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The purposes of this research were to enhance teaching competencies of elementary school

teachers by using the three patterns of the training processes based on Bandura's Social Cognitive Theory 

namely : giving modeling with self-regulation, giving modeling with perceiving self-efficacy and giving 

modeling with both self-regulation and perceiving self-efficacy and to study the results of using the three 

patterns of the training processes on teachers’ competencies in the aspects of knowledge and 

understanding about the training course, the attitude towards the training program, the teaching skills, self - 

regulation of teaching and self -  efficacy of teaching. The samples were forty three elementary school 

teachers in schools under the jurisdiction of the office of Chanthaburi Provincial Primary Education.

The research findings were as follows :

1. The Training processes based on Bandura's Social Cognitive theory consisted of two phases ;

5 days of theoretical training and one month of practical training. The procedures of the training processes 

were as follows : 1) recognizing the importance of the training course 2) obtaining the theoretical knowledge 

by observing the model 3) obtaining the knowledge of the training course by practicing 4) demonstrating 

by the model 5) imitating the model in teaching behaviors 6) giving the principle about self -  efficacy and 

self -  regulation 7) planning for the teaching in the real situation 8) practicing in the real situation 

9) following up and giving feedback by the trainers and 10) evaluating the performance.

2. The results of implementing the training processes were as follows:

.2.1 Teachers in the training course had higher scores on knowledge of the training course 

after being trained than before being trained.

2.2 After being trained in the real situation, the teachers in the experimental groups had 

higher scores of attitude towards the training program than before being trained in the real situation.

2.3 After being trained in the real situation, the teachers in all experimental groups 

developed their teaching skills better than before being trained.

2.4 After being trained in the real situation, the teachers เท all experimental groups had 

higher scores on self -  regulation of teaching than before being trained in the real situation.

2.5 After being trained in the real situation, the teachers in all experimental groups had 

higher scores on se lf-e fficacy  of teaching than before being trained in the real situation.

2.6 After being trained in the real situation, the teachers who were trained by giving 

modeling with both self-regulation and perceiving self-efficacy had the highest scores on self-efficacy of 

teaching.

2.7 Teachers were trained by giving modeling with self-regulation and teachers trained by 

giving modeling with perceiving self-efficacy had no different scores on self-efficacy of teaching.
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สุดท้าย ขอขอบคุณคุณสุทธิวิทย์ จรดล ผู้ท่ีมืความอดทน ความเลียสละ และ 
ให้กำลังใจผู้วิจัยตลอดระยะเวลาของการศึกษา

คุณค่าและประโยชน์ท่ีได้จากงานวิจัยน้ี ผู้วิจัยขอมอบแด่บิดาผู้มืแต่ความรัก
ความห่วงใยและเป็นกำลังใจให้แก่ลูกตลอดมา

กานดา จรดล
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