CHAPTER II

RELATED LITERATURE

There are ﬁumerous studies by both fhai and foreign
scholars who are interested in either’ the listening or the reading
skill. .However, most of theée studies focus only on one skill.
There has been no study tordate concefned directly with the trans-

-

fer between listening'and veading comprehension 1n a languagej

‘

there has only béén partial study.as in the following studies.

Studies on Aural Perception

Mr. Chaleay Pot:i.but’l aimed to find out regional differences
of aural perception of English Phonemes among the first year students
at Bansomdej Teacher Training College. The measuring device was ‘the
SEAREP aural percéption fest in English which had one hundred items.
This test was recorded on -z tape recoraer, and %324 students of this
college were asked to fill out the answer sheets. . All the answer
sheets were ciassified intoé four regions; the Central, the North,
the South, and the North - east. The results of this study were suc-
cesgful as the item'-_analysis showid the three phonemic contrasts

which werejmissed most frequently by, the C, the eight by the N and

Ne, and the six by the S.
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In 1970, liss Kanchana Sermsookzwanted to compare aural
verceptiocn abilities of grade 10 students in Goverament schools
with grade 10 students in Catholic sciools in Bangkok. Her test
consisted of one hundred and twenty problems on aural perception
{multiple choice). One hundred and tweniy subjects, both male and
female, were selected fwom four Government schools and four Catho-
3jic schools. The fimdings were that no differences were found in
aural perceptibility of Catholic and Government students in regard
tc English vowels and consonants as well as te Knglish words, sen-

tence stress and to intonation of sentences. It was also found

that the girls werg not superior to the boys.

Studies on Reading :

5 2
In 1972, Mr. Charan-Prohmkamtan investigated self - con-

¢epts and reading comprehension of adoléscents from rwral areas.
The Bubjects were 150 boys and 150 girls, ages between 14 to 19,

studying in Matayomsuksa 3, in Chiang Mai and Lamphoon. The results
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Absidraet, Faculty of Education, Chulalongkern Universityy« 1964 -

1970, p.. 255.
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of Adoleseents from Rural Areas,"” DMaster Thesis Abstract, Faedlsy’

»f Edueation, Chulalongkorn University, 1971 - 1972, p. 232
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were as follows : adolescent hoys and girls did not differ signi-
ficantly in either self - concepts in generdl or others, or in
reading comprehension. Lastly there was no correlation between self -
concepts and reading comprehensicn of adolescents from rural areas.

In 1972, Miss 2itrawan Kowitwathiu studied the relation-
ship between English vocabularj understanding and reading compre-
hension in general and compared the average ability in English
vocabu}ary‘uﬁderstanding ang reading comprehension of Prathomsuksa
5 students of Chulalghgkera Démonstration School whiéh groups stu-
dents according te their ability. The findings were that ability
in English vocabulary understanding aﬂd reading comprehension was.
high. The correlation coefficient between English vocabulary un-
derstanding and reading comprehension was a high positive relation-
ship. '

In the same year, Mrs. Pfiya Unaratana5 attempted to de-
termine the relationships Between the understanding,of the culture

2f the English ‘speaking peoples and the reading achdcvement of First
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Pitrawan Kowitwathi, "The Relatitnship between English Voca-
tulary Understanding and Reading Comprehension of Frathomsuksa 5

Jtudents," | Master Thesis Abstract, Faculty of Education, Chula-
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Year Kasetsart University students in the academic year 1571. Three
setsof tests were used @ on the understanding of the culture of Eng-
1lish - speaking peoples consisting of fifty multiple choice ques-
tions, reading passages containing veny few cultural elements, and
consisting of twenty = five multiple - choiece questions, and reading
passages containing many-cultural elements also consisting of twenty
- #ive multiple choice éuestions. Two hundred subjects, both male
and female were tesbeéd by using the stratified random sampling tech-
nigue. The results werg as follows': the understanding of the cul-
ture of English = speaking pecples and the reading ability of the
reading passages wgre reléted. The majority of the students whose
understanding of the culture of the English - speaking peéples fell
in the range between average to good achieved the same range on the
reading passages containing many wultural elcments. Reading achicve-
ment on the passages containing many sultural elements was high.

In 1973, Miss Somchit Iaumsupanimit6 investigated the
level of Englishfreading comprehension in paraphasing, interpreta-
tion and extrapclation in Matayomsuksa & scienée students. The
results were that the level of reading comprehension ability was
still unsatisfactory, especially in“the paraphasing ‘test, but the
students '0ability to comprehend the three reading bemte was moderate-

1y corrslated. The students had many problems concerning vocabulary

~
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Matayomsuksa Tour Science 3%tudents,” Master Thesis, Department of
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in reading. Teacher's translation and explanation of the reading
materials were therefore seen as needed.

In 1970, Lackman7 aimed to cé;pare the gffects of four
conditions of prequestions with good amd poor readers upbn compre-
hension and rate of reading of a proscweseliection and the effects
of these conditions on the demonstirated ability to answer both
relevant and identigal guestions covering the selection. Hypo~
theses tested were ddvided into three groups : the first group was

\
concerned with the efifects/of itredtment and type of reader upon the.
time taken to read the sglectien. The second group was concerned 1
with the effects of trgatment and type of reader upon the number of
‘questions recalled prioxn to neading. + The third group was concerned
with the effects of treatment and type of.reader upon measures of
comprehension on a posttést for Relevant - Type I, Relevant - Tﬁpe
II, Incidental - Type I, ;nd Incidental = Type II questions. Fin-
dings support these conclusions : what the reader does prior to
reading (treatment) has a sipgnificant effect upon the time taken to
read the selection. Whatl the reader‘does prion to reading (treat-
ment) has a significant effect upon the number of questions that
ne is ablle: td reéall’ before | beginning 'to read: | The mumber of ques-
tions recalled can bé used as a measure of the degree to which the

purposes, for reading have been jnternaliz€d. The degree to which
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7
Thomas Warren Lackman, "Effects upon Comprehension and

Reading Rate under Four Prequestion Conditions," Dissertation

Abstracts International, 3 (March, 1971),p. 5271 - A.
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readers internalize the purpose for which they are reading deter-
mines how effectively they will be able to read. Reading effec-
tiveness is evideneed both by being able to deal with the material
more rapidly and by obtaining higher/seores on measures of compre-
hension. }
Treadway, Jr.8 attempted to ascertain the effect of re-
dundancy on children's comprehension at the second and fifth grades.
Tﬁree hypotheées werel tegted/: (1) second grade students"’ ability
to comprehend reading matepial that matches their spoken percent of
redundancy is significantly greater' than their ability to compre-
hend material whichicontains the percent of redundancy found in a
basal reading series, (2) no significant difference exists between
fifth grade students®' ability to comprehend reading material that
matches their spoken percent of redundancy and their ability to
comprehend material which contains the percent of redundancy found
in a basal reading series, and (3) the students at both grades will
indicate a preference for material which matches their percent of
spoken redundancy as opposed to the percent of redundansy found in
basal readers. He prepared to test students' performance on the
somprehensionl categories! : n reading-to find the esentral idea,
(2) reading to select supporting details, {(3) reading to find se-

quences, (h)lreading to find relationshipé," (5) reading to make

o e — - - -
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a\bstracts Internadional, 2 (4pril, 1971), p. 6525 - A.
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inferences, and (6) reading tc draw conclusions. The first and
sesond hypotheses were rejected. The third hypothesis which con-
cerns students' preference toward oral language passages or basal
pzssages, was accepted.

The findings stated that students at both grades prefer-
red written material which had as its basis oral language strucf
tures. Students at the second grade are able to comprehend pas-
sages taken directly from eral language and basal passages equally
well. Students at the fifth grade are able to comprehend passages
taken directly froem oral langusge significantly better than basal

passages.
,

Glenn9 tried to.determine what differences occurred in
literal comprehension and accuracy scores as measured by therGilmore
Oral Reading Test among second, third, and fourth grade students
who read the selections orally at sight, students who read silently
then orally, andlstudents who only read silently /before answering the
comprehension guestions, and then read crally. Secondly he wanted
tq determine the differences in oral reading errors among these
three groups. The following conclusions were that (1) Individual
children varied widely in their ' performance. /Some Children answered
more comprehension questions after reading orally, while others

comprehended more after reading silently. - (2) Oral reading per-

9Hugh Wallace Glenn, "The Effect of Silent and Oral Reading
cn Literal Comprehension and Oral Reading Performance,'" Disserta-

tion Abstracts International,32 (December, 1971), p. 3152 - A.
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formance (accuracy) was not significantly impreoved when silent

reading preceded oral reading. {3) In many cases, oral reading

aided comprehension. (4) Oral reading errors were committed more
frequently and at a higher rate by younger readers than bty older
readers. QOlder students made proportiomately fewer errors, even
though the difficulbyeof the reading material dincreased. (5) The
same types of readisig eprors wmere committed by all children. The
total number of erpors @ppeared more important than calculating
the kinds of errorsimade./ Analyzing the quality of errors seemed
potentially more valuable than either counting or categorizing
them. (6) Repetitdon and omission errors indicated a growing matu-
rity in reading, sin€e both dncreased with age and grade.
Sankarﬁocompared two teaching methods in order to deter-
mine which one would better result in increasing reading speed,
accuracy, vocabulary, and comprehension among sixth - grade pupils
living in a culturally disadvantaged neighborhood and in decreasing
regressions an@“fixations. The two methods used are referred to as

the machine method which includes the E.D.L. Tachistoscope and the

E.D.L. Controlled Reader, and the basal reader method. The investi-

10,,. i
Milton Mellanauth~Sarusudeen Sankars.''d Compardson, of Two

Methods ©f Inereasing and Maintaining Reéding Speed, Accuracy,
Yocabulary and Comprehension among Sixth - Grade Pupils in a

Cultwr=31y Disadvantaged Neighborhood,'" Dissertation Abstracts

International, 7 {(January, 1974), p. 4090 - A.
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sator found that both methods produced some gains in speed, accu-
racy, vocabulary, comprehension and in decreasing the number of
regressions and fixations in reading. The machine method group
produced significantly better results.

In 1973, Borthwick  wanted &6 determine the effects of
question strategy training upon the information gained by fifth -
grade students from readifgfscience - related prose selections.
His specific purposes were 2s follows : (1) to determine whether
specific training in the use of guestioning strategies has an
effect on the infopmation gained, (b) to determine whether stu-
dents' ability has an effect on question strategies, and (3) to
determine whether the placement of guestions has an effect upon
the information gaimed. The findings were that training students
in the use of reading question strategies has a greater effect
upon the information gained from reading science -~ related prose
selections than.no training. No'significantrelztionship exists
between reading.abiltity and the type of sirateéy wsed, either on
training tests or-on a standardized reading test. |

In the same year, Williams12 attempte@ to determine the
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differential effects among three instructional techniques upon
true - false measures of three levels of reading comprehension :
literal, interpretive, and applied. The treatment techniques
were (1) Structured Overviews wherebysdiagrams were provided the
students to aid them in seeing relationships involvgd ameng the
vocabulary found in textbeok materials; (2) Level Guides :
simulated processes whereby students were provided reading mate~
rials which guided them towards selection of relevant detailed
and generalizationé that counld  be drawn from these details; and
(3) Organizational Pattgrn Guides @ whereby the students were
provided struetures generally. identified as having the greatest
importance and appearing with.regularity in text materials as
'eause/effect, comparison/contrast,‘time order, and simple listing.
‘This study suggests that 'the use of structured overviews, level
cuides, and organizational pattern guides appear to have an effect
upon reading somprehension (literal, interpretive, and applied)
after students Wave had practide in using such technigwes. The
use of level guides with the structured overview proved tc e the
moét significant tpeatment rendered.

Tezza13 found that the students' who received listening
training did not do better than those who read or practiced 4udic -

Lingual drills.
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Barnardquattempted to determine the relative effectiveness
of presenting narrative material at different word rztes on the
improvement of listening comprehension and rate of reading compre-
hension. TFive stories from the SRy 3Zetter Reading Bock One were
presented to ninety = twc grade studeats with different abilities
in ;ate of readiné comprehension and iistening comprehension at
the word rates of 125,200, and 275 wpm. The ninety - two subjects
were divided into 4 groupns of twenty - five subjects per group.

The conclusions wer€ that the improvement of rate of reading con-
prehension ‘is more deépendent upon rate of presentation than upon
intelligence levell. The rate of 125 wpm. produced greater gains
for all groupé than /the rates of 200 and 275 wpm. For all groups,
the word rate of 275 wom. isi more @fficient, in terms of comprehen-
sion level and time expénded. The low listening, low rate of read-
ing group was the least efficient group. There was no significant
gain in vocabulary listening comprehension for any group at any
rate of presentation. The relative performance for vocabulary lis-
tening C¢omprehension is influenced more by rgte of presentation
than by intelligenee. Regardless of rate of reading comprehension,
the low lastening groups regressed lessrat.tﬁe 125-wpm. rate and

the high listening regressed less at the 275 wpm. rate of presen-
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Douglas Paul Barnard, "A Study of the Effect of Differen-

tiated Auditory Presentation on Listening Comprehension and Rate

of Reading Comprehension at the Sixth Grade Lewel," Dissertation

\bstracts International, 2 (February, 1971), p. 2241 - A.




tation. The improvement of paragraph listening comprehension ap-
pears to be influenced more by intelligence than by rate of pre-
sentation. There is a hieckarchy c¢ffect in that the high intelli-
gence group gained more than the awerage intelligence group, and

the average intelligence group gained more than the low intelli-

~

gence group.
Alexander15 carried out experiments to find the proper
time arragnement #6r atdio - tape based materials that was most
effective for learsings /An ‘experdimental tape of 5 minutgs and a
48 - item instrument designed to test content gained from the lis-
tening experience weve develgped prior to the experiment. There
were four listening'arrangemeﬂts one fifty - minute module, two
twenty - five minutes modulcs, three eighteéen - minute modules and
four twelve - and - one - hélf - minute modules. Each studént

took the same instrumenty but listened to the tape in varying ar-

rangements. ‘Thas study suggests the use of shenter listening ses-

sions.

7

In order to determine the effect upon She eomprehension
of oral reading, silent reading andjlistening when using the

material with a readability “level egual|to-the grade level of the

>
Larry Jack Alexander, "Listening Time as It Relates to
Learning Information Presented by Audioc Tape on a Dial Access

System," Dissertation Abstracts International, 3 (March, 1971),
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students in grades 2, 3 and.4, Swalm16 administered a cloze test,
deleted only lexical words with a 10 percent random deletion pat-
tern, to 324 students. It was found that, (1) in the second grade,
oral reading was significantly bettcr than reading and listening,
(2) in the third amnd the fourth grades, mo significant differensg¢s
were found among the three skills, (3) above average students ex-
hibited a strong tendéncy to comprehend better when reading than
listening-in theflsecond and the fourth grades, and (4) for the
below - average students, listening begomes the most affective
method for comprehension.

In 1971, Kennedy17 investigated the effect of wisual and
auditory training on listening comprehensiocn and reading compre-
hension. He divided the subjects into 3 groups. Group I received
visual traing with cloze procedure; Group II received visual train-
ing, and Group III received no training at all. s~ After the subjects

took the Durreil Listéning = Reading Series, Intermediate Level, it

J. F. Swalm) "“Comparison of Oral Reading, Silent ‘Reading,

and Listening Comprehension Assessed by Cloze,!' | Dissertation

Abstracts International, -31 (March, 1971), p. U635 - A. .

17
. D. K. Kennedy, "Trainging with the Cloze Procedure VYisually

and’Auditorially to Improve the Reading and Listening Comprehen-

sion of Third Grade,'" Dissertation Abstracts Interna®ional, 3

(May, 1972), p. 6204 « a.
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ted reading comprehension, and both auditory and visual training

with the cloze procedure benefittéd listening comprchension more
than no training at all.

In 1974, Bain18 tried to analyze the effects on college
students' reading achievemeﬁt of (1) an audio - visual approach
in which subjects ldstened to tape recordings of selections which
they simultaneously rcad and (2) a visuval approach in which sub-
jects read selections without tapes. The subjects were divided
into experimental aﬁd gontrol groups by group matching on the fol-
lowing selected variables : minority status, reading achievement,
year in college, a2ge, and sex. The sixty experimental subjects
listened to taped presentations (aveérage 200 words per minute) of
SRA Reading Laboratorﬁ T2, The sixty - three control subjects
read the story without tapes. The results came out\thgt there was
no significant difference between the two methods.

1 i A ! . .
Coleman ? designed instruments to examine the interaction

18June Wilson Bain, "A Study of the Effects on College
Students's Reading Achievement of Two instructional "Approaches:

Audio -~ Vdéisual and Visual,'" Dissertation Abstracts Internaticnal,

2 _(February, 1975),.p-.2114% - A.

19Betsy E. Coleman, 'The Relationship- between Auditory-and
Visual Perceptual Skills and First Grade Reading Achievement under
an Initial Phonemics - Reading Approach and under an Initial Struc-

~
tural Linguistics Reading Approash," Dissertation Abstracts Inter-

national, 2 (February, 1975), p. 2118 - A.
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between auditory and visual perceptual skills and two different

instructional methods in beginning reading with reading achieve-
ment as the criterion measure. A visual analysis test was ad-
ninistered at the beginning of the school year to 331 first grade
children. An auditory placement tést wassadninistered at the
same timez to 84 children chosen at random from the. total group
who took the visualotests Half of the ¢hildren were in elasses
using a structural dinguistic¢s basal and half were in classes us-
ing a phonemics basal reader. The California Achievement Test
‘was administereddto a1l /children 3t the end of the year. Bhe
found that there were nc interactions between either visual or
auditory perceptual skills and the reading methods at the end of
the year.

Séme scholars have wondered if instruction in Listening

could improve Réading. DevinéJBO Duker,21 Durrell and Murphy22

nroved that there was some evidenee that instruction in listening

nay bring imprnovement in the reading skill or vice versa.

20
T. G. Dewine, ''"Beading and Listening : New Resgarch Finding,"

Elementary. English, 45 (March, 1968), pp. 334 - L48.

2
15, Duker, ‘Listening : Readings, (Metuchen 5 N. J.\: Scare-

crow Press, 1971), pp. 19 - 20.

22 '
D. D. Durrell and Helen A. Murphy, "The Auditory Discrimina-

tion Factor in Reading Readiness and Reading Disability,"

Education, 73 (1953), pp. 556 - 60.
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6ne study23 of the relative importance of reading and
listening in college classes by college freshmen indicated that
they considered listening more important than reading in 41% of
their courses. 1In 43% of their sourses, they considered listening
and reading equally dmportant, and in.enly 46% did they, rate read-
ing as more important then listening. _

Durrell and MurphyaL+ suggested from their findings that
intensive insroductien in euditory perception removed most if not
all of the advantagesthat girils appeared to have over boys in
first grade reading stcgess. “Auditory discrimination and ability
to 1isfen to discosirse are areas that comstitute reading success.

There are many links.between reading and listening.
There is some similarity because both entzil receiving a message.
In both cases the person. (listener = reader) receives spoken

=)

material to decode for meaning.
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2:,;'/-\lton Cs Morris,andsotherssy-College; English the First

Year, (New York =Harcourt,.Brace & ¥Worldj.dncy 1964), p. 700.
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uDurrell and Murphy, loc. cit.

,
5Thomas D."Horn, Research.Bases for,Oral Language Instruc-

tion, (The National Council of Teachers of English, III Kenyon

Read, Urbana, Illineis, 1972), p. 79.



30

The process is similar as can be seen from this table.

Reading
!
!
) W -
mantics
Syntax Syntax
tiorpheclogy ew e -8 l ~ Morphology
Lexicon exicon
Phonemes Graphemes
Initia : d may include

super -‘imposﬁmﬁ,

*.i one. It ap-

pears that no o ever It's likely

ion J

that most people regress and sound out words when they are diffi-

'Zf;i;ﬂaﬂ’ﬁlﬁ (A ik §IMTdw —

left - to - right spe01ﬂl reaatlon into the first - to - last tem-

SURLAIE] 4N1INYIAY
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26A. W. Edfeldt, Silent speech and Silent Reading, (Chicago

University of Chieago Press, 1960), p. &3.
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In addition, from a developmental standpoint, since the
information pattern of sentﬁpcesfound in the native language ap-
pears to emerge before lexicalization, the word - used - as - a
sentence probably appears before the word. In early reading pos-
sibly instruction would be more jin line with development if em-
phasis were placedeon thesword = sentence pather than on the word,
Once the ghild has®adcglate/ reading skill, the two receptive pro-
cesses (reading amd liftening) should be mutually supportive,
development in onegénhancing devedlopment in the other. There is
some evidence tHat traiming, operates that way.

" In the high =~ level skills of understaning (e. £. compre=-
hending, interpretimg, and évaluating) there is another type of
relationship between reading and listening -skills. Each process
makes use of many of the same feelings, background experiences,
understandings, and coacepts.. The mental assimilation prccesses
in going beyomdethe physical =acts of seeing and_hearing may be
somewhat similar., But the way sounds are received and trandlated
into meaning through lisﬁening is different from the reception of
print in reading. " The efficiency of intake.can be a critical part
for instruction designed to improve listening. Horowitzz7 sugges-

3

ted listening is freer from the stimulus than reading and more

2
, ?M= W, Horowitz, '"Organizational Processes Underlying Dif-
ferences between Listening and Reading as a Function of Complexity

»f Material,” Journal of Communication, 1& (1963), pp. 37 - 46.
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prone to distort the material eonveyed, a looser and less inhibited
process. It can also be more in tune with thought as it occurs
than reading. The part of the training might include practice in
concentration and attention, dealing with noises that mask (refers
to the ability of one sound to abscureranother) or cover up the
message, dealing with auditory fatigue, and calling up more con-
scibusly past backgrouad ' tc aid in anticipating the message.

Hearing difficulties also bring troukle for reading. It
has been proved bty/Russell znd Fea28 as well as by Hari‘is29 that
children with auditery deficisncias, even éinor ones, may have dif-
ficulty in hearing éertain sounds represented by letters even
when standing close to the speaker. This deficisncy may give the
child trouble in the phonitcs or recoding the sound - letter corres-
vondences while reading.

"Some leaders dn.the field of reading such as Chall,
Durrell, and DPurkin present evidence that suggests that ability to
diseriminate Sounds or parts of words is perhapscven more asso-

)
ciated with first -~ grade reading suce¢ess than are I. 9. Scores.

- . e e ] -

D. H. Russell and H. B. Fea, "Research on Teaching Reading,”
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Research of Rebeck and Wilson appears to imply a positive rels-
tionship between auditory discrimination of patterns and eary
reading achiewement. Older ghildren with severe reading disabili-
ties usually lack the skill to disgriminate some of the patterns
of phonemes. They added that children with experisnce in hearing
many voices and speech.wariations, including distinct pronuncia-
tion and articulatien, have an advantage im the recoding - decoding
prccess of readings The discriminating, synthesizing, and struc-
turing of auditory stimuli intsc transferable auditory patterns is
the beginning of generalization about the scund parts in words -

a crucial componeant of reading readiness.

Development an an raccurate listener and reproducer of
language is closely linked with beginning success in reading. Ex-
recting a child to attend €6 specifie Sounds cof words and parts of
words during reading without calling on his listening backgréund
can be ineffective. Variations in backgropnd with sounds that
children have.are largely responsible for the differences in
readiness for reading instruction.

Russell and Fea31 characterized the réle of auditory per-=
ception in reading this wa&

15 Learner hegars sounds made by others.

2. Learner hears sound made by “himself.

—— g

M. @. Robeck and J. A. R. Wilscn, Psychclogy of Reading :

Foundation for Instruction, (New York : Wiley, 1974), p. 205.
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3, Learner hears blends of sounds made by himself.

4, Reader vocalizes in order to use visual and auditory

cues.

5. Reader subvocalizes (geduction of auditory cue)l.
They believed that seunds heard are not the significant part of
language but meanings are. Mechanics of word recognition and pro-
nunciation are not . the significant part of reading, but getting
meaning is.

The relationships tetweén listening and reading are that
the developmentgof both cailg for the teacher to give attention
to readiness which may include experience yith English language
speaking and listening, vocabulary enrichment sufficient tc the
task, interest in language activity,.and ability to follow and
remember a short sequente of sounds and ideas.

Neither listenimg ‘rior reading a sound or even a word_iﬁ
is: the unit of comprehension, but sounds and words do effect
comprehensionvof the phrase, the sentence, the paragraph and
larger units of disccurse. The unit of comprehension is likely
to be the phrase, . the sentence, the paragraph, and the whole unit
of discourse in'context land in waried relationships:

Both 1istening'and reading may take place in either indi-
vidual or in_social situations. The andiytical and critdcal think-
ing part of (the procese may(flourish better in the individual
situation, e.g., reading in a quiet room. So listening was found

operating as a receptive pair with reading.
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An analysis of the primary features of the Listening and

Reading skills shows the following basic distinttions:

Classification Listening Reading

Language

Minimum features Thonemes Letters

Symbol context Dause Comma, periods,

- ' semicolon, dash

Stress Italics
Intonaticn Capitalization
Pitch Paragraphing
Pronuneiation Spelling
Timbre Handwriting
Amplitude Type size

Time pressure

Physical science

Maximum /€apacity

Vibration

Field of wariation

- b - g

32

Strong, seguential
holding impernmanent
or requiringlequip—
ment for recorded

speech

8000 bitsof pinfor-

mation perlsecond

Of air

Time

S. Duker, Listening Bibliography,

3carecrow Press, 1968),.p. 316.

\ 19232785

Wean, reader can
review, see several
elements at once;
holding limited to
the permanénce of

material used

€
o X 10 bits of

infermation per
second (Duker)

Qf~1iight

Spase

(Metuchen, N. J. :
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Classification Listening Reading

A

Spectrum effects Color

amplitude Bright - dim
Measurement units . i : Lumens
Science

Person context - Usually absent

Mascular act Eye -~ movement
- chiefly

Malfunction Blindness
Causes of fatig e.g., 11lligibility

remote

Feedback Rereading and re-
view possible,
usually no imme-

+ . diate opportunity
-
\Jo question author

Emotion

. dn m Usually weak, indi-
i

interaction with vidual reacts to

ﬂuﬂqﬂﬂﬂ%WSwﬁf“”“
ammmmumqwmaa
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Listening

-

What are the elements in the listening process?

1. Previous knowledge (antecedent conditiéns). The loca-
tion of liétenihg in the scheme of Janguage learning aﬁd in educa-
tion seems to put it chronologically o¥ temporally first. Previous
knowledge of vacabulary and vécabulary acquisition may have some
different eclements'withi'respect to listening and to reading. . Lis-
tening as meaningiul comminigation does not get very far or used as
aural counterparts of words read. For reading, words may be learned
as visual coun£erparts of words listened to, or words may be encoun-
tered in print. The gize of an auditory'vocabulary may provide evi-
dence of potential reading improvement while the size of visual

vocabulary may represgnt a certain measure of reading achievement.

2. Materials may have linguistic structure: letter - sound
{grapho - phonological structurej, sentence (synpactic stfucture)u
.meaning (semanta® stpucture). THe tessage may he classified as:

‘expository (reference oriented or informative)

‘pérsonal (self - expressive, emotive)’

persuasive (ingitize)

literary. (e g@. poekic)

"IE% mecessary to sontrol speed ofprescntation fo'have little
variation inldntenation, sive oppordunity for review.: Two picces of

fesearch - by-‘Andersora33 sugpested that teachers use questions before

?BR,C,‘Anderson, "tankrol of Student Mediating Proresses during

Verbal Learning and Instrustion,” Review of Edudational Research,
40 (June, 1970), pp- 349 - 69.
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and after materials which get the individual to respond to certain

aspects of a text.

%, Listenability means the inherent.difficulty of spoken
material (e.g. public speeches, radio Lrbadcasts, lectures) because
of such faetors as vocagnlary load, lexieal complexity, grammar com-
plexity and treatment §f subject matter. .Variables would have to be
controlled in these studigs, such as, rate of speech, clarity of pro-
nunciation, skilfuld usg of intonation, stress, pauses, and ideclogi--
cal complexity that includes ‘signals, ideas, etc.

Goldsteilny‘L cafitioned [that test passages which are.equivan'
lent for reading may not be eguivalent for iistening. He compared
reading aﬁd listening as a funetion of rate of presentation. He used
seven rates of presentation—the highest Qf'which was 322 words per
minute. This was one of the firsf studies tc suggest that generally
people could well listen-at a faster rate than they do and not lose
much in the way of comprehension..

Brown35 found that material thdt'measure; tenth grade in

readability is about twelfth grade in listenability (audability).

Because of difficulties in word recGghition at low grade levels,

4 .
’qH. Geldsteing. "Reading and IListening Comprehension at Various

Controlled Rates;' Contributions to Educatipn, (New York: Burean

of Publications, Teachers College, Columbia University, 1960}, p. 80.

35J. I. Brown, "The Construction of a Diagnostic Test of Lis-

tening Comprehension,"” Journal of Experimental Education, 15

(December, 1962), pp. 139 - hé.
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reading materials may be at about 2 grade levels below listening
levels.

4. Physiological Acﬁivity° If the listener can;t hear, he
has no hope of getting the meaning from-the meséage. The parts in-
\ :
cluded might be called:

a. Aundatory acuity. Human range of conscious reception
is ét about 15,bOO to 20,000 vibrations or cyecles per seéond..

b. Auditory perception, discriminatiﬁn, and analyéis
refers to.distinction of sounds that are caused By points of articula-
ticon, dégree of nasality, amount:of lip c¢losure ihcluéing voicing
and unveoicing. It has.:@d€o been profed that poor discrimination, poor,
pronunciation, and poor reafding tend 'to go together. |

¢. Anditory memory. The listener has to depend upon
his auditory memory Epan. |

d.ssAmgitory sequenéiné refers to the_reeall of sounds

in proper time sequence.' The seguence in$o whiéh words fall may

determine the meaning of a sentence, €.g.

He went 'to bed and had’ 3 martinis.

He hadithree martinis and went %o bed.

5. Attentioﬁ and Coneentration {tuning in). Children
cah't listen well in bad condisionsd | Normal gpeech may progress
at the rate of 125 - 175 words per minute. Depeﬁding upon . the
material, speech speeded .up to 350 words per minute shows negligi-

ble comprehension. loss.

6. Highly conscious intellectual activity at the time of
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1istening and beyond listening. Auditory comprehension means the

ability to understand and remember the meanings vack of the word

purpose of objects he has

seen physically when he . LY ’ﬁus mind. Comprehensiori
- poi ﬂns:.ons as aUlldfOI‘d36

might be examined fre

has reported

Possible step: rc cie td 5t ¢ Lﬁiha they move from
verbal sounds, tivity leading hopefully’

and ultimately to c¢ - There are 3 main parts

to the model:

The 10 Eﬂgesp of the ﬂilities to

#@%ﬂmﬁ%ﬁ

et meani

ARTAIAI URITEEAa Y

'36J. P. Guildford, The NMature of Human Intelligence, {New York:

McGrawhill, 1967), p.- 255.
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Flowchart of Listening {(How it works)

F

Steps a Proficient Listener May Take

Spoken | symbols
(Message ) e—>5 Material

I Responaing and Organizing

Hear . pttend l Form tentative
Discriminate 3 .
mage
Nsound \ étuni in) ?Eag Z i
Accumulate A | ncoce aucil
Sort, Seguence Select tory’ semantic)

AN

2 P/////” J
y {Hold sound in - Y _

] memory
l 5 _ 6 ; 7 3.

i Search | fougfire Test cues | Becord
store o s entative \ | ntity
past ex- ‘ perceptual €.g. ask, EE&&Q%* language

l perience image ©f speak : unit

! E past store . |

; No
B d :
~ Backgroun - e

7
~. T///
,J Teorganlze language
} "unit further

IT Gefting Meaning I -
o f
Llstenlng \\\ ] //
P 9 \\\\ 10

Get meaning * Intellectualize IIT Thifking
(Literal (Turn on) - B 4
iComprehen- i {include crea- : 7 ?yona-

X | Listening
|31on) ~tive, problem= ‘\\\
' solving -

Listening is like reading mainly because both refer to pro-
cesses of receiving language and both operate from the same base of

language.
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The teacher should have specific objectives in teaching.

The following goals are for listening comprehension:

1. To remember significant details accurately;

2. To remember simple sequeunces of wofds and ideé‘h

3. To follow oral directions;

L, To understand denctative meanings of words;

5., To understandsmeaznings of words frem spoken context;

6. To listen, to answer, and to formulate simfle questions;.

7. To paraphrasg a spoken message; ‘

8. To understandlconnotative meanings of w&rds;

9. To identify/main ideas and to summarize (the who, what,
when, where, why);

10. To listen for implications of significant details;

11. To listen for imélications of main ideas;

" 12. To understand inferfelationships among ideas expressed
or implied and ¢Hé organizational pattern of spoken materials well
encugh to predict.what will probably come next;

13, To follew a seguence 1n
.(a) ploti development
{b) character development
(c) speaker's argument;
Wy ~To ~improve, structureson sasspeken presentation, sometimes
including notel- taking by
(a) fealizing the purpose of the speaker
(b) remaining aware of perscnal motives in listening

(c)'conpecting and relating what 1is said later in the



presentation with earlier portions;

(3) detecting translational words or phrases which refer

the listener back or carry him along;

(e) detecting the skeleton ©fsmain and supporting points

and other interrelationships;

15. To conngstrthe spoken material with previous experiense;

16. To listed, to' apply, and to plan action;

17, To listén,. to duagineqy and to extend for enjoyment and

cemotional response (ificludes appreciation for aesthetic, artistic,

dialectic richness, felicity of phrasing, rhythmic flow).

Some prergguisite points for
iﬁg skill are as follows:
1. Memoiy span
1.1 Auditary memory Span
and syllables
1.2  Auditory memory spain

Auditory memory span

1.3

consideration of the listen-

for meaningful sound seguences

for-nonscuse-syllables

sentences,

for words, para-

graphs and other linguistic features in organized and disorganized

discourse

2. Further elements of a working

2.1 Hearing

2%el +Listening «(understanding
these’ terms including levels of listening,
sciousness and complexity of comprehension

2.3 Two - way responsibility

vocabulary for listening

the) difference "between
showing increase in con-
and‘processing skill)

for communication

2.4 Having a flexible purpose for listening
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2.5 Optimal use of left - over fhinking space (or
thinking time) while listening ‘

2.6 Similarities and differences between listening and
reading (e.g. contexts, time pressure, material or hardware - medium
- the medium may be the message)

2.7 Emphatie listening

2.8 Reportvversus emobtive spoken discourse

2.9 "Integfelation oflother language skills with listen-

ing skill
2.10 Nonfacilifating barriers or "bad" habits in lis-
tening
a. Labeling the subject as dull (negative attitude
set)

b. Over - reacting - failure to recognize the non -
rational, the subliminal dewice, letting emotion - laden words get in
the way of thé message, over self - assertion of, cmotional aspects
of the communicatitn atmosphere, personal antagonism.

¢. Inflexible purpose - e.g. listening oniy for de-
tails, detailed outlining of all inpufu

d. fFaking jattentiom instead of directing and maiﬁ—-
taining it (“tuning.out®)

e. Ease of distractability

£\ Missing large blocﬁs of message

g. Listening only to easy material (avéiding chal-
lenging listening)

h. Wasting the difference between speech and thought

speed.



i. Dayareaming

j. Private planning, private parallel argument

k. Creating distractions

1. Inability to anticipate next point (inability to
plan for and anticipate the message) .

m. Inability to identify supporting material

n. Inabilitf to summarize in own words

o™ Tnabdlify to reiate thinking to main theme of
spoken material

2.11 WUsing the difference between speech and tﬁought
speed (tuning - in; tmrming - on)

A, Using related mental imagery, applying criteria,
relating past personal eXperiemnce to the message, entertaining nmany
alternatives, adjusting the differing situations and individuals

b. Identifying focus words or organizational clues

c.'HaYing a question set (i.e. gentle, exploratory
probling)

2.12" Discrimination of:

a. Sound - stress, juncture (pause), pitch (supra -
segmental contrasts),.rhythm, emphasis, phrasing, rate, volume

bl._Sequence

¢. Scund contrasts, e€.g- véwel, consonant

4. Grammatical contrasts {e.g. The buéiness flails;
The Businesses fail)

e. Reduced forms (e.g. Yoﬁ can't jog; You san jog)

2.13 TUsing context
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a. Short message without memory (mnemonic) devices,

Component focus, Contextual focus.

b. Long messag

e with mnemonic devices:

15

onals, te ses,articles,etc.

ed 'ir \ amary .

‘E“% zatl keleton in the spoken
di :
1scours‘e . ',r ‘ ”"

2.15 &v01d J=2=“==— on that expression is communi-

cation

f‘h‘ trategies,and

courtesies

Em Demandlng meaning ( consc10\m effort to increase

ﬁ 4] ’nl'iCLEJ NINLIA ‘ﬁfor o o

in authori y)

ARG S AYS ‘T v

2.20 Av01d1ng overset for redundancy (

'repeats directions many tlmes so why bother to listen the first

time?)
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2.21‘ Improving the climate for communication
2.22 Making a listening inventory
2.23 Keeping a 1istenfng log
2.24 Constructing standacds for effecting listening
2.25 Appreciating unexpressed reanings (Rarely do we
say exactly what we mean or mean exactly what we say)
2.26 Understanding the coneept of noise pollution
2.27 Laftenfing apprgciatively: sensing emotions,
moods, manner of deliwery (the ingquisitive wheeze of an opening
drawer, the gossipy whispér of a broom)
2.28 Mistening with pabience
2.29 Getting a transfer from the listening skill to
- the reading skill and the reverse
2.30 Listeping criticallys e. g.
a. Evaluating hearsay evidence
b;_Evaluating hidden assumptiens in oral speech‘
¢. Bvaluating point of view
d. Spotting and evaluaﬁiﬁg speakér's purpose, intént.
The next_step is to choose for instructional emphasis those
points ofrcultural importance and of particular rvelevence to the tar-
get group's| age level, attention span, and diagnosed weaknesses.
Subskill: General Listening Objectives
1. Distinguishing hearing from listening
2. Demonstrating Two - Way, Listener ~ Speaker Responsibi~
bility

%, Selecting facts and details
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4, Sequential ordering - the child recalls and identifies

sequential order: responds to suéh queétions as: '"Which came first
in the story?"

5. Selecting Main Idea

6. Summarizing covertly as "Giwve one sentence telling what
the story is about "____¥ ; _
7. Relating.ofe-446a to another

8. Inference making as "The story leads us to believe that

e ———

BackgroundfoffTuai students in the study of English before
F 4 *

entering a uniﬁersity
1. Aims of téachingn

In Thailand, English is.a compulsory.subject from the upper
primary.school ievel up to the upper seeondary level. This means
that students have to take English for e;ght years before they entér
a university. ' One of tﬁe purposes of English téaching as stated in
t?e syllabué for the Secondary Education issued by the Ministry of
Education, is to enable the students to use the English language in
everyday 1ifé ac€ording te thein gradé level..'In ofder to fulfiil
this purpose, the skills of “listening, speaking, reading for compre-

hension and oral reéding, afid writing in-English must be taught

2. Probiemsn Howevery the actugl teaching of Fnglish in

the secondary schools all over Thailand has not fulfilled the per-

e - e -
B RS

9 ~37Homnuanu0huenchipra, presented to»ghe,SEAMEQ Regional .E.LyG-

at Singapore, 1973.
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pose of the teaching. The failure to develop listening and reading
skills seems to be quite evident. This is due to the following rea-
sons:

a. The lack of good models

b. The lack of motivation aim both teaching and learning
of oral English

In listening, the essential'functions listed here are im-

pc-artant38

1. The clarity of/scound reproduction.

2. Retracing.

3. Self # pacing ~ thelability of the student to wofk at
his own speed.

4. Material selegtion. Active practice is supplemented by
listening practice or pdssive hearing of dialogue, narrations,

speeches, poems, newscasts, discussions, or dramatic presentations-

ClaSsroci-follom = up.of laboratory work may consist of
such things as "the following: | |

1. Verification of answers to quizzes.which were made a
part of tape drill. Students ﬁote answers in the course of the la-
boratory | session,” and check them in class.

2. Dictation based on structures in the taped work.

3. Quéstions baged fupon marration ory dialegugs

¥, "Class performance of the actualldrill practice.of the

38Edward M. Stack, The Language Laboratory and Modern Lang-

uage Teaching, (London: O!férd*vniVefsityopféés,1971), p. k.
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laboratory.

Fox3?wsuggested controlled listening exercises to sharpen
and improve the student's ability to listen effectively. These ex-
ercises should encourage him fto 1isten for meaning rather than sound,

~

to make use of'cbntexual cues, and to getrat the essentials of the
material he hears.

There aresdvarious ways'of helping the studént listen selec-
tively. One exercise is o /give him certain performance objedtives -
to give him certaimn general informationaquuestions that he shoﬁld
be able to answer after\he listens to material the first time. These

questions should require only the isola?ion cf facts clearly revealed
in the material. Questions that require application or inference
from the information contained in theilistening exercise are best
used at later stages or with more advanced students.

More controls-are necessary at less advanced levels. Sheets
containing sequéntially - organized and significaht guestions as con-
text and content - questions that call fer one - word answers - Serve
as useful guides fgr the student. Such questions help him filter out
and listen for significant information. The guestiohs thémselves sug-
gest the Gontent and provide ~the student with an organizational frame
for selective listening. What sort of-text should the teachers use _

for+listeéening = comprchension exercises? »The teachens tend, to read

rassages, to record news broadcasts, lor [to.prepare lectunes.. All thesc

39James ¥W. Fox, MTeaching Listening Skills," English Teashing

Forum, -Vol. XIII, 4 (October - December, 1974), pp. 42 - 45,



have value as listening - comprehension activities. But they are

extremely difficult sources for early practice in selective listen~-
ing. For one thing, they present the listener with spoken writing.
That is, they communicate in the highly organized an& complex mode

c¢f written languaée - not in the mode of natural discourée. Speci-
ficall¥y this type eof listening exercise does not present the collo-
quialisms, the redqndancies, the hesitations, the gestures and facial
expressions that are an inseparabdle pa?t of spoken language. They
emphasize'informational,content and fail te provide the signals used
to communicate information &nd meaning.

Since most off the.lactuall listening the student will be ex-
posed to outside of class is 15kely’ to be real=life conversation, it
scems wisest to use matérialss cast 4n real-life situations for lis-
rfening - cbmprehension exercises - :at 1ea$t at the beginning level.
So llstenlng exercises should be as natural as the situations from
which they gErows Bullt into the "script! should be the redundanc1es,
hesitations, brief responses, disjointed sentences, and the like,
that abound in re€al conversations. In other words, an exercise in
listening comprehension must be as close as poselible to a ”élice of
1ife" - neither a contrived situation nor an artificially deliﬁgred
diSCOUI‘SE °

Radio or Television’scripts (with the exception of adver-
timing, which“dépends heavily on immediate impact throdgh repetition)
arc' especially difficult. No one can "interpret" much from the dis-
passionate voice and facial expressions'of a newscaster.

The teachers can use as the basis for listening exercises
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such current and local materiel as advertisements, news broadcasts,
and weather reports from radio and television. The teachers would
suppo;t these with guiding context/content questions. A guestion
sheet for the students to complete about a weather report might }ook
-like this:

1. Temperature for tomorrow High Low

2. Wind dirpection ——

%, Temperaturg nov

4. Highestd(oF lowest)

e ®

temperature ever

recorded jon /thisdate

But the teachers should use extreme care in using materials
"such as these., They do not have the advantages of natural discourse,
whose content can often be anticipated from context by the use of

cues.

The. €ase or difficulty for the listendr is directly related
to the listenér's backgrouﬁa of knowledge. If when he listens to the
material he already has some familiarity with the news item, then hé
will probably be ablie to anderstand. more than one who has no familia-
rity with the subject matter. |But their heavy informational content
and their‘lack of rédundancy make news items especia}ly difficult for
students o understand, The, teachers.should take this into account
when preparing and uéing 1istdning exerciSes in this field for the
students.

| One useful way to reinforce a listening exercise with

'spoken writing" is to give it as dictation. This is particularly
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vseful for the visually oriented adult. Dictation not only helps the

student in understanding but also helps both teacher and student in

diagnosing the student's listening problems - particularly those pro-

blems related to faulty phonological discriminations.

Halleyqo suggests several types of basic models in teaching

-

listening.

Type 1. It is impOrtant to be.capable of attending to one particu-
s
lar event in a mulgd - dvent environment. Therefore, ask students to

obtain information from cié SOUrCE while other potential sources are

also present.

4. Readia story with irrelevant music in the background

and test students owyer story corntent. Be sure to explain what the

. teacher is doing and why, and make it pleasant.

B. Have someone read a'story in anothef part of the room
to one group while the teacher reads to another. The students should
be told that théy -wili-have thée other story at-aaother time, and the
task must be appreached as enjoyable. ;Ask for information‘about the
story. .

G. Play a imusical record for the class that has several

different types of instruments with. identifiable melodies. First
ask the students to identify the instruments. Then ask the@ to lis-

ten to one |instrumeént, ant test them by, asking them~to shumnthe melody

of £hat instrument.

0
Richard D. Halley, nGome. Suggestions Tor the Teaching of

Listening," The Speech Teacher, vol. XXIV, 4 (November, 1975), PP

387 - 9.
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Type II. It is often desirable tJ be distracted by each new tyvne
of event in a seriés. The problem is that the event one 1is currentiy
;bserviﬁg continues to gec on while ong needs also to attend to the
next event. Air traffic controllersy traffic policemen, and parents
are examples of individuals who face fhis situation. As én exercise,
ask students to obtadf infotmation from severél sources at the same
time. The task caf be @Simplified at first by having the information
from each source gome at a different time and b& énnouncing the se-
quence in which thedscurces will operate. The tasks are\then made/ -
more complex by increasing the [@mount of information from each}source,

incréaéing the speed at which the dinformation travels, and failing to

announce the sequenceé of scurce activation.

A. Record a series of familiar sounds on four tapes. Place
a recorder in each corner of thé room, and ruyn them all at once. Ask
the students to téll you what they hear as each sgund occurs. The
task can be made more difficult by asking them fo wait through a tape
{perhaps 60 seconds at first) and theﬁ‘feportlﬁhat they heard, or by
increasing the number of sounds on the'tépes during the minute and
having somedof the sounds hegin te overlap. 7

B. Have .two stofies read at the same time, either by two
readers or by using one or two tape recorders. Insﬁruct students to
try fo get as much of both stories as possible.' The test can be as
simple as noting (so that the individual knows you are doing so) that
he or she remembers parts of the story when you are reading together
later. This exercise can be simplifie@_by slowing the readihg rates

or even by playing one paragraph of one story and then a paragraph of



55

the other story in alternating fashion.

C. Ask a student to sit and observe és.much of what all
the other students are decing as possible. Then ask the individual
to report what he or she has observeds To simplify this exercise,
ask the student to prowide an dngoing report about several-class=
mates. The students' responses_may be recorded on tape for later
teacher referral oneé you ere certain the students understand th® +
task clearly. |
Type III. It is ofteﬁ desirable to ‘respond to stimuli globally,
particularly when the inform#tion is abgut emotioné or moods.This
third activity is dmportant for teaching students to distinguish
between emotioﬁal portiens and contenti portions of messages. It
is difficult té teach students to make the vital distinction, but
2ll listening is easier if it can be made. It is useful to ask stu-
dents to obtain information =sbout emotions or moods when listening vt
to various sources.

A. Wheén someone is reading,ask for infermation about the
feelings'of the reader.

B. Have gtadents listen tp musip and ask about the f;elings
portrayed in the music.

C. %f y;u cén have live music, ask also about the musics:-
iands feélings whiles hewdswplayings Remémber that these.feelings may
be in ‘canflict ! with thelintent of the composer. '

'D. Much can be done with movies and videotape.A desirable

procedure is to videotape your clasws and thea have the students

talk aBout the information they gain about the feelings of their
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classmates. s v
AT
The suggestions outlined above are designed to stimulate
the teacher's imagination. The important things to remember are:
1. since all your actions gffect the models the student
is building, it is best to know what those influences are in order

to control them;

2. a variety of types|of listening demands and rewards

should be provided g6 that/each student more effectively participa+-
tes in a variety of tasks;

3. it takes a great deél of time to build a model that
is effective; ;

4, the more insight' you 'main concerning the elements
involved in the various tasks and the.rewards for the student in
each, the better you willibe =able to structure tasks which help
students bwild effective models for responding to their world.

The -general prinsiples applying are: 1

1. Teach only one new thing at a time.

2. Keep the utierances short.

3. Bstablish and hold a pattern for a2t least eight
utterances.

Length of Drills - Tape units should be short enough to
allow sats leass twe plays.during, one laboratory.period. If the labo-
ratory class ‘allcws 50 minutés, “the [time [Table should 'he scheduled
like this:

- 5 minutes %o get settled and turn on equipment at the

beginning of the period, and 5 minutes at the end to turn off equip-
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ment, clear the booths, push the chairs and so on.

- this leaves 40 minutes. A tape unit could then be a
maximum of 20 minutes in length; (the same length as in reading.
1t should not usually take up more than 45 - 20 minutes), and still
allow 2 hearings.

It has been estimated that 75% of the average adult audience
can give adeguate aptention during the last 15 minutes of a talk, but
only 50% maintain adhigh level of attention during the next 15 minutes.
Only 25% continue to giwve optimum- attention throughout a forty - five
minute &alk, énd any jremarks beyond forty - five minutes are so much
vasted energy on the part of the speaker.

~ 2 tapes ©f différent natures may be used during'the pericd
to provide a change of paces In this.case, each tape should not be
over 10 minutes in length; this.will permit two hearings of each dur-
ing the pericd. Drills - of approximately 10 minutes,duration are
considered to.be suitable. Students are allowed te remove their
headsets to restrtheir ears every ten minutes or so in most laborato-

ries, anyway, and this is bést done at the end of a tape.

Types of Prills

1. Dialogues and Dialoguel- Exploitation. Anthentic dia-
logues are presented on tape, using native speakers, everyday situa-
tisns, sound effects and sometimes music. Dialogues are best pre-
sented twice on tape: i
(a) at normal speed

(b) phrase by phrase, with pauses for imitation by the

students,
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2. Narration. The telling of stories, recoqnting the in-
cidents, provides listening practice. The teachers may also use any
of the devices associated ﬁith dialeosues tc exploit the vocabulary
and structures such stéries containe +Meaning may be tested with
true ~ false questions, or questions regquiring full answers (at a

more advanced level)

3, Dictatdon 46 oue Sechnigue %o approach the written form
of the utterances taught first in oral form, saving elass time and
enabling students tg stop and ri;:ply to parts as often as necessary.
Théy make. their fown gorrections by comparing their dictation with
thé printed text. Writing distaticn in the laboratory should
be based upon materials in the text so that the page and sentence

number may be stated on the Tape.

The Teaching of Aural Comprehension41

-

Aural \Comprehension of English by foreign learners often
seems surprisingly defective even when they appear to have fairly
good produétive control of the language. It may be easier to eom-
pose sentences and produce them after a 1ittle conscious thought
than to Follow)the) speechyof apother. person; possibly. quite new and
vnexpected in form and content,_and no sooner uttere@d than gone past
recall. However, it is possible to improuve learneés’aaural comp;e—

hénsion, and this not only seems a worthwhile aim, but ene which can

be realized even where the class is large and sonditions generally

L1 .
John Mon¥agu Butler, "The Feaching of Aural Comprehension,”

Language Learning, 3 (August, 1968), pp- 6 - 10.




29

unfavorable to the acquisition of some other language skills.

The problems of aural comprehension are only in part lin-
gnistic. They involve, amcngst others, the ability to give relaxed
- but good - attention te what is said without worrying too much
about what was missed or net understocdy the ability to memorise and
'play back' stretches of spcech, and the ability to guess intelligi-
bly and sometimeg boldly. Good guesswork isigreatly aided if the
listener to some extent kaows what to expect. This provides him with
a certain helpful and mecessary redundance.

There is n® reasen why a learner should be asked to face
all the difficulties of aural comprehension at once. Such difficul-
ties may include the following:

1. the hearing and identif%cation of sounds foreign to the
listen%?'s language system;

2. mental adjustments and/deeisions on which differences
are distinctivey and which can be disregarded;

3, ‘£he recognition of significant sound;combinafions even
where ;hese are -not separated by any pause or 21dibly marked in any
way;

L. the 4identification of meamingful stretches of speech,
and the matching of them up with already known stretches or pattern-
tgpesar rules) specifyingithese;

5, ‘the relation“of these surface patterns to'.deeper gen-
eralised meaning:e.g. the different meanings of 'put up' in ' He
put up the shutters' and ' He put up at a hotel’;

6. the.relation of these meanings %o a partieular context



50

or subject-matter with all the attitudinal factors iniolvéd‘
A1l this has to be done at great speed.

Our final aim may be to prepare pupils to understand any-
thing and everything they hear with no eglues other than the lang=
uage, but in the early stages it is unregalistic and harmful to insist
insist on this. In Iistening to our mocther tongue, we rarely have
to do this; there is nearly always some fedundancy in the speech-
situation to aid comprehension, and we should see that foreign
learners of FEnglish are given some help, though not always of the
same kind.

It is a great help ‘to understand if the listener is already
familiar with the subject-matter. This is one reason why recent news
broadcasts provide such excellent material for aural comprehehsion.
To give questions on the passage to be listened to before listening
( pre-gquestions) does help to indicate the subject—matter, and
sharpens the learner's attention by directing it o what is import-
ant.

Repetition is another aid to eomprehension. If the learner
doesrnot understand the first time,let him listen again, as often
as necessary,landidlwaystat ithesame speeds Agtape—‘recorder is
otviously useful "for the purpose.

Grammatical expectation or frediction helps to mnderssand

cofiprehension. .If studenks do not understand a sentence after one

tical analysis or streteh of it on the blackboard. Sueh a matrix

helps -them %o listen for what goes where and with what. Perhaps

cr two hearings, it has prowed helpful to lay out a simple gramma —.. i
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a better way of doing this would be to precede the hearings by
drilling the more important patterns orally, using a variety of
words likely to occur. Nevertheless, it:is useful to list the words
likely to give trouble either because their sound and shape is
unfamiliar or their meaning in this context is unknown, and to
introduce them orally and in writing before learners listen to the
comprehension passage.. Thesmeaning may be presented by means of
translation if this is the guickest way. It is essential that the
words should be repeated Several times so as to accustom the lise.
tener to their s;und as used in. theipassage, Structural words should
should not ﬂe introduced in isclatien but as part of the phrase in
which they occur.

Really good eomprehension requires that the listener should
learn to take in fairly large *mouthfuls'extending over phrases,
c¢lauses, short sentences, and even longer stretches of speech. The
size and structure of the mouthful will vary according to the exper-
ience and competence of the listener, and also the grammar, meaning
and style of the passage concerned. Mouthfuls will not necessarily
correspond to phonological units such as feet or tonngroups- in
fact they may (cut fadross (Bich)units /& but they/will|to some extent
be characterisea by  features 'such as stress, intonation and possible
pause, which n"punctuate" the passage. In‘éonversation some of
the hecessar& punctuation is provided by attention-signals, sounds
made By the listener to show that he is listening and understood.

Amomg other functions - some of which are more specific- ~

ally grammatical-intonation has that of ¢alling-attention to the key
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key-word in a stretch of speech which may Pe more or less than a
sentence, and that of indicating $he speaker's intentions, his

attisude to what he is saying, and his attitude to the listener.

to interpret.

The conditio: Eudy '@ties for application
and practice, and( ilomprehension are

Practice and exposur #0 a a1l 5] - memory, and intelligent

guesswork are all £:i41, and 86 %. sultivation of mood

of relaxed receptivi from distra ng strain and worry.

-

often more imporw actors involrved.

Perhaps ‘the greatest gbstaele ‘to ur tanding is fear.

AULININTNEINS
RN TUNRINYINY



Reading

Reading is seen as an active process rather than the mere
passive reception of visual stimuli and involves the active postu-
lation of meaning‘and the functionings©f a number of component
"processes' which inelude the model of the world, the postulated
alternatives of meaning 4t the deep structure level, the syntactic
and semantic components, 5ud thelgraphological component. Reading
involves_recognition 8f many symbols which have no meaning in them-
selves and which may be combinedrin innumerable combinations in
order to convey meanings to others. . The visible eye movements and
fixations are onl& afsmail part . oftthe invisible mental process of

reading.-

A Model of Reading Process

Visual Configuration
(a) T (o)

Graphological
Component

e~

b4

!
i Recoding _
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Path (a) tends to be followed by less skilled readers.
Path (b) is characteristically followed by fluent readers.

Component processes of reading

1, Model of the world -

of fundaméntal importance to the reading process and cru-~
cial to both readings@ndg€ognitive development in a cross - cultural
learning situation @8 the model of the world. _A major factor in the
individual's interaction with his environment is the perceived sta-
bility of the'objebts and events that su;round him. In any situa-
tion, past learning enables the perceiver to extrapolate certain
attributes and to impose .a,certain structﬁre. The perceiver plays
an active part selecting, clasSsifying and erganizing the stimulil
%hat impinge on him. Eagh incoming stimulus is thus interpreted in
the light of preceding expefience, the existing cognitive structure
inposing on itslown organization or interpretation in thé course of

assimilation.

The language reflects the culture and is the means for its
transmission fromvgenerakion to generation and as the 1anguagé is
acquired[so it drawed ™ tne A tientiontettHeléarner | to aspects of his
environment. The ability of a learner of'a foreign language to use

the "mormal" patterns of the language plays a major part.fin deter-

mining his compreheénsion ability.

2. Deep Structure, Alternatives_of veaniag, Syntactic and

Semantic Componénts -

Reading has alréady been secen to involve the reduction

of alternatives, the alternatives of meaning being postulated from
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the lowest level of the model to generate tentative deep structures

and changed and reduced as the visual configuration is écanned, by
intefaction between the various levels of models. Deep structure
is considered as<a cluster of interrelated semantié features or the
set of concepts and their relationships which compose the meaning
of an utterance. The alternatives of meaning postulated at this
jevel are the result ofthé reader's predicting on the basis of his
model of the world what concepts will be selected by the text and
what relationships will /be specified between them.

3. Phonological Component, Recoding and Graphological Compo-

The phénological component is an essential element in
oral production and comprehgnsion .and its counterpart in the writ-
ten language enabling theé recogniticn of letters, words, etc, des-
pite variedlscripts is the grapholegical component. It permits the
sxistence of a'relationship between the visual configuration and
the reader's 1éxicon analogous to that he Has established between
sound and the l1léxXicon. Thereafter meaning may be jssigned (as 'hap-
pens with readers who follow Path (b} ) or the graphemic represen-
tation is=recoded dnto sound_(as happens with.readers who follow
Path (a) ). [Thus, the Recoding Componenf provides the oral coun-
terpart of the visual configuration afté£ the initial recognition
ofy the shaﬁes has geen ¢carried out by the Gnaphelogical, Component.
The: sound, the prquct of Recoding, is theun interpreted and. further

decoded Ey the Phonological Component much as in aural comprehen-

sion.
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These component processes should be considered as acting
monolithically and in interaction though the decoding process com-
mences with the reader's expectatioq of abstracting meaning and the
postglated alternatives of meaning whieh, if the reading is success-
ful, are reduced to that one assumed torbe intended by the writer.
The aétual set of postulated alternatives 15 det?rmined by at least
3 factors : (a) the mature of the reader's model of-the world

d ~ e .
(this’being culturaldy imfiuenced). (b) the operat;;n ;f the re«
trieval system, and () /the mnature of the stimulus to which the set
of alternatives gbnstitutes s-respense (and which may include as
well as the Rext such things as pictures, films, or the context).
The set is first established priof to the commencement of decoding
of any particular sentenée by forl.ekample, expectations'raised by
pictures or preceding context and is progressively modified. Levin
and Kaphan say this :

"___ the reader, or listener continually assigns tentative
interpretations /to a text or message and checks these interpreta-
tions. As the material is grammatically or semantically constrained
he is able to formulate correci hypotheses about‘what will come.

next." 3

The individual copes with the infinite diversityland com-
plexity of his environment by categorizing incoming stimulx and
imposing his own structure upon experience. HEach incoming stimulus

only has "meaning'" when it can be so classified and meaning can be

defined as the internalized representation of an object or event

consequent upon its assimilation or accommodation into extant pay-
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chological structures, i.e., into the individual's model of the

world. For effective communication to occur, the parties to the
communication process must not ofily share the same words and gram-

mar but there must be a degree of commonality between their indivi-

L 3

dual models of the world.

Our reading is a series of visual impressions carried to
our brain in a rapid_sequence.  HWe stop for each glance and then
move on for another glance/ at another word or phrase. Reading rate,
then, is a combinatien Jf /ftHe amount we sce at each glance, the
length of time wg hesdtate for each‘eye figxation, and the speed with
which the eye can move and ‘focus on another unit of material.

The first of these factofs we refer to as "eye span' - the
quantity of reading matefial e can lsee at one glance. For some
people this may be a single.word 2 for fothers, one complete phrase;
and for others, étill larger; units of ghought. For the very rapid
*eader, this mqy be several lines or ‘a paragraph.

The sceond factor is closely r@lated to the thinking pro-
cess. It is sometimes referred to as a rate of apperception, or a
rate of perception. How long does it take to register the impres-
sion of Wwhatlwk (Bdesand)to (transuit it tomthewbraing and how long
does it take thebrain to interpret whal was seen? (Unless one has
had an accident resulting in damage of bpain issue, he probably 18
capable of a greét deal of acceleration in %his thinking process.

The third factor of rate is that of the eye movement in shift~
ing from one point of focus to another. This is primarily a physi-

¢al factor requiring the acceleration of rhythmie habits of eye

movement.
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The average individual is not aware of his complex pattern
of reading habits and theréfore makes little effort to coordinate
the factors effecting his reading efficiency. Recognition of va-
rious types of reading and adjustment of his reading habits to the
type and purpose of spgcific reading assignments is egsential.

Most individuals have a wather limited range.of reading efficiency,
nowever, and thereforé have 1ittié leeway din adjusting to different
types. The normal afult’ who may\be reading at a rate of about 250
words per minute actmally is-icapable of reading 500 words per minute
if h? is properly étimulated. come reading centers have reported
individusls who hawe’ achieved rates as high as 50,000 words per
rinute on certain typés of matdrially ¢The potential maximum reading,
speed of any individudl is tipknowny fbut most reading authorities are
convinced that the possibilities for any normal adult are limited
only by his own interest and’ his determination to improve.

The degree of rclationship between rate and comprehension
varies with the aée of the readers, the kinds of material used, and
the methods used in measuring the two factors. Yoakawm has distin-
euished four majorsrates of re.ding, and has'indiéated some of the

rinds oflrzeading situations in which They are appropriate :

' !
Reading Rates Appropriate for Different Purposes+2

170 SKimming.rate
+

Work - type reading : to find a referenec; to locate new

- L

L2 .
Gerald A. Yoakam, Basal Reading Instruction, {(Mew York :

McGraw Hill Book Co., 1955), p. 219. -
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material; to answer a specific gquestion; to get the general idea of
2 selection.
Recreational reading : to go through a hook or magazine to

get a general idea cf the contentej tosreview a familiar story.

4

-

Z. Rapid reading
Work - type™: togrgview familiar material; to get the main
idea or eentral shoughity to get infermation fcr temporary use.
Recreatiofial 4 t6 réad-narrative material primarily for
the plot; to read ihformatiohal material for pleasure or rélaxation;

to reread femiliar material.

5. Normal rate

Work - type : to find answers to specific questions: to
ﬁote details; to solve a proulem; to Erasp relation of details to N
main i&eas{ to read material of average difficulty.

Recreational : to appreciate beauty of literary'style: to
kecep up witﬁ curren? eyents; to read-with the intention of later

retelling the story.

y, Careful rate

Work —.type . 46 master éontent dncluding details; to
evaluate fiaterial; td get details in sequence, as in following‘
directioné; to outline, to summarize, or paraphrase; to analyze
author s présentasion, (to)sdlve,a problems.
. Recreational : fo read material with unusﬁal vocabulary

or style; to read poetry; to read with the intent of memorizing;

to judge literary values.
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The choice of an inappropriate rate of reading is sometimes

an important factor in comprehension difficulties. When a pupil is

poor in both speed and comprehension, the major efforts of the reme-
dial teacher should be expended on the improvement of comprehension.
Speed should not be emphasized at ald” unatil there is an adequate

- basis for reading with understandinge.

"Pupils who read at a rapid rate but whose understanding is
poor likewise need ta#@indng mhich emphasizes comprehension. When
comprehension is satisfactory'but rate is balow normal; the remedial
teacher can concefitrate his energies directly on the problem of in-

creasing speed.

One may tak€ the rate Qf 250 words per minute as a rough
estimate of the normai rate ‘of readigg of high school students and
~Aults. To some extent, rate'of reading is related to rate of
thinking. It does no good Lo try to read faster than one can assi-
milaté ideas.

Westh suggests that by providing-é few questions before a
passage 1s read, inpreasés in speed will be greaterl These "before
questions® éive rise to "a sea,ching attitude" which is the main
feature of efficien%'reading.

| ] Ll
What is it that the reéader  brings«to the reading act?

]
%BM. Wegt, Learning.to Read a Toreign Language, (hondon

Longman, 1941) p. 35.

Ly .
Ted Plaister, "Teaching Reading Comprehension to the Ad-

vanced ESL Student'Using.the Cloze Prosedure,” RELC Journal, Vol, 3%V,
2 {Degember , 1973), p. 31.
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1. There is the reader's knowledge of the language he is
reading (his competence).

2. There is his knowledge of the culture about whicﬁ he
is reading. .

%, There is. his theory of reading (by this is mezant those
reading strategies which he employs when he reads). )

. There iseHis Prévious success with reading.

5. There is his jntelligence. i

§.- There iglhié motivation to want to read whatever it is
he is reading. L

7, There ds his proficiemcy as a re%der of his native
language.

&, fThere is a wholée host of minor variables such as age.

We will fi;d that the knowledge of the culture may or may
not be an important consideration in reading success for the non
native reader+. Jf the reader restricts his reacing to text book
- materials in subjects such as mathematics, geography,.or the na-
tural sciences - . the cultural factor 1is not of suffic¢ient magnitude
to cause éonce:n.

We will find that really fast meaders are going quiie be-
vond the nermal speed of speech whish is approximately 150 words
peT nintitey son inmyarverys peal sense theré.is.no pronouncing going
on. ! However Plaister recently’didia speedéd pronunciation exercise
#ith himself while reading a fairly simple selection from Time and
found that he could read while pronoun<ing sub - vécally mush faster

than if he were to ac¢tually move his articulators. Increased speed
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can come as a result of reading beyond the sub - vocalization stage.
In other w;rds, printed language can b; precessed directly from the
eye to the brain without a detour via the month.

The non - native reader is often a linguistically insecure
reader. He is afraid.of missing somefhing as he reads, and ag a
cohsequence of this feangefeels that he has to devour cach and every
little squiggle on theé page in order to get the author's meaning.
The same is true in thé case of listening compréﬁension. The non -
native listener doesgnot know what o ignore in Tistening situa~
tions, and often has a senge of panic when he has to listen tec some-
thing of vital congeérn/ to him, suCh as a lecture. If the usual lec~-
turer speaks at a rate of approximately 150 words per minute and he
lectures for 50 mi?utes, the listener has something like 7,500 wurds
on which to make decisions< ‘

GoodmanAL5 has called reading a psycholinguistic guessing
game. He said.that "Reading is a selective process. It involrves
partial use ofiavailable minimal'languége cues from perceptual \input
on the basis of tie reader's expectation. As this partial informa-
tion is processed,  tentative decisions are made, to be confirmed,
rejected, sor ‘refined as'peading progresses,"

The poor reader either reads so slTowly that he has no time
to_read much,-or reads so inaccufately that he is little Petter off

when he has finished than when he started. He must depend;, to a

L N "

29
quenneth 8. Goodman, ''Reading : A psycholinguistie guessing

game," Journal of khe Reading Specialist, & (May, 1967), p¥.

126 - 35.



large extent on what he can learn by listening. In conseguence he
tends to fall behind in subjects that require reading. Arithmetic,
spelling, writing, composition, and all of the content subjects
that require the use of books are relat€d,to reading ability so
reading is an extension of oral communication and builds upon lis~
tening and speaking skillse

For most pepsbrsygl pezding easy material-is done somewhere
in the 250 - 500 WPM#(words per minute) range. Speed is not the
sole criterion of exgelléence in‘reading; neither is comprehension.
%hat Deboer, et a146 Haveé called ‘speed of comprehension" comes
closer to describing whaf is’ needed. That is the poor reader com-

prehends slowly if at all;.the.good neader comprehends quiekly.

Reading materials ghould be appropriate. Intrinsic werth,

~l.

interest, and degree of difficulty should all be considered. Quali-

ty must not be sasrificed. lWhere a need for intensive remedial
work exists, it ds of unusual importance %o secure the higheSY'pos—
sible levels of guality in form and content of the materials."hv
This does not meaa that the practice materfats s should be "litera-
ture' but they should be worthwhilg. |

Tn a study of the interests ot tuderdtsain sgrades seyen

through twelve, Dr. Ruth Strang discovered that-adventure, love and
iy : ' ,

e : : . : 1
6John J. Deboer, &t al., Teaching Secondary Englishy (New

York : McGraw Hill Book Company, Inc., 1951), p. 178.

., . .
7arthur I. Gates, The Improyement of Reading, (New York :

The Macmillan Co., 1957}, p. 122.

i



la:

mystery are among the subjects most appealing-to high school stu-
dents, and that humor, historical novels, information about careers,
and material pertaining to tﬁe social problems of teenagers alse
rank highe Juniors and Seniors, she fé;nd, are interested in adult
fiction. Most high schoeol students préfer.a simple style, brevity
and straight fopwardness; they dislikerdifficulty, wordiness, slow
movement, monotonj, Sentimentality and lack of worthwhileness.

A study was made about the learner's preferences with re-
gard to material foif rg@ding in Indonesia.48 A questionnaire asked
the learners to rank eight topics,for reading passages in ofder ofl
preference, The rgsults from most prefebred to least preferred
were : jokes, bilography, dcicrice, war, history, modern literature,
love, geography and travels

Other questions revealed that most learners preferrgd a
mixture of topics to all.of one types Théy wanted matéerial related
to their subjeét of study rather than other types of material, and
they were evenly divided between ﬁopics about Indonesia and topics
about other countries. They required easy material, information
about the pronunciation of words, material to take home, and con-
versation classes.

An experieéced teacher can estimate fairly well fhe aiffi-

gulty lofira g®lection,. sHe Jnows, that students .find a selection dif=-

ficult if the vocabulawy is.béyend them, (ifithe word order is

o s ik S GG D o S AL S S 4 —— e i S S o S shenk,

481. S$. P. Nation, ™aking a Reading Course," RELC Journal

Vole Vy 1 (June, 1974), ppa 77 - 82.
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unusual, if sentences are long and complex, 1if statements are highly
compressed, if the language is stréngly metaphorical, and if abstrac-
tions are numerous. The teacher <honld count the number of words in

a sample passage, and the number of.ecatences, prepositional phrases,

and "hard words' in that passage.

FTive Areas of Skidl

Advanceddabildty in reading English as a foreign language
requires improvement in reading spéed, vocabulary resognition, and

A

the comprehension of segntences, paragraphs and complete regding’sea
lections. Thesejarc not the exclusive needs of the foreign learner
of English; they ape alsd the skills that native speakers must de-

velop in order "to become gfficient réaders. We might delineate

these fi#e areas of skill as follows:

1. Speed of recognition anﬁ comprehension.
a) Wofd - recognition speed : improvYing eye movement,
visual discrimimation.
b) Word - comprehension speed : symbol - sound - meaning
association.
¢) Sentence - structure recognition 1 eye sweep, reading

by structures.

2.1 Voeabulary necognition and comprehensions

a) Word formation : derivation and compounding.
’ \
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b) Lexical range : choices and restrictions.

c) - Vocabulary in context : using context clues to mean-

ll/

Mdln* advanced level

nd grasping the maln

ing.

e comprehension..

3.

a) Se
conjunction, nomir
idea.

ding the full mean-
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b) Scanning for '. ecif, formation.
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Fe Dacanay, Technigques and Progedures in Second Language

Teaching, (Quezon City: Phoenix Publighing House, .1963), p. 155.
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a) Answerable simply Yes/No or True/False.
b) Multiple choice of answers is given with the ques-

ﬁm tion quoted directly
where,

- who, when,
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(2) reading the selection, and
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(3) follow - up activities b



Stage 1 focuses the student's attention on the main ob-
jectives of the assignment. It may also prqvide information de-

signed to minimize incidental problems that might be an obstasle
to the main'objectives. Stage > prouddss the drill necessary to

aehieve the objectives ef the. legson:
Stage 1" Pre = reading préparation.

In choosinggitecas /for pre = reading preparation the
teacher must comsidep the purpose of the lesson, €.g. 4f the teacher
wants to train the students to use cont?xt clues, the teacher
should not give definifions of the words the students will encoun-
ter in the lesson atfstage 1. - He might start out the lesgon with
a warm - up practiee im the use of  context clues.

Preparing f0£ voeabulary, syntax, and other difficulties.

(1) List new or difficult vocabulary items or idioms,
with or without definitions, and give sentences from the reading
plus additional sentences that’show thHe meaning.-in context.

(2) Present .new or difficult grammatical structures.
“Give examples from the selection, supplemented by other eiamples
if necessary; illustratiﬁg the. meaning.of. the construction.

(3) “Explain’items whichl may be diffieult because the cul-

tural or technical meaning is unfamiliar.

¥otivating the Reading

(1) Give purpose to the rcading. Tell the students that
they are to read, for example, in order to summarize the main ideas,

or find specific information, or do a vocabulary exercise.
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(2) Cutline or paraphrase the selection for the students.
(%) Relate the selection to the students' own experience,

interests, or needs by means of guestioning and discussion.

Stage 2 : Reading the selectionm

Two suggésted précédures for cenducting this stage are

outlined below, the second more "intensive" than the first. They
are merely examples of how classroom reading of a selection might be
carried on at a relatively early level of the course. At the later,
more advanced, levels of the course most classroom reading will be
done silently. ' — .
Suggested Progedure #. The teacher rcads each sentence or
phrase ('"thought group") - the class repeats orally in chorus, books
open - individuals repeat the same sentence. The teacHer checks fof
pronunci;tion, rhythm, and intonation. After theg entire selection
has been read attnud,. the c¢lass reads it silently for cdmprehension.

The silent reading may be timed.

Suggested Pfocedure-B. The teacher reads each sentence
aloud - the class. or.indiwiduals.repcat,, Each.sentence is imme-
diately followed by one or more comprehensive guestions of types 1,
2, 3, etc, depending on the Students' lang;uage ability.. ;Each para-
graph may also) be followed by comprehension gquestions. “lext, the
teacher, class, or individuals read the whole selection through

again orally. Silent reading may follow.

Stage 3 : Follow - up activities



In the Classroom. The teacher selects, according to the
aims of the lesson, exercises, | He may conduct the session orally or
in writing, or may use a combinstioa of oralvaﬁd written procedure:
the teacher asks questions orally = the.elass responds in writing -
individuals are called-on to.read answersvorally.

As Homework. . Thefteacher may assign written exercises de-
veloped out of the day'siclassroom work. For example: VWrite out
full answers to @omppehension questions done orally in class. Or
write a paraphrase, sgmmary, or outline of the reading selection.

Cr use the new vbcabulary in additional sentences.

HomeworkK asgignments 2lso carry the student into. the prepa-
ration stage of the next lesson.  He may be instructzd to study new
vocabulary in context, or to survey_the sclection for main ideas, or
to scan it for specific informétion. At the earlier levels of in-
struction, reading for‘full understanding %ill be done only in the
classroonm under.the teacher's sppervision° At the most adavanced
levels, much of =the reading might be done outsidé the class, with the
¢lass period devoted to follow - up exercises and preparation for +*he
next selection.

Testing Comprnehension of rapid silent reading is usually

tes£ed by tiﬁed questionnaires about the contents, including specific
facté, inferences, imagéry, and other literary qualitigs. While the
reading selection is on paper, the comprehension tesf itself may be
¢ither oral or written. Timing is done by distribuping the sheets
face down. 'A signal permits students to turn the paper over and read

the passagej- another signal marks the end of the time, and papers
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must be turned face down again.

Multiple - choice questions are more quickly given and

scored, and will be reliable indications of comprehension if well

constructed.
If the lab is used for a reading comprehension test, ques-
tions are recérded beforehand on a master tape. When the students

have completed the timed reading, they don headsets and the test

is broadcast to them./Answers may be written ( multiple - choice,
true - false, one word answers, short answers, or complete sentene
ces ) .

Lecturettes?OA spectially designed activity was nrepared

to provide practice in listening and reading comprehension, copy-~
ing aﬁd dictation, writing and spelling:; and in particular the
exercise of integrative language skillsy especially as applied to
interpretationfrom context.

Lecturettes are shorl comprehension exercises prepared and
recorded in vari®us modes of student listening. They are brief |
presentations, written or aaapted for the particular interests of
a particular student group, in  two, forms: full and.simplified.

Full means normal nparrative English prose in a technital or semi -

technical register. Simplified versions are a paraphrases and to

’

SOJa Donald Bowen, '" Lecturettes for Mature Learners,"” English™,

Teaching Forum, Vol. XII , 1 ( January - March , 1974 ), pp. 8 - 16.
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some extent a condensation, written-to a limited vocabulary ( the
first 2,000 words of anstandard frequency count plus rationalized
exceptions, such as recognizable cqgnates ) with‘an effort to avoid
long, involved, complex gentences.

Each version is recorded on tape in two forms : regular and
deliberate. Regular is theinormal speed of delivery for a gublié
lecture : around 130.& 140/ words|per minute. Dsliberate is a slower
form, recorded at about fthree - fourths of regular, or 90 - 110
words per minute./In recording in deliberate style, every effort
is made to avoid the distortions of inserting pauses or breaks in
unnatural places, and of separating at word boundaries oounds that
affect each other. In other words, even though the tempo of recording
was slowed down, the effeeb of ﬁatural pronunciation was preserved
as much és poessible. fhis is ma;ﬁly done by making slightly longer
pauses at naturel phrase breakss ‘

There are, tken, four " modules 'y Hifibered below to reflect

the presumed scale of increasing difficulty of ctomprehension:

Mode 1. Simplified deliberate
Mode 2.. - : Simplified regular
Mode 3. Full (deliberate '

Mode 4. Full regular-

i
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The idea is to take the student through material in context
that is graded in terms of lexical/grammatical complexity and rate
of delivery, from a most easily interpreted to a form that re-
presents the demands and challenge of mormal English leeture style.
But if the student 's only task is ﬁo-listén and understand, he may
not be able to maintain #full attention on what he is hearing, es-
pecially'since thHe content of presentation is either repeated verba-
‘tim or in a somewhat modified (more complex) form, So we arrange
for the active panticipation of the student by giving him a modified
dictation task. The /texts oF the lecturettes are‘prepared in a
cloze - format exérise, with every tenth worddeleted.51 Two writ-~
ten forms of each of the two modes {(simplified and full).are prepared
- one each for use at deliberate'%nd regular. recording speeds, but
deleting different sets of words. This is done by deleting words 10,
20, 30, etc, ofForm A of the simplified text, and wérds 5, 15, 25,
etc. of Form B, ~Forms A and B of the fult-text-are similarly prepared.

As he 1liStens to the tape, the student restores the deleted
words by writing them in the blanks. The sequence for eéch text (sim-
plified and full ), is.deliberate, before regular, This seguence'allows
the student tol becomelfamiliar with(the contept and gives him prac-

tice on the cloze - dictation’ task as he does'the slower version be~

S~ (et S . S S P S Al LR G v S G Sk S S e

5ungene Jongsma, The Cloze Procedure as a Teaching Technique,

( Newark, Delaware: The International Reading Association, 1971),

Pe ’+2-
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fore the faster. It gives some variety by ealling for the restora-
tion of a different set of words the second time he hears the text.
The simplified and full paraphrases offer another kind of varied
practice, with similar though not identieal content and different
vocabulary and syantax. Tt is hopgd‘that the balance of novelty
(different forms amdrdiffcrent sets of deletion within a form) and
familiarity (a commén cemtext selected to represent student ine
terests) will encouPagel zrowth in student facility in interpretation
and comprehengion, Keeping levels.of "repeti?ion" within tolerate
1imits while prowidimg valuable practice.

Specifically, the task of the student is to fcllow the époken
sord with understanding, recognize the word that‘fits in the blank,
write it hurriedly, then jump ahead to, catch up, finding his place
to further interpret the "spoken word and match it Qith the appro-
priate written symbol. ~He rEpeats this process throughout the re-
corded paséage° ~

The rationale that underlies this prescntfition is :

1. It meintains the variety essential te focus student.
attention.

2. It supplies'a context that maximﬁZes natural expres-
sion and student interest. ‘

3% /Tt develops' & patterﬁ of “integrative ;skills as the
student concentrakes on-a combination of oral comprehension, reading
comprehension, recognition of forms in ¢ontext, dictation skills
(at normal speed of delivery, not broken up to wait for a student
, wfiting as fast as he can %o cateh up), .cloze completions, and spel-

ling.
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L, It develops a2 "listener's grammar'" through which the
student builds up oral comprehension by hislactive participation as
he analyzes what he hears and makes @ largely fulfilled predictions
about what he will hear next - which.explains how a competent lis-
toner can usually fill iﬂ the missing parts of a garbled message if
the subject of disccurse ds one that ccvers familiar grounds.

The uée of giecbbrne ties. Tﬁe teacher can use the set of ac-
tivities comprising a iecturette in different ways, depending on the
level and pacing jof the classe The claés can do two (or more) lis-
tening - completion exercises  the same day or at suéceeding classes.
If the teacher anticipates that a mode will be too eaéy,.the class
can dc the cloze exercise asg a cloze test, filling theAblanks without
listening to the tﬁpeo Ther they c¢an heéar thc tape and correct their
own (or a classmate's) paper to see how accurately they interpreted
the content of the distorted text. Another variaticn could be first'
listening to the tape and then completing the cloze exercise from a
combination of memory and interpretive analysis.

After doing Modes 1 and 2, it would be appropriate to havg
a comprehension guiz. This will impress on the ‘students the import-
ance of understanding the meangng of the entire exercise and not Jjust
the appropriate completion of each blankdas it comes along. The com-
prehension quilz that was prepared to accompany the exercise | done for
the 'AUC project was in two parts : a set of five true - false state-
ments and a set of five multiple - choice completions. Both parts
are sinple, with no misleading statements and no stressing of nonim-

portant details. The intent is to tell the student and the teacher,
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whether the listening blank = filling was accompanied by under-

standing.

Lfter doing bic it would be appropriate - and

uestions for class discus-
ﬁl comprehension but
t 'n."_‘: -
"“"-f.::“““-‘“
N,
"F. 1““"‘\-
3

lateral informatioﬁ,
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