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Introduction

Critical reading skills are considered to be essential skills everyone should
possess due to abundant of information available and its complexity in this 21%
century. English language has been a dominating language of the world for a long
period of time, resulting in more English language sources of information, educational
resources, news, quotes, signs, for instances. Therefore, strong critical reading skills
are crucial for readers to be able to selectively read, evaluate, and make judgement on
the credibility of information they are reading (Morgan & Shermis, 1989; Sanacore,
1994).

The development of critical reading skills corresponds to the development of
critical thinking skills since they are interrelated in terms of its elements, and how
parallelly it works together (Kurland, 2000). Thistlethwaite (1990) claimed that the
skills listed in textbooks to teach these two skills, critical reading skills and critical
thinking skills, are alike. Moreover, As stated in Taglieber (2003)’s research, Newton
(1985) mentioned that “...to read critically is to think critically. Critical thinking is a
manner of assimilating and processing information and evaluating ideas. Our
concerns as a teacher of reading, is to encourage critical thinking with respect to the
written word.” Therefore, to develop critical reading skills, critical thinking skills
must be developed first.

Critical reading is regarded as the top highest three higher thinking skills in
Bloom’s taxonomy which includes the process of analysis, synthesis, and evaluation
(Kennedy, Fisher, & Ennis, 1991). Its significance is acknowledged worldwide as an
essential skill student in a modern era should have (Barnett, 1997). As well as in
Thailand, the National Education Act 1999 and the Basic Core Curriculum 2008
endorsed critical reading skills and critical thinking skills as one of required skills. In
critical reading process, readers are required to break down, analyze, synthesize, and
evaluate what they read to understand the meaning embedded beyond literal meaning
of the text. Day (1980) depicted that explicit teaching and learning on critical reading
is necessary and beneficial especially to lower level students. Thus, English language
teachers have been trying to foster their students to read critically by applying
different types of meaningful instructional materials and teaching methodologies to
facilitate critical reading development in their classroom.

Instructional materials have been given an imperative role in English language
classroom, since it helps concretizing ideas, stimulating students’ imagination (Esu,
Enukoha, & Umoren, 2004). Nowadays, there are many instructional materials used
in classroom, whether it is mobile applications, videos, blogs. However, textbooks are
the most widely used (Cruz Rondén & Velasco Vera, 2016). Textbooks are vital
essence to successful critical reading teaching and learning because it is the main
source where students can expose themselves to.

Regarding the aforementioned situation, numerous research have been
conducted to investigate textbooks that are used in the classroom internationally
(Zabihi & Pordel, 2011). As well as in Thailand, several studies were conducted to
investigate textbooks used in classrooms, however, limited textbooks investigations
had been done on critical reading skills. According to the importance of critical
reading mentioned in both P21 framework and Thai national curriculum, it would be
useful to explore the components of critical reading, in which help enhance critical
reading skills, presented in textbooks used among Thais since it has a vital role in the



development of critical reading and critical thinking skills. Both teachers and students
rely on them during teaching and learning process. In addition, textbooks are the main
source of language exposure for students apart from their teacher’s input (Richards,
2001). The benefits of textbooks are not only on students but also for teachers since it
helps them to conduct the class logically (Ikerionwu, 2000), and teachers rely on them
during the class too. Therefore, the insight understanding of textbooks and selection
of appropriate textbook for the classroom are essential. In order to reveal the insight
of current textbooks used in school, this study investigates the critical reading
components embedded in textbooks that support the development of critical reading
skills development.

Research Questions

1. What are the critical reading components and characteristics of critical
reading tasks in textbooks?

2. To what extent do the English textbooks contain the elements to enhance
critical reading skills of upper secondary school students?

Research Objectives

1. To explore the critical reading components and characteristics of critical
reading task in textbook.

2. To investigate to what extent the English textbooks contain the
components to enhance critical reading skills of upper secondary school
students.

Significance of the Study

The result of the study offers the insight into the components of critical
reading presented in textbooks used in schools to promote the development of
students’ critical reading abilities in three aspects; pedagogy, teachers and learners.
First, in the pedagogical aspect, the insight of critical reading components can reveal
curriculum contents that are embedded in textbooks. Moreover, it also affirms
teaching approach since textbooks influence teacher’s pedagogy (Mathai, 2014), in
addition, it could raise teacher’s awareness of critical reading skills that could be
taught by the use of certain textbook. Second, in the teacher’s aspect, teachers are
aware to what extent of critical reading skills to be taught and covered in class, and
aware of extent of critical reading skills could be taught by the use of certain
textbook. Third, learners can choose suitable textbook to practice certain critical
reading skills they desired based on the components presented. Furthermore, the
characteristics of task such as questions types and sample of tasks can help them
familiarized themselves to the questions and activities of the skills and can improve
their test performance. In addition, the insight found may facilitate teachers, schools,
and other stakeholders to choose the appropriate textbook to be used in reading
classroom to support the develop their students’ critical reading skills.



Definition of Terms

5.1 Critical reading components: 10 core critical reading components
presented in textbooks that help support the development of critical
reading skills which are 1. ability to make inferences, 2.ability to
evaluate arguments and evidence, 3.ability to distinguish facts and
opinions, 4.ability to identify author’s tone and purpose, 5.ability to
identify author’s point of view, 6.ability to identify main idea, 7.ability
to identify bias, 8.ability to recognize organization, 9.ability to identify
assumption, and 10.ability to evaluate credibility of the author.

5.2 Textbooks: commercial textbooks and compiled sheet by schools under
Secondary Education Service Area Office (SESAO) 6 in
Chachoengsao province.

5.3 Thai students: EFL learners in Matthayom 6 from 27 schools in
Chachoengsao province under Secondary Education Service Area
Office (SESAO) 6.

Literature Review

Critical Reading

It is mentioned by R. W. Paul (1993) that critical reading is an “active,
intellectually engaged process in which the reader participates in an inner dialogue
with the writer” (p.461). He believes that critical reading is the process of reading in
which the reader links the author’s ideas, point of view, information together with
their own experiences or problems by employing process that include analysis,
synthesis, and evaluation that is correspond to Bloom’s taxonomy, critical thinking
theory.

Various researchers confirm that critical reading ability is not a stand-alone
ability. It interrelates and works collaboratively with other skills, especially critical
thinking skills. Commeyaras (1990) who is supported by Collin, Brown, and Larking
(1980) portray “the claim that critical thinking is closely related to reading
comprehension is similar to the view that reasoning is an integral part of reading.” It
is further stated that “critical thinking which in involves reasoning, is the process the
reader uses to determine which interpretations are consistent with textual evidence
and background knowledge” (p.201). Based on Miller (1981)’s finding, there is a
positive relationship between gains in critical thinking achievement and gains in
reading proficiency achievement. Therefore, it is obvious that critical thinking skills
and critical reading skills support each other.

To read critically is not just understand the literal meaning of the text being
read. However, it is much beyond that. Numerous researchers, scholars, and authors
have identified diverse critical reading subskills in which they think a critical reader
should have. From the literature review of critical reading published between 1980 to
2015, 10 most frequent mentioned subskills of critical reading that are essential to
critical reading abilities are found. The skills that researchers agree it is important are

1. Ability to make inferences refers to the ability to connect pieces of

information provided in the passage to fully understand or conclude the
hidden meaning of the text (Abdullah, 1994; "Element of Thoughts," 2007;
Garrigus, 2002; Goldfarb & Johnson, 2007; Manarin, Carey, Rathburn, &



Ryland, 2015; Pardede, 2007; R. Paul & Elder, 2006; Rosenshine, 1980;
Talebi & Talebi, 2015; Wassman & Paye, 1985)

2. Ability to evaluate arguments and evidence refers to ability to evaluate
and make judgement on the credibility of arguments and evidences
presented (Abdullah, 1994; "Element of Thoughts,” 2007; Garrigus, 2002;
Goldfarb & Johnson, 2007; Manarin et al., 2015; Talebi & Talebi, 2015;
Wassman & Paye, 1985)

3. Ability to distinguish facts and opinions cites the reader’s ability to
distinguish between statements of facts and statements of opinions that are
mixed in the text (Garrigus, 2002; Goldfarb & Johnson, 2007; Pardede,
2007; Talebi & Talebi, 2015; Wassman & Paye, 1985)

4. Ability to identify author’s tone and purpose indicate the ability to
recognize purpose and tone of text’s and author’s by using both explicitly
and implicitly stated cues in the text (Abdullah, 1994; "Element of
Thoughts,” 2007; Goldfarb & Johnson, 2007; R. Paul & Elder, 2006;
Wassman & Paye, 1985)

5. Ability to identify point of view refers the ability to identify writer’s and
passage’s point of view controlling the overall thought of the passage
("Element of Thoughts," 2007; Pardede, 2007; R. Paul & Elder, 2006;
Wassman & Paye, 1985)

6. Ability to identify main idea refers to the ability to identify and locate the
main idea of the passage with the ability to distinguish between main idea
and subordinate ideas of the text (Garrigus, 2002; Manarin et al., 2015;
Rosenshine, 1980)

7. Ability to identify bias refers to ability to recognize and identify bias
statements presented in the passage gain the same recognition (Abdullah,
1994; Goldfarb & Johnson, 2007; Talebi & Talebi, 2015)

8. Ability to recognize organization cites the ability to identify the idea of
organization, ability to locate where certain ideas should be by looking at
the text’s organization (Abdullah, 1994; Goldfarb & Johnson, 2007;
Manarin et al., 2015)

9. Ability to identify assumption refers to the ability to identify author’s
primary assumption which is hidden in author’s viewpoint and thinking
(Abdullah, 1994; "Element of Thoughts," 2007; R. Paul & Elder, 2006)

10. Ability to evaluate the credibility of the author refers to the ability to
evaluate the author’s qualities or credentials that affect the credibility of
the passage (“"Element of Thoughts,” 2007; Pardede, 2007; Talebi &
Talebi, 2015)

These subskills are considered to be necessary in critical reading skills
development, since many researchers and authors agreed upon. Therefore, 10 core
critical reading subskills are also adopted in this research’s instrument development to
explore textbooks.

Moreover, as critical reading skills is interrelated to critical thinking skills, these
two skills should be taught and develop in harmony. The importance of critical
reading skills is endorsed nationally and internationally. Thailand Basic Core
Curriculum expects students to be skillful in all four skills namely; reading, writing,
speaking, and listening. In reading, students are expected to be able to identify main



idea, analyze the essence of reading, interpret and express opinions from reading,
provide justification and example for illustration, for example. To be able to perform
the aforementioned skills, students need to have critical reading skills, therefore,
critical reading development classes are conducted in schools over Thailand to fulfill
the national standard learner’s quality.

Critical Thinking

Critical thinking has been developed and mentioned for a long period of time
and it is considered as a foundation for critical reading skills. Tracing back the
literature of critical thinking, there are two primary disciplines that critical thinking
was discussed, philosophy and psychology (Lewis & Smith, 1993). Later on,
Sternberg (1986) depicts the additional discipline which is educational field. The
definition of critical thinking differs among the beliefs in each discipline. In
educational aspect, critical thinking is regarded as a self-directed, self- disciplined,
self-monitored, and self-corrective type of thinking (R. Paul & Elder, 2006).
Moreover, critical thinking skills is considered to be a higher order of thinking as
cited in Bloom’s taxonomy. Kennedy et al. (1991) mentioned that the highest three
levels of the taxonomy which are evaluation, synthesis, and analysis, are usually
apprised to represent critical thinking skills.

Despite the researchers’ disagreement in approach and thought to define
critical thinking, they had agreed on some specific abilities that should be under the
term. To have critical thinking skills, one needs to possess skills below:

e Analyzing arguments, claims and evidence (Diane, 1998; Ennis, 1985;

Facione, 1990; R. W. Paul, 1992);

e Making inferences by using inductive or deductive reasoning (Ennis, 1985;

Facione, 1990; R. W. Paul, 1992; Willingham, 2007);

e Judging or evaluating (Case, 2005; Ennis, 1985; Facione, 1990; Lipman, 1988;

Tindal & Nolet, 1995);

e Making decisions and solving problems (Diane, 1998; Ennis, 1985;

Willingham, 2007).

Critical thinking skills has been the emphasis in English language teaching and
learning classroom both in Thailand and worldwide. P21 framework for 21% century
mentioned critical thinking and problem solving as one of the essential 21% student
outcome under Learning and Innovation skills. Thai national education policy focused
on student’s critical thinking skills development. The objective of the educational
reform is to capacitate students to become a critical thinker, problem- solvers and life-
long learners.

To have critical thinking skills, not only critical thinking abilities that matter, but
critical thinking dispositions and background knowledge are also important. Critical
thinking disposition is defined as “consistent internal motivations to act towards or
respond to persons, events, or circumstances in habitual, yet potentially malleable
ways” (Facione, 2000, p. 64). If a person possesses positive dispositions such as open
minded, propensity to seek reason, desire to be will-informed, they are more likely to
be able to perform a better critical thinking. As well as the need of background
knowledge, a person relies on their background knowledge to reflect or respond, since
they need something to think about first (McPeck, 1990). Therefore, if they have no
background knowledge, the possibilities that critical thinking will occur is very low.



Critical thinking is also regarded as a significant aspect of critical reading skills. To
be able to read critically, a person needs to think critically too. Consequently, it is
difficult to teach one of them separately.

Roles of Materials in English Language Teaching and Learning

Instructional materials have been employed in English language teaching and
learning classroom for years. They are the key components in language classroom.
They serve as the basis and the core in language classes because both teachers and
students rely on them during their teaching and learning process. Wide variety of
materials are used in the class namely; instructional chart, flashcard, presentation
slides, cartoon, news, but the most widely used among all of them is textbook.

According to Richards (2001), textbook is a major source of language
exposure for students apart from the input they got from teachers. It is also a trainer
and guideline for inexperience teachers by providing them ideas to the lesson plans
and content to be taught. It is undeniable that most language classes rely on textbooks
since they are simple, and require no technology, therefore, anyone can access to it.

The importance of textbooks has always been recognized. Ahmed (2017)
stated that “a learner can become more independent with the help of good textbooks,
in spite of bad or non-existent teaching. One of the first roles or functions of materials
is that they provide opportunities for learning”. In addition, Rubin (1975) mentioned
that textbooks include opportunity to learn language since it gives students to the use
and practice of language. Thereby, textbooks are not just an exercise of content, but
the key factor in supporting language teaching and learning process (Bonilla Medina,
2008; Charalambous, 2011; Chou, 2010; Issa, 2007).

Textbooks used in English language teaching and learning in Thailand varied
depend upon school’s selection. There are any commercials textbooks claimed to be
corresponded to the Basic Core Curriculum available in the market, and it is common
that one textbook is used with students in one level in a school. Therefore, textbooks
chosen often consist of different chapters to develop all the four skills in English
language. None of the textbooks that are normally chosen is specially support the
development of critical reading. A preliminary study was conducted in Chachoengsao
province, and the result found was none of the textbooks used in schools are
customized for critical reading development. It comprises with the support to all four
English language skills. Nonetheless, there are still some critical reading skills
embedded within these books.

Methodology

Sample

The sample are textbooks used in mandatory English courses for Matthayom 6
(Grade 12) students in main school program from 27 schools under Secondary
Education Service Area Office (SESAO) 6 in Chachoengsao province. Due to
permission to textbooks used in two schools and some overlapping textbooks used
among schools, resulting in the total of 11 commercial textbooks and 3 compiled
sheets for the study



Participants

The participants in this study are 3 raters participating in textbook analysis
process. The raters are the researcher, a Ph.D. English language teacher, and an
English language teacher who has more than 21 years of English language teaching
experiences. The 3 raters were trained, so they could have mutual understanding on
how to use the critical reading checklist.

Instrument

To achieve the objectives of this research, A critical reading skills checklist
was developed from 4 stages of summary, analysis, synthesis, and validation of
critical reading skills.

Stage 1: Review of literature about critical reading to find out the critical
reading components, skills, and characteristics

Stage 2: The skills found are put into table in year of publication order.

Stage 3: Repeated skills by different researchers and authors are sorted and put
into frequency order (from most to least)

The checklist derived from the most repeated components of critical reading
with the frequency from 9 to 3. The checklist consisted of 10 core critical reading
skills and total of 30 sub critical reading skills.

Stage 4: After the Item-Objective Congruence validation of the instrument
from 3 experts, the 10C results revealed 2 invalid items. Consequently, the two items
were eliminated, and other items was revised. Due to that, the checklist is now
consisted of 10 core skills, and 28 subskills which result in 28 item checklists to be
used in the study. Core critical reading skills and its subskills included in the
checklists are as follows;

7.2.1 The ability to make inferences
- use what you know (experiences/ prior knowledge) to make a guess
about what you do not know
- use clues in the text along with what you know (experience/ prior
knowledge) to figure out what is not directly said
- use what you know (experience/ prior knowledge) to draw
conclusion
7.2.2 The ability to evaluate arguments and evidence
- identify the coherence of the arguments
- evaluate whether the arguments are valid/ justifiable
- evaluate whether the evidence is strong and reasonable
7.2.3 The ability to identify facts and opinions
- recognize statements of facts
- recognize statements of opinions
- practice using signal clues to distinguish facts from opinions
7.2.4 the ability to identify author’s purpose and tone
- recognize author’s purpose (e.g. to inform, entertain, persuade)
- recognize author’s tone through words and details
7.2.5 the ability to identify point of view of the author
- identify author’s point of view/ position on the issue
- identify whether the author agree/disagree with the issue



- identify author’s belief on the issue
7.2.6 The ability to identify main idea and supporting details
- locate the state main idea being presented
- identify implied main idea (if any)
- recognize supporting details supporting the main idea
7.2.7 Identify bias
- look for opposing view presented
- look for author’s preferences (which side/ issue is preferred)
- analyze connotative meaning
7.2.8 Recognize organizations of the passage
- recognize type of passage (e.g. fiction/non-fiction)
- determine the order of the text (e.g. chronological order, compare
and contrast, cause and effect).
- recognize the transitions used in the text.
7.2.9 Identify assumption
- identify premises
- identify the conclusion(s)
- use unstated link between premise and conclusion to draw
assumption
7.2.10 Evaluate credibility of the author
- evaluate whether sufficient evidence is used by the author to
convince readers.
- check for a list of sources at the end of the article (if any).

Data Collection

In August 2019, the materials used are collected from 29 schools under
Secondary Education Service Area Office (SESAQO) 6 in Chachoengsao province by
asking from English language teachers who teach English for Matthayom 6 students
of each schools on the phone. The result derived was 24 schools use commercial
textbooks while 5 schools use learning sheets compiled by teachers in the schools.
However, only 3 set of compiled sheets were gathered from three schools. The other 2
schools compilation sheets are excluded since the permission to school compilation
sheets were not granted. Among 24 schools where commercial textbooks are used,
some textbooks are overlapping, resulting in 11 different textbooks and 3 compiled
learning sheets for data analysis process.

After the sample is collected, 3 experts took part in the textbook sample
analysis process by using the core critical reading components checklist. The present
of the critical reading skills is confirmed by the agreement of at least 2 out of 3 raters.

Data Analysis

The data analysis involved both qualitative and quantitative analysis. The
qualitative data obtained from the content analysis of textbooks by summarize and
synthesize characteristics of each critical reading skills tasks that are presented in
textbooks. The quantitative result derived from the checklist were analyze using
descriptive statistics to find the percentage. Pearson Correlation Statistics were also



employed to estimate the reliability between 3 raters. Data analysis according to
research questions are as follows.

RQ1: what are the critical reading components and characteristics of critical
reading tasks in textbook?

To answer this research question, the checklists is used to find out critical
reading components in textbooks used in different schools in Chachoengsao province.
Lists of critical reading components embedded in textbooks derived from the finding
in this stage. In addition, content analysis was performed to explore the characteristics
of critical reading tasks and examples of tasks for each critical reading components.

RQ2: to what extent do the English textbooks contain the elements to enhance
critical reading skills of upper secondary school students?

To answer this question, descriptive analysis is employed to find out the
percentage of each critical reading components presented in textbooks. The results of
each components are then rearranged in order from most to least. Moreover, this study
uses 3 raters to evaluate critical reading components presented in textbooks, therefore,
Pearson correlation statistics which is used to estimate inter-rater reliability
coefficient is calculated by using SPSS.

Results

Research question 1: what are the critical
characteristics of critical reading tasks in textbook?

This research question aimed to investigate the critical reading components
embedded in textbooks, and to explore tasks’ characteristics of each critical reading
components. The instrument used to answer this research question was the checklist
of core critical reading skills. In order to answer this question, the analysis of critical
reading components in 14 textbooks were carried out. Table 1 showed the findings of
the core critical reading skills checklist and its task characteristics in frequency order.

reading components and

Table 1: Core critical reading skills and its tasks characteristics in textbooks.

ok C“StLCiTIISReadmg Task Type Sample of tasks (students should...)
-identify whether statements are true, false,
Selected response, or not given based on facts presented in the
statements passage. Correct the false statements.
. . identification -identify statements of facts.
1. identify facts and -identify statements of opinions.
opinions -
choose the best answer according to the
Short response !
facts in the text
Sentence and chart complete sentences or chart using facts
completion from the passage.
-match headings which is considered to be
2. identify main idea an implied main idea with extracts.
and supporting Matching -match advertisement with statements
details giving details about each advertisement.
-match topic with its supporting details.
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Core Critical Reading
Skills

Task Type

Sample of tasks (students should...)

2. identify main idea
and supporting details
(continue)

main idea and
supporting details
identification, selected
response

-identify the main idea of the reading and
supporting details by write M (main idea)
and S (supporting detail).

-mark X in front of the main idea.
-identify the best title (implied main idea)
for the text.

-locate paragraph where details are
presented

-underline different supporting details
mentioned in the text.

-answer what the main idea of the reading
IS about.

summary selection

-choose the best summary which in other
word the implied main idea for the
passage.

3. recognize
organizations of
the passage

identification of the
components of a story,
selected response

-categorize text into text categories.
-identify which event happened last.
-identify how the passage organization is
developed.

sequencing

-Put the events in orders they happened
using numbers or alphabets.

-order paragraphs according to its
chronological order.

-order sentences into correct organization
sequences

text type selection

recognize type of the text

timeline completion,
gap filling

- choose sentence to fit the gap in relevant
to text organizations.

-fill in timeline according to text
organizations.

4. make inferences

Selected response

-choose the correct inferred statements

Ex. 1. It can be inferred from the passage...
2. From the information given, it is implied
that...

3. We can assume from the passage that...

open-ended questions

-answer the questions by inferring from the
passage.

Ex.1. what do you think happens at the end?
2.based on your personal experiences, does
the information in the reading seem
correct?

3.Why does the author use interestingly in
line 127

4.What kind of terrorist attacks will
probably happen one day?
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Core Critical Reading

Skills Task Type Sample of tasks (students should...)
Identify the coherence jldentlfy the missing sen_tences/paragraph
5. evaluate of arauments in the passage based on its coherence and
arguments and g put the sentences back to the correct place.
evidence -match possible coherent causes and

matching

effects

6. identify author’s
purpose and tone

Selected response

-identify author’s purpose presented in the
text

Ex. 1. what is the purpose of the text?
2.The main purpose of the passage is to...
3. What is the real purpose of the
announcement?

3.The tone of the passage can be best
described as...

7. identify point of
view of the author

Selected response, short
response

-identify whether the author point of view
whether the author agree/partially
agree/disagree with the statements.
-answer questions about author’s point of
view.

Ex. 1. What does the writer think of the
future of mobile?

2. According to the author, books are
important because. ..

3.Which of the following best described
author’s main point?

8. identify bias

Selected response

-identify author’s disfavor
Ex. What does the writer not like about...?

9. identify
assumption

Selected response,
open-ended questions

-draw conclusion of the passage

Ex. We can conclude from the passage
that. ..

-choose the best conclusion for the
passage.

As illustrated, Table 1 displays core critical reading skills, its questions type,

and sample tasks discovered from textbooks listed in frequency order. The most
encountered critical reading skills in textbooks is the ability to identify facts and
opinions where learners should identify which statements are true and which
statements are false, identify statements of facts and opinions, choose the best answer
according to the text, complete sentences and chart using information from the
passage based on the facts presented in the passage. Characteristics of tasks that
students have to deal with are selected response, statement identification, short
response, and sentence and chart completion.

The second frequently found skill is the ability to identify main idea and
supporting details. In order to identify main idea and supporting details, students
should, for example, match headings which is considered as an implied main idea
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with extracts, match topic with supporting details, mark X in front of the main idea,
locate paragraph where details are presented, choose the best summary of the text
through selected response, matching, main idea and supporting details identification,
and summary selection activities.

Third is the ability to recognize organizations of the passage. To perform the
skills, a learner should order the events according to the time they occurred by using
numbers or alphabets, order sentences into correct order, categorize text into
categories, recognize text type, choose sentence to fit the gap, and fill timelines with
information from the text.

Forth, activities frequently used for the ability to make inferences are selected
response and open-ended questions where students are asked to choose the correct
inferred statements and answer the questions by inferring from the passage. The
questions are, “what do you think happens at the end?”, “it can be inferred from the
passage that....”, for example.

Fifth, the ability to evaluate arguments and evidence, in this skill, learner
should identify the missing sentences or paragraph in the passage and put them back
in the correct place to form a coherent passage. Moreover, matching activities are also
employed for students to match causes and effects.

Sixth, the ability to identify author’s purpose and tone was found in this study.
To stimulate students to identify author’s purpose and tone, selected response where
students have to select the statement which is best described author’s purpose in
writing the article, author’s tone of the passage are employed.

The seventh skill is the skill to identify point of view of the author. By
responding to the selected response and open-ended questions, students should
identify whether the author agree, partially agree, or disagree with the statements, and
identify the author’s thought toward a certain topic.

Eighth is the ability to identify bias. As displayed among textbooks, students
are asked to identify author’s disfavors by responding to the selected response.

The last skill found is the ability to identify assumption. To identify
assumption, students should be to choose the best conclusion correspond to the
reading since the activity uses statements like “we can conclude from the passage
that...” to urge students to draw conclusion.

Research question 2: to what extent do the English textbooks contain the
elements to enhance critical reading skills of upper secondary school students?

This research question aimed to investigate the percentage of each critical
reading components found among 14 textbooks and quantity of critical reading
components found in a textbook. The results are as follows;
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Table 2: Percentage of textbooks found with critical reading components

Skills

2 kS
c
(Percentage) S o " @ < >
o S e k= g S ” o ” = =
% 2 st s < IS "5-4 g e =3 Qo
n c @ °© L =1 s= ez g S
3] g2 5 il 2o 52 f': @ 3 @? e
& £E2 Rz £ $% =S ERES S & o5
22 2E E8g @ 82 23 2% 2 2 g £
= .2 = 9 2c & £ =S T Q S = = = ==
c c O B v X = = o s c = <
S5 (<} g- o228 & S 'g 25 23 <} <] S o
S5 S ¥xsa = o < 2 a = a = i) IS
textbooks 92.86 7857 7143 57.14 50 42.86 21.43 7.14 7.14 0

Table 2 presents the percentage of each critical reading skills found among 14
textbooks ranking from the highest percentage which means the most encountered
critical reading components in the sample to the least percentage which is the least
encountered critical reading components in textbooks. As shown in table 2, the skill
with highest percentage is identifying facts and opinions with the percentage of 92.86
means that 92.86% of the 14 textbooks composed the components follows by 78.57%
of identify main idea and supporting details, 71.43% of recognize organization of the
passage, 57.14% of making inferences, 50% of evaluate arguments and evidence
meaning half of the sample consists the activities stimulating students to perform the
ability. In addition, 42.86% of identifying author’s purpose and tone which means
that less than half of the sample composed activities to develop the skill to identify
author’s purpose and tone. 21.43% of identifying author’s point of view, 7.14% of
identifying bias and identifying assumption and 0% of evaluating credibility of the
author indicating that the activity promoting the developing of the skill are not
presented in any textbook.

Table 3: Quantity of critical reading skills found in textbooks

Textbooks

Reading Adventure
Upstream6

Sheet Compilation2
Bridge 6

Eyes Open 3

Flash on English
Focus 3

Impact 3

Sheet Compilation3
My World 6

New World 6

No. of
skills

o | Success 3
o | Upload 6
o | Sheet Compilationl

~
(6]
(6]
I
I
I
I
w
N
=
=

Table 3 shows the number of critical reading skills found in textbooks ranged
from textbook that contain the greatest number of skills to the least number. As
displayed in Table 3, The highest number of 8 skills were found in Success 3, which is
high comparing to the total of 10 skills in the instrument used. The second book found
with 7 skills is Reading Adventure. In addition, 2 textbooks were discovered with 6
critical reading skills. The two textbooks are Upload 6 and Sheet Compilation 1. On
the contrary, Upstream 6 and Sheet Compilation 2 displays 5 skills which is only half
of the core critical skills in the research instrument while Bridge 6, Eyes Open 3,
Flash on English and Focus 3 were formed with 4 critical reading skills. Furthermore,
Impact 3, Sheet Compilation 3 consisted of 3, 2 skills respectively. On the contrary,
two textbooks were embedded with only 1 core critical reading skill. The two
textbooks are New World 6 and My World 6. The skill found in the textbook is the
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skill to distinguish facts and opinions which is the most frequently found critical
reading skill among textbook sample. The result shows that different textbooks used
by various schools under SESAO 6 composed of various degree of core critical
reading components to support the development of critical reading skills, since
textbooks are not exclusively used for reading skills development but rather the
development of the four English Skills.

To ensure the reliability of the result, Pearson Correlation Statistics was
employed to estimate the reliability of 3 raters in this study. The result obtained shows
that rater 1 and rater 2 correlation is at 0.819 while rater 2 and rater 3 correlation is at
0.704, both results indicating high level of agreement. However, raterl and rater3
correlation is at 0.493 which mean low correlation between their agreement. In this
study, 3 raters were evaluating critical reading skills in textbooks, the present of
critical reading skills is confirmed by the agreement of 2 out of 3 raters, therefore, 3
raters may agree on different skills resulting in low correlation between rater 1 and 3.

Discussion

According to the result, the ability to identify facts and opinion was found the
most among textbooks while the ability to evaluate credibility of the author was not
explored in any of the textbook indicating that the skill to identify which statements
are statements of facts and which statements are statements of opinion is considered
an important skills to have nowadays. It may due to that people unconsciously think
and react to circumstances so quickly and that the border dividing facts and opinions
are unclear (Gibbs, 2016). Therefore, to support the development of the skill,
textbooks was equipped with more activities and tasks for students. Due to the
importance of the skill to identify statements of facts and statements of opinion, the
role of teachers also impacts the development of the skill. Authentic sources, for
instance, online posts, news, and posts from social media platforms could be used as
exercises for students to practice their distinguishing facts and opinion skills, since
passages and exercises in textbooks may not be authentic enough and hard for
students to relate it to their real lives. Providing extra exercises for students could
benefit their skill development.

In addition, the results obtained are in contrary to the result from literature
review. The frequency order of critical reading skills among 10 researchers from the
year 1980 to 2015 in literature review depicted that making inferences was the most
important skill for students to have, followed by the ability to evaluate arguments and
evidence, identify facts and opinions. identify author’s purpose and tone, identify
point of view of the author, identify main idea and supporting details, identify bias,
recognize organizations of the passage, identify assumption, and evaluate credibility
of the author. In contrast to the literature review, the findings from textbooks showed
different order of skills found. As mentioned, that the ability to identify facts and
opinion was found the most followed by the ability to identify main idea and
supporting details, recognize organizations of the passage, making inferences,
evaluate arguments and evidence, identify author’s purpose and tone, identify author’s
point of view, and identify assumption. The differences in the result obtained may
represent the changes of the society and the importance of each skills to people in the
society.
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Moreover, the ability to identify statements of facts and opinions which was
found the most among other skills is considered to be in the fourth level of Bloom
taxonomy, analysis (Watson, 2019). In this level, readers start to understand the
underlying structure of knowledge and are able to differentiate between statements of
facts and statements of opinions, therefore, it may indicate the aim to practice
foundation of critical reading skill development by the use of textbooks.

The ability to make inferences, which was mentioned by researchers as an
important skill to have in the literature review, is a step higher in higher order of
thinking according to Bloom pyramid. It is a synthesis level where readers are
required to infer relationship between sources of information and link them together
(Bloom, 1956). The reason why it was explored with fewer number than the lower
order skills may due to the fact that Thai student ability to read critically and think
critically is at low level, according to Ploysangwal (2018).

Nevertheless, the ability to evaluate credibility of the author was not
discovered in any textbooks may be because the textbooks used in the study are for
upper secondary schools’ students and they do not have to conduct any research
requiring them to explore text written by numerous researchers yet.

Conclusion

This study aims at exploring components of critical reading embedded in
textbooks used by Thai students. The findings show that critical reading component
was composed in every textbook but in different degree. therefore, it can be ensured
that students in schools under SESAO 6 in Chachoengsao province have the
opportunities to expose to some degree of critical reading components that support
their critical reading skills development. However, further revision and research on
instructional used by teachers in schools are needed to strength the result obtained.

Recommendations for Further Studies

Further studies can be developed in the following aspects.

9.1 The sample in the study should include more variety of textbooks used in
schools in different areas to provide a better insight and understanding of
textbooks used by Thai students.

9.2 The textbooks used by different schooling programs, for instance, English
Program, should also be explored, and the comparison of the textbooks used
between different programs could also be indicated.

9.3 The research instrument is recommended to comprise more critical reading
components to cover all aspects that support the development of critical
reading skills.
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Appendix A: Result of core components of critical reading skills checklist for

upper secondary English textbooks by 3 experts

Book name: Success 3

Core Components of Critical Reading | Rater 1 Rater 2 Rater 3
Skills Yes (V) / Yes (V) / Yes (V) /
No(x) No(x) No(x)

1. make inferences v v v
2. evaluate arguments and evidence v v v
3. identify facts and opinions. v v v
4. identify author’s purpose and tone. v v v
5. identify point of view of the author v v v
6. identify main idea and supporting v v v
details
7. identify bias x v v
8. recognize organizations of the passage v v v
9. Identify assumption X x v
10. evaluate credibility of the author X x x
Book name: Reading Adventure

Core Components of Critical Reading Rater 1 Rater 2 Rater 3

Skills Yes (V) / Yes (V) / Yes (V) /
No(x) No(x) No(x)

1. make inferences v v v

2. evaluate arguments and evidence v v v

3. identify facts and opinions. v v v
4. identify author’s purpose and tone. v v x

5. identify point of view of the author v v x

6. id_entify main idea and supporting v v v
details

7. identify bias x x x

8. recognize organizations of the passage v v v

9. Identify assumption x x x
10. evaluate credibility of the author x x x




Book name: Upload 6
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Core Components of Critical Reading |__Fater 1 Rater 2 Rater 3
Skills Yes (V') / Yes (V') / Yes (V) /
No(x) No(x) No(x)

1. make inferences v x v
2. evaluate arguments and evidence v x v
3. identify facts and opinions. v v x
4. identify author’s purpose and tone. v v v
5. identify point of view of the author x x v
6. idgntify main idea and supporting v v v
details
7. identify bias x x x
8. recognize organizations of the passage v v x
9. Identify assumption x x x
10. evaluate credibility of the author X x x
Book name: Sheet Compilation 1

Core Components of Critical Reading Rater 1 Rater 2 Rater 3

Skills Yes (V') / Yes (V') / Yes (V) /
No(x) No(x) No(x)

1. make inferences v v v

2. evaluate arguments and evidence x x x

3. identify facts and opinions. v v x
4. identify author’s purpose and tone. v v v

5. identify point of view of the author x x x

6. idgntify main idea and supporting v v v
details

7. identify bias X x x

8. recognize organizations of the passage v v v

9. Identify assumption v X v
10. evaluate credibility of the author x x x




Book name: Upstream 6

22

Core Components of Critical Reading |__Fater 1 Rater 2 Rater 3
Skills Yes (V') / Yes (V') / Yes (V) /
No(*) No(%) No(x)

1. make inferences x v
2. evaluate arguments and evidence v x v
3. identify facts and opinions. x v v
4. identify author’s purpose and tone. x x v
5. identify point of view of the author v x x
6. identify main idea and supporting v % v
details
7. identify bias x x x
8. recognize organizations of the passage x v v
9. Identify assumption x x v
10. evaluate credibility of the author X x x
Book name: Sheet Compilation 2

Core Components of Critical Reading Rater 1 Rater 2 Rater 3

Skills Yes (V) / Yes (V) / Yes (V) /
No(x) No(x) No(x)

1. make inferences v v v

2. evaluate arguments and evidence x x x

3. identify facts and opinions. v v x
4. identify author’s purpose and tone. v v v

5. identify point of view of the author x x x

6. idgntify main idea and supporting v v v
details

7. identify bias X x x

8. recognize organizations of the passage v X v

9. Identify assumption x x x
10. evaluate credibility of the author x x x




Book name: Bridge 6

23

Core Components of Critical Reading |__Fater 1 Rater 2 Rater 3
Skills Yes (V) / Yes (V) / Yes (V) /
No(x) No(x) No(x)

1. make inferences x v
2. evaluate arguments and evidence v x v
3. identify facts and opinions. v v x
4. identify author’s purpose and tone. x x v
5. identify point of view of the author v X v
6. idgntify main idea and supporting v v v
details
7. identify bias v x x
8. recognize organizations of the passage v v x
9. Identify assumption v x x
10. evaluate credibility of the author X x x
Book name: Eye Open 3

Core Components of Critical Reading Rater 1 Rater 2 Rater 3

Skills Yes (V') / Yes (V') / Yes (V) /
No(x) No(x) No(x)

1. make inferences
2. evaluate arguments and evidence x x x
3. identify facts and opinions. v v v
4. identify author’s purpose and tone. X x x
5. identify point of view of the author x x x
6. idgntify main idea and supporting v v v
details
7. identify bias X x x
8. recognize organizations of the passage v v v
9. Identify assumption x x x
10. evaluate credibility of the author x x x




Book name: Flash on English 3

24

Core Components of Critical Reading |__Fater 1 Rater 2 Rater 3
Skills Yes (V') / Yes (V') / Yes (V) /
No(x) No(x) No(x)

1. make inferences x x v
2. evaluate arguments and evidence v x v
3. identify facts and opinions. v v x
4. identify author’s purpose and tone. x v x
5. identify point of view of the author x x x
6. idgntify main idea and supporting v v v
details
7. identify bias x x x
8. recognize organizations of the passage v v x
9. Identify assumption x x x
10. evaluate credibility of the author X x x
Book name: Focus 3

Core Components of Critical Reading Rater 1 Rater 2 Rater 3

Skills Yes (V') / Yes (V') / Yes (V) /
No(x) No(x) No(x)

1. make inferences X X v

2. evaluate arguments and evidence v X v

3. identify facts and opinions. v v x
4. identify author’s purpose and tone. X v v

5. identify point of view of the author v X v

6. idgntify main idea and supporting v v v
details

7. identify bias X x x

8. recognize organizations of the passage x v x

9. Identify assumption x x x
10. evaluate credibility of the author x x x




Book name: Impact 3
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Core Components of Critical Reading |__Fater 1 Rater 2 Rater 3
Skills Yes (V') / Yes (V') / Yes (V) /
No(x) No(x) No(x)

1. make inferences v
2. evaluate arguments and evidence v x x
3. identify facts and opinions. v x x
4. identify author’s purpose and tone. x x x
5. identify point of view of the author x x x

6. idgntify main idea and supporting v v v
details

7. identify bias x x x

8. recognize organizations of the passage v v v

9. Identify assumption x x x
10. evaluate credibility of the author X x x
Book name: Sheet Compilation 3

Core Components of Critical Reading Rater 1 Rater 2 Rater 3

Skills Yes (V') / Yes (V') / Yes (V) /
No(x) No(x) No(x)

1. make inferences

2. evaluate arguments and evidence x x x

3. identify facts and opinions. v v x
4. identify author’s purpose and tone. X x x

5. identify point of view of the author x x x

6. idgntify main idea and supporting E « v
details

7. identify bias X x x

8. recognize organizations of the passage x x x

9. Identify assumption x X x
10. evaluate credibility of the author x x x




Book name: My World 6
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Core Components of Critical Reading | Rater 1 Rater 2 Rater 3
Skills Yes (V') / Yes (V') / Yes (V) /
No(x) No(x) No(x)

1. make inferences x
2. evaluate arguments and evidence x x x
3. identify facts and opinions. v v x
4. identify author’s purpose and tone. x x x
5. identify point of view of the author x x x
6. idgntify main idea and supporting % % v
details
7. identify bias x x x
8. recognize organizations of the passage x x x
9. Identify assumption x x x
10. evaluate credibility of the author X x x
Book name: New World 6

Core Components of Critical Reading Rater 1 Rater 2 Rater 3

Skills Yes (V') / Yes (V') / Yes (V) /
No(x) No(x) No(x)

1. make inferences
2. evaluate arguments and evidence x x x
3. identify facts and opinions. v v x
4. identify author’s purpose and tone. X x x
5. identify point of view of the author x x x
6. idgntify main idea and supporting E « v
details
7. identify bias x x x
8. recognize organizations of the passage x x x
9. Identify assumption x X x
10. evaluate credibility of the author x x x
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Appendix B: Core components of critical reading skills checklist

Core Components of Critical Reading Skills Checklist for Upper Secondary English
Textbooks

School name:

Book name:

Instruction: Evaluate whether the textbook has the following components that support
learners’ critical reading development.

Core Components of Critical
Reading Skills

Yes
(v)

No
(%)

Example of the text/ Page No./
Example of task

1. make inferences

1.1 use what you know
(experiences/ prior knowledge) to
make a guess about what you do
not know.

1.2 use clues in the text along
with what you know (experiences/
prior knowledge) to figure out
what is not directly said.

1.3 use what you know
(experiences/ prior knowledge) to
draw conclusion.

2. evaluate arguments and
evidence

2.1 identify the coherence of the
arguments

2.2 evaluate whether the
arguments are valid/justifiable.

2.3 evaluate whether the evidence
is strong and reasonable.

3. identify facts and opinions.

3.1 recognize statement of facts

3.2 recognize statement of
opinion.

3.3 practice using signal clues to
distinguish facts from opinions.

4. identify author’s purpose and
tone.

4.1 recognize author’s purpose
(e.g. to inform, to entertain, to
persuade).
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Core Components of Critical Yes No Example of the text/ Page No./
Reading Skills () (%) Example of task

4.2 recognize author’s tones

throuih words and details.

5.1 identify author’s point of
view/ position on the issue.

5.2 identify whether the author
agree / disagree with the issue.
5.3 identify author’s belief on the
issue.

6.1 locate the state main idea
being presented.

6.2 identify implied main idea (if
any).

6.3 recognize supporting details

suiiortini the main idea.

7.1 look for opposing view
presented.

7.2 look for the author’s
preferences (which side/ issue is
preferred)

7.4 analyze connotative meaning.

8.1 recognize type of passage (e.g.
fiction, non-fiction).
8.2 determine the order of the

text.

(e.g. chronological order, compare
and contrast, cause and effect)

8.3 recognize the transitions used
in the text.

9.1 identify the premises.

9.2 identify the conclusion(s).

9.3 use unstated link between the
premises and conclusion to draw
the assumption.
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Core Components of Critical Yes No Example of the text/ Page No./
Reading Skills v x Example of task

10.1 evaluate whether sufficient
evidence is used by the author to
convince the readers.

10.2 check for a list of sources at
the end of the article (if any).
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Appendix C: The validation of critical reading checklist

Analysis of 1OC from 10C
Items Experts Score Results
1 | 2 | 3

1. make inferences
1.1 use what you know to make a guess 41 11 0 067 | Valid
about what you do not know.
1.2 use clues in the text along with
experiences to figure out what is not +1 +1 0 0.67 | Valid
directly said.
1.3 use prior knowleo!ge to draV\_/ 41 1 0 067 | Valid
conclusion and form interpretation.
2. evaluate arguments and evidences
2.1 identify the coherence of the 11 1 0 067 | Valid
arguments
2.2_ev_a|uz_;1t§a whether the arguments are 41 1 0 067 | Valid
valid/justifiable.
2.3 ev_aluqte evidences presented to 41 1 0 067 | Valid
establish its worth
3. identify facts and opinions
3.1 recognize statement of facts +1 +1 0 0.67 | Valid
3.2 recognize statement of opinion. +1 +1 0 0.67 | Valid
3.3 use s_lg_nal clues to distinguish facts 41 1 0 067 | Valid
from opinions.
4. identify author’s purpose and tone.
4.1 recognize author’s purpose
(whether to inform, entertain, +1 +1 0 0.67 | Valid
persuade).
4.2 recognize a}lthor s tones through +1 1 0 067 vValid
words and details.
5. identify point of view of the author
5.1 _14ent1fy autl_lor s point of view/ 41 11 0 067 | Valid
position on the issue.
5.2 _1dent1fy author’s opinion regarding +1 11 0 067 | Valid
the issue.
5.3 identify author’s belief on the issue. +1 +1 0 0.67 | Valid
6. identify main idea and supporting details
6.1 locate the central idea being 41 1 0 067 | valid
presented.
6.2 recognize supporting details _
supporting the main idea. 0 +1 0 0.34 | Invalid
6.3 identify implied main idea (if any). 0 +1 0 0.34 | Invalid
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Analysis of IOC from 10C
Items Experts Score Results
1 2 3

6.4 identify inferred main idea (if any) 0 +1 0 0.34 | Invalid
7. identify bias
7.1 look for opposing view presented. +1 +1 0 0.67 | Valid
7.2 notice descriptive language used. 0 0 0 0 Invalid
7.3 analyze connotative meaning. +1 +1 0 0.67 | Valid
8. recognize organizations of the passage
8._1 r_ecognlze_ty_pe of passage +1 +1 0 0.67 valid
(fiction/non-fiction).
8.2 determine the chronological order 41 41 0 067 | Valid
of the text.
?é)B(t.recognlze the transitions used in the 11 41 0 067 | Valid
9. Identify assumption
9.1 identify the premises +1 +1 0 0.67 | Valid
9.2 identify the conclusion(s). +1 +1 0 0.67 | Valid
9.3 use unstated link between the
premises and conclusion to draw the +1 +1 0 0.67 | Valid
assumption.
10. evaluate credibility of the author
10.1 evaluate the article and decide if .
the author’s ideas have merit. iy 0 0 0.34 | Invalid
10.2 determine if the author stands to .

. . : 0 0 0 0 Invalid
gain financially from the conclusions.
10.3 check for a list of sources at the .
end of the article (if any). £ +1 0 0.67 | Valid




Appendix D: List of experts validating the instrument

1. Assoc. Prof. Punchalee Wasanasomsithi, Ph.D.
Chulalongkorn University Language Institute

2. Asst. Prof. Ruedeerath Chusanachoti, Ph.D.
Faculty of Education, Chulalongkorn University

3. Asst. Prof. Kittitouch Soontornwipas, Ed.D.

Language Institute Thammasat University
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Appendix E: List of raters evaluating the sample

1. Mintra Suratha
Researcher
2. Sasithorn Limgomolvilas, Ph.D.
Chulalongkorn University Language Institute
3. Nipa Brosnan

Benchamaratrungsarit 2 School
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Appendix F: Inter-rater reliability Correlations

Correlations

34

Rater 1 Rater 2 Rater 3
Rater 1  Pearson Correlation 1 .819** 493
N 14 14 14
Rater 2  Pearson Correlation .819** 1 104**
N 14 14 14
Rater 3  Pearson Correlation 493 .7104** 1
N 14 14 14

**_Correlation is significant at the 0.01 level




NAME

DATE OF BIRTH
PLACE OF BIRTH
INSTITUTIONS

ATTENDED
HOME ADDRESS

VITA
Mintra Suratha
9 June 1994
Chonburi
B.A. (English, Second Class Honours), Silpakorn

University
36/3 Moo.5 Wangyen Plaengyao Chachoengsao
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