post-test of
TOEIC as well as a Likert scale questionnaire which was specially designed to
investigate motivations and attitudes of the test takers. The results indicated an
interesting point that students who like studying English and possess an interest in
English speaking cultures may unnecessarily be interested in gaining a high score

on The TOEIC test and vice versa.

In the other words, the attitudinal aspects can be one predictor of the
scores which test takers probably gain, but it does not explain all cases of
students’ performance on the test. The statistical evidence in Mori’s study
revealed that desire to learn English and interest in English speaking cultures do
not necessarily correlate with high TOEIC scores. The findings show that

disinterest in the target culture could also drive students to achieve a higher score.

In summary, several previous studies observed test takers’ attitudes
toward the TOEIC test in various aspects. Most of them were solely conducted
with a specific group of population such as university students, adult learners, and
company employees which may not represent the whole population of the TOEIC
test takers. Moreover, some of the studies used only one research instrument, for
example, a questionnaire, an interview, or a focus group. To mend the gaps that

can be found in those studies, this study uses both quantitative and qualitative
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methods to collect the data from a heterogeneous group of TOEIC test takers

classified by their levels of English proficiency.

After reviewing various definitions and models of attitudes and

motivation, a comparison is made to find similarities and differences before the

conceptual framework for this study is created.

Name of the model Year Components
ABC Model of Attitudes 1. Affect 2. Behavior 3. Cognition
2010 { 1 . beliefs,
Solomon M.R. emotions, feelings actions
knowledge
CAC Model 1. Affect 2. Conation 3. Cognition
2004 i
Schiffman and Kanuk liking, preference actions, doing perceptions,
awareness
Model of the Attitude activation Behaviors SEIeCt'.V €
perceptions
attitude-behavior 1989 Immediate
process perceptions
Fazio et al.

Table 2.7: comparison of models of attitudes

As seen in Table 2.7, the models of attitudes are included in the table to

compare and find out some significant attributes they have in common. The

models presented in this table are:

1. ABC Model of Attitudes (Solomon, 2010)

2. CAC Model (Schiffman and Kanuk, 2004)

3. Model of the attitude-behavior process (Fazio et al., 1989)

Like the ABC model, CAC consists of three dimensions. The only

different aspect between both models is the different terms they use which are

behavior in the ABC model and conation in the CAC model. However, if the

meaning and definition of the terms “behavior” and “conation” in both models

are closely examined, it can be found that both terms refer to the same
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attribute which is the intention of the action plan, or past experience of the
attitude object that is measurable and can be observed. After reviewing and
making comparison between these three models of attitudes, the three
components namely affect, behavior, and cognition could explain how the
individual’s attitudes are formed. These two frameworks have been widely
adapted and proved in other fields; for example, in marketing, the researchers
use these frameworks to investigate how a customer makes a decision to buy a
product and to explore what the costumer’s attitudes toward the brand are.
Therefore, by utilizing these two frameworks, it could also help explain the

test takers’ attitude formation comprehensively.

When Model of the attitude-behavior process was analyzed, it was
found that this model described the relationship between the individual’s
attitudes and behaviors in the form of the process. This model ilustrated that
attitudes could determine an individual’s doing or action and the components
seen in this model were similar to the ABC model of attitudes, and the CAC

model which were behaviors, and cognitions (perceptions).

Given is a brief illustration of relevant theoretical grounds regarding
learners’ attitudes in the second language acquisition together with some
previous studies contributed to English language, language learning, and
language testing. It is clear from these observations that attitude is an
indispensable construct which has a tremendous influence on English language
test takers toward the high-stakes and standardized tests. This highlights the fact

that test takers use their affective, behavioral, and cognitive components to
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make any decision when taking a test. Therefore, the three frameworks — the
ABC Model of Attitudes (Solomon, 2010), CAC Model (Schiffman and
Kanuk, 2004), and Model of the attitude-behavior process (Fazio et al., 1989)
— fit this study because it was obvious that attitudes which were composed of
feelings, behaviors, and cognitions had the interrelated process which test
takers needed to balance and control this interrelationship before taking the
test, during taking the test, and after taking the test. As exhibited in Table 2.7,
this research was formulated by utilizing the frameworks to form a theoretical
framework used in this study (Figure 2.15). The research methodology which

will be provided in the next chapter with details.

ABC Model of Attitude
Solomon M.R. (2010)

1. Affect (emotions, feelings)

2. Behavior (behavioral intention) Conceptual framework

3. Cognition (belief, knowledge) 1. Affect
CAC Model How a person feels:
Schiffman and Kanuk (2004) (satisfied, disappointed, uncertain)
1. Affect
(liking, preference) 2. Behavior
2. Conation What a person does:
(action, doing) (positive or negative)
3. Cognition
(knowledge, awareness) 3. Cognition
Model of the attitude- behavior What a person believes:
process (values and ideas)
Fazio et al. (1989)

1. Attitude activation

2. Behaviors

3. Selective perceptions
4. Immediate perceptions

Figure 2.7 Attitude theoretical framework used in this study
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2.9 Chapter summary

In Chapter 2, the review of literature provides a few highlights to give readers
more understanding of this study. To begin with, the TOEIC tests were first reviewed in
several aspects such as its history, types of the TOEIC test currently available for test
takers, scoring and score descriptors, the current situation of TOEIC in Thailand, test
format and examples of TOEIC question items. After reviewing the basic information
of the test, the next part presented is the discussion on TOEIC test as a high-stakes test
which allows readers to realize how important the TOEIC test is to our studies and
career Next, attitudes and their framework were discussed in details linking to language
learning and testing along with previous studies on the effects of attitudes toward of the
TOEIC test. It can be seen that attitudes play an important role in language learning
success which has been shown with in-depth studies that have been conducted

exploring the relationship between them.

From the review, it can be summarized that the relationship between test takers’
attitudes positively affect the TOEIC scores that they gained from the test. However, it
was found the contrary on a study which claimed that there was no relationship between
test takers’ attitudes and their TOEIC score. Though test takers’ attitudes do not provide
any guarantee in any learning and test performance success, it is still important and
useful for further studies because several evident studies found a promising positive

relationship between test takers’ attitudes and the TOEIC score.



Chapter 3
Methodology

The primary aim of this chapter was to describe the procedure of the research
methodology implemented in this study. Other details such as research design,
population and participants, instruments, data collection procedures, data analysis,
transcriptions, were also explicated in this chapter following by a summary at the end

of the chapter.

3.1 Research design

The purpose of the study was to explore and investigate the attitudes of Thai
test takers toward the TOEIC test. This study combined the use of both quantitative
and qualitative research methods to investigate Thai test takers’ attitudes toward the
TOEIC test and to examine the relationship between Thai test takers’ attitudes and
their scores on the TOEIC test. By utilizing these methods, the results of the study

gained more reliability and validity.

3.2 Population and participants
3.2.1 Population
It has been estimated that there were more than 90,000 candidates,
mostly Thai citizens, taking the TOEIC test in Thailand each year (The
Institute for International Business Communication, 2009). They were workers
in various industries, students, and new graduates preparing for job

applications.
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3.2.2 Participants

Based on Yamane’s formula of sample size calculation for the
quantitative research, 389 Thai test takers whose first language was Thai with
different ages, educational backgrounds, a number of years in learning
English, and careers were included as participants in this study. To ensure that
the participants in this study represented all groups of Thai TOEIC test takers,
students, and employees working in various industries were included. They
were those who took the TOEIC classes at a private tutoring school in
Bangkok, and those who were subscribers of two Facebook pages, i.e., (Tutor
Minho, and Kru Tono TOEIC 990). By collecting information from the
students at a private tutoring school and the social networks, it helped ensure
that all information did not only come from a specific group of test takers, but
combined the participants who represented the real population of Thai TOEIC
test takers because there were many groups of TOEIC test takers in Thailand
who had different background, spent various years in learning English, came
from different parts of the country, and so on. The two Facebook pages used
as the sources for collecting the data were the online channels intentionally
created for those who were interested in taking the TOEIC test. In these pages,
they contained the test information, guidelines, techniques in tackling the test.
Thus, the subscribers would visit the pages to gain knowledge, do some test
exercises, and share their ideas about the TOEIC test. Moreover, all of the
participants have taken the TOEIC test before at least one time, so they all had
an experience in taking the TOEIC test within the two years at the headquarter

of Center for Professional Assessment (Thailand) or CPA in Bangkok, the
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official center offering regularly scheduled testing for the test of English for
International Communication (TOEIC) in Thailand. In case the participants
took the TOEIC test several times during the two years, their latest scores
were only used in this study. Their TOEIC scores from 389 participants
selected by using the convenient sampling technique were collected and
analyzed to find out the relationship with their attitudes obtained from a self —
administered questionnaire which were described in details in this chapter. To
gain more details, 10 test takers selected by using the purposive sampling
technique from the group of the participants were given for an individual
interview. They represented all levels of the total TOEIC scores which were
classified into five distinguished groups (two participants for each level) based
on the Common European Framework of Reference for Language (CEFR).
The Common European Framework of Reference for Language or
CEFR is an international standard for describing language abilities. It is
described on a six-point scale, from Al which refers to beginners, up to C2
which are those who have mastered a language. It is appropriate to use the
CEFR in this study because the CEFR itself can clearly classify the
individual’s language proficiency into different levels, namely basic user,
independent user, and proficient user, while the TOEIC score descriptors
provide only the strengths and weaknesses of test takers at each score level. In
other words, they show only can-do statements in the area of communicative
English for their further improvement. Therefore, in this study the CEFR was
employed to explore the proficiency level of the participants before the

relationship between their attitudes and their TOEIC scores were investigated.
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Listening | Reading Total
CEFR level skill skill (Combined)

Proficient user — Effective
Operational Proficiency c %0 45 -
Independent user - Vantage B2 400 385 785
Independent user - Threshold Bl 275 275 550
Basic user - Waystage A2 110 115 225
Basic user - Breakthrough Al 60 60 120

Table 3.1: Mapping the TOEIC score on the Common European Framework
Reference

(Educational Testing Service, 2005, p. 2)

The table gained from Educational Testing Service (ETS) shows the TOEIC
Listening and Reading scores mapped with the CERF levels. For the listening section,
Al is equal to the TOEIC score of 60 to 109; A2 is equal to the TOEIC score of 110
to 274; B1 is equal to the TOEIC score of 275 to 399; B2 is equal to the TOEIC score

of 400 — 489, and C1 is equal to the TOEIC score of 490 to 495.

For the reading section, Al is equal to the TOEIC score of 60 to 114; A2 is
equal to the TOEIC score of 115 to 274; B1 is equal to the TOEIC score of 275 to
384; A2 is equal to the TOEIC score of 385 — 454, and C1 is equal to the TOEIC

score of 455 to 495.

For the combined skills or the total scores from both listening and reading
section, Al is equal to the TOEIC score of 120 to 224; A2 is equal to the TOEIC
score of 225 to 549; B1 is equal to the TOEIC score of 550 to 784; A2 is equal to the

TOEIC score of 785 —944; and C1 is equal to the TOEIC score of 945 to 990.
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Nevertheless, it is noted that C2 which is the highest level of CEFR is not
included in the mapping table because the highest score of the TOEIC which is 990

can be mapped to C1 level in the CEFR.

3.3 Research instruments
The two instruments used in the study were the attitude questionnaire and a

semi-structured interview.

3.3.1 A Five Likert-Scale questionnaire

The attitude questionnaire was developed based on the past literature. Over 80
questions and Likert-scale items from 5 questionnaires regarding test takers’ attitudes
toward proficiency tests of English (Mori, 2007; Educational Testing Service, 2017b;
Gedde, 2016; Liu, 2014; Jee & Kim, 2013) were reviewed, adapted and categorized
under 1) affect, 2) behavior, and 3) cognition.

The questionnaire consisted of two types of formats:

e Closed-ended questions with multiple choices
e Five Likert-scale question items

Overall, the questionnaire was comprised of two parts which included 36
questions:

Part 1: Personal information (12 closed-ended question items with multiple

choices)

This part was designed to collect the demographic information from the
participants to examine the characteristics of Thai TOEIC test takers. All 12 closed-
ended question items with multiple choices were adapted from the demographic
questionnaire of Educational Testing Service (2017b). The participants were required

to fill in their personal information including gender, age, background of education,
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major, occupation, types of industry that test takers represented, the number of years
in studying English, other English proficiency tests which the participants have taken
before, purposes of taking the test, their latest TOEIC scores (listening section,
reading section, and total score) in the space provided in the table. Their scores must
be valid within two years from the day on which their scores are officially announced
by CPA to the day when they complete the survey form. These scores collected from

the participants were later used to group the test takers according to the CEFR levels.

Part 2: Test takers’ attitudes toward the TOEIC test (24 five-Likert-scale

guestion items)

The five Likert scale questionnaire was based on levels of test takers’
agreement on each attitudinal factor toward the TOEIC test. From Table 3.2, 1 is
Strongly disagree, 2 is Slightly disagree, 3 is Neutral, 4 is Slightly agree, and 5 is
Strongly agree. The participants’ responses were interpreted in three aspects. Strongly
agree (5) and slightly agree (4) were considered as positive attitudes, and strongly
disagree (1), and slightly disagree (2) were defined as negative attitudes, while neutral
(3) referred to uncertain (Eshghinejad & Gritter, 2016; Jee & Kim, 2013; Siriboon

2008).

Number Description

5 Strongly agree

4 Slightly agree
3 Neutral

2 Slightly disagree

1 Strongly disagree

Table 3.2: Likert-scale description
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In this part, all 24 five-Likert-scale question items were adapted from Mori
(2007), Gedde (2016), and Liu (2014), which were categorized into three components
of the attitude model based on the theoretical framework used in this study
constituting Affective component (Items 1 to 8), Behavioral component (Items 9 to

16), and Cognitive component (Items 17 to 24). The purpose of this section was to

measure the levels of their attitudinal factors. Therefore, all relevant elements to
attitudes (affective, behavioral, and cognitive components) toward TOEIC Listening
and Reading test such as anxiety, acceptance, expectancy, and etc. were included in
this part.

All of the question items and the Likert-type items were initially written in
English and then translated into Thai (the first language of the participants). By
implementing this, it helped increase the level of understanding to low-proficiency
participants like those in Al and A2 of the CEFR, who may have a limited ability in
understanding English texts. (See Appendix B for the English version and Appendix
C for the Thai version). The translated version of the questionnaire was validated by
three professors in the field of English language teaching. From the validation by
three experts, a few items were changed to ensure that all statements in the
questionnaire would be clear enough to gain the insights into participants’ attitudes. In
addition, one statement was amended because it was unclear that it should be
categorized as the affective or the cognitive components. Aside from changing and
amending, some statements in Thai versions needed to be corrected because it could
cause the misinterpretation to the questionnaire respondents. Therefore, they were
improved by using simple and understandable Thai language. Two statements were

eliminated because they were invalidated.



55

As aforementioned, three aspects of attitudes were included in the
questionnaire designed for exploring and investigating the different levels of
attitudinal factors of Thai test takers toward the TOEIC test. It can be described as

follows:

A. Affective component

This aspect was purposively designed to gauge test takers’ emotional attitudes
toward the TOEIC test. Nine items representing various aspects of feelings toward the
test such as expectation, pressure, fear, anxiety from the test preparation and external
factors, disappointment and etc., were included in this section. The participants were
asked to rate each statement according to their level of agreement: 5 = Strongly agree,
4 = Slightly agree, 3 = Neutral, 2 = Slightly disagree, 1 = Strongly disagree. The score
higher than 3 was considered as positive attitudes and the score lower than 3 was
negative attitudes (Eshghinejad & Gritter, 2016; Jee & Kim, 2013; Siriboon 2008).
Their rating scales for this section were sum up with a range of 10 to 50 (interval
data). All statements in this section were listed below.

1. | feel enjoyable when | take the TOEIC test.

2. | feel that the TOEIC test has caused pressure for me.

3. Studying for the TOEIC test leads to anxiety.

4. | took the TOEIC test because | received external pressure from work or school.

5. | feel comfortable when taking the TOEIC Listening test.

6. | feel comfortable when taking the TOEIC Reading test.

7. | feel disappointed when | get a lower score than the score | previously expected.

8. 1 am happy with the TOEIC score | have achieved.
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B. Behavioral component

This part was created to measure TOEIC test takers’ behavioral attitudes
toward the test. Eight statements reflected the way test takers behaved or how the
TOEIC test influences to their actions in several aspects including the time spending
in learning English, the way to prepare for the test, their actions after taking the test
and etc. The participants were asked to rate each statement according to their level of
agreement: 5 = Strongly agree, 4 = Slightly agree, 3 = Neutral, 2 = Slightly disagree,
1 = Strongly disagree. The score higher than 3 was considered as positive attitudes
and the score lower than 3 was negative attitudes (Eshghinejad & Gritter, 2016; Jee &
Kim, 2013; Siriboon 2008). All statements in this section were listed below.

9. The TOEIC test has motivated me to spend more time learning English.

10. The TOEIC test has pushed me harder to study English.

11. The TOEIC test has made me listen more attentively when | study for the test.

12. The TOEIC test has made me read more attentively when | study for the test.

13. I have to take the TOEIC test again for a higher score than my previous test score.

14. 1 will not study English for the TOEIC test if possible.

15. The TOEIC test has an impact to current lifestyle.

16. | use other learning methods for preparing the TOEIC test such as

watching movies, listening to the music.

C. Cognitive component

The test takers’ cognitive attitudes toward the TOEIC test was also important to
observe as part of the three components of attitudes. It could affect the test takers’ beliefs,
values and ideas. Like sections A and B, the Likert-scale questionnaire was used in section

C. Eight statements were created to survey how test takers believed or perceived about the
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TOEIC test which covered its usefulness, listening and reading improvement in English.
The participants were asked to rate each statement according to their level of agreement: 5
= Strongly agree, 4 = Slightly agree, 3 = Neutral, 2 = slightly disagree, 1 = Strongly
disagree. The score higher than 3 was considered as positive attitudes and the score lower
than 3 was negative attitudes (Eshghinejad & Gritter, 2016; Jee & Kim, 2013; Siriboon
2008). All statements in this section were listed below.

17. 1 believe that the TOEIC score will be useful for my job application in the
future.

18. | believe that my listening has been improved through preparing and taking the
TOEIC tests.

19. I believe that my reading has been improved through preparing and taking
the TOEIC tests.

20. | believe the TOEIC Listening score | received reflects my actual listening
proficiency.

21. | believe the TOEIC Reading score | received reflects my actual reading
proficiency.

22. The TOEIC test has a vital effect on my self-image.

23. | believe that studying for the TOEIC test will help me understand people from
all over the world.

24. | have a positive view toward the TOEIC test.

3.3.2 A set of questions used in a semi-structured interview
An individual interview was also used to elicit more in-depth information
from the participants. By conducting an individual interview, it encouraged

participants to share their attitudes and in-depth information about the test they
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experienced which was not able to express in the questionnaire. It was a semi-
structured interview which comprised 10 questions. All of the interview questions
were adapted from the questionnaires regarding test takers’ attitudes toward
proficiency tests of English (Mori, 2007; Educational Testing Service, 2017b; Gedde,
2016; Liu, 2014; Jee & Kim, 2013). All interview questions designed into the
conceptual framework of attitudes were written in English and then translated into
Thai language to help increase the level of understanding to low-proficiency
participants (See Appendix D for the English version and Appendix E for the Thai
version). Both English and Thai versions of the interview questions were validated by
three professors in the field of English language teaching. In the revised version, the
sequence of the questions were arranged to help the interviewees follow and
understand the questions easily. The words in several translated questions were
changed to be more understandable. They were listed below.
e Interview Questions

1. How did you feel before taking the TOEIC test?

2. Did you have any pressure or worry from taking the TOEIC test? Explain.

3. Did you have any difficulty when taking the TOEIC test? Explain.

4. And how did you deal with the difficulty you faced?

5. How long did you prepare for the TOEIC test? How did you prepare for the

TOEIC test?

6. After taking the TOEIC test, will you continue to prepare and be eager to

take the TOEIC test in the near future to get a higher score?

7. Do you think preparing for the TOEIC test helps improve your overall

English skills? How?
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8. In what way do you think that the TOEIC score can affect or influence your

career paths or your job application in the future?

9. What are your attitudes toward the TOEIC test? And why?

10. In your opinion, how could positive attitudes affect your way of learning,

preparing for the TOEIC test including the score that you obtained?

This set of questions was also translated into Thai to ensure understanding. As
a result, these questions were translated, and proofread by three experts (See
Appendix F) in the field of English language teaching to check the accuracy of

translation.

3.4 Data collection

To answer the first research question, the information concerning test takers’
attitudes was collected from the attitudes questionnaire (Part Il) that was given to 389
students by using the convenient sampling technique. The test takers’ TOEIC scores
were gained from the scores that they reported in the questionnaire (Part I). The
questionnaire was distributed to students enrolling in the TOEIC classes at the private
tutoring school who possessed the two primary requirements which were 1) Thai
citizen whose first language is Thai, and 2) Their valid TOEIC scores. For the
participants who did not enroll in the classes, but were followers of the two Facebook
pages, the questionnaire was sent via email to the voluntary participants with the same
requirements as specified for students in the TOEIC class. Furthermore, the semi-
structured interview was conducted with 10 voluntary participants representing each
proficiency level based on the CEFR. The purposive sampling was also used to select
10 interviewees: voluntary participants representing each score level. To collect data,

the researcher conducted an individual interview attheir convenience.
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For the second research question, the data concerning test takers’ attitudes
were collected from the attitude questionnaire. The questionnaire was distributed to
students enrolling in the TOEIC classes at the private tutoring school and subscribers

from the TOEIC Facebook pages which were Tutor Minho, and Kru Tono TOEIC

990.
No. Research Questions Instruments
1 | What are Thai test takers’ 1. The attitudes questionnaire
attitudes toward the TOEIC test? 2¢_The semi-structured interview
2 Is there any relationship between 1. The attitudes questionnaire
Thai test takers’ attitudes and
their scores on the TOEIC test?

3.5 Data analysis

To answer the two research questions;

1. What are Thai test takers’ attitudes toward the TOEIC test?

2. Is there any relationship between Thai test takers’ attitudes and their scores

on the TOEIC test?

In accordance with the research question number one, the data obtained from
the questionnaire and the interview were calculated and analyzed by using both
guantitative and qualitative methods. Descriptive statistics that were frequency, mean,
and standard deviation, were used in the analysis of the quantitative part. The data
obtained from the interviews were transcribed and analyzed based on the ABC Model
of Attitudes (Solomon, 2010), the CAC Model (Schiffman and Kanuk, 2004), and

Model of the attitude-behavior process (Fazio et al., 1989).
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Referring to the research question number two, the Pearson correlation
coefficient was used to find the relationship between the two variables which were
TOEIC test takers’ attitudes and their TOEIC scores. The relationship between each
component, namely affect, behavior, and cognition and test takers’ performance on

the TOEIC test was also explored.

3.6 Chapter summary

This chapter provides the methodology of the study. The quantitative and
qualitative method design was implemented to investigate test takers’ attitudes toward
the TOEIC test.

In the first phase, the data were collected by using a questionnaire as a primary
research instrument. The participants were selected based on two criteria; 1) Thai
citizens whose first language is Thali, 2) participants with a valid TOEIC score. The
participants were classified by their CEFR levels so that they could represent each
proficiency level. The data from the questionnaire were analyzed by using descriptive
statistics.

In the second phase, the individual interviews were given to 10 selected
voluntary participants representing each CEFR level of the English proficiency. The
interview recordings were transcribed to explore the test takers’ in-depth information
related to their attitudes toward the TOEIC test.

Moreover, the details about the development of the research instruments, data
collection and data analysis were included in this chapter. For the next chapter, the

results from the research was illustrated.



Chapter 4

Results

This research intended to explicate the relationship between attitudes toward
the Test of English for International Communication (TOEIC) and the scores of Thai
test takers. Based on the analysis of the data gathered from the questionnaire and the
individual interview, the results were illustrated and explained to answer two research
questions:

1. What are Thai test takers’ attitudes toward the TOEIC test?

2. Is there any relationship between Thai test takers’ attitudes and their scores

on the TOEIC test?

4.1 The attitude questionnaire

The findings from the attitude questionnaire constituted two main sections;
personal information of Thai test takers and Thai test takers’ attitudes toward the Test
of English for International Communication (TOEIC). The questionnaire was
validated by three experts (See Appendix F) to assure face validity and construct
validity. From the pilot survey, the questionnaire was evaluated by using Cronbach
Alpha. The reliability value was 0.787.

4.1.1 Personal information

The demographic information was obtained from three hundred eighty-nine
participants from two primary sources which were from the students and the
employees working in various industries who took TOEIC classes at a private tutoring

school in Bangkok and subscribers on two Facebook pages, i.e., Tutor Minho, and
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Kru Tono TOEIC 990. Based on the data collected, the information concerning the

participants can be concluded as follows:

Gender Number  Percentage

Female 255 65.55
Male 134 34.45
Total 389 100.00

Table 4.1: Numbers and percentage of the participants classified by genders

It can be seen from the table that there were 225 female participants (65.55%)

and 134 male participants (34.45%).

Ages Number  Percentage
21 — 25 years old 184 47.30
26 — 30 years old 100 25.71
31 — 35 years old 46 11.83
36 — 40 years old 36 9.25
Over 40 years old 17 4.37
Under 20 years old 6 1.54

Total 389 100.00

Table 4.2: Numbers and percentage of the participants classified by age groups

As illustrated in Table 4.2, it can be concluded that the majority (47.30%, n =
184) of the participants were in the age range between 21 and 25 years old, followed
by the 26 — 30-year-old group (25.71%, n = 100), and the 31 — 35-year-old group
(11.83%, n = 46). Obviously, the majority of the participants were first-time job

seekers after graduation, and some had a few years of working experience.
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Educational levels Number Percentage
Bachelor’s Degree 315 80.98
Higher than Bachelor’s Degree 65 16.71
Below Bachelor’s Degree 8 2.05
Vocational Certificate 1 0.26
High Vocational Certificate 0 0.00

Total 389 100.00

Table 4.3: Numbers and percentages of the participants classified by educational levels

From Table 4.3, the majority of the participants held bachelor’s degree
(80.98%, n = 315) followed by those with higher than bachelor’s degree (16.71%, n =
65). It is apparent from the data that the participants with a bachelor’s degree were the

majority group who took the TOEIC test.

Majors Number  Percentage
Languages 89 22.88
Business studies 60 15.42
Tourism and hospitality 44 11.31
Engineering 41 10.54
Sciences 35 9.00
Communication 28 7.20
Education 24 6.17
Social studies 23 591
Medical and health related 15 3.86
Economics 11 2.83
Arts 8 2.06
Laws 5 1.29
Other 5 1.29
Architecture 1 0.26
Total 389 100.00

Table 4.4: Numbers and percentages of the participants classified by majors
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According to Table 4.4, the educational background of the majority of the

60),

participants were in Language (22.88%, n = 89), Business studies (15.42%, n

41)

Tourism and hospitality (11.31%, n = 44), and Engineering (10.54%, n
respectively. When considering the major of languages, most of the participants
studied English, followed by Chinese, Japanese, Thai, French, German, and Korean,
respectively. On the whole, there was a significant demand in taking the TOEIC

Listening and Reading test among the participants from various fields of study.

Occupations Number  Percentage
Private organization employee 224 57.58
Unemployed 68 17.48
Student 29 7.46

Government officer/

State Enterprise Employee 27 6.94
Freelancer 24 6.17
Self-Employed 16 411
Other 1 0.26

Total 389 100.00

Table 4.5: Numbers and percentage of the participants classified by occupations

Table 4.5 illustrates that private organization employees ranked the highest
number of the participants taking the TOEIC test with 57.58% (n = 224) which was
more than three times the percentage of the unemployed, the second highest number
of the participants (17.48%, n = 68). The rest including students, government
officer/state enterprise employees, freelancers, and self-employed accounted for a

smaller proportion ranging from 4.11% - 7.46%.
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Types of industry Number  Percentage
Unemployed 75 19.28
Services 64 16.45
Tourism and hospitality 47 12.08
Education 42 10.80
Energy 42 10.80
Information technology 24 6.17
Manufacturing 21 5.40
Automobile 13 3.34
Medical and health related 12 3.08
Entrepreneur 11 2.83
Finance & banking 11 2.83
Other 8 2.06
Telecommunication 5 1.29
Import & export 4 1.03
Accounting 3 0.77
Construction 3 0.77
Real estate 3 0.77
Agriculture related 1 0.26
Total 389 100.00

Table 4.6: Numbers and percentage of the participants classified by types of industry

Table 4.6 reveals that 19.28% (n = 75) of the participants were unemployed. Other
participants represented different types of industries in which 16.45% of the participants (n =
64) were in the service industry; 12.08% (n = 47) were in the tourism and hospitality industry;
10.80% (n = 42) were in education; 10.80% (n = 42) were in the energy industry; 6.17% (n =
24) were in information technology (IT); 5.40% (n = 21) were in manufacturing; 3.34% (n =

13) were in the automobile study; 3.08% (n = 12) were in the medical and health related
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industry; 2.83% (n = 11) were entrepreneur; 2.83% (n = 11) were in finance and banking,
1.29% (n = 5) were in telecommunication; 1.03% (n = 4) were in import and export; 0.77% (n
= 3) were in accounting; 0.77% (n = 3) were in construction; 0.77% (n = 3) were in real estate;
and 0.26% (n = 1) were in the agriculture related industry. Additionally, others (2.06%, n = 8)
as shown in the table refers to those who worked in the chemical industry (n = 4), advertising

(n =3), and government agency (n = 1).

Years spent studying English Number  Percentage

More than 9 years 295 75.84
0 -3 years 32 8.23
7—9 years 32 8.23
4 — 6 years 30 7.71

Total 389 100.00

Table 4.7: Numbers and percentage of the participants classified

by the number of years spent studying English

As shown in Table 4.7, there were 295 participants constituting 75.84% who spent
more than nine years studying English. In other words, this accounted for three quarters of

the total number of the participants.

Times for taking the TOEIC test Number  Percentage

More than three times 124 31.88
Twice 107 27.51

Once 101 25.96

Three times 57 14.65
Total 389 100.00

Table 4.8: Numbers and percentage of the participants classified

by the number of times test takers took the TOEIC test



68

From the data shown in Table 4.8, it presented the numbers of times which the
participants have taken the TOEIC test. The greatest proportion of times for taking the
TOEIC test was more than three times at 31.88% (n = 124), followed by twice at
27.51% (n = 107), and once at 25.96% (n = 101). At the bottom end was three times,

representing 14.65% (n = 57).

Purpose for taking the TOEIC test ‘ Number ‘ Percentage

For Job application 264 67.87
For proficiency evaluation 64 16.45
For promotion 30 7.71
For graduation 16 411
For improving English 13 3.34
Other 2 0.51
Total 389 100.00

Table 4.9: Numbers and percentage of the participants classified
by purposes for taking the TOEIC test
Among the five main purposes for taking the TOEIC test, as seen in Table 4.9,
more than half of the participants took the TOEIC test for job application (67.87%, n =
264) while the participants taking the TOEIC test with the proficiency evaluation
purpose came second (16.45%, n = 64). The rest was for promotion (7.71%, n = 30),
graduation (4.11%, 16), and improving English (3.34, n = 13), respectively. Two
participants took the TOEIC test for university admission, and a wage raise at his
company. Overall, Thai TOEIC test takers took the test for various purposes mainly

related to their careers and education.
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The TOEIC Listening and Reading scores TOEIC score
(Total score) classified into CEFR levels range

Number = Percentage

e e B
Independent user - Vantage B2 785 -944 88 22.62
Independent user - Threshold Bl 550 - 784 179 46.02
Basic user - Waystage A2 225 - 549 99 25.45
Basic user - Breakthrough Al 120 - 224 4 1.03

Total 389 100.00

Table 4.10: Numbers and percentage of the participants classified by

their TOEIC Listening and Reading scores (Total score) into CEFR levels

As shown in Table 4.10 by using their TOEIC Listening and Reading scores
(combined scores), the participants were categorized into five groups based on the
Common European Framework of Reference for Languages (CEFR). In this study, the
TOEIC scores referred to the scores which test takers received from the TOEIC exam
from August 2016 to August 2018. These scores had been converted and officially
endorsed from raw scores (200 question items in the entire exam paper) by
Educational Testing Service (ETS). It is noticeable that C2 - the highest level of
CEFR - was not included in the mapping table because the highest score of the

TOEIC which was 990 can be mapped to C1 level in the CEFR.

From the table, the biggest proportion of the participants was considered
Independent user (46.02%, n = 179) — Threshold or B1 which was equal to the TOEIC
scores ranging from 550 to 784. It was almost a half of the participants in this study.
The second largest group was called Basic user (25.45%, n = 99) — Waystage or A2
(the TOEIC scores ranging from 225 to 549), and Independent user (22.26%, n = 88)

— Vantage or B2 (the TOEIC scores ranging from 785 to 944). The two lowest
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percentages were placed by Proficient user (n = 19) — Effective Operational
Proficiency or C1 (the TOEIC scores ranging from 945 to 990), and Basic user (n = 4)
— Breakthrough or Al (the TOEIC scores ranging from 120 to 224), at 4.88%, and
1.03% respectively.

The TOEIC Listening scores TOEIC score
classified into CEFR levels range

Number Percentage

e etan” | c1 | wo-ss | w | om
Independent user - Vantage B2 400 - 489 135 34.70
Independent user - Threshold Bl 275 - 399 149 38.30
Basic user - Waystage A2 110 - 274 65 16.71
Basic user - Breakthrough Al 60 - 109 2 0.51

Total 389 100.00

Table 4.11: Numbers and percentage of the participants classified by

their TOEIC Listening into CEFR levels

It can be seen from Table 4.11, the figures described the numbers and
percentage of the participants classified by their TOEIC Listening into CEFR levels.
Independent user (n = 149) - Threshold or Bl took the biggest proportion,
representing 38.30% followed by Independent user (n = 135) - Vantage or B2,
accounting for 34.70%. The lesser amounts were Basic user (n = 65) - Waystage or
A2 at 16.71%, and Proficient user (n = 38) - Effective Operational Proficiency or C1
at 9.77%. At the bottom end was Basic user (n = 2) — Breakthrough or Al,

representing 0.51%.



71

The TOEIC Reading scores TOEIC Number  Percentage
classified into CEFR levels score range
e oy | o1 | wsms | 2 | sw
Independent user - Vantage B2 385 - 454 64 16.45
Independent user - Threshold Bl 275 - 384 164 42.16
Basic user - Waystage A2 115-274 129 33.16
Basic user - Breakthrough Al 60 -114 10 2.57
Total 389 100.00

Table 4.12: Numbers and percentage of the participants classified by

their TOEIC Reading into CEFR levels

According to the data provided from Table 4.12, it shows the number and
percentage of participants divided into CEFR levels by their TOEIC Reading. The highest
proportion of the participants was Independent user (n = 164) - Threshold or B1 at 42.16%.
There was 33.16% of the total participants who were Basic user (n = 129) - Waystage or A2
coming in the second place. Independent user (n = 64) - Vantage or B2 was ranked the third
at 16.45%. The two lowest amounts among all CEFR levels were Proficient user (n = 22) -
Effective Operational Proficiency (C1), and Basic user (n = 10) - Breakthrough (Al),

constituting 5.66% and 2.57% respectively.

Obviously, most of the participants possessed the intermediate level of English
listening and reading proficiency since Independent user — Threshold (B1) took the majority

of the total score, the listening score, and the reading score.

Test section ‘ Full Score Average score
Listening section 495 367
Reading section 495 301

Total 990 668

Table 4.13: The average TOEIC scores of the participants
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The figures shown in Table 4.13 were the average scores for the listening
section, the reading section, and the total score gained from both sections. In average,
the participants obtained the total score of 668 out of 990. In addition, the average
scores for the listening section and the reading section were 367 and 301 respectively.

Overall, all three scores were considered as Independent user — Threshold (B1) in the

CEFR levels.
Section ‘ Parts Number Percentage
Part 1: Photographs 4 1.03
o Part 2: Question-response 18 4.63
Listening Z
Part 3: Conversations 15 3.86
Part 4: Talks 45 11.57
Part 5: Incomplete Sentences 108 27.76
Reading Part 6: Text Completion 51 13.11
Part 7: Single and Double Passages 148 38.11
Total 389 100.00

Table 4.14: Numbers and percentage of the participants classified by

their perceptions in the most difficult parts of the TOEIC Reading and Listening test

It is evident from Table 4.14 that Part 7. Single and Double Passages was
perceived as the most difficult part in the TOEIC test accounting for 38.11% (n = 148),
followed by Part 5: Incomplete sentences at 27.76% (n = 108). Part 6: Text completion
and Part 4: Talks took 13.11% (n = 51), and 11.57% (n = 45) respectively. In addition,
At the bottom ends were Part 2: Question-response, Part 3: Conversations, and Part 1:
Photographs, representing 4.63% (n = 18), 3.86% (n = 15), and 1.03% (n = 4)

respectively.
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It is noticeable that most of the participants perceived the reading section of the
TOEIC test as more difficult than the listening section because all three most difficult

parts presented in the table represented the reading section.

The experience in taking other Number Percentage

English proficiency tests

Yes 188 48.33
Never 201 51.67
Total 389 100.00

Table 4.15: Numbers and percentage of the participants who have taken other English

proficiency tests and those who have never take any English proficiency tests

Based on Table 4.15, the number of the participants who had experience in
taking other English proficiency tests was at 48.33% (n = 188) which was almost a
similar proportion of those who have never taken any English proficiency tests at

51.67% (n = 201).

Other English proficiency tests Number Percentage
CU-TEP 118 40.55
TU-GET 59 20.27
IELTS 49 16.84
TOEFL 44 15.12
SAT English 15 5.15
Other 6 2.06
Total 291 100.00

Table 4.16: Numbers and percentages of participants classified by

their experience in taking other English proficiency tests

(the participants can choose more than one answer)
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When considering in the detail of the other English proficiency tests that the
participants took before from Table 4.16, it indicated that the majority (n = 118) of the
participants constituting 40.55% took Chulalongkorn University Test of English
Proficiency (CU-TEP), an academic English proficiency test developed by
Chulalongkorn University in listening, reading, and writing skills which has been
widely used for academic admissions at both undergraduate and graduate levels. Apart
from CU-TEP, Thammasat University General English Test or TU-GET took the
second highest number of the participants taking English proficiency tests at 20.27% (n
= 59), followed by the two major standardized tests of English proficiency namely
The International English Language Testing System (IELTS) at 16.84% (n = 49), and
Test of English as a Foreign Language (TOEFL) at 15.12% (n = 44). Both tests are
international standardized tests of English language proficiency for non-native English
language speakers, mostly used for enrolling in English-speaking universities and
international programs in some countries. SAT English, a standardized test of English
language initiated by College Board widely used for college admissions in the United
States, accounted for 5.15% (n = 15). Moreover, it was also found that other
proficiency tests that the participants used to take were Chiang Mai University
Electronic Test of English for Graduate Studies (CMU-eTEGS), and NIDA Test of
English for Academic Purposes (NIDA TEAP), representing as other at 2.06%

(n=16).

Apparently, almost a half of the participants had some experiences in taking
English proficiency tests especially for academic purposes. More interestingly, some
of them have taken more than one test. However, among these tests, TOEIC was a

major test of English proficiency for communicative purposes.
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4.1.2 TOEIC test takers’ attitudes toward TOEIC Listening and
Reading Tests

This section was specifically designed to explore Thai test takers’ attitudes toward
the TOEIC test and it is divided into the three primary aspects following the theoretical
framework used in this study: affect, behavior, and cognition. The five Likert scales used in
this study referred to different levels of test takers’ agreement on each attitudinal item
toward the TOEIC test which 1 is Strongly disagree, 2 is Slightly disagree, 3 is Neutral, 4 is
Slightly agree, and 5 is Strongly agree. The score higher than 3 was considered as positive
attitudes and the score lower than 3 was negative attitudes (Eshghinejad & Gritter, 2016;

Jee & Kim, 2013; Siriboon 2008).

For the interpretation of the mean values, the Weight Mean Score (WMS) method

(Yamane, 1973), the criteria for interpreting the results were as listed below.

421-5.00 = Strongly agree
3.41-4.20 = Slightly agree
2.61-3.40 = Neutral
1.81-2.60 = Slightly disagree
1.00-1.80 = Strongly disagree

Moreover, to gain more understanding from low-proficiency participants who may
have a restricted ability in understanding English texts, each item in the questionnaire was
translated into Thai language and validated by three professors in the field of English
language teaching.

Total
mean

Components of Attitude Number Percent Mean

Affective Female 255 65.55% | 2.99
component Male 134 34.45% | 2.87
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Components of Attitude Number

Behavioral Female 255 65.55% | 3.66
3.69 1.270

component Male 134 34.45% | 3.73

Cognitive Female 255 65.55% | 3.62
3.66 1.189

component Male 134 34.45% | 3.73

Table 4.17: Overall results of means and standard deviation (SD):

genders and three components of attitude

Regarding the first research question, the results of descriptive analysis as illustrated
in Table 4.17 demonstrated the overall mean figures of each attitudinal component: Affect
at 2.95 (SD = 1.288), Behavior at 3.69 (SD = 1.270), and Cognition at 3.66 (SD = 1.189). It
was interpreted that the participants had the positive behavior and cognition toward the
TOEIC test, except affect which had the mean score below 3 on the five Likert scales.
When the attitudinal components were investigated by focusing on gender, there was a
similar trend for both male and female participants that they had the mean values of the
behavioral and the cognitive components higher than the mean values of the affective

component.

Levene's Test Equality of
Vari

TOEICscore Equal variances assumed

Table 4.18: Levene's Test equality of variances for the different proportion

of male and female participants

It can be seen from Table 4.17 that there were the different number of female
and male participants in this study which were 225 (65.55%) and 134 (34.45%)

respectively, Levene's Test equality of variances was conducted to assess the equality
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of the variances. From Table 4.18, there was no the significant difference between the

score of both female and male participants.

Part 1 Affective component

There are eight statements included in this part. All affective statements
illustrated both positive and negative feelings. Statements 1, 5, 6, and 8 represent
enjoyment, comfort, and happiness. On the contrary, statements 2, 3, 4, and 7 exhibit

pressure, anxiety, and disappointment.

Strongly | Slightly Slightly | Strongly
Affective ¢ . Inter-
e disagree | disagree | Neutral | agree agree pretation
1 2 3 4 5
L. I feel enjoyable 325 1081 | 30 56 133 126 44
when | take the Neutral
TOEIC test. 7.71% 14.40% | 34.19% | 32.39% | 11.31%
2. | feel that the
TOEIC test has 239 | 1.221 29 43 92 112 113 Slightly
(r;?:sed pressiire for 7.46% 11.05% | 23.65% | 28.79% | 29.05% disagree
3. Studying for the
TOEIC test leads to 2.79 | 1.352 60 58 95 92 84 Neutral
anxiety. 15.42% 1491% | 2442% | 23.65% | 21.59%
4. 100kthe TORIC | 519 | 1487 | 116 58 66 82 67
test because
I received external Neutral
pressure from work 29.82% | 14.91% | 16.97% | 21.08% | 17.22%
or school.
5. | feel comfortable
when taking the 346 | 1.099 21 47 129 116 76 Slightly
;StE'C Listening 54006 | 1208% | 33.16% | 29.829 | 1954% | 29"°
6. 1 feel comfortable | g, | 561 | 49 ) 152 74 2
when taking the Neutral
TOEIC Reading test. 12.60% 23.65% | 39.07% | 19.02% 5.66%
7. | feel disappointed |, ) | 4305 | 4 % 102 88 119 .
when | get a lower Slightly
Scon? than the score | 11.83% 8.74% | 26.22% | 22.62% | 30.59% disagree
previously expected.
8. I am happy with
the TOEIC score 3.19 1.212 46 59 117 109 58 Neutral
have achieved. 11.83% | 1517% | 30.08% | 28.02% | 14.91%

Table 4.19: Means and standard deviation (SD) of affective component of attitude
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According to Table 4.19, most statements in the affective component had the
mean values from 2.39 to 3.46 which means that in general the participants possessed
both positive and negative attitudes. From the result, the four highest mean values of
this emotional aspect include the following:

Statement 5 | feel comfortable when taking the TOEIC Listening test.
(mean = 3.46, SD = 1.099, Slightly agree)

Statement 1 | feel enjoyable when I take the TOEIC.
(mean = 3.25, SD = 1.081, Neutral)

Statement 8 | am happy with the TOEIC score | have achieved.
(mean = 3.19, SD =1.212, Neutral)

Statement 4 | took the TOEIC test because | received external pressure from

work or school.
(mean = 3.19, SD = 1.487, Neutral)

It is apparent that the participants felt comfortable when taking the TOEIC
Listening test (mean = 3.46, SD = 1.099, Slightly agree), followed by Statement 1 “I
feel enjoyable when I take the TOEIC.” (mean = 3.25, SD = 1.081, Neutral), and.
“The participants feel happy with the TOEIC score they have achieved.” (mean =
3.19, SD = 1.212, Neutral). Apart from the positive attitudes, the test takers, accepted
that they took the TOEIC test because they received external pressure from work or

school (mean = 3.19, SD = 1.487, Neutral).
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Part 2 Behavioral component

There are eight statements which reflected the way test takers behaved or how
the TOEIC test influences to their actions in several aspects including the time
spending in learning English, the way to prepare for the test, their actions after taking

the test and etc.

Strongly | Slightly Slightly | Strongly

. . . Inter-

Behavioral component .D. disagree | disagree | Neutral [ agree agree pretation
1 2 3 4 5
9. The TOEIC test has
motivated me to spend 375 > 2l 2 8 19 106 Slightly
more time learning 540% | 7.46% | 2159% | 3830% | 27259 | 29"¢€
English.
10. The TOEIC test .
to study English. 5.40% 8.48% | 21.85% | 35.73% | 2853% agree
11.The TOEICtest | 5y | gogp | 12 19 62 160 | 136 _
has made me listen Slightly
i r

more attentively when 308% | 488% | 1594% | 4113% | 34.96% | O°°
| study for the test.
12. The TOEIC test
has made me read 3.84 1.03 13 24 93 143 116 Slightly
more attentively when 334% | 617% | 2391% | 36.76% | 208206 | U'°°
| study for the test.
13. I have to take the
TOEIC testagainfor | +14 | 12 | % 1 % 8| 28 | lighty
a higher score than 823% | 283% | 1157% | 21.34% | 56049 | 9'°°
my previous test score.
14.1 will not study 333 | 1516 | 132 57 85 37 78
English for the Neutral
TOEIC test if possible. 33.93% | 14.65% | 21.85% | 951% | 20.05%
15. The TOEIC test 278 | 1423 | 108 58 95 66 62
has an impact to Neutral
current lifestyle. 27.76% | 1491% | 24.42% | 16.97% | 15.94%
16. use other 391 | 1113 2 16 79 129 143
learning methods
for preparing the Slightly
TOEI? test suf:h % 56606 | 411% | 2031% | 33.16% | 3676% | 9°
watching movies,
listening to the music.

Table 4.20: Means and Standard Deviation (SD) of behavioral component of attitude

Based on Table 4.20, the figures in Statements 9 — 16 indicate the positive and

negative behavioral attitude. The three highest mean values were reported as follows:
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Statement 13 | have to take the TOEIC test again for a higher score than my
previous test score.
(mean = 4.14, SD = 1.230, Slightly agree)

Statement 11 The TOEIC test has made me listen more attentively when |
study for the test.
(mean = 4.00, SD = 0.992, Slightly agree)

Statement 16 | use other learning methods for preparing the TOEIC test such
as watching movies, listening to the music.

(mean =3.91, SD = 1.113, Slightly agree)

As shown in the table, 56.04% of the participants strongly agreed and only
8.23% strongly disagree that they have to take the TOEIC test again for a higher score
than the previous one they obtained in Statement 13 (mean = 4.14, SD = 1.230,
Slightly agree). The participants agreed that The TOEIC test has made them listen
more attentively when they study for the test as shown in Statement 11 (mean = 4.00,
SD =0.992, Slightly agree). Apart from the typical learning methods, the participants
also utilized other ways of learning to support their preparation for the TOEIC test
such as watching movies, listening to the music as stated in Statement 16 (mean =
3.91, SD = 1.113, Slightly agree). The lowest and only negative one from the table
was taken by Statement 15 “The TOEIC test has an impact to current lifestyle.” with
the mean of 2.78 (SD = 1.423, Neutral). Obviously, the participants, in terms of the
behavioral component, did not perceive the preparation for the test and the test itself

had any adverse impacts or obstacles to their lifestyle.
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Part 3 Cognitive component

Eight statements were created to survey how test takers believed or perceived
about the TOEIC test which covered its usefulness, listening and reading

improvement in English.

Strongly Slightly Slightly | Strongly

Cognitive component .D. disagree disagree Neutral agree agree prler][g(_)n
1 2 3 4 5

17. 1 believe that the
TOEIC score will be 452 | 0.827 5 7 33 81 263
useful for my job SggPe%Iy
application in the 1.29% 1.80% 8.48% | 20.82% | 67.61%
future.
18. 1 believethatmy | 506 | 4193 | 18 27 82 126 | 136
listening has been .
improved through S;'é’rggy
preparing and taking 4.63% 6.94% | 21.08% | 32.29% | 34.96%
the TOEIC tests.
19. 1 believethatmy | 57, | 4 109'| 29 33 90 140 | 106
reading has been ]
improved through Slightly
preparing and taking 514% | 848% | 23.14% | 35.99% | 27.25% | °9"°
the TOEIC tests.
20. | believe the
TOEIC Listening 3.75 | 1.059 16 26 105 135 107 -
score | received Slightly
reflects my actual 411% | 668% | 26.99% | 34.70% | 27.519% | °29"°
listening proficiency.
21. | believe the
TOEIC reading 354 | 1.056 17 41 122 133 76 -
score | received Slightly
reflects my actual 437% | 1054% | 31.36% | 34.19% | 19549 | °9"°
listening proficiency.
22. The TOEIC test
has a vital effect on 355 | 1.225 34 39 97 117 102 Slightly
my self-image. 874% | 10.03% | 24.94% | 30.08% | 262006 | 29"°
23 1believethat | 5 gg | 1051 | 100 80 123 49 35
studying for the
TOEIC test will help Slightly
me understand disagree
oeople from all 2622% | 2057% | 31.62% | 12.60% | 9.00%
over the world.
24.1haveapositive | 575 | o941 | 10 18 19 | 155 87 i
view toward Slightly
the TOEIC test 257% | 463% | 3050% | 30.85% | 22379 | °9"°

Table 4.21: Means and Standard Deviation (SD) of cognitive component of attitude
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For the cognitive component, the statistics revealed the beliefs which the
participants had toward the test. Statements 17 to 24 received positive and negative
cognitive attitudes as shown in Table 4.21. From the result, the four highest mean
values of this cognitive aspect include the following:

Statement 17 | believe that the TOEIC score will be useful for my job

application in the future.
(mean =4.52, SD = 0.827, Strongly agree)

Statement 18 | believe that my listening has been improved through

preparing and taking the TOEIC tests.
(mean = 3.86, SD = 1.113, Slightly agree)
Statement 20. | believe the TOEIC Listening score | received reflects my
actual listening proficiency.
(mean = 3.75, SD = 1.059, Slightly agree)
Statement 24 | have a positive view toward the TOEIC test.
(mean = 3.75, SD = 0.941, Slightly agree)

It is evident from the data in the table that most participants probably believed
in the importance of the TOEIC score which will be beneficial to their job
applications (mean = 4.52, SD = 0.827, Strongly agree). The participants expressed
their positive attitudes to the TOEIC Listening section in Statements 18 “I believe that
my listening has been improved through preparing and taking the TOEIC tests (mean
= 3.86, SD = 1.113, Slightly agree) and Statement 20 “I believe the TOEIC Listening
score I received reflects my actual listening proficiency.” (mean = 3.75, SD = 1.059,
Slightly agree). These were higher than the mean values of the TOEIC Reading

section in Statements 19 “I believe that my reading has been improved through
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preparing and taking the TOEIC tests.” (mean = 3.72, SD = 1.109, Slightly agree) and
Statements 21 “I believe the TOEIC Reading score I received reflects my actual
reading proficiency.” (mean = 3.54, SD = 1.056). It was found that the participants
possessed the positive views to the TOEIC test (mean = 3.75, SD = 0.941, Slightly
agree).

It can be seen in the cognitive component that the participants also responded
to most of the statements positively, except Statement 23 “I believe that studying for
the TOEIC test will help me understand people from all over the world.” in which the
mean value was lower than neutral at 2.58% (SD = 1.059, Slightly disagree).

The aforementioned figures were the overall Thai test takers’ attitudes toward
the TOEIC test. In the tables below, the test takers’ attitudes were categorized based

on test takers’ CEFR levels.

Strongly | Slightly Slightly | Strongly
CEFR levels (VLTSI disagree | disagree | Neutral agree agree
1 2 3 4 5
Proficient user — Effective Operational Proficiency or C1 (TOEIC score 945 — 990) n=19
7 15 25 35 70
Affect 396 | 1.201
461% | 9.87% | 16.45% | 23.03% | 46.05%
. 47 13 34 28 30
Behavior 2.88 1.515
28.95% | 7.89% | 22.37% | 19.08% | 21.71%
. 33 25 29 32 33
Cognition 3.05 1.457
21.71% | 16.45% | 19.08% | 21.05% | 21.71%
Independent user - Vantage or B2 (TOEIC score 785 - 944) n =388
48 93 165 209 189
Affect 3.57 1.207
6.82% | 13.21% | 23.44% | 29.69% | 26.85%
. 104 75 136 195 194
Behavior 3.80 1.378
14.63% | 10.37% | 19.32% | 27.89% | 27.70%
. 47 60 175 208 214
Cognition 3.68 1.182
6.68% | 8.52% | 24.86% | 29.55% | 30.40%
Independent user - Threshold or B1 (TOEIC score 550 - 784) n=179
218 322 474 282 136
Affect 2.86 1.180
15.22% | 22.49% | 33.10% | 19.69% | 9.50%
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Strongly | Slightly Slightly | Strongly
CEFR levels (VLTSI disagree | disagree | Neutral agree agree
1 2 3 4 5
. 104 94 284 455 495
Behavior 3.80 1.192
7.26% | 6.56% | 19.83% | 31.77% | 34.57%
. 94 126 357 462 393
Cognition 3.65 1.160
6.56% | 8.80% | 24.93% | 32.26% | 27.44%
Basic user - Waystage or A2 (TOEIC score 225 - 549) n=99
248 190 209 89 56
Affect 239 | 1231
31.31% | 23.99% | 26.39% | 11.24% | 7.07%
. 50 45 159 234 304
Behavior 3.88 1.169
6.31% | 5.68% | 20.08% | 29.55% | 38.38%
. 48 57 197 222 268
Cognition 3.76 1.169
6.06% | 7.20% | 24.87% | 28.03% | 33.84%
Basic user - Breakthrough or A1 (TOEIC score 120 - 224) n=4
8 8 13 3 0
Affect 2.34 | 0.971
25.00% | 25.00% | 40.63% | 9.38% | 0.00%
. 2 0 15 14 1
Behavior 3.38 | 0.833
6.25% | 0.00% | 46.88% | 43.75% | 3.13%
.. 0 3 13 12 4
Cognition 3.53 | 0.842
0.00% | 9.38% | 40.63% | 37.50% | 12.50%

Table 4.22: Means and standard deviation (SD) of attitudinal components

classified by the CEFR levels

According Table 4.22, all mean values of affect, behavior, and cognition in all

CEFR levels were positive and negative which ranged from 2.34 to 3.96. The

participants from all levels including Al (n = 4), A2 (n =99), B1 (n =179), and B2 (n

= 88), except C1 (n = 19) had the lowest mean values of the affective component

among the other two components which accounted for 2.34 (SD = 0.971), 2.39 (SD =

1.231), 2.86 (SD = 1.180), and 3.57 (SD = 1.207) respectively. Whereas, C1,

Proficient user — Effective Operational Proficiency (n = 19), was the only group

which had the affective component as the highest amount, representing 3.96 (SD =

1.201) and the behavioral component as the lowest amount, constituting 2.88 (SD =

1.515).
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For Basic user - Breakthrough or Al (n = 4), the mean values of the affect,
behavior, cognition accounted for 2.34 (SD = 0.971), 3.38 (SD = 0.833), and 3.53 (SD

= 0.842) respectively.

For Basic user — Waystage or A2 (n = 99), the mean values of the affect,
behavior, cognition were 2.39 (SD = 1.231), 3.88 (SD = 1.169), and 3.76 (SD =

1.169) respectively.

Based on Independent user — Threshold or B1 (n = 179), the mean values of
the affect, behavior, cognition represented 2.86 (SD = 1.180), 3.80 (SD = 1.192), and

3.65 (SD = 1.160).

As can be seen for Independent user - Vantage or B2 (n = 88), the mean values
of the affect, behavior, cognition constituted 3.57(SD = 1.207), 3.80 (SD = 1.378),

3.68 (SD = 1.182) respectively.

For Proficient user — Effective Operational Proficiency or C1 (n = 19), the
mean values of affect, behavior, cognition were 3.96 (SD = 1.201), 2.88 (SD = 1.515),

and 3.05 (SD = 1.457) respectively.
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Strongly Slightly Slightly Strongly
CEFR levels Mean | SD disagree | disagree Neutral agree agree
1 2 3 4 5
Proficient user —
Cl | Effective Operational 87 53 88 95 133
Proficiency 329 | 1474
n=19 g%E'C score 945 - 19.08% | 11.62% | 19.30% | 20.83% | 29.17%
g2 | Independent user - 199 228 476 612 597
Vantage
(TOEIC score 785 - 356 | 1.263
n=88 | o0 942% | 1080% | 2254% | 2898% | 28.27%
1 | Independent user - 416 542 1115 | 1199 | 1,024
Threshold
(TOEIC score 550 - 344 | L@
N=179 | Zga 068% | 12629 | 25.95% | 27.91% | 23.84%
pp | Basicuser- 346 292 565 545 628
Waystage
(TOEIC score 225 - e
n=99 | £0) 1456% | 12.29% | 23.78% | 22.94% | 26.43%
A1 | Basicuser- 10 1 41 29 5
Breakthrough
(TOEIC score 120 - S0F 1 208
n= 220) 10.42% | 11.46% | 4271% | 3021% | 5.21%
1058 | 1126 | 2285 | 248 | 2387
Total 343 | 1.300
11.33% | 12.06% | 24.48% | 2656% | 2557%

Table 4.23: Means and standard deviation (SD) of test takers’ overall attitudes
classified by the CEFR levels

As illustrated in Table 4.23, the overall mean value of all participants was 3.43 (SD
1.300) which was considered as positive. Looking into the detail of each CEFR level,
Independent user — Vantage or B2 (n = 88) had the highest mean value at 3.56 (SD =
1.263), followed by Independent user — Threshold or B1 (n = 179), (mean = 3.44, SD
=1.248), Basic user — Waystage or A2 (n = 99), (mean = 3.34, SD =1.369), Proficient user —
Effective Operational Proficiency or C1 (n = 19), (mean = 3.29, SD =1.474) and Basic user
— Breakthrough or A1 (n = 4), (mean = 3.08, SD =1.023). All mean values of the

participants in all CEFR levels were considered positive.
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To summarize, affect, behavior, and cognition have played an important role in
determining the overall attitudes of the participants. Obviously, most of the positive
attitudes have been reported through all of the three components. In the next section, the

correlation between the test takers’ attitudes and their scores were explored.

4.1.3 The relationship between TOEIC test takers’ attitudes and their scores
To answer the second research question, this study was specifically designed for
exploring the relationship between Thai test takers’ attitudes toward the TOEIC test and

their scores by using the statistic instrument, Pearson correlation coefficient.

Pearson correlation coefficient is a statistic measure of the strength of the linear
correlation between two variables to draw a line of best fit. In this section, the TOEIC test
takers’ components of attitudes: affect, behavior, and cognition and their TOEIC Listening
and Reading scores were served as the two variables to detect a linear relationship

formation.

‘ TOEIC Total Attitude components

‘ Score attitude Affect | Behavior | Cognition

TOEIC

score 0.596 -0.290 -0.164

0.000 0.000 0.001
389 389 389

Pearson Correlation

Sig. (2-tailed)
N

Table 4.24: Results of the Pearson correlation coefficient

between Thai test takers’ attitude and their TOEIC scores

Size of Coefficient, r _

- Interpretation
Positive Negative

0.90to 1.00 -0.90 to -1.00 Very high correlation

0.70 t0 0.90 -0.30 to -0.50 Very correlation

0.50 t0 0.70 -0.50 to -0.07 Moderate correlation

0.30 to 0.50 -0.30 to -0.50 Low correlation
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Size of Coefficient, r i
Interpretation

Positive Negative
0.00t0 0.30 -0.00 to -0.30

Very weak correlation

Table 4.25: The levels of strength of association of coefficient value
(Hinkle, Wiersma, & Jurs 2003)

From Table 4.24 it was reported that there was a significant positive
relationship between the total attitude and the TOEIC score (r = 0.124) which
indicated that there was a very weak correlation between the two variables (see Table
4.25).

When each component of attitude was analyzed, there were both positive and
negative trends for all three attitudinal components. The Pearson correlation values of
affect, behavior, and cognition were 0.596, -0.290 and -0.164, respectively. This
means that there was a positive relationship between the participants’ feelings or
emotions and the TOEIC test with a moderate correlation whereas both of the
behavior and the cognition held a very weak negative correlation. This means that
positive feelings toward the TOEIC test could lead to a high score, but the participants
who obtained a high score might not have a positive behavior or cognition toward the
test and vice versa. For example, some participants may not prepare for the test but

they received a high score due to their strong English background.

4.2 The semi-structured interview

To explicate the holistic and in-depth attitudes of Thai test takers toward the
TOEIC Listening and Reading test, the qualitative approach was adopted in this study.
Based on the analysis, the participants’ attitudinal data gained from the individual

interview were analyzed into these three primary components: affect, behavior and
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cognition. Ten voluntary participants with their TOEIC total scores representing each
proficiency level based on the CEFR were selected for the semi-structured interview
with the set of 10 questions specially designed according to the framework used in
this study. In addition, this set of questions was also translated into Thai to ensure
understanding of the participants (See Appendix E).

The set of questions used in the individual interview consisted of 10 questions

which were classified into each attitudinal component as illustrated in Table 4.26.

Affective component

1. How did you feel before taking the TOEIC test?

2. Did you have any pressure or worry from taking the TOEIC test? Explain.

3. Did you have any difficulty when taking the TOEIC test? Explain.

Behavioral component

4. And how did you deal with the difficulty you faced?

5. How long did you prepare for the TOEIC test? How did you prepare for the TOEIC test?

6. After taking the TOEIC test, will you continue to prepare and be eager to take the
TOEIC test in the near future to get a higher score?

Cognitive component

7. Do you think preparing for the TOEIC test helps improve your overall English skills?
How?

8. In what way do you think that the TOEIC score can affect or influence your career paths
or your job application in the future?

9. What are your attitudes toward the TOEIC test? And why?

10. In your opinion, how could positive attitudes affect your way of learning, preparing for
the TOEIC test including the score that you obtained?

Table 4.26: The set of interview question categorized into the components of attitudes
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4.2.1 Affective component
Question 1: How did you feel before taking the TOEIC test?

In the interview, all participants had several feelings toward the
TOEIC test when they took the test. The majority (50.00%, n = 5) felt worried
about the test format and the score they would get. One of the participants was
worried whether she would complete all question items within the limited
time. Interestingly, worries were expressed not only by the beginner test
takers, but also from those in other levels, including intermediate and
advanced. Some of them also described how they felt after taking the test.
Some said they were relieved, and some said they were worried about the test
score. The excerpts below show what the majority said about their negative

feelings before they took the test.

Test taker 2: Before taking the test, I felt worried about the test format, time
allotment and the test result. After the test, I also felt the same as
before.

(CEFR level: Basic user - Breakthrough or A1)

Test taker 3: Before taking the test, | was worried about the test score | would
obtain. After the test, | felt relieved because it was not very
difficult as I previously thought.

(CEFR level: Basic user - Waystage - A2)

Test taker 7: Before taking the TOEIC test, | was stressed out and pressured.
After the test, | was worried about the score | would get.

(CEFR level: Independent user — Vantage - B2)
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Test taker 9: Before taking the TOEIC test, | was worried whether I could
complete all question items within the limited time or not, but
after the test | felt relieved.

(CEFR level: Proficient user — Effective Operational Proficiency - C1)

Question 2: Did you have any pressure or worry from taking the TOEIC

test? Explain.

Eight participants (80.00%, n = 8) from all CEFR levels accepted that
they had the pressure from taking the TOEIC test including the pressure
related to job applications and external pressures from their workplaces, their
colleagues, and their peers. They also added the reason causing their pressure
that they needed to meet or exceed the minimum score required by their
workplaces or their supervisors for a job offer or a promotion consideration
including a salary increase. In addition to their required scores, two of the
eight participants were given the deadline to submit the test result to the
company within two weeks. It is apparent that the TOEIC test was considered
a high-stake test for the test takers because it could determine their career
paths in the future. However, there were two test takers who had no pressure
from the TOEIC test. One of them said the score she had was enough for the
job requirement but the reason to retake the test was because she wanted to get
full score on the TOEIC test but it was not an obligation. Another said the
purpose to take the TOEIC test was because his supervisor asked him to take
the test and if his score was equal or higher than 550, he would get a salary

increase. On the contrary, if his score was lower than 550, he wouldn’t get any
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it. The excerpts below illustrate different pressure and concerns

most of the test takers encountered in various aspects.

Test taker 2:

Test taker 4:

Test taker 7

Besides the pressure from taking the test, I am also facing the
external pressure from my friends. My TOEIC score will be
compared with their TOEIC scores. | feel like this is not only the
score comparison among my friends but also a competition with
them that who will get a job from a recognized company. This
means that if | get a good score, | will have a chance to get an
employment offer from several recognized companies.

(CEFR level: Basic user - Breakthrough or A1)

I had pressure because of the minimum score that | have to get.
After taking the test, | felt less pressured, but I was still worried
because | just graduated and wanted to get a job as soon as
possible. Moreover, most of the companies | wish | worked for
require the TOEIC score with the minimum of 500.

(CEFR level: Basic user - Waystage - A2)

. | had the feeling of pressure because | needed to submit the

TOEIC score for the position I applied for. | had only two weeks
before the deadline of the score submission. If I hadn’t gotten the
score of 750, I would have lost this jobas my qualification
doesn’t meet the requirement.

(CEFR level: Independent user — Vantage - B2)
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I was seriously pressured because it was the last chance that | had
to submit the score to the company by the deadline. | already got
a full-time employment offer, but the only evidence to complete
the recruitment process was the TOEIC score of 850. Without the
score, | would be considered unqualified to work there. The
company gave me two weeks.

(CEFR level: Independent user - Vantage - B2)

| had some pressure from taking the test because the TOEIC
score could determine the growth opportunity in my career path.

(CEFR level: Proficient user — Effective Operational Proficiency - C1)

Aside from the pressure and concerns, one of the participants

mentioned that he did not get any negative impact from pressure or concern

when taking the test as shown in the excerpt below.

Test taker 5:

| had no any pressure from taking the TOEIC test for the last
time. As mentioned before, the company paid for the test fee. |
could do the test without any concern. However, my supervisor
had a minimum score of 550. If I could get 550 or higher, I
would get a salary increase. On the other hand, if my score was
lower than the requirement, it wouldn’t affect my job in a
negative way and I wouldn’t lose anything.

(CEFR level: Independent user - Threshold - B1)
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Question 3: Did you have any difficulty when taking the TOEIC test?
Explain.

Based on the interview data obtained from all test takers, there were
several difficulties such as test takers’ limited English proficiency, their
negative feelings, the equipment in the test room, etc. which the participants
felt that these difficulties could reduce their test performance. The participants
gave more than one answer which included the limited time to prepare for the
test (40%, n = 4), the equipment in the test room (30%, n = 3), the limited
amount of test takers’ vocabulary (30%, n = 3), the test takers’ low level of
reading proficiency (20%, n = 2), the boredom in preparing and doing for the
test (10%, n = 1) and the grammar of English language (10%, n = 1). Two test
takers considered negative feelings - pressure and fear - as the difficulties
when taking the test. Apart from their emotional responses, some of the
participants felt that the equipment in the test room such as the speakers, was
one of the obstacles which could reduce their test performance. Listed below
are some examples of the difficulties they mentioned when taking the TOEIC

test.

Test taker 1: Before taking the test, I didn’t have enough time to prepare for
the test because of my busy work schedule. Moreover, | have the
limited amount of test takers’ vocabulary. Therefore, | hardly
caught up what the speakers spoke and | read very slowly. When
the test time was over, | had many question items undone.

(CEFR level: Basic user - Breakthrough or A1)
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I think my obstacle was the limited time in preparing for the test.
My work has kept me busy all the time. | have to work on some
weekends, so I can’t study for the TOEIC test continuously. For
the listening section, | was not familiar with the accent of native
speakers. They spoke very fast, so I can’t catch up the main idea
and the details of the conversations. For the reading section, the
only problem was that I didn’t know much vocabulary used in
the test.

(CEFR level: Basic user - Waystage - A2)

The problem I found during taking the test was my seat which |
was not able to choose. It was far from the speakers. When |
could not hear the dialogues clearly, I couldn’t focus on listening.
Therefore, seating is important for the test takers because it could
affect the test takers’ scores on the listening test.

(CEFR level: Independent user - Threshold - B1)

Test taker 8: The obstacle during the test was the poor-quality speakers in

Test taker 2:

some test rooms which the test takers can’t choose the room,
even the seat with good position to hear the audio more clearly.

(CEFR level: Independent user — Vantage - B2)

English vocabulary, grammar, and listening.

(CEFR level: Basic user - Breakthrough or A1)
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Test taker 6: The obstacle is my anxiety. | feared that | was not able to do the
test. | lacked the confidence and | hardly prepared for the test.
So, I couldn’t stay focused when doing the test.
(CEFR level: Independent user - Threshold - B1)

To sum up, taking the TOEIC test could tremendously impact the test takers’
affects (emotions) in several ways and at any points: before taking the TOEIC test,
during the test, or after the test. For example, some participants felt worried before
taking the test and became relieved after the test. In some cases, their feeling of worry
might still remain after taking the test because they had to wait until their score
reports were issued, which can be very stressful. Even though they possessed different
levels of English proficiency, they similarly shared both positive and negative feelings
such as worries, pressure, nervousness, and so on. This could prove that not only test
takers with the basic proficiency felt worried when they took the test, but those with
the intermediate and advance levels could also feel the same as the basic proficiency
ones did.

4.2.2 Behavioral component

Question 4: And how did you deal with the difficulty you faced?

This question was asked after Question 3 to know how the test takers
dealt with the difficulties they faced. All participants had their own solutions
to solve their difficulties. Most of them (90%, n = 9) focused on studying and
practicing harder, for example, listening to various types of English accents
and getting familiar with the speed of the speakers in the audio clips,

reviewing the TOEIC lessons from the test preparation books frequently and
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doing a mock test and so on. The excerpts below exhibit what the participant

said about their solutions.

Test taker 2: 1 am taking a TOEIC course at a tutoring school with Thai tutors
as well as a general course at the language school with native

English teachers.

(CEFR level: Basic user - Breakthrough or A1)

Test taker 4: | practiced the listening section by listening to various types of
English accents and tried to get familiar with the speed of the
conversations in parts 3 and 4 of the test.

(CEFR level: Basic user - Waystage - A2)

Test taker 6: Reviewed the lessons frequently and do the mock test. | also time
myself when doing the reading section to make sure that | can
finish all readings in the given time. | had no special strategy for
the listening part, only practiced as much as possible.

(CEFR level: Independent user - Threshold - B1)

Apart from the various difficulties given above, one participant had a different
point of view from others mentioning changing her attitudes to be positive. She stated
that being optimistic toward the test could help encourage her to put more attempt to
prepare for the test. By doing this, she would get a higher score.

Test taker 9: For me, I think it’s all about my attitudes. When I changed my

attitudes to be positive, 1 would put more effort to achieve the

goal. Moreover, my English skills improved too. For the
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difficulty about the restricted time, | practiced more by spending
less time completing the reading section.

(CEFR level: Proficient user — Effective Operational Proficiency - C1)

Question 5: How long did you prepare for the TOEIC test? How did you
prepare for the TOEIC test?

Overall, it was found that three participants (30%, n = 3) spent one
week on preparing for the test while there were two participants did not
prepare before taking the test (20%, n = 2). The longest time that the
participants spent on preparing for the test was six months.

According to the preparation methods for the TOEIC test, the most
popular method used among the participants (40%, n = 4) was studying from
the TOEIC test preparation books, followed by watching movies, TV
programs using English as a communication language (n = 2). The other
methods were mentioned including watching TOEIC teaching clips from
Youtube, taking a TOEIC preparation class at a tutoring school, studying with
a private tutor, memorizing the word lists often used in the TOEIC test,
listening to English songs and doing listening practices every day. These
excerpts below are the examples of what the participants did to prepare for the
test.

Test taker 3: | allocated my time after work each day to study for the TOEIC
test by watching a teaching clip from Youtube.

(CEFR level: Basic user - Waystage - A2)
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Test taker 6: | studied for the TOEIC test with a private tutor. Moreover, |
watched some movies with English subtitle, listened to English
songs, and translated the meaning of the lyrics. By doing these, |
learned many new English words from both movies and songs.
(CEFR level: Independent user - Threshold - B1)

Test taker 7: | studied from a few TOEIC test preparation books. | allocated
time for two hours after work to study almost every day. Before
the test date, | took a leave from work for reviewing the lessons
and doing the mock tests.

(CEFR level: Independent user - Vantage - B2)

Test taker 9: First, | evaluated my English language level by doing the test in a
test preparation book. For the listening section, | tried to watch
TV programs with English subtitle to practice the listening skill.
In addition, | also did some listening practices to test my
understanding.

(CEFR level: Proficient user — Effective Operational Proficiency - C1)

Question 6: After taking the TOEIC test, will you continue to prepare and
be eager to take the TOEIC test in the near future to get a higher score?

More than half of the participants (60%, n = 6) replied that they
planned to retake the TOEIC test in the near future and some of them would
take the test again when they have an opportunity to apply for a new job or
when there is a promotion consideration at their workplaces. For those who

were eager to take the test again (50%, n = 5), their reasons were because it
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was an opportunity to improve their English abilities. A few of them expected
to continue improving the speaking and writing skills after achieving their
TOEIC desired score and also hoped to be able to use English in their daily
life and working life effectively in the future. There were some of the
participants who commented that the test fee was quite expensive, so they
would not take the test if unnecessary and another one who planned to take the
test again would contribute more time for the test preparation to ensure that he
would obtain a higher score than his previous one. Listed below are the
examples of the participants who planned to the test in the near future.

Test taker 1: I don’t want to take the TOEIC test but I have to do it due to my

supervisor’s requirement.

(CEFR level: Basic user - Breakthrough or A1)

Test taker 2: I will study harder to achieve my ultimate goals which are both the
TOEIC score of 700 and the improvement of my English skills. |
would like to master the listening, reading, speaking and writing
skills so that | can use English efficiently and effectively in my
daily life and working life.

(CEFR level: Basic user - Breakthrough or A1)

Test taker 5: 1 am going to take the test again in the near future, but I also need
some time to prepare for the test. The test fee is quite expensive,
so | must ensure that | will obtain a higher score than the
previous score | got.

(CEFR level: Independent user - Threshold - B1)
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There were some participants (40%, n = 4) who would not retake the
TOEIC test in the near future. The excerpts show the example of the
participants who would not retake the test
Test taker 4: I don’t think so. I currently have a stable job. I don’t have to use
the TOEIC score for now.
(CEFR level: Basic user - Waystage - A2)

Test taker 8: I don’t think that I will take the test again if I don’t look for a
new job or get a promotion because the test fee is expensive.

(CEFR level: Independent user - Vantage - B2)

On the whole, taking the TOEIC test had a significant effect on their
behaviors in preparing for the test with their own learning styles, and dealing
with the difficulties they encountered. It is apparent that they did not rely on
one learning method alone, but they used many preparation methods for the
test. One interesting fact gained from the interview was that some participants
considered the TOEIC test as an important factor for the job application and
the promotion consideration; therefore, they would not prepare and take the

test again if there were no job opportunity.

4.2.3 Cognitive component

Question 7: Do you think preparing for the TOEIC test helps improve
your overall English skills? How?
Based on the interview, all participants (100.00%, n = 10) believed that
preparing for the TOEIC test helped improve their overall English skills. Besides

brushing up their overall English skills, one of the participants responded that
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preparing for the TOEIC test increased his confidence in using English language for

communicative purposes. In addition to the positive attitudes toward the test

preparation, there was one interesting comment about the improvement. He stated
that preparing for the TOEIC test was a short-term improvement of test takers’

English proficiency. For instance, he knew more vocabulary from the preparation

for the TOEIC test which increased efficiency in his listening and reading skills.

However, he did not often use English in his work. Finally, he forgot what he had

learned from his preparation. He agreed that he got improved from preparing for the

TOEIC test, but this may not be a good way for a long-term improvement. The

following excerpts show the test takers’ opinions about the language improvement

from the TOEIC test preparation.

Test taker 1: For me, preparing for the TOEIC test is important because | need
to know what I have to do during the test. | think if I have some
time like 2 or 3 months to prepare for the test, my English skills
will be better than before.

(CEFR level: Basic User - Breakthrough or Al)

Test taker 8: Preparing for the TOEIC test helped improve my English skills
temporarily. 1 knew some more vocabulary. My listening and
reading skills got better. However, this is beneficial for a short
term. When I worked at the office, I didn’t have a chance to use
English. Finally, 1 forget what | have learned. Therefore, from
my point of view, the TOEIC test was not the answer for
improving English language in a long term.

(CEFR level: Independent user — Vantage - B2)
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Test taker 10: Yes, | agree. Especially | got improved a lot in speeding up my
listening and reading.

(CEFR level: Proficient user — Effective Operational Proficiency - C1)

Question 8: In what way do you think that the TOEIC score can affect or
influence your career paths or your job application in the future?

The majority of the participants (90%, n = 9) perceived the TOEIC
score had a significant impact on their current and future career paths in
various aspects such as their job promotions, work performances, off-the-job
training opportunities in foreign countries, and new career applications in the
future in many recognized companies. However, there was one participant
who got a freelance teaching job saying that the score hardly affected her
career because her valid score was high enough for working as a teacher. The
only reason to take the test was to update the test contents to develop her
teaching methods and materials. Some responses from the participants to this

question were shown in the excerpts below.

Test taker 1:As previously mentioned, | took the test for the promotion.
Although my supervisor said that the test score didn’t take a big
role for my promotion consideration, | believed at least he
expected that I would be able to meet the minimum score he set.
If 1 had gotten a lower score, that would impact my promotion, |
guess.

(CEFR level: Basic user - Breakthrough or A1)
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Test taker 5: The TOEIC score can affect my job applications. If my score
doesn’t meet the minimum requirement, [ won’t be able to submit
my application forms to the position for which | want to apply.
This means my opportunities in getting a job would be lessened.
(CEFR level: Independent user - Threshold - B1)

Test taker 10: It doesn’t affect my career path because my current score is high
enough for working as a teacher. However, I still keep taking the
test for updating the latest contents and the grammar points used
in the test to improve my teaching methods and materials.

(CEFR level: Proficient user — Effective Operational Proficiency - C1)

Question 9: What are your attitudes toward the TOEIC test? And why?
Most of the participants (90%, n = 9) possessed positive attitudes
toward the TOEIC test. Four of the nine participants thought the TOEIC test
could drive them study harder to improve their English skills and another three
participants from the same group perceived that The TOEIC test was a reliable
instrument to measure their levels of English proficiency. They took the test to
know their strengths and weaknesses, so this helped them their English skills
improve in the future. However, two participants identified the drawback of
the TOEIC test. They said the test time in the reading section was not suitable
for the number of passages, and the question items which the test takers had to
complete. This obstacle prevented test takers from delivering their actual
performance during the test. On the contrary, the only participant (Basic user -
Breakthrough or Al) accepted that he had a negative attitude toward the

TOEIC. He did not work with foreigners or use English language in his work
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routine, so he did not understand why he had to take and submit the TOEIC

score for his promotion consideration. The excerpts below are examples of

what the participants said.

Test taker 1:

Test taker 2:

My attitude was quite negative. I don’t use English in my current

job. Consequently, I don’t know why I have to take the test and
my company shouldn’t use the TOEIC score for the promotion
consideration in some positions which English is not used when
working.

(CEFR level: Basic user - Breakthrough or A1)

| have a positive attitude toward the TOEIC test because the test
itself is a reliable measure of English skills. The test can illustrate
the actual level of my English proficiency in both listening and
reading. Moreover, it shows my weaknesses which | need to get
improved.

(CEFR level: Basic user - Breakthrough or A1)

Test taker 10: Positive. The TOEIC test is good for everyone especially those

who plan to work for international organizations. When they
work they must be able to read emails every day, so practicing
the TOEIC exercises regularly helps them get familiar with
vocabulary, phrases, and various kinds of reading materials used
at the workplace such as emails, announcements, conference
schedules, advertisement, and so on. Due to the restricted time
for the test, I, however, think that the TOEIC test can’t measure

the real English performance of each test taker in a short time.
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Some may read more efficiently and effectively if they have
more time to read.

(CEFR level: Proficient user — Effective Operational Proficiency - C1)

Question 10: In your opinion, how could positive attitudes affect your way
of learning, preparing for the TOEIC test including the score that you obtained?
After review the responses of all participants, there were two answers:

agree (90%, n = 9), and partly agree (10%, n = 1). A majority believed that
positive attitudes could affect the way of learning, preparing for the TOEIC
test including the score. It stimulated the learners to practice more frequently,
pushed them to deliver their efforts to get across all difficulties, generated the
can-do mindset and encouraged them to continue studying for the speaking
and writing in the future. One (10%) said when the test taker opened their
mind to learn English for the TOEIC test without negative feelings, the
knowledge he gained would not only be useful for the TOEIC test, but also
beneficial for their daily life and work. Two participants (20%) perceived that
the positive attitudes probably helped increase the TOEIC scores. However,
one (10%) reported that although he did not get a high score, he still
maintained positive attitudes because he looked beyond the score that he
obtained. He wanted to improve his English skills and used them in his
working life efficiently. For the participant (10%, n = 1) who partly agreed
responded that the positive attitude was not a key factor affecting the test
takers’ score. He accepted that the positive attitude could influence the way a
test taker thinks, the quality in preparing for the test, the test takers’ behavior

in handling the test but not for the TOEIC score. He added that a test taker
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with a positive attitude may get a low score, while another test taker with a

negative attitude may receive a high score. It depended more on their English

proficiency
participants’

Test taker 2:

Test taker 4:

Test taker 6:

levels. The excerpts below illustrate the examples of the
responses to this question.

Positive attitudes toward the test stimulated me to practice more
frequently. Apart from studying from the test preparation books, |
used other learning methods to support my studying like
watching English-speaking movies, listening to English songs,
joining an English club and so on. Also, positive attitudes
encouraged me to continue studying for the speaking and writing
in the future.

(CEFR level: Basic user - Breakthrough or A1)

Definitely, when | have positive attitudes toward the thing which
I want to learn, the obvious effects | can notice is that | am more
open to learn that thing without any bias or negative feelings.
From my own experience, when | had to take the TOEIC test, |
thought about it negatively. Thus, I didn’t want to study, and
tried to avoid preparing myself for the test. Finally, I ignored
everything about English language at that time.

(CEFR level: Basic user - Waystage - A2)

In my opinion, the positive attitude is not the factor affecting the
test takers’ score. However, the positive attitude will influence
the way a test taker thinks, the quality in preparing for the test,

the test takers’ behavior in handling the test.
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(CEFR level: Independent user - Threshold - B1)

Test taker 7: Having a positive attitude motivates me to do the test to achieve
the desired score. If I think in a negative way, | will feel
discouraged and depressed. On the contrary, if I think it is easy, |
will not feel depressed. This could impact my test performance, |
believe that.

(CEFR level: Independent user — Vantage - B2)

Test taker 10: Positive attitudes can generate the can-do mindset which
encourages me to pay more attention to preparing for the test and
when | found a problem, | would try to use other methods to deal
with the thing that I didn’t understand. For example, I didn’t
know the word “acquisition” in the business term. Thus, I asked
my friend who studied business studies major. This made me
study harder without boredom because | wanted to get a high
score.

(CEFR level: Proficient user — Effective Operational Proficiency - C1)

It can be seen that taking the TOEIC test had a significant effect on the test
takers’ cognitions in various aspects. The basic proficiency test takers believed that
the positive attitude could change their ways of thinking and encourage them to put
more effort in learning English, and preparing for the TOEIC test. All of these could
lead to a better TOEIC score they said. While some test takers may not obtain a high
TOEIC score, they still keep their attitudes positive because they believed in the
intrinsic value of learning English language. They did not want only the high TOEIC

score, but they also hope to be able to use English for communication. This means
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that some test takers would continue studying English to improve their speaking and

writing skills afterward.

4.3 Chapter summary

To conclude, the questionnaire and the set of questions for a semi-structured
interview used in this study were developed from the ABC Model of Attitudes, the
CAC Model, and Model of the attitude-behavior process. It mainly composed of three
aspects — affect, behavior, and cognition. The findings illustrating various aspects of
Thai test takers’ attitudes toward the TOEIC test including the relationship between
the attitudes and their scores were presented in this chapter. Other related data such as

test takers’ demographic information were also reviewed.



Chapter 5

Discussion and Conclusion

In this chapter, background of the study, literature review, findings,
discussion, the implications of this study, the limitations, and recommendations for

future studies are concluded.

5.1 Conclusion of the study

This study aims at investigating the relationship between attitudes toward the
Test of English for International Communication (TOEIC) and TOEIC scores of Thai
Test Takers.

The study attempts to answer the following two research questions:

1. What are Thai test takers’ attitudes toward the TOEIC test?

2. Is there any relationship between Thai test takers’ attitudes and their scores

on the TOEIC test?

This study used both quantitative and qualitative research methods to
investigate Thai test takers’ attitudes toward the TOEIC test and to examine the
relationship between Thai test takers’ attitudes and their scores on the TOEIC test.
The attitude theoretical framework used in this study was formed by three models of
attitudes, namely ABC Model of Attitudes (Solomon, 2010), CAC Model (Schiffman
and Kanuk, 2004), and Model of the attitude-behavior process (Fazio et al., 1989).
Attitudes in this model consists of affect, behavior, and cognition.

Affect is defined as an emotional reaction that a person has toward an attitude

object.
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Behavior is defined as an action that a person behaves in a particular way
when exposed to an attitude object.

Cognition is defined as a belief, a thought, and knowledge that a person
acquires by combining their direct experience with the attitude object and related
information.

For the quantitative research, 389 Thai test takers with different ages,
educational backgrounds, a number of years in learning English, and professions were
included as participants in this study by using the convenient sampling technique.
They were those who took the TOEIC classes at a private tutoring school in Bangkok,
and those who were subscribers of two Facebook pages, i.e., (Tutor Minho, and Kru
Tono TOEIC 990).

To gain qualitative data, the purposive sampling technique was used. Ten test
takers from the group of the participants were invited for an individual interview (a
semi-structured interview). They represented all levels of TOEIC Listening and
Reading scores which were classified into five distinguished groups based on the
Common European Framework of Reference for Language (CEFR).

The two instruments used in the study were the attitude questionnaire and a
semi-structured interview which were adapted from the questionnaires regarding test
takers’ attitudes toward proficiency tests of English (Mori, 2007; Educational Testing
Service, 2017b; Gedde, 2016; Liu, 2014; Jee & Kim, 2013). The questions in the
questionnaire and the semi-structured interview were validated by three experts, and
changes were made accordingly.

Concerning the data analysis, the Pearson correlation coefficient, content

analysis, descriptive statistics including frequency, mean, and standard deviation,
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were used in the study. The analysis was based on the adapted ABC Model of

Attitudes.

5.2 Conclusion of the results

For the summary of the results, the majority of TOEIC test takers in this study
were first-time job applicants and some employees with certain years of working in
several industries. Most of them needed to take the TOEIC test for various purposes
mainly related to their careers and education. Apparently, the TOEIC test was viewed
as a high-stakes test because it can determine whether a person would pass a
screening process before the interview process. For educational purposes, some of the
universities and many educational institutions in Thailand use TOEIC scores as a
graduation requirement.

For the TOEIC test, the participants perceived the reading section was more
difficult than the listening section because all three most difficult parts they reported
were in the reading section. The reason behind this was that they accepted they did
not know much vocabulary. Therefore, they read slowly and could not complete all
question items within the test time.

Based on the TOEIC scores of the participants categorized into the CEFR
levels, it was found that the majority represented Independent user — Threshold or B1
for the listening, reading sections and the total score. This means that in terms of the
listening ability, the participants were able to understand the main idea of everyday
speech with familiar contents in leisure, work, and school settings. For the reading
ability, they can understand texts that are used everyday or job-related language. Also,

they can understand the description of events, feelings and wishes in personal letters.
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The quantitative approach indicated that the male and female participants had
positive affective, behavioral, and cognitive attitudes toward the TOEIC test.
Furthermore, it was found that there was no significant difference between males’ and
females’ attitudes. Not only did the mean values of the overall attitudes from both
male and female participant appear in the similar amounts, but each attitudinal
component — affect, behavior, and cognition — also showed no significant difference.
Therefore, gender was not a significant factor for the different feelings, actions, and
beliefs seen in the test takers.

The qualitative approach highlighted that even the participants who had the
low score, they together with those in the higher level of English proficiency still had
the positive attitudes toward both the TOEIC test and English language learning
because they perceived the intrinsic value of English language. Therefore, attitudes
were considered the fundamental factor which motivated the test takers to improve
their English skills both in a short term and a long period.

Concerning the affective component, most of the participants from all levels of
English proficiency expressed their positive feeling such as comfortable, happy, and
enjoyable. It was noticeable that the participants can handle the TOEIC Listening
section with positive feeling while there was a reverse trend with the TOEIC Reading
section. Based on the semi-structured interview, the participants had chances to listen
English language in everyday life such as watching TV programs, listening to English
songs which used English as a communication language. While the limited
vocabulary and the restricted time to complete all question items in the reading
section were the most difficult problems leading to low score in the TOEIC reading

section.
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From the data collected from the interview, the participants showed their
negative feeling related to the TOEIC test. They were worried about the test format,
the score they would get and the limited time to complete all questions. Apart from
the feelings toward the TOEIC test and the external stakeholders, a few test takers felt
that the equipment in the test room such as the speakers, was one of the obstacles
which could reduce their test performance such as the poor-quality speakers in some
test rooms, the seat position which is near or far from the speakers and so on.

For the behavioral component, it was evident that the test takers preferred to
retake the TOEIC test again to gain a higher score than the previous one they had
obtained. Additionally, the test takers handled the listening section better than the
reading section. For the test preparation, they utilized different ways of learning such
as watching movies, listening to the music to support their preparation for the test.
They did not solely rely on the typical learning methods such as studying from the test
preparation books, attending a class at schools, and so on.

According to the semi-structured interview, more than half of the participants
replied that they planned to retake the TOEIC test in the near future and some of them
would take the test again only if they had an opportunity to apply for a new job or for
the promotion consideration at their workplace. For those who are eager to take the
test again, they mentioned the opportunity for improving their English abilities.

For the cognitive component, the participants perceived the importance of the
TOEIC score that would be beneficial to their job applications as an evidence to show
their language proficiency. Moreover, the majority of the participants strongly

believed that their listening has improved through preparing and taking the TOEIC
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test. Moreover, they believed that the TOEIC Listening score they received reflected
their actual listening proficiency.

Based on the individual interview, all participants from all levels of English
proficiency agreed that preparing for the TOEIC test helped improve their overall
English proficiency in several ways such as brushing up on their grammar, improving
their listening and reading skills which are beneficial for their work as well as
increasing their confidence in using the English language in daily life and working

life.

For the relationship between Thai Test Takers’ attitudes toward the TOEIC
test and their scores, overall, there was a significant positive relationship between the
attitudes and the TOEIC score which was considered a very low correlation. When
each component of attitudes — affect, behavior, and cognition — was analyzed, there
was a moderate positive correlation between the affective component and the test
takers’ scores, and a very weak negative correlation between the behavioral and
cognitive components and the test takers’ scores. The Pearson correlation values of
affect, behavior, and cognition were 0.596, -0.290 and -0.164, respectively. This
could be interpreted that the test takers who did not pay attention to improve their
English skills, or did notbelieve in the usefulness of the TOEIC test may not

necessarily receive a high TOEIC score and vice versa.

5.3 Discussion
This study aims at exploring Thai test takers’ attitudes toward the TOEIC test
as well as the relationship between their attitudes and scores. The results gained from

the study will be discussed in relation with the past literature.
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5.3.1 Demographic information and attitudes of Thai test takers toward
the TOEIC test

The findings indicated that overall the participants had positive
attitudes toward the TOEIC test. The participants had different traits,
background and came from a wide range of age groups. They also had
different educational background, represented different industries, spent
different number of years on studying English, distinct proficiency levels of
English and TOEIC scores. These showed that even with various demographic
information, they positively perceived the usefulness of taking the TOEIC test
which was similar to the result found by Jee and Kim (2013), stating that even
in the low-scoring group, the test takers still held positive attitudes toward the
TOEIC test.

Moreover, the test takers had different objectives in taking the TOEIC
test, primarily for job applications, proficiency evaluation, promotion,
graduation, and etc. In Bachman and Purpura’s study (2008), they also found
that test takers mainly took language tests for career opportunities and
educational purposes, in which was also confirmed by Jee and Kim (2013).

It was also found that gender was not a factor leading to different
levels of attitudes. Even though the number of the female (n = 255, 65.55%)
and male (n = 134, 34.45%) participants was different, there was no the
significant difference between the score of both female and male participants
based on the Levene's test equality of variances (F = 1.688).

Similarly, Fakeye (2010) found a significant relationship between the

attitudes of the students and their achievement in English Language, but there
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was no any statistically significant difference in the attitudes of male and
female students reported. This result was also in line with the previous study
from Eshghinejad and Gritter (2016) which found that both male and female
students had similar attitudes toward learning English language in all three

aspects according to the ABC model of Attitudes.

5.3.2 Test takers’ levels of English proficiency and their TOEIC scores

The average English proficiency level of the participants in this study
was Independent user — Threshold or B1 for both listening, reading skills. For
the listening skill, the test takers in this level can understand the central idea,
purpose, and basic context of short-spoken exchanges concerning familiar
matters regularly experienced in workplaces, schools, leisure, and so on. They
also can understand straightforward factual information about common
everyday or job-related topics, with a generally familiar accent. For the
reading skills, the test taker can infer the main purpose of reading materials,
and can make inferences about details. Additionally, they can understand
medium-level vocabulary with some difficult vocabulary in context, including
unusual meanings of common words, and idioms. (Council of Europe, 2001;
Educational Testing Service, 2017a)

Concerning the proficiency level of the students, this result disagreed
with the data shown in the 2017 Report on Test Takers Worldwide by
Educational Testing Service (2017b). According to Table 4.1, the average total
scores in this study for both listening and reading parts were higher than those

reported by ETS. In this study, Thai test takers were Independent user —
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Threshold or B1, while ETS reported that Thai test takers were Basic user -

Waystage or A2. The average listening scores from this study and ETS (2017)
were at the same level which was Independent user — Threshold or B1. The
average total score and the reading score in this study can be grouped as
Independent user — Threshold or B1, while the average total score and the
reading scores reported by ETS were categorized as Basic user — Waystage or
A2. The reason that all average score and the average reading score in this
study were higher than those indicated by ETS might be because the
participants all enrolled in the TOEIC preparation course. The majority in this
study have studied English language for more than nine years and most of
them have a Bachelor’s degree which means that they took some English
classes at their colleges and universities before graduation. Moreover, this can
also be implied that Thai test takers tended to handle the listening section better
than the reading section. This result was similar to the 2017 Report on Test
Takers Worldwide by Educational Testing Service (2017b) that in terms of the

listening proficiency, Thai test takers were categorized as Independent user —

Threshold or B1.

Full | Average score CEFR Average score CEFR
Test section Score | in thig stud Level in b ?ETS Level by
Y this study y ETS
Listening section 495 367 Bl 278 B1
Reading section 495 301 Bl 204 A2
Total
(Listening and Reading) Seld 9 Bl i "

Table 5.1: The average TOEIC scores in this study compared to
the average TOEIC score collected by ETS
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5.3.3 Test takers’ attitudes toward the TOEIC test

1) Affective component

Regarding the affective component, the participants showed
their positive emotions about the TOEIC test. For example, they felt
comfortable when taking the TOEIC listening test, enjoyable when
taking the test, and happy when they obtained the score they desired.
Despite the positive feelings, it can be seen from the interview that
most of the participants from all levels of English proficiency in the
interview shared the same feeling of pressure which was related to
their working life including job applications, promotion considerations,
opportunities for the workshops overseas. The TOEIC test is, therefore,
defined as a high-stakes test because the test results cause anxiety and
influence the decisions of all stakeholders involved. Similarly, Liu
(2014) reported that TOEIC test takers were pressured by their
supervisors, colleagues, and friends. In addition, the speakers and the
seat position were considered as an obstacle when taking the test.
These directly caused test takers to have the negative feelings which
could reduce their test performance when taking the test

(Apichatrojanakul, 2011)

2) Behavioral component
It was found that taking the TOEIC test had an impact on the
participants’ behavior. The findings disclosed that each participant had

their own preparation methods for the TOEIC test with the hope to
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increase efficiency in their studies or to improve their test scores. The
participants did not solely rely on studying from the TOEIC test
preparation books, but they used other learning methods such as
watching movies and TV programs, listening to English songs, taking
classes at a tutoring school to support their studies. As revealed in
Apichatrojanakul (2011) and Liu (2014), learners’ positive attitudes
could significantly impact the methods of preparation and the approach
they use when taking the test. Lamb (2004) stated that when test takers
set their goals to achieve the desired score, it substantially affects their
reactions to the test. Jee and Kim (2013) stated that even though the
participants in basic user levels obtained low scores, they were eager to
study hard to achieve the score they preferred. Therefore, they may not
have negative attitudes toward the TOEIC test. Furthermore, they also
plan to improve their speaking and writing skills after receiving the
TOEIC scores they wanted. In brief, the test takers’ attitudes directly
drive their behaviors which could lead to a higher score and conversely
the TOEIC test itself could trigger the test takers to adapt their learning
behaviors to carry out the test and expand their preference for further

study in productive skills (Liu, 2014).

3) Cognitive component

Based on the interview, all participants believed that preparing
for the TOEIC test helped improve their overall English proficiency in

several ways such as brushing up on their grammar, improving their
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reading and listening skills which are beneficial for their work as well
as increasing their confidence in using the English language. Most of
the participants strongly agreed that the TOEIC test would be useful
for their job applications in the future and they had positive attitudes
toward the TOEIC test even though they got low scores. The low-
ability test takers believed in the intrinsic value in taking the TOEIC
test. Besides their expected scores, they also expected to be able to use
English in their daily life and working life efficiently. Some of them
were motivated to improve their speaking and writing skills or the
productive skills in the future, which corresponded to what Liu (2014)
said. The researcher stated that the TOEIC test generated motivation in

learning English for the test takers in a long run.

Overall, the participants’ attitudes were positive toward the
TOEIC test although some of their answers were neutral. When all
three components were compared, it was apparent that the affective
component had the lowest mean value while the cognitive and
behavioral components took the higher mean values. It might be
because behavior was related to action, which was overt and could be
observed. while feelings and beliefs were internal and might not be
salient or conscious. It might not be salient, even to the test takers
themselves. The result was supported by Berger (2002) who found that

behavior was more easily identified than affect or cognition.
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5.3.4 The relationship between the test takers’ attitudes and their
TOEIC scores

Concerning the significant positive relationship between the test
takers’ attitudes and their TOEIC scores (r = 0.124) which was considered a
very weak correlation between the two variables. Looking into each attitudinal
component, the Pearson correlation values of affect, behavior, and cognition
were 0.596, -0.290 and -0.164, respectively. There was a moderate positive
correlation between the affective component and the test takers’ scores, and a
very weak negative correlation between the behavioral and cognitive

components and the test takers’ scores.

The findings indicated that there was a significant relationship between
the test takers’ attitudes and their TOEIC scores. When the test takers
possessed positive attitudes toward the TOEIC test, it is probable that they
would get a high score. This finding supported several previous studies in
which the relationship between the test takers’ attitudes and their TOEIC
scores were found. Nguyen (2016) confirmed a close relation between
motivation and attitudes of university students toward their TOEIC scores. Her
study revealed that the high motivation and positive attitudes could lead to
solid preferences for a high TOEIC score. The similar results can also be seen
in the Ushida’s study (2005) that the test takers with positive attitudes toward
language tests tend to be successful in their module tests. This means that the
test takers who had a strong intention to assess their performance in a foreign
language (performance goals) are more likely to perform well at their

language proficiency test (Barron and Harackiewicz, 2000). Like the Liu’s
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study (2014), TOEIC test takers attitudes toward the TOEIC test significantly
influence their learning methods and preparation including the way to handle
the test which could lead them to obtain the score that they desired. In brief, it
is apparent that several scholars have found the relationship of test takers’

attitudes and their language performance along with their test scores.

Looking into each attitudinal component, there was a moderate
positive correlation between the affect of the test takers and their TOEIC
scores. In Nguyen’s study (2016), she revealed that the test takers who had
positive feelings for learning TOEIC would contribute themselves to learning

in TOEIC classes and this could lead them to achieve the scores they desired.

However, there was a very weak negative correlation between behavior
and cognition and the test takers’ scores of TOEIC. These two attitudinal
components and test scores were not significantly interrelated. This could be
explained with some reasons. Based on the semi-structured interviews, for the
behavioral component a few of the participants did not prepare before taking
the test because they had not enough time to get prepared or they already got
high scores every time they took the test. Therefore, the test takers’ scores
may not be directly affected by their test preparation. For the cognitive
component, some participants did not believe that positive attitudes lead to the
high scores that the participants expected, but they got a high score because of

their strongEnglish proficiency level.

This finding is in line with the Mori’s study (2007) that the attitudinal

components were not interrelated with the test takers’ TOEIC scores. The test
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takers who like studying English, improve their English skills, and persevered
in learning the TOEIC in class may not necessarily be interested in receiving a
high score on the TOEIC test and vice versa. Moreover, the data from the
semi-structured interview revealed that the test takers did not believe that the
positive attitudes was not a key factor affecting the test takers’ scores. He
accepted that the positive attitudes could impact a test taker’s thought, the
quality in preparing for the test, the test takers’ behavior in handling the test
but not for the TOEIC score. The test takers may receive a high or low score.

It depended on their English proficiency levels.

5.3.5 Implication for teaching to the TOEIC test and test preparation

It was observed from the findings that the test takers had positive
attitudes toward the TOEIC test and there was a relationship between the two
variables. This means that the more positive attitudes the test takers have, the
more possibilities they could gain a higher score. Therefore, TOEIC teachers
should help increase their positive attitudes in the TOEIC class because
positive attitudes could generate both increased scores and overall English
improvement of the test takers (Siriboon, 2008).

In terms of affect (feelings, and emotions), the TOEIC teachers may
build students’ positive feelings and decrease negative feelings such as
worries, pressure, nervousness which could prevent them from gaining
knowledge in the TOEIC class as the negative feelings could negatively affect
their performance when taking the TOEIC test (Apichatrojanakul, 2011).
From the interview, due to their worries about the test format, the score they

would get, and the limited time to complete all questions, it is a good idea if
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the TOEIC teachers provide some information about the test format and the
test administration to their students including conducting a mock test to them.
When they feel familiar with the test and they know how to approach the test,
their negative feelings will decrease (Liu 2014). Moreover, it was found from
the quantitative data that the test takers felt the reading section was difficult.
Therefore, the teachers could carefully plan the reading lessons. For example,
the teacher may begin with simple passages, teach them to understand the
purposes of reading, and clarify the different types of the reading questions. By
doing this, it helps the test takers understand the test, manage their test time
efficiently, and decrease the negative feelings toward the test

(Puengpipattrakul, Chiramanee, & Sripetpun, 2007).

In terms of behavior (test preparation, and learning methods), from the
findings, each student had their own ways to prepare and approach the test. In
addition, these learning styles can be influenced by their attitudes. Apart from
relying on the text books, the TOEIC teachers can use various learning activities
during the class such as pair work, group activities, and games to support the
TOEIC class (Liu, 2014). Moreover, according to the interview the teachers
should introduce their students other learning methods for preparing for the
TOEIC test which they can use out of their class such as watching movies,
listening to the music and so on. Due to the different traits of test takers, the
teachers may try other new learning methods to teach their students. By
implementing this, the students will learn that there many interesting learning
methods for the test preparation which could help them not only increase their

TOEIC score, but also motivate them to improve their productive skills
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(speaking and writing) in the future which was mentioned by the participants in

the interview.

Regarding cognition (beliefs, and perceptions), from the finding it was
found that the test takers including the low-scoring group believed that the
TOEIC score was useful for their job application and the preparation for the
TOEIC test helped improve their overall English proficiency. It is suggested
that the teachers raise not only students’ interest in English language, and
improve their TOEIC scores, but also their perceived value of the TOEIC test
(Mori, 2007). In the TOEIC class, the teachers should also promote the
intrinsic value in learning English language along with increasing their scores.
As the TOEIC test was created to measure the learners’ ability of English
language for communicative purposes, the teachers should add some speaking
and writing through the TOEIC listening and reading lessons to encourage
them to learn productive skills. When the TOEIC teachers comprehend
students’ cognitions comprehensively, they could find a way to help the test
takers increase their TOEIC scores and motivate them to improve their

English speaking and writing skill in the future.

In conclusion, although test takers’ attitudes do not provide any
guarantee in learning and test performance success, positive attitudes are still
important and should be promoted because positive attitudes could determine
and change how test takers feel, what they do, and what they believe. This
would probably lead them to achieve their expected scores (Nguyen, 2016 and

Ushida, 2005).
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5.4 Implications

5.4.1 Theoretical implications

This study confirmed the previous studies concerning the relationship
of attitudes and performance of test takers on a test, especially in the Thai
context where there has been an increase in the use of TOEIC for high-stakes
decisions. According to the results, there is a relationship between the attitudes
of Thai test takers toward the TOEIC test and their scores, corresponding to
several previous studies including Ushida (2005), Puengpipattrakul,
Chiramanee, and Sripetpun, (2007), Siriboon (2008), and Nguyen (2016).
Moreover, this study also made a contribution to examine the effects of the
ABC model of Attitudes toward the test outcomes. The test takers who
possessed the positive attitudes could impact their feelings, behaviors, and
cognition (Liu, 2014). The present results in this study extended our
understanding that all attitudinal components were interrelated.

Furthermore, this result contributed to various areas of knowledge,
such as variables in English language learning, teaching, and testing, and

attitude research related language test takers in Thai contexts.

5.4.2 Pedagogical implications

There are several pedagogical implications can be drawn from the
findings. The findings of this study could contribute to teaching and learning
not only for the TOEIC test, but also for other standardized tests. When
teachers understand the nature of their students and test takers, they would be
able to plan appropriate TOEIC lessons and teaching that will lead them to

achieve their goal. By providing insights into how Thai test takers perceived
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the TOEIC test, the findings from the study would help TOEIC teachers
understand the test takers’ attitudes in affective, behavioral, and cognitive
aspects which would help the teachers solve the problem when teaching. For
example, if the teachers can change the test takers’ attitudes to be more positive,
this will change their way in the test preparation which could lead them to

higher scores (Apichatrojanakul,2011).

5.5 Limitations

The participants in the study were a group of Thai TOEIC test takers who took
the test at the headquarters of the Center for Professional Assessment (CPA) in
Bangkok. The participants were taken from two sources. The first group was the
students, and employees working in various industries who took TOEIC classes at a
private tutoring school in Bangkok. The second group was those who subscribed on
two Facebook pages, i.e., Tutor Minho, and Kru Tono TOEIC 990. The convenient
sampling technique was used in this study; therefore, it might not be able to
generalize the findings to the entire population of Thai TOEIC test takers. Moreover,
the study investigated only the attitudes of the participants and whether there was a

relationship between their attitudes and their TOEIC scores.

5.6 Recommendations for future studies

For further studies, some recommendations were mentioned as follows.

First, this study involved participants with different traits and different
background. Therefore, it would be beneficial for researchers to conduct research with

a specific group of the participants such as teachers, flight attendants, government
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officers, etc. Researchers would clearly see a significant trend of attitudes that a
homogeneous group of participants share in common.

Second, apart from test takers’ attitudes, researchers could explore other
relevant variables such as motivation, perceptions, washback, etc. as the participants
in this study also mentioned these factors in the interview.

Third, more participants included in further studies could yield more valid
results. This will help researchers clearly see the trend of test takers’ attitudes toward
the TOEIC test.

To sum up, this research studied the relationship between attitudes toward the
Test of English for International Communication (TOEIC) and scores of Thai test
takers by using the adapted ABC model of attitudes in three components which were
affect, behavior, and cognition including the demographic information of the test
takers. The results indicated participants’ both positive and negative aspects of
attitudes toward the TOEIC test, the CEFR levels of their English proficiency as well
as the relationship between the test takers’ attitudes and their scores. Besides the
research results, the theoretical and pedagogical implication, and recommendations

for future studies were also included.
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Appendix A: The TOEIC Listening and Reading test format
TOEIC Listening Section
Part 1: Photographs (10 questions)
Question type: Test takers will see photographs and hear four statements. Then, choose

the statement which best describes the photo.

Question 1

You will see:

E You will hear: 1. Look at the picture marked number 1
in your test book.

(A) He's checking his watch.
(B) He's wearing a jacket.
(C) He's adjusting his tie.
(D) He’'s folding his clothes.

Figure 1: Sample question of Part 1 (Educational Testing Service, 2015, p. 9)

Part 2: Question-Response (30 questions)

Question type: Test takers will hear questions and statements and three possible
responses for each question or statement. Then, choose the most appropriate response to
the question or statement.

Example

You will hear:  Where is the meeting room?

You will also hear: (A) To meet the new director.
(B) It's the first room on the right.
(C) Yes, at two o'clock.

The best response to the question “Where is the meeting
room?” is choice (B), “It's the first room on the right,’ so
(B) Is the correct answer. You should mark answer (B) on
your answer sheet.

Figure 2: Sample question of Part 2 (Educational Testing Service, 2015, p. 10)
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Part 3: Conversations (30 questions)
(10 conversations with 3 questions each)
Question type: Test takers will hear a conversation and three questions for each. Then,

answer the main idea, detail, and inference questions in conversations given.

You will read: 41. Why is the woman going to the
city?
(A) To attend a sale

(B) To go to a meeting
(C) To get her car repaired

(D) To goona tour SAMPLE QUESTIONS
You will hear: 42. How will she get there? You will hear:  Questions 41 through 43 refer to the
following conversation:
You will read: 42. How will she get there? (Woman) I think I'll have to take the train to the
(A) By car regional sales meeting up in the city next
(B) By bus week.
(©) By train (Man) Don't you usually drive when you go to

(D) By airplane those meetings? | thought you didn't like

You will hear: 43. What is the problem? Ttk the trai.

(Woman) | don't, but the highway’s being repaired,
and I'm afraid | might be late if | have to
make a detour through an area | don't

(A) The trains are often late. know very well.

(B) The meeting may be canceled.

(C) The tour is expensive.

(D) The roads are being fixed. up there, too.

You will read: 43. What is the problem?

(Man) You're right. And it'll be expensive to park

Figure 3: Sample question of Part 3 (Educational Testing Service, 2015, p. 10)
Part 4: Talks (30 questions)
(10 talks with 3 questions each)
Question type: Test takers will hear talks and answer comprehension questions about

them. Then, answer the main idea, detail, and inference questions in talks given.



SAMPLE QUESTIONS

You

will hear:

(Woman)

Questions 71 through 73 refer to the
following announcement.

Thank you for calling Central Electric
Services, your local power company. We
are still experiencing problems with
power failures caused by the recent
storm. We expect service to be back up in
most areas early this evening, although
some homes in the northwest will be
without electricity until tomorrow
morning, and it may be tomorrow
evening before service is fully restored in
all areas. We apologize for the
inconvenience this has caused our
customers, and we thank you for your
continued patience as we work to resolve
these problems. This service
announcement will be updated
throughout the day. It was last updated
at 6:00 A.M. on Sunday, April third.

You will then hear: 71. Where would this announcement

You will read:

You will hear:

You will read:

You will hear:

You will read:

be heard?

71. Where would this announcement be
heard?

(A) On the television

(B) On the radio

(C) Over the telephone
(D) Inacompany meeting

72. What is the purpose of the
announcement?

72. What is the purpose of the
announcement?

(A) To tell people about an
approaching storm

(B) To provide information about
electric services

(C) To apologize for staffing

shortages

To describe the reorganization

of a company

(D)

73. When is the problem expected to
be completely resolved?

73. When is the problem expected to
be completely resolved?
(A) This morning
(B) This evening
(C) Tomorrow morning
(D) Tomorrow evening

Figure 4: Sample question of Part 4 (Educational Testing Service, 2015, p. 11)

TOEIC Reading Section
Part 5: Incomplete sentences (40 questions)

Question type: Test takers have to find a missing word that will complete each sentence.

103. Last year, Andrea Choi the Choi Economic

101. A late fee will be applied to your account Research Center at Upton University.
payment is not received by March 31. (A) to establish
(A) and (B) established
58 ‘k’)":tethe’ (C) was established
) if (D) establishing

104. Ms. lkeda and Mr. Arroyo are the final candidates
under for the position of director of

development.

102. The award is given to an individual who has
made contributions to the community

through volunteer work.

(A) d.eta.iled (A) consideration
zg; :'egcnlf'eca"t (B) elimination
= =
(C) recognition
(D) updated (D) confirmation

Figure 5: Sample question of Part 5 (Educational Testing Service, 2015, p. 12)
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Part 6: Text Completion (12 questions)

Question type: Test takers have to find the missing word or phrase in the text given.

To: All Employees
From: Camille Raynes Date: December 14

Re: Performance bonus
Dear Employees,

As you know, the past year was a great success for us. To reward you for your excellent
performance, the Board of Directors has approved a bonus for all employees. This bonus
will be in your next paycheck.
141. (A) involved (B) joined

(C) composed (D) included

, We are now calculating wage increases for the upcoming year. Each

employee’s performance
142. (A) Instead (B) In addition

(C) Beforehand (D) Otherwise
will be examined carefully as we determine the appropriate increase. All full-time
employees are eligible for this increase. Your supervisor you of the amount
of your increase during the first week of January.

143. (A) informed  (B) to inform
(C) will inform (D) was informing

Thank you again for making last year such a success!
Sincerely,

Camille Raynes
Human Resources

Figure 6: Sample question of Part 6 (Educational Testing Service, 2015, p. 12)

Part 7: Passage Reading (48 questions)

Question type: Test takers have to read texts from the real world: magazines,
newspaper articles, letters, notices, invoices, schedules, menus, documents and
advertisements. In single passages, there are totally 28 questions. Test takers will have
to read and answer a few comprehension questions for each text given. In double
passages, there are four double passages with 20 comprehension questions in total. Test
takers will have to read two passages at a time and answer comprehension questions.

The two passages are related to each other. For example, one text might be an e-mail
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written to make an appointment and another might me an e-mail accepting or rejecting

the appointment.

SAMPLE QUESTIONS

Questions 153-154 refer to the following notice:

ATTENTION ART ENTHUSIASTS

Becksvoort Gallery is holding a
PUBLIC SALE
in the Grand Ballroom at the Hotel Luxe
299 Norman Street, Melbourne

Come and see our range of exquisite pieces.

Original oils * Watercolors * Tapestries * Crafts

Friday, July 15
8:30 A.M. - 4:00 P.M.
For descriptions and pictures of select items

visit our Web site at http://www.becksvoort.com/market.

Figure 7: Sample question of Part 7 (Educational Testing Service, 2015, p. 13)

153. What is the purpose of the notice?

(A) To announce a sale of artwork

(B) To advertise the opening of a hotel

(C) To offer a discount on painting lessons
(D) To publicize a photography exhibition

154. According to the notice, what can people do
online?
(A) Purchase selected items
(B) Order tickets to an event
(C) Register for art classes
(D) View some pieces of art



Questions 181-185 refer to the following letter and
document.

January 15

Jeanne Sokol
14 Jubilee Street
Brighton

Dear Ms. Sokol:

I have received your letter of January 7 concerning
your recent visit to our restaurant in London. 1 am
very sorry that you did not have an enjoyable
experience. | agree that you should not have had to
wait over thirty minutes for a table when you had
made a reservation in advance. Please know that
this was an isolated incident and that our
customers usually remark on the promptness of our
staff.

In an attempt to remedy this unfortunate situation,
I am sending you a complimentary voucher for use
at any of our restaurants. | encourage you to try us
again and experience our award-winning cuisine.
If there is any way in which | can be of further
assistance, please do not hesitate to contact me

by telephone or mail.

Sincerely,

Simon Jenkins
Director
Guest Relations

181.

182.

183.

184.

185.

Winchester Falls Café

The finest dining in Britain!

the price of a meal at Winchester Falls Café.

Expires: December 31

77 Twickenham Road, Manchester WF1 JK2.

The bearer of this certificate is entitled to _£25 off

Café Locations: London, Birmingham, Manchester

For customer service or inquiries, contact Winchester Falls’ Guest
Relations Department by telephone at 0616 555-4239 or by mail at
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Why did Simon Jenkins write to Jeanne Sokol?

(A) To thank her for visiting a restaurant
(B) To apologize for poor service

(C) To inquire about her dining experience
(D) To invite her to an awards dinner

In the letter, the word “reservation” in paragraph 1,
line 5, is closest in meaning to

(A) hesitation

(B) supply

(C) doubt

(D) appointment

What is suggested about Jeanne Sokol?

(A) She has recently traveled to Manchester.

(B) She spoke to Simon Jenkins on the telephone.
(C) She wrote a letter of complaint.

(D) She frequently dines in London.

What is Simon Jenkins offering?

(A) A refund on a previous purchase

(B) Adiscount on a future purchase

(C) Replacement of a damaged product
(D) Special assistance in ordering a product

Where does Simon Jenkins most likely work?

(A) In Manchester
(B) In Brighton
(C) In Birmingham
(D) InLondon

Figure 8: Sample question of Part 7 (Educational Testing Service, 2015, p. 13-14)
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Appendix B: The attitude questionnaire (English version)

As a part of the requirement for The Master of Arts Program in English as an International
Language at Chulalongkorn University, this survey is being conducted in order to gauge the
levels of Thai TOEIC test takers’ attitudes, scores, as well as investigate the relationship

between them.

The questionnaire composes of two parts;

Part 1: Personal information

Part 2: TOEIC test takers’ attitudes toward TOEIC Listening and Reading Tests

Please kindly spare your few minutes to complete this questionnaire. Your time and efforts to
complete this survey will be highly obliged. Your input will be solely used for an educational

purpose.

Danai Wongsa, M.A. student in English as an International Language Program
Graduate School, Chulalongkorn University

Part 1: Personal Information

Instructions: Please mark a tick in the box next to your answer or write in the space

provided as the case may be.

1.Gender [ Male " | Female

2. Age ] Under 20 L] 21-25 [126-30
131-35 13640 "] Over 40

3. Education [ ] Vocational Certificate "] High Vocational Certificate
"] Below Bachelor’s Degree .| Bachelor’s Degree

"] Higher than Bachelor’s Degree

4. Major "] Architecture ] Arts "] Business studies
] Communication  [] Education [ 1Engineering
"] Social studies ] Sciences "] Tourism
"] Medical and health related 1 Laws

"] Languages please specify

"] Other please specify

5. Occupation [ | Student

"] Government officer/State Enterprise Employee

"] Self-Employed [ | Unemployed [ Private organization employee

"] Freelancer

"] Other please specify
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6. Type of Industry (] Accounting ] Agriculture Related [ | Automobile
"] Construction [ ] Education "] Energy
"] Entrepreneur [ ] Finance & Banking [] Import & Export
"] Manufacturing [] Real estate "] Services
"1 Travel & Tourism [ ] Telecommunication
"] Medical and Health Relate "] Information Technology

"] Other please specify
7. How many years have you spent studying English

] 0 -3years ] 46 years ] 7-9years "] more than 9 years
8. How many times have you taken TOEIC tests?
"] Once ] Twice "] 3 times "] more than 3 times

9. What is the main purpose for taking your latest TOEIC test?
"] For Job application "] For graduation __| For improving English

"] For proficiency evaluation [ '] For promotion ] Other please specify

10. The latest valid TOEIC score you get (within two years of the score validation),
please specify.
Listening section /495, Reading section /495, Total score /990

11. In your opinion, which part in the TOEIC Reading and Listening test is most
difficult? (can choose ONLY one answer)

Listening comprehension Reading comprehension

__|Part 1: Photographs __|Part 5: Incomplete sentences

" JPart 2: Question-response " |Part 6: Text completion

" |Part 3: Conversations " IPart 7: Single and double passages

" |Part 4: Talks

12. Have you ever taken any other English proficiency test? (can choose more than
one answer)

[ TOEFL LHIELTS [ ISAT English
[ ICcu-TEP [TU-GET [|Other, please specify
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Part 2: TOEIC test takers’ attitudes toward TOEIC Listening and Reading Tests
Read the following statements and choose the number that best represents your
attitudes toward each statement.

1 is Strongly disagree, 2 is Slightly disagree, 3 is Neutral, 4 is Slightly agree, and 5 is
Strongly agree.

Affective component
1 | I feel enjoyable when I take the TOEIC test.
2 | | feel that the TOEIC test has caused pressure
for me.
3 | Studying for the TOEIC test leads to anxiety.
4 | 1took the TOEIC test because | received
external pressure from work or school.
5 | I feel comfortable when taking the TOEIC
Listening test.
6 | | feel comfortable when taking the TOEIC
Reading test
7 | | feel disappointed when I get a lower score
than the score | previously expected.

8 | I am happy with the TOEIC score | have
achieved.

Behavioral component

9 | The TOEIC test has motivated me to spend
more time learning English.

10 | The TOEIC test has pushed me harder to
study English.

11 | The TOEIC test has made me listen more
attentively when | study for the test.

12 | The TOEIC test has made me read more
attentively when | study for the test.

13 | | have to take the TOEIC test again for a
higher score than my previous test score.

14 | I will not study English for the TOEIC test if
possible.

15 | The TOEIC test has an impact to current
lifestyle.

16 | | use other learning methods for preparing the
TOEIC test such as watching movies,
listening to the music.
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17

Cognitive component
| believe that the TOEIC score will be useful
for my job application in the future.

18

| believe that my listening has been improved
through preparing and taking the TOEIC
tests.

19

| believe that my reading has been improved
through preparing and taking the TOEIC
tests.

20

| believe the TOEIC Listening score
| received reflects my actual reading
proficiency.

21

| believe the TOEIC Reading score
| received reflects my actual reading
proficiency.

22

The TOEIC test has a vital effect on my self-
image.

23

| believe that studying for the TOEIC test
will help me understand people from all over
the world.

24

| have a positive view toward the TOEIC test.
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Appendix C: The attitude questionnaire (Thai version)
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Affective component
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| feel enjoyable when | take the TOEIC test.
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| feel that the TOEIC test has caused pressure
for me.

3 | madSouduiteann Indamldiusng
Studying for the TOEIC test leads to anxiety.
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I took the TOEIC test because | received
external pressure from work or school.
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| feel comfortable when taking the TOEIC
Listening test.
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| feel comfortable when taking the TOEIC
Reading test.
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| feel disappointed when I get a lower score than

the score | previously expected.

g | sufFaweladunzuuu Indaiiauldsy
I am happy with the TOEIC score | have
achieved.
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The TOEIC test has motivated me to spend more
time learning English.
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The TOEIC test has pushed me harder to study
English.
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The TOEIC test has made me listen more
attentively when | study for the test.
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The TOEIC test has made me read more
attentively when | study for the test.
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| have to take the TOEIC test again for a higher
score than my previous test score.
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I will not study English for the TOEIC test if
possible.
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The TOEIC test has an impact to my current
lifestyle.

16

[ Yas ~ A ) o G a '
ﬂui%’)‘ﬁﬂﬁﬁﬂu@uﬂ dmsumsiesonaon Inon 15U

anils Wawag

| use other learning methods for preparing
theTOEIC test such as watching movies,
listening to the music.
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Cognitive component
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I believe that the TOEIC score will be useful for
my job application in the future.
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I believe that my listening has been improved
through preparing and taking the TOEIC tests.
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I believe that my reading has been improved
through preparing and taking the TOEIC tests.
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| believe the TOEIC Listening score | received
reflects my actual listening proficiency.

21

o A ' a/de yye P =
FUEaTIATILUNELINaANSUlAUAZauD
ANNANNNTD NN BN U UTAs B9

I believe the TOEIC Listening score | received
reflects my actual reading proficiency.
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The TOEIC test has a vital effect on my self-
image.
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I believe that studying for the TOEIC test will help
me understand people from all over the world.

24

FuiyuNeTsLansanisasuinga
I have a positive view toward the TOEIC test.
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Appendix D: A set of interview questions (English version)

Interview Questions (semi-structured interview)

1. How did you feel before taking the TOEIC test?

2. Did you have any pressure or worry from taking the TOEIC test? Explain.

3. Did you have any difficulty when taking the TOEIC test? Explain.

4. And how did you deal with the difficulty you faced?

5. How long did you prepare for the TOEIC test? How did you prepare for the TOEIC
test?

6. After taking the TOEIC test, will you continue to prepare and be eager to take the
TOEIC test in the near future to get a higher score?

7. Do you think preparing for the TOEIC test helps improve your overall English
skills? How?

8. In what way do you think that the TOEIC score can affect or influence your career
paths or your job application in the future?

9. What are your attitudes toward the TOEIC test? And why?

10. In your opinion, how could positive attitudes affect your way of learning,

preparing for the TOEIC test including the score that you obtained?
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Appendix E: A set of interview questions (Thai version)

Interview Questions (semi-structured interview)
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Appendix F: The list of experts validating research instruments

1. The attitude questionnaire

1.1 Assistant Professor Melada Sudajit-apa, Ph.D.
Department of English and Linguistics, Faculty of Liberal Arts,
Thammasat University
1.2 Sonporn Sirikhan, Ph.D.
The International College, TESOL Department, Payap University
1.3 Tanyaporn Arya, Ph.D.
Language Institute, Chulalongkorn University

2. Interview Questions (semi-structured interview)

2.1 Assistant Professor Melada Sudajit-apa, Ph.D.
Department of English and Linguistics, Faculty of Liberal Arts,
Thammasat University
2.2 Sonporn Sirikhan, Ph.D.
The International College, TESOL Department, Payap University
2.3 Tanyaporn Arya, Ph.D.

Language Institute, Chulalongkorn University
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Appendix G: The interview script
Basic user - Breakthrough — Al
(TOEIC score range 120 - 224)
Test taker 1 (TOEIC score: 205)
1. How did you feel before taking the TOEIC test?
Answer: | felt uncertain because I am not good at English. I must say that | have not
studied English since | was in the college. The reason to take the test was that my
supervisor asked me to take the test. The score will be submitted to the human
resources department as one of requirements for the annual promotion consideration
at the end of the year at my company.
2. Did you have any pressure or worry from taking the TOEIC test? Explain.
Answer: | had pressure from my workplace. To get the promotion, | need the TOEIC
score of 450, but [ am not good at English. Therefore, I'm worried that I will pass the
test or not. Moreover, I have not studied English for many years and I didn’t want to
study for the test because it must take a large amount of time. Most importantly, I am
extremely busy on my work all the time.
3. Did you have any difficulty when taking the TOEIC test? Explain.
Answer: Before taking the test, I didn’t have enough time to prepare for the test
because of my busy work schedule. Moreover, | have the limited amount of test
takers’ vocabulary. Therefore, I hardly caught up what the speakers spoke and I read
very slowly. When the test time was over, | had many question items undone.
4. And how did you deal with the difficulty you faced?
Answer: As my English skills are the beginner level, I couldn’t study by myself so |

took a private course with a tutor.
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5. How long did you prepare for the TOEIC test? How did you prepare for the
TOEIC test?

Answer: To be honest, I didn’t prepare for it. I planned to read some books, but due
to my busy work schedule, I didn’t have time to get prepared.

6. After taking the TOEIC test, will you continue to prepare and be eager to take
the TOEIC test in the near future to get a higher score?

Answer: 1 don’t want to take the TOEIC test but | have to do it due to my
supervisor’s requirement.

7. Do you think preparing for the TOEIC test helps improve your overall

English skills? How?

Answer: For me, preparing for the TOEIC test is important because | need to know
what | have to do during the test. | think if | have some time like 2 or 3 months to
prepare for the test, my English skills will be better than before.

8. In what way do you think that the TOEIC score can affect or influence your
career paths or your job application in the future?

Answer: As previously mentioned, | took the test for the promotion. Although my
supervisor said that the test score didn’t take a big role for my promotion
consideration, | believed at least he expected that | would be able to meet the
minimum score he set. If I had gotten a lower score, that would impact my promotion,
| guess.

9. What are your attitudes toward the TOEIC test? And why?

Answer: My attitude was quite negative. I don’t use English in my current job.

Consequently, I don’t know why I have to take the test and my company shouldn’t
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use the TOEIC score for the promotion consideration in some positions which English
is not used when working.

10. In your opinion, how could positive attitudes affect your way of learning,
preparing for the TOEIC test including the score that you obtained?

Answer: | think the attitudes of the test takers could affect the TOEIC score. | found
the attitude helped me a lot when preparing for the test. The positive attitudes pushed
me to deliver my efforts to get across all obstacles. However, it is still hard for me to

maintain positive attitudes toward the test every day.

Test taker 2 (TOEIC score: 220)

1. How did you feel before taking the TOEIC test?

Answer: Before taking the test, | felt worried about the test format, time allotment
and the test result. After the test, I also felt the same as before.

2. Did you have any pressure or worry from taking the TOEIC test? Explain.
Answer: | had an extreme pressure because it was my first time taking the TOEIC
test. Besides the pressure from taking the test, I am also facing the external pressure
from my friends. My TOEIC score will be compared with their TOEIC scores. | feel
like this is not only the score comparison among my friends but also a competition
with them that who will get a job from a recognized company. This means that if I get
a good score, 1 will have a chance to get an employment offer from several recognized
companies.

3. Did you have any difficulty when taking the TOEIC test? Explain.

Answer: English vocabulary, grammar, and listening.
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4. And how did you deal with the difficulty you faced?

Answer: | am taking a TOEIC course at a tutoring school with Thai tutors as well as a
general course at the language school with native English teachers.

5. How long did you prepare for the TOEIC test? How did you prepare for the
TOEIC test?

Answer: One week. | tried to memorize the vocabulary as much as I can and | also
did some listening practices.

6. After taking the TOEIC test, will you continue to prepare and be eager to take
the TOEIC test in the near future to get a higher score?

Answer: | will study harder to achieve my ultimate goals which are both the TOEIC
score of 700 and the improvement of my English skills. I would like to master the
listening, reading, speaking and writing skills so that | can use English efficiently and
effectively in my daily life and working life.

7. Do you think preparing for the TOEIC test helps improve your overall

English skills? How?

Answer: When preparing for the TOEIC test, | could brush up English language
again. | have not studied English for a very long time since graduation from the
university. Plus, | studied Industrial management major, there were a few English
courses required in my study plan.

8. In what way do you think that the TOEIC score can affect or influence your
career paths or your job application in the future?

Answer: Nowadays, the TOEIC is one of essential evidences for job applications in

Thailand. Most companies require the TOEIC score from the job candidates. For me,
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the high TOEIC score could help me get jobs easily and if | get many jobs at the same
time, | can choose the company which | want to work for the most.

9. What are your attitudes toward the TOEIC test? And why?

Answer: | have a positive attitude toward the TOEIC test because the test itself is
reliable measure of English skills. The test can illustrate the actual level of my
English proficiency in both listening and reading. Moreover, it shows my weaknesses
which I need to get improved.

10. In your opinion, how could positive attitudes affect your way of learning,
preparing for the TOEIC test including the score that you obtained?

Answer: Positive attitudes toward the test stimulated me to practice more frequently.
Apart from studying from the test preparation books, I used other learning methods to
support my studying like watching English-speaking movies, listening to English
songs, joining an English club and so on. Also, positive attitudes encouraged me to

continue studying for the speaking and writing in the future.

Basic user - Waystage — A2
(TOEIC score range 225 - 549)
Test taker 3 (TOEIC score: 325)
1. How did you feel before taking the TOEIC test?
Answer: Before taking the test, I was worried about the test score | would obtain.
After the test, | felt relieved because it was not very difficult as | previously thought. |
could do some parts of the test. However, there were a few parts in the exam paper

that I couldn’t complete them.
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2. Did you have any pressure or worry from taking the TOEIC test? Explain.
Answer: At first, | was quite pressured about the listening section. When | did it, |
think 1 could handle this part. Moreover, | felt worried about the score | would obtain
because | had to submit it to my supervisor.

3. Did you have any difficulty when taking the TOEIC test? Explain.

Answer: During the test, I couldn’t complete all reading passages because I read
slowly. I think I could do the listening section better.

4. And how did you deal with the difficulty you faced?

Answer: The staff at the test venue periodically announced the time left for doing the
test so | tried to hurry up. Therefore, | had to choose some question items which were
not too difficult and could complete in a minute.

5. How long did you prepare for the TOEIC test? How did you prepare for the
TOEIC test?

Answer: Almost a month. | had to work and prepare for the test at the same time. |
allocated my time after work each day to study for the TOEIC test by watching a
teaching clip from Youtube.

6. After taking the TOEIC test, will you continue to prepare and be eager to take
the TOEIC test in the near future to get a higher score?

Answer: | will be more enthusiastic for taking the test next time because it is a useful
way to improve my English.

7. Do you think preparing for the TOEIC test helps improve your overall

English skills? How?

Answer: It helped improve my overall English skills a lot. I haven’t studied English

for many years because | studied Thai language at the university. When | studied for
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the TOEIC test, | learned some grammar points and | got my reading skill improved
from the reading section.

8. In what way do you think that the TOEIC score can affect or influence your
career paths or your job application in the future?

Answer: There is an effect to my career path in term of communication at the
workplace and also when | have to apply for a new job in the future.

9. What are your attitudes toward the TOEIC test? And why?

Answer: | tended to have a positive attitude toward the TOEIC test because the
attitudes can drive me to study hard to achieve the score | would like to obtain. It has
changed my way to prepare for the test positively.

10. In your opinion, how could positive attitudes affect your way of learning,
preparing for the TOEIC test including the score that you obtained?

Answer: In my opinion, positive attitudes influence my behavior in preparing for the
TOEIC test. For example, when | wanted to get a good score, | would pay more
attention on studying for the test including spending more time for practicing every

day and I think it was useless to think in a negative way.

Test taker 4 (TOEIC score: 500)

1. How did you feel before taking the TOEIC test?

Answer: | had the little pressure on this situation because | went to take the test with
my friends. | wanted to get a score which was higher than 500 for job applications. |
think 1 did not do well on the test but | was not disappointed with the result because |

didn’t have enough time to get prepared before taking the test.
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2. Did you have any pressure or worry from taking the TOEIC test? Explain.
Answer: | had pressure because of the minimum score that | have to get. After taking
the test, | felt less pressured, but | was still worried because | just graduated and
wanted to get a job as soon as possible. Moreover, most of the companies | wish |
worked for require the TOEIC score with the minimum of 500.
3. Did you have any difficulty when taking the TOEIC test? Explain.
Answer: | think my obstacle was the limited time in preparing for the test. My work
has kept me busy all the time. I have to work on some weekends, so I can’t study for
the TOEIC test continuously. With my unstable work schedule, I can’t attend a
TOEIC class at a language school because I can’t follow their routine class sessions.
So, I would rather study by myself than attending a class at any tutoring school.

For the listening section, I was not familiar with the accent of native speakers.
They spoke very fast, so I can’t catch up the main idea and the details of the
conversations. For the reading section, the only problem was that I didn’t know much
vocabulary used in the test.
4. And how did you deal with the difficulty you faced?
Answer: | practiced the listening section by listening to various types of English
accents and tried to get familiar with the speed of the conversations in Part 3 and 4 of
the test.
5. How long did you prepare for the TOEIC test? How did you prepare for the
TOEIC test?
Answer: Two months. | learned from some test preparation books and | read the
information about the TOEIC test on a few websites to learn about the registration

process, the test venue, and the test format.
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6. After taking the TOEIC test, will you continue to prepare and be eager to take
the TOEIC test in the near future to get a higher score?

Answer: I don’t think so. I currently have a stable job. I don’t have to use the TOEIC
score for now.

7. Do you think preparing for the TOEIC test helps improve your overall
English skills? How?

Answer: | think preparing for the TOEIC test could improve my English skills. This
is useful when | use English in daily life. Preparing for the TOEIC test can make me
more confident in using English.

8. In what way do you think that the TOEIC score can affect or influence your
career paths or your job application in the future?

Answer: The TOEIC score can affect my job applications. If my score doesn’t meet
the minimum requirement, [ won’t be able to submit my application forms to the
position for which | want to apply. This means my opportunities in getting a job
would be lessened.

9. What are your attitudes toward the TOEIC test? And why?

Answer: My attitudes toward the TOEIC test is positive, but I don’t see how positive
attitudes could help increase my score. Even though | have a positive attitude to the
test, | still got a low score. However, | still keep optimistic in learning English
because | want to be able to use English for communicative and working purposes in

the future.
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10. In your opinion, how could positive attitudes affect your way of learning,
preparing for the TOEIC test including the score that you obtained?

Answer: Definitely, when | have positive attitudes toward the thing which | want to
learn, the obvious effects | can notice is that | am more open to learn that thing
without any bias or negative feelings. From my own experience, when | had to take
the TOEIC test, I thought about it negatively. Thus, I didn’t want to study, and tried to
avoid preparing myself for the test. Finally, | ignored everything about English
language at that time. After that, | changed my attitudes to be positive and | thought it
worked. | was eager to learn English not only for taking the test but also for using

English language in daily life too.

Independent user - Threshold — B1

(TOEIC score range 550 - 784)

Test taker 5 (TOEIC score: 585)

1. How did you feel before taking the TOEIC test?

Answer: In that past, I didn’t know what the TOEIC test was. My supervisor at the
company asked me to take the test. Then, | searched for the information about the
TOEIC test. | felt good because the company was responsible for the test fee.
Moreover, my supervisor didn’t determine the minimum score I have to achieve.
Thus, it was a good opportunity to know the level of my English proficiency. After

the test, | thought I could do well on the test.
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2. Did you have any pressure or worry from taking the TOEIC test? Explain.
Answer: | had no any pressure from taking the TOEIC test for the last time. As
mentioned before, the company paid for the test fee. | could do the test without any
concern. However, my supervisor had a minimum score of 550. If | could get 550 or
higher, 1 would get a salary increase. On the other hand, if my score was lower than
the requirement, it wouldn’t affect my job in a negative way and I wouldn’t lose
anything.

3. Did you have any difficulty when taking the TOEIC test? Explain.

Answer: The problem | found during taking the test was my seat which I was not able
to choose. It was far from the speakers. When | could not hear the dialogues clearly, |
couldn’t focus on listening. Therefore, seating is important for the test takers because
it could affect the test takers’ scores on the listening test.

4. And how did you deal with the difficulty you faced?

Answer: Practice more often and continuously to eliminate my weaknesses.
Sometimes | reckoned time in completing each parts of the exam for speeding up
myself.

5. How long did you prepare for the TOEIC test? How did you prepare for the
TOEIC test?

Answer: Approximately 2 weeks. | read the TOEIC test preparation books together
with watching some tutoring video clips on the Internet. For the listening section, it

was an individual’s ability which can’t get improved in a short time.
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6. After taking the TOEIC test, will you continue to prepare and be eager to take
the TOEIC test in the near future to get a higher score?

Answer: | am going to take the test again in the near future, but I also need some time
to prepare for the test. The test fee is quite expensive, so | must ensure that | will
obtain a higher score than the previous score | got.

7. Do you think preparing for the TOEIC test helps improve your overall
English skills? How?

Answer: Preparing for the TOEIC test in my opinion can help improve my overall
English skills because the test contents and question items evaluate how well | know
the English grammar used in daily life, how well I read the reading passages, and how
well I listen to English in various situations at the workplace. However, the test can
evaluate only two skills, listening and reading. To get speaking and writing skills, |
have to study more.

8. In what way do you think that the TOEIC score can affect or influence your
career paths or your job application in the future?

Answer: | believe that the TOEIC score will tremendously influence my career path
in the future because many companies and organization require the candidates to
submit the TOEIC score with their applications. | did some survey and found that in
general most companies specified the minimum TOEIC score of 550 for the job
applications.

9. What are your attitudes toward the TOEIC test? And why?

Answer: Even though the test couldn’t evaluate the writing and speaking skills, I
personally had a positive attitude toward the TOEIC test because my English listening

and reading have gotten improved. Now | can listen to some short conversations and
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announcements. Also, | can read and comprehend the contents, the main ideas or
purposes of the reading passages such as a conference schedule, a letter, an
advertisement and so on.

10. In your opinion, how could positive attitudes affect your way of learning,
preparing for the TOEIC test including the score that you obtained?

Answer: When | know that the TOEIC test is important to my working life and daily
life, I will study hard to achieve my desired scores. Of course, this will affect the way
| learn and prepare for the test. | also believe that positive attitudes probably help
increase the TOEIC scores. When | realize the benefits from using the TOEIC score
for job applications in the future, I will put more effort to get prepared for the test next
time. Although I didn’t get a high score, it doesn’t mean that my attitudes toward the
TOEIC test would be negative. | am still positive because I really want to improve my

English skills and use them in my working life efficiently.

Test taker 6 (TOEIC score: 710)

1. How did you feel before taking the TOEIC test?

Answer: Before taking the test, | felt fear and worried about the test, but after the test
| was not confident that | chose the correct answers or not and worried if my score
would be lower than the minimum score | need.

2. Did you have any pressure or worry from taking the TOEIC test? Explain.
Answer: | was so pressured. | really want to get more than 700 because | want to use

it for the job applications.
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3. Did you have any difficulty when taking the TOEIC test? Explain.

Answer: The obstacle is my anxiety. | feared that |1 was not able to do the test. |
lacked the confidence and I hardly prepared for the test. So, I couldn’t stay focused
when doing the test.

4. And how did you deal with the difficulty you faced?

Answer: Reviewed the lessons frequently and do the mock test. | also time myself
when doing the reading section to make sure that I can finish all readings in the given
time. |1 had no special strategy for the listening part, only practiced as much as
possible.

5. How long did you prepare for the TOEIC test? How did you prepare for the
TOEIC test?

Answer: About 6 months. I studied for the TOEIC test with a private tutor. Moreover,
| watched some movies with English subtitle, listened to English songs, and translated
the meaning of the lyrics. By doing these, | learned many new English words from
both movies and songs.

6. After taking the TOEIC test, will you continue to prepare and be eager to take
the TOEIC test in the near future to get a higher score?

Answer: | will be eager to study for the TOEIC test, even | already have a job,
because I’m open to new opportunities. For a long term, to be promoted to a higher
position | need a higher TOEIC score to submit it to the HR department.

7. Do you think preparing for the TOEIC test helps improve your overall
English skills? How?

Answer: Yes, | agree with this. I can learn English through preparing for the test

because | have to review the grammar lessons, read passages, memorize the
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vocabulary, practice listening, familiarize the accents, translate the speaking
dialogues. Finally, | found that my overall English skills have improved rapidly.

8. In what way do you think that the TOEIC score can affect or influence your
career paths or your job application in the future?

Answer: For my current job, | have no any adverse impact from the TOEIC score, but
it will be beneficial to the one who has a high score. He or she will look superior to
fellow colleagues in the company. In the future, 1 however believe that the TOEIC
score may not be enough for the job application. | need to learn how to speak and
write English for the workplace too.

9. What are your attitudes toward the TOEIC test? And why?

Answer: Personally, it is good to have the TOEIC test. It made me to keep improving
English and | can use it to apply for a position | would like to work in several leading
companies. Without the TOEIC score, | may not be qualified to submit my
applications to several companies.

10. In your opinion, how could positive attitudes affect your way of learning,
preparing for the TOEIC test including the score that you obtained?

Answer: In my opinion, the positive attitudes are not the factor affecting the test
takers’ score. | mean a test taker with a positive attitude can get a low TOEIC score if
he has not studied English before. On the contrary, a test taker with a negative attitude
can get a high TOEIC score if his English is already good. However, the positive
attitudes will influence the way a test taker thinks, the quality in preparing for the test,

the test takers’ behavior in handling the test.
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Independent user - Threshold — B2
(TOEIC score range 785 - 944)

Test taker 7 (TOEIC score: 815)
1. How did you feel before taking the TOEIC test?
Answer: Before taking the TOEIC test, | was stressed out and pressured. After the
test, | was worried about the score | would get.
2. Did you have any pressure or worry from taking the TOEIC test? Explain.
Answer: | had the feeling of pressure because | needed to submit the TOEIC score for
the position | applied for. | had only two weeks before the deadline of the score
submission. If I hadn’t gotten the score of 750, I would have lost this job as my
qualification doesn’t meet the requirement.
3. Did you have any difficulty when taking the TOEIC test? Explain.
Answer: Preparing for the test is a boring and time-consuming process which led me
to be pressured.
4. And how did you deal with the difficulty you faced?
Answer: After taking the test, | found my weak points. Then, | did more practices to
solve them and create my confidence.
5. How long did you prepare for the TOEIC test? How did you prepare for the
TOEIC test?
Answer: One week. | studied from a few TOEIC test preparation books. I allocated
time for two hours after work to study almost every day. Before the test date, | took a

leave from work for reviewing the lessons and doing the mock tests.
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6. After taking the TOEIC test, will you continue to prepare and be eager to take
the TOEIC test in the near future to get a higher score?

Answer: I don’t need to use the TOEIC score for a job application or a raise, so |
don’t have to prepare for the test anymore. However, if there is any necessity that I
need to use the TOEIC score in the future, I will prepare for the test again. For now, |
think I won’t.

7. Do you think preparing for the TOEIC test helps improve your overall
English skills? How?

Answer: | think preparing for the TOEIC test can help improve my overall English
skills. It was the way to review the overall of English language. Due to the lack of
chance to use English at the workplace, taking the TOEIC test was an opportunity to
brush up my English language skills

8. In what way do you think that the TOEIC score can affect or influence your
career paths or your job application in the future?

Answer: It is considered as an initial requirement for the job application. Some
companies offer a job interview only to the candidates who have the TOEIC score
equal or higher that the score they determined.

9. What are your attitudes toward the TOEIC test? And why?

Answer: English for daily life is essential. | have a positive attitude for the test
because it could measure my actual abilities of English.

10. In your opinion, how could positive attitudes affect your way of learning,
preparing for the TOEIC test including the score that you obtained?

Answer: Having a positive attitude motivates me to do the test to achieve the desired

score. If I think in a negative way, | will feel discouraged and depressed. On the
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contrary, if | think it is easy, I will not feel depressed. This could impact my test

performance, | believe that.

Test taker 8 (TOEIC score: 890)

1. How did you feel before taking the TOEIC test?

Answer: I was so excited because I didn’t know much about the test. The purpose of
my first time taking the TOEIC was to know the gap between my actual score and the
required score that | needed to meet or exceed.

2. Did you have any pressure or worry from taking the TOEIC test? Explain.
Answer: | was seriously pressured because it was the last chance that I had to submit
the score to the company by the deadline. | already got a full-time employment offer,
but the only evidence to complete the recruitment process was the TOEIC score of
850. Without the score, | would be considered unqualified to work there. The
company gave me two weeks.

3. Did you have any difficulty when taking the TOEIC test? Explain.

Answer: The obstacle during the test was the poor-quality speakers in some test
rooms which the test takers can’t choose the room, even the seat with good position to
hear the audio more clearly.

4. And how did you deal with the difficulty you faced?

Answer: I can’t do anything. Just looked over it.



175

5. How long did you prepare for the TOEIC test? How did you prepare for the
TOEIC test?

Answer: One week. Only read the test preparation books and did some practices
during one week.

6. After taking the TOEIC test, will you continue to prepare and be eager to take
the TOEIC test in the near future to get a higher score?

Answer: I don’t think that I will take the test again if I don’t look for a new job or get
a promotion because the test fee is expensive.

7. Do you think preparing for the TOEIC test helps improve your overall
English skills? How?

Answer: Preparing for the TOEIC test helped improve my English skills temporarily.
| knew some more vocabulary. My listening and reading skills got better. However,
this is beneficial for a short term. When I worked at the office, I didn’t have a chance
to use English. Finally, | forget what | have learned. Therefore, from my point of
view, the TOEIC test was not the answer for improving English language in a long
term.

8. In what way do you think that the TOEIC score can affect or influence your
career paths or your job application in the future?

Answer: My company usually sponsors its employees to attend training courses
overseas with the requirement of the minimum TOEIC score of 700 as an evidence of
English proficiency for communicative purposes. In case of applying for a new job,
many companies require the TOEIC score from the candidates. Thus, the TOEIC

score could influence my career path in various ways.
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9. What are your attitudes toward the TOEIC test? And why?

Answer: | have a positive attitude toward the TOEIC test and also see the importance
of the test. Everyone who works in various industries has had at least one time taking
the test before, perhaps after graduation or when looking for a new job. | believe that
The TOEIC test is a reliable instrument to measure the level of proficiency for
communicative purposes.

10. In your opinion, how could positive attitudes affect your way of learning,
preparing for the TOEIC test including the score that you obtained?

Answer: | partly believe that a positive attitude can affect the way | learned and

prepared for the test, but not for the TOEIC score.

Proficient user — Effective Operational Proficiency - C1

(TOEIC score range 945 — 990)

Test taker 9 (TOEIC score: 965)

1. How did you feel before taking the TOEIC test?

Answer: Before taking the TOEIC test, | was worried whether | could complete all
question items within the limited time or not, but after the test I felt relieved.

2. Did you have any pressure or worry from taking the TOEIC test? Explain.
Answer: | had some pressure from taking the test because the TOEIC score could
determine the growth opportunity in my career path.

3. Did you have any difficulty when taking the TOEIC test? Explain.

Answer: The difficulty, | got? | felt tired from working in the weekdays and studying

for the TOEIC test in the weekends. | had less time to rest. And the difficulty during
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the test is the restricted time to complete the reading section. There were many short
and long passages to read together with grammar questions, so it was too difficult to
finish all of the reading questions in 75 minutes.

4. And how did you deal with the difficulty you faced?

Answer: For me, I think it’s all about my attitudes. When I changed my attitudes to
be positive, | would put more effort to achieve the goal. Moreover, my English skills
improved too. For the difficulty about the restricted time, | practiced more by
spending less time completing the reading section.

5. How long did you prepare for the TOEIC test? How did you prepare for the
TOEIC test?

Answer: About 3-4 months. First, | evaluated my English language level by doing the
test in a test preparation book. For the listening section, I tried to watch TV programs
with English subtitle to practice the listening skill. In addition, | also did some
listening practices to test my understanding.

6. After taking the TOEIC test, will you continue to prepare and be eager to take
the TOEIC test in the near future to get a higher score?

Answer: | will continue preparing for the test next time. As mentioned before, to get
promoted for the managerial position. A higher score of the TOEIC test | obtain, the
more chance to get promoted for the managerial position I have too.

7. Do you think preparing for the TOEIC test helps improve your overall
English skills? How?

Answer: Yes, my English skills were brushed up. They have been improved a lot
since | prepared and took the test. For me, the TOEIC test was not only taking a

language test, but also helping me when | work too.
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8. In what way do you think that the TOEIC score can affect or influence your
career paths or your job application in the future?

Answer: The TOEIC score will have an effect on my career path in the future
because most of the organizations expect their employees to able to use English. If |
am not be able to use English language, this would become an obstacle which refrains
me from being promoted in the managerial position at the company I’'m working for.
9. What are your attitudes toward the TOEIC test? And why?

Answer: | have a positive attitude toward the TOEIC test because the TOEIC test is
beneficial to me. | could brush up my English skills from preparing for the test.

10. In your opinion, how could positive attitudes affect your way of learning,
preparing for the TOEIC test including the score that you obtained?

Answer: | believe that if we have a positive outlook, I will have the motivation which

drives me to achieve the goal that I previously expected.

Test taker 10 (TOEIC score: 975)

1. How did you feel before taking the TOEIC test?

Answer: I didn’t feel anything because I often take the test and I usually get more
than 900. However, | hope to get 990 which is the full score of the TOEIC test.

2. Did you have any pressure or worry from taking the TOEIC test? Explain.
Answer: No, the score I currently have is enough for my work but | feel challenged
because the only goal that I never achieve is the full score of the TOEIC test. Apart

from being challenged, I am also enthusiastic when I will take the test.
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3. Did you have any difficulty when taking the TOEIC test? Explain.

Answer: In the test room, | shared the table with another test takers. He read the
passage out loud. I mean not too loud, but I could hear his voice clearly which
interrupted my focus during the test.

4. And how did you deal with the difficulty you faced?

Answer: I can’t change anything. I tried to stay focused on my test as much as
possible.

5. How long did you prepare for the TOEIC test? How did you prepare for the
TOEIC test?

Answer: I didn’t prepare for the test. As an English teacher, I usually review the
TOEIC test. Try to reduce the time when | read passages. For example, there are five
questions for one pair of double passages, so | should spend time completing all
questions within five minutes. For the grammar questions, three question items should
be done in one minute.

6. After taking the TOEIC test, will you continue to prepare and be eager to take
the TOEIC test in the near future to get a higher score?

Answer: Not now, the reason | would take the test is to see an update in the test if
there is anything change. Then, | could adapt my teaching methods, and studying
materials for my better performance in teaching.

7. Do you think preparing for the TOEIC test helps improve your overall
English skills? How?

Answer: Yes, | agree. Especially I got improved a lot in speeding up my listening and
reading. In my everyday life I won’t find a chance to listen to someone talking several

long dialogues for 45 minutes and we won’t read approximately 15 — 18 reading
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articles in 75 minutes like this. By preparing for the test, it also fostered my scanning
and skimming skills including interpreting the meaning between double passages.

8. In what way do you think that the TOEIC score can affect or influence your
career paths or your job application in the future?

Answer: Well, it doesn’t affect to my career path because my current score is high
enough for working as a teacher. However, | still keep taking the test for updating the
latest contents and the grammar points used in the test to improve my teaching
methods and materials.

9. What are your attitudes toward the TOEIC test? And why?

Answer: Positive. The TOEIC test is good for everyone especially those who plan to
work for international organizations. When they work they must be able to read
emails every day, so practicing the TOEIC exercises regularly helps them get familiar
with vocabulary, phrases, and various Kkinds of reading materials used at the
workplace such as emails, announcements, conference schedules, advertisement, and
so on. Due to the restricted time for the test, I, however, think that the TOEIC test
can’t measure the real English performance of each test taker in a short time. Some
may read more efficiently and effectively if they have more time to read.

10. In your opinion, how could positive attitudes affect your way of learning,
preparing for the TOEIC test including the score that you obtained?

Answer: Positive attitudes can generate the can-do mindset which encourages me to
pay more attention to preparing for the test and when | found a problem, I would try
to use other methods to deal with the thing that I didn’t understand. For example, I

didn’t know the word “acquisition” in the business term. Thus, I asked my friend who
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studied business studies major. This made me study harder without boredom because

| wanted to get a high score.
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