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compare students’ ability before and after the treatment. The data from questionnaire and
interview were analyzed by using means, standard deviations, and content analysis.
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CHAPTER |
INTRODUCTION

This chapter begins with the background of the study and the statement of
problems of why genre-based approach, with the framework, is an alternative that can
be used in teaching argumentative writing to secondary level students, and how it can
affect students’ writing ability. Moreover, research questions, research objectives,

scope of study, and definition of terms are presented as well.

1.1 Background of the study

According to the Thai basic core curriculum (2008), it is necessary to learn
English as a foreign language as an important tool for communication, education,
seeking knowledge. There are four learning strands which aimed at enabling learners
to have ability to use the language: language for communication, language and
culture, language and relationship with other learning areas and language and
relationship with community and the world. Writing skills are one of the desirable
quality of learners to have before they graduate. Especially, the focus for eleventh
graders are on 1) speak and write appropriately to ask for and give data, describe,
explain, compare and express opinions about matters/ issues/news and situations
heard and read and 2) Speak and write to describe their own feelings and opinions
about various matters, activities, experiences and news/ incidents with proper

reasoning.

Writing is an important skill for students as it enhances critical and creative

writing which act as a tool for communication purposefully to readers, for instance,



informing, persuading, responding, and reflecting to knowledge (Bakry &
Alsamadani, 2015). However, many of foreign language students do not perform well

to meet the standard of the Ministry

of Education. At the end of twelfth grade, students are required to have an
examination called Ordinary National Education Test (O-NET) which is based on
Thai basic core curriculum, in standard F1.2 which is ability to describe their own
feelings and opinions about various matters, activities, experiences and news or
incidents with proper reasoning through speaking and writing. present data,
information, concepts, and views about various matters through speaking and writing.

Therefore, high school students should master in these communication skills.

Difficulty of learning writing occurs when students have to write in foreign
language. They need a stage of drafting in their first language since they have
problems in vocabulary or linguistic usage and engaging audiences to comprehend the
messages (Kitvilairat, 2016). According to Boonyarattanasoontorn (2017), the study
of writing difficulties on Thai university students found that students did not feel the
pressure in writing tasks because the given time was too long, and the organization of
writing was already prepared by teachers. However, secondary level students may
have anxiety in generating and ordering ideas from the difficulties mentioned earlier
and duration of task they are given is short to compose a piece of writing which

provides 30 minutes in general classes.

Argumentative writing is the process of conveying messages through thinking
and making good judgement based on ideas and supporting reasons. Hasani (2016)

have mentioned that argumentative writing is important to students in school and



university level when it comes to working life, they need to have skills of convincing
and making strong argument related to field of professions to many people in their
workplace. In addition, younger students are supported with opportunities in
discussion and responding to their classmates through writing argument on various

topics (O’Hallaron, 2014).

However, argumentative writing is not an easy skill to reach. Language
researchers have found that second language learners have experienced difficulties in
argumentative which is the most difficult of all types. From three possible reasons
which are 1) it requires background knowledge on what is being judged 2) students
are struggle with grammatical and vocabulary usage for making argument 3) students

have less experiences in argumentative writing structure (Lam et al., 2017).

Genre is one of the important concepts in language learning which is
concerned with things students do and think when they write. A genre-based approach
provides benefits for students as it consists of language, content, and context and also
for teachers to present the ways of writing work explicitly (Hyland, 2007). This
approach is systematic and supportive with the process following the teaching-cycle
stage to help students complete the writing (Martin & Rose, 2005). It is also important
for teacher to concern about topic chosen and teaching students what to write and how

to organize the text properly (Visser, 2017).

To give students support in organizing texts, graphic organizer is one of the
effective learning strategies for language learners as it helps students to generate their
concept and more ideas for making good argument (Regan et al, 2018). Many studies

showed that graphic organizers can help students in prewriting activity on planning



and organizing the writing. Nonetheless, using a paper-based graphic organizer is
universally use in many classrooms, students at the present are more familiar with
technology. It is more beneficial to integrate technology into writing tools for students

as a writing prompt (Hughes et al, 2019).

1.2 Statement of problem

According to Thai national curriculum (2008), regarding the key indicators
which require students to be skilled with communication for exchange information
and express their feelings or opinions. Most of high school students usually struggle
with the last part of writing part because the focus for tenth to twelfth graders is
describing their opinions based on various topics, experiences or news with proper
supporting details (Baghbadorani & Roohani, 2014). However, students’ achievement
in English was unsatisfactory in twelfth graders. According to the Ordinary National
Education Test (O-NET) from the academic year 2019, that required students’
performance to meet the key indicators of their level in writing of standard FL1.2 and
FL1.3. The average scores of the country showed that students got 29.20 out of 100
which was lower than the academic year 2018 that they got 31.41 out of a hundred
(The National Institute of Educational Testing Service, 2019). Surintham &
Adipattaranan (2020) mentioned that most of the difficulties in students’ writing are
word selection, structure, punctuation, and preposition. Those factors are influenced
from students’ native language which is Thai. In addition, students got less
experiences in practicing writing since writing skill require enough amount of time to
be skillful. So, ability in writing is needed to be developed in order to practice the use

of it both in the text and real-life contexts. Moreover, in many studies found the



advantages of implementing genre-based approach in teaching particular types of
writing such as narrative and it was implemented mostly on students in upper level,
for instance, undergraduate. According to Kaewnuch (2013), Thai EFL students
struggle in writing as they cannot express how they think and convey messages into
the writing. There are several writing genres, however, most of Thai EFL students
find difficulties in writing argumentative essay more than other genres (Tongjean et
al., 2019) because students have to clarify their opinion with appropriate reasons as
well as provide evidence or fact to support their claims in order to convince readers.
Moreover, the most difficult part for students when it comes to the writing
argumentation, they feel anxious about gathering their ideas and the way their writing
is going to be like (McGraw Hill Higher Education, 2008). Previous studies showed
that genre-based approach is an effective process instruction in teaching writing, but it
still needs process of systematic thinking in the pre-writing stage. Formulating
thoughts and claims regarding the stage mentioned previously of argumentative
writing has to be prepared because it is a time-consuming process. In order to help
students to think systematically, graphic organizers are used in several studies of
writing instruction due to the advantages of arrangement of concise data from various
sources to present in chart or diagram (Srijan, 2020). Graphic organizers also support
students’ vocabulary knowledge and ability to write, this study employs genre-based
approach with graphic organizers to help students with constructing the texts and
elaborate ideas through charts. The researcher aims to explore the achievement of
EFL students whether they perform better on their ability in argumentative writing
with genre-based approach with graphic organizers and their perceptions toward the

instruction.



1.3 Research questions

The study aims to answer the two following questions:

1. To what extent does genre-based approach with graphic organizers enhance

EFL secondary school students’ argumentative writing ability?

2. What are the EFL students’ perceptions toward argumentative writing

instruction using genre-based approach with graphic organizers?

1.4 Research Objectives

The purposes of this study are:

1. To investigate the EFL students’ writing ability after implementing genre-

based approach with graphic organizers on argumentative writing.

2. To explore the EFL students’ perceptions toward genre-based approach

with graphic organizers on argumentative writing.

1.5 Scope of the study

1. The population for this study were the eleventh-grade students from

Nakhonnayok Witthayakhom School.

2. The participant of this study were 30 eleventh-grade students from
Nakhonnayok Witthayakhom School who enroll in Mastery English course in the first

semester of academic year 2021
3. The variables of this study are as follow:

1) Independent variable: genre-based approach with graphic organizers



2) Dependent variables: EFL students’ argumentative writing ability,

perceptions toward genre-based approach with graphic organizers

1.6 Definitions of terms

1. genre-based approach is an approach to teaching and learning writing
refers to process of writing that follows steps and it shows the features of
organization, layout and communicative purpose used in the writing. The instruction
is based on the teaching-learning cycle Martin, J & Rose, David. (2005) showing
opportunities for students to engage in writing are defined in this study from three

main stages of activities as follows.

1) deconstruction: modelling a text in target genre to guide students
through discussion in order to reveal purposes, structures, language features of the

text and build knowledge of the information.

2) joint construction: students and the teacher work together
constructing texts that are similar to the text shown in previous stage using structures

and language features they have studied.

3) independent construction: students work on writing texts in target
genre individually while the teacher gradually withdraw support and give more time

for them to write.

In this study, the approach was employed to teach argumentative writing by

designing 2 cycles of activities based on three main stages in the writing practice.



2. graphic organizers refers to a conceptual tool for organizing the text shows
the relationships ideas within the writing. It can be divided into various type, for
instance, a descriptive map, a network tree, a spider map, a problem and solution map.
The main-idea-and-detail chart proposed by Ellis & Howard (2005) was used in this

study to support students define their argument and reasons to support their positions.

In the study, students were assigned to use graphic organizers which was the
main-idea-and-detail chart in formulating arguments when they practiced writing in

class and also in the argumentative writing posttest.

3. Genre-based approach with graphic organizers refers to a method of
applying graphic organizers as tool in teaching-learning cycle for engaging students
with organizing ideas and details. In order to assist students in the writing the main-
idea-and-detail chart proposed by Ellis & Howard (2005) was given in the joint

construction phase of the three main stages based on Martin & Rose (2005).

In this study, the 2-cycles of three main stages of genre-based approach, which
are deconstruction, joint construction and independent construction, were provided to
students in order to assist students to practice writing effective argumentation as well

as providing students the graphic organizers as a tool to arrange their propositions.

4. Argumentative writing ability refers to the informal reasoning ability that
goes into making and defending the statements (Toulmin, 2006). Students were
required to achieve the skill of making a claim justified by proper reasons or evidence

from various of sources.



In this study, students were asked to write a three to five-paragraph essay of
150-200 words with supporting reasons for your opinion. Their writing was assessed

by using T-test to compare pretest and posttest scores after the course.

5. Students’ perceptions toward genre-based approach with graphic
organizers refers to students’ opinions and feelings toward the provided writing
instruction by having a semi-structured interview to provide information concerning
the advantages and disadvantages of the instruction with graphic organizers, and

students’ comments on difficulty that they had from the instruction.

In this study, the students were asked to complete a questionnaire and some of
the participants from different levels of ability were interviewed to gather more
information about the advantages, disadvantages and further comments. The students’
perception was investigated in terms of the effectiveness of the instruction and the

usefulness of the graphic organizers.

6. EFL students refers to the 30 eleventh-grade students from Nakhonnayok
Witthayakhom School, Nakhon Nayok, Thailand who enroll in Mastery English

course in the first semester of academic year 2021.

1.7 Significance of the study

The result of this study is to prove that the genre-based approach with graphic
organizers can improve secondary EFL students on argumentative writing ability. In
addition, the results receiving from the study can assist secondary EFL teachers to

develop their teaching instruction of argumentative writing by using the provided



10

instruments and lesson plans as a guideline to adapt into teaching other text types of

writing.

The study offers teachers a practical approach to improve students' writing
ability in the classroom by using a genre-based approach to writing argumentation.
Furthermore, the study suggests that teachers could use graphic organizers as a tool to
assist their students in creating effective arguments. Moreover, teachers can apply the
study’s data to their writing class to become more compatible with different levels of

students’ ability.

The study also suggests that learners can use graphic organizers as a way of
helping them construct effective argumentative essays. They can outline the required

elements in the argument as well as the correlation between each element.



CHAPTER I
LITERATURE REVIEW

In order to develop a genre-based instructional module in the writing
classroom, a review of literature was conducted consisting of the four major areas of
the study which are second language writing, argumentative writing skills, genre-
based approach with graphic organizers in teaching writing. This paper presents the

literature review on the mentioned topics.

2.1 Genre-based approach

2.1.1 Definition of genre-based approach

Genre-based approach (GBA) is an approach that is useful in listening,
speaking, reading and writing instruction. Students produce the writing based on the
analysis the context of target genre and also need to study through direct instruction of
writing target genre through the approach (Martin, 2009). in addition, using genre-
based approach in teaching writing can lead students to success the specific purposes
of writing target genre (Kitvilairat, 2016). The proper entrance point of instruction in
genre-based pedagogies is gaining an awareness of the social context within which

texts are situated (Myskow & Gordon, 2009).

2.1.2 Genre-based approach cycle
The teaching-learning cycle based on Martin & Rose (2005) in de Oliveira &

Lan (2014) showing opportunities for students to engage in three main stages of

activities as follows.
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1) deconstruction: modelling a text in target genre to guide students
through discussion in order to reveal purposes, structures, language features of the
text and build knowledge of the information. In this stage, the students’ awareness is
raised to recognize the purpose of the text, writers, target readers, features and
vocabulary used in the writing. Teachers can provide pictures, materials and asks

open-ended questions to students.

2) joint construction: students and the teacher work together
constructing texts that are similar to the written genre shown in previous stage using
structures and language features they have studied. Students contribute more on
writing the texts whereas teachers will work as facilitators. Peer review with
discussion on feedback from teacher can be used as activities in editing the writing

with the whole class.

3) independent construction: students work on writing texts in target
genre individually by applying key features they have studied to construct their own
writings while the teacher gradually withdraw support and give more time for them to
write. Therefore, teachers can assess students through their performances in writing

first draft and the draft revision.
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Figure 1: Genre pedagogy cycle (Martin & Rose, 2005)

According to Mauludin (2020), The genre-based instruction cycle, which
incorporates collaborative work, allows teachers to repeat certain topics until students
acquire the abilities, based on their present aptitude. As a result, students can
customize their recursive exercise to meet their own needs. Myskow & Gordon also
mentioned that if the purpose of a lesson is to introduce students with discourse
patterns, activities related to product method, such as writing from an outline and
subject and support identification, may be appropriate in a genre-based classroom.
Therefore, the approach of this study will employ one of the writing tools, which is

graphic organizer to assist students in composing the argumentative essay.

2.1.3 Advantages of genre-based approach

Genre is one of the important concepts in language learning which is

concerned with things students do and think when they write. A genre-based approach
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provides benefits for students as it consists of language, content, and context and also

for teachers to present the ways of writing work explicitly (Hyland, 2007).

This approach has main characteristic features as follows.

1) It emphasizes an explicit understanding of how texts are structured

and what to be learned in order to acquire writing skills.

2) This approach is systematic for writers to create a well-organized

text with grammatical patterns that are used in the writing.

3) A genre-based approach is based on writer needs as it is necessary
for students to face in real-life context and students will be more motivated if the task

is relevant to their future use

4) It is supportive approach as knowledge is best constructed when
students collaborate together, support one another to encourage new ways to construct
new knowledge (Vygotsky, 1978) with teachers have a role to support students to

move steps further.

5) This approach is empowering in providing students access to the

patterns in the texts.

6) It provides resources for students to reflect and discuss on how
knowledge and information are organized in order to understand and value the

discourses.

7) It helps raising consciousness of teachers to be aware of a text
chosen whether it can lead students to meet goals of writing in particular contexts and

give students advice to understand and see how the texts are constructed.



15

Genre as an approach to teaching and learning writing refers to process of
writing that follows steps and it shows the features of organization, layout and
communicative purpose used in the writing. This approach is relevant to teach and
learn writing skills, especially, for students with low ability and motivation
(Dirgeyasa, 2016) as it guides students to easily follow the steps from simple to more

challenging ones.
2.1.4 Related research on genre-based approach

According to Sritrakarn (2019) that the study was on using the SFL genre-
based approach to improve Thai learners’ writing of an explanation. The result found
that students thought the genre-based approach was helpful for improving their
writing, and some said it helped them become more aware of language use and
structure. This can be concluded that the findings contributed to the efficacy of the
strategy, particularly in the teaching of an English explanation, and gave insight on

the needs of Thai learner groups in terms of linguistic background and understanding.

Additionally, the genre-based approach is beneficial in teaching writing as
stated in Elashri (2013) study. Students were encouraged to become active
participants in their learning using a genre-based approach. They were expected to
take charge of their writing by choosing their own topics, deciding how their topics
would be developed, and deciding on the final product. It can be said that genre-based
approach activities took place in a non-threatening environment where students were
not afraid to take risks, it allowed the development of writing subskills. Students

established their own personal style and preferences in this activity.
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Mingsakoon and Srinon (2020) conducted a study about an analysis language
meta-function from EFL Thai secondary school students’ experience on recount
writing product where the students were instructed through Systemic Functional
Linguistics (SFL) genre-based approach at a public school in Chainat. The findings
revealed that in students’ recount written compositions, they demonstrated that they
have improved linguistic expertise by being able to compose many complicated
clauses. Additionally, the researchers suggested that the genre-based approach could
be used to teach additional genres of writing to students in other settings, such as
lower secondary students or students who are preparing language certifications to

meet the needs of the requirement.

2.2 Writing skills
Writing skills considered to be difficult for EFL students in the language

learning (Richards, 1990). According to Richard and Renandya (2002), the difficulties
include those in 1) generating and organizing ideas using an appropriate choice of
vocabulary and 2) putting  such ideas into an intelligible text. Besides these
difficulties, EFL students also have to face many other obstacles when learning to
write compositions in English. The first difficulty comes from the fact that studying
English nowadays is a compulsory subject and for examination purposes rather than
communication (Luu, 2011). Second, In the writing section of the test, students have
always been asked to do error identification or putting sentences in correct order as
their test and most of the tests are multiple choices. Students, therefore, have been
taught such writing skills in order to pass the examination and they do not see the

importance of learning how to write correctly.
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According to Chen & Su (2011), genre of writing is a group of texts sharing
similar features that can be easily identified. Genres of writing are categorized into
recount, narrative, explanation, information report, procedure, discussion, and

exposition.

Each genre is varied in different text forms, for instance, narrative is
composing a story and express it with creative and imaginative details which is
mostly found in tales, fictions, or historical documents. Information report describes
detailed information about the way things are, so they usually give possible reasons
for consequences of the problem (Flowerdew, 2013). It, therefore, helps readers to
understand what is being described by organizing information. Recount is a sequential
retelling of events or stories such as newspaper, books, story based on people or
events. Explanation explains how or why something happens or works, for example, a
written explanation of what causes the air pollution. Instructions and procedures guide
the reader by stating how to do or make something, a set of instructions for playing
games is one of the examples. Discussion presents a balanced argument, including
different aspects such as wearing school uniform issues. Expository writing is mostly
used to provide information about things, people, places, or an idea. An argumentative
writing is one element of persuasive writing, in which writers state points of view and
try to convince the reader to accept those points (Brown, Johnson, Smyth & Oram

Cardy, 2014).

From Chen & Su, in stages of the writing process consist of 1) preparing
which is needed in most of the pieces of writing depending on contents, purposes and

target readers, 2) drafting stage is where writers start the writing with some changes
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leaving to make until the end, 3) revising is the last stage where content is checked
whether it is clear and appropriate. 4) editing stage where students check spelling or
grammatical errors in the writing text and 5) publishing the completed piece of

writing to readers.

2.3 Argumentative writing

Argumentation can be defined as writing a text that aim at showing a good
argument on various issues by providing opinions, reasons, supporting facts or
evidence (Kitvilairat, 2016). According to Saito (2010), writers have to defend on
certain issues that is being argue with their strong opinions as well as support them
with logic or facts to make readers believe and accept the argument. It can be said that
this genre is the most challenging writing genre for English language learners (Ka-
kan-dee & Kaur, 2015) since it requires students to have linguistics as well as

cognitive skills to persuade readers to agree with writers’ argument.

There are four common argument genres in student academic writing that was
presented by Coffin (2004) showing purposes and order of organizing the text as

follows (Promwinai, 2010).

1) hortatory exposition: to express writers’ viewpoint and
recommendation which consist of staging on thesis, arguments evidence, counter
arguments evidence (optional), reinforcement of thesis (optional) and

recommendation.
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2) analytical exposition: to express only writers’ viewpoint staging by
thesis, arguments evidence, counter arguments evidence (optional), and reinforcement

of thesis.

3) hortatory discussion: to debate between two or more arguments on a
controversial issue with recommendation provided. Starting from raising an issue,

providing arguments evidence, and making judgement to the position (optional).

4) analytical discussion: to debate for two or more arguments on a
controversial issue with strong declaration. It can be put in three stages which are
raising an issue, providing arguments evidence, and making judgement to the

position.

Argumentative writing, therefore, is placed in the analytical exposition genre

as it is a writing text of convincing readers to believe the positions presented are true.

Kaewnuch (2013) stated that argumentative writing is a more advanced form
of writing than the other types or genres taught in writing classes. Writing an
argument is more about establishing reasonsto move readers than trying to
emotionally engage them. He also mentioned that when writing an argument paper,
one crucial skill that EFL writers should master is the utilization of specific evidence.
One of the most common problems for new writers is a lack of words or facts to back
up their points. Therefore, it was important that teachers and students must understand

the basics elements of argument before teaching and learning it.

Nakkaew and Adunyarittigun (2019) mentioned that students must consider
propositions and concise claims, plan and seek information, carefully construct their

advocacy, support claims with relevant and compelling evidence, organize arguments



20

logically, and use language to help readers make sense of the meaning conveyed in
arguments in writing argumentative essay. They also mentioned about teaching
argumentative writing that teachers can assign students to participate in group
activities, for instance, group writing and peer discussion so that advance and less

advance students can engage and learn from one another.

From the study of Kitjaroonchai and Duan (2019) investigated the use of
Stanceand Engagement in a Timed Argumentative Essay by Asian first-year
university students. They mentioned that persuasive components were used in
argumentative essays, and the writer was attempting to persuade readers to do certain
actions or follow certain instructions. However, the argumentation papers written by
students from different nationalities are various in persuasion depending on students’
cultural background. This could refer to choosing topics for students to write an
argument that students from the same background will interact to the topics given and

persuade the reader in the similar way.

According to Coffin (2004), the table below represents how the genre
framework explains the link between each separate aim or objective in argument and
the phases or stages that a writer goes through to reach the goal in IELTS academic
writing. To put it another way, each argument genre is made up of stages, each of

which serves a specific purpose in reaching the text's overall goal.
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Table 1: Four common arguing genres in student academic writing (Coffin, 2004)

Genre Hortatory Analytical Hortatory Analytical
Exposition Exposition Discussion Discussion
to put forward a to put forward a to argue the case for | to argue the case
Purpose | point of view and point of view or two or more points for two or more
recommend a argument of view about an points of view
course of action issue and about an issue and
recommend a course | state a position
of action
Staging Thesis Thesis Issue [ssue
i +
(Recommendation) Ar{gu_ments Arguments
Evidence . Arguments
Arguments + + Evidence (2 or .
. . + Evidence (2 or
Evidence (Counter- more perspectives) .
more perspectives)
(Counter- Arguments + d
Evi Judgement/
Arguments + vidence) ( Pufi tion) Judgement/
Evidence) Reinforcement of Position
. thesis Recommendation
(Reinforcement of
thesis)
Recommendation

Hyland (1990) introduced elements of structures of argumentative writing in

order to help students in organizing the text which composed of three main stages,
and some moves in each stage as presented below. In addition, this study employs the
structure of the argumentative essay from Hyland (1990) to use in students’ writing

regarding its components in each stage.
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Table 2: Elements of structure of the argumentative essay adapted from Hyland

(1990)

Stages

Moves

Thesis: to introduce the positions

for making argument

Proposition: express writers’ argument regarding

the certain topic

Argument: to discuss upon the

thesis

Marker: making claim related to the position the
being argued

Claim: reasoning to support the positions either
evidence of fact or opinion from experts
Support: to back up the claims based on

assumptions of references

Conclusion: to validate the thesis

and argument

Consolidation: to evaluate the arguments are

related to the propositions
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2.4 Assessing writing

In writing assessment, language knowledge and strategic competence are
necessary which mean that students need to have pragmatic knowledge in creating
and interpreting the texts as well as organizational knowledge in producing or
understanding structures of the writing, such as grammar, vocabulary and sequence of

the texts (Viriya, 2016).

To assess the good writing is difficult, it can be told easily from reading
through it. It is important that teachers should use several methods for assessing
writing (Hessler et al., 2009). determining students’ writing can be done by some of

the following ways.

1) measuring time that students spending on prewriting stage. The longer time

they spent for planning, the more quality they will have in the writing.

2) numbers of ideas in the notes they have planned can help teachers to see

how students come up with creative ideas and gather them to write their final essay.

3) numbers of words and punctuation marks that student used correctly

including capitalization.

4) analytic scale scoring rubric for assessing elements such as spelling,
punctuation, or handwriting. The more details teachers use as criteria, the longer time

will take for grading

5) holistic scoring rubric for assessing important elements of the writing as a

whole piece of writing. Classifying elements into 3-point scale which is mostly used
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for grading and rating the essay based on what teachers expect to see in students’

writing.

The evaluation should be clear to claim that the tests are measurable. Teachers
need to explain objectives and criteria in assessing writing before having students to
write the text. According to Brown (2004), analytic scale scoring is recommended to
assess writing as it scores each component of writing separately. Furthermore,
teachers could provide feedback on specific parts, for instance, grammar and
vocabulary to students. However, the genre-based assessment is also suggested by
Bhatia (1993) as it has specifically designed rating scales that could ensure effects on

students’ language ability of the features and organization of target genres.

Culham (2018) presented that reading and evaluating the paper takes time;
however, the time spent by the teacher in learning the criteria and applying them to
student writing benefits when the instructor learns what students are doing well and
what needs to be done next in teaching and learning. There are recommended steps to

follow when assessing the writing paper.

1) Teacher should read the paper thoroughly from the beginning to the end.

Spending time on trying to understand what was written in students’ writing.
2) Select the areas to focus and study the criteria for those aspects

3) Teachers decide whether the writing is strong or weak or set up the middle

zone then grading on what is found in the writing based on the scoring criteria
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4) Concentrate on what is expected to be in the students’ writing, ensure that

the statements are relevant to the topic given.

Apart from assessment by language teacher, Tsai and Chuang (2013)
presented in their study of assessing argumentative writing through peer assessment.
The study examined how structured peer assessment can help EFL university students
improve their argumentative writing skills. The participants completed their initial
drafts, practiced, and engaged in peer assessment using Calibrated Peer Review as an
online platform. Given their commitment to systematic peer assessment, the training
group differed from the control group in various ways, including the type and
frequency of modifications they made, as well as the overall quality of their writing.

Conclusicely, structured peer review encouraged pupils to improve their writing work.

In the study also suggested that peer assessment, when carefully prepared, can
be an effective way to draw students' attention to their writing issues and encourage
frequent modifications at both the global and local levels, motivating students to
generate higher-quality argumentative writing since structured peer evaluation allows

students to benefit from peer support in a controlled environment.

From the study of Rapanta et al (2013) mentioned about the assessment on
argumentative writing that the strategic formulation of counterarguments and
rebuttals, the consideration of others, and the use of strong evidence to support one's
standpoint are not spontaneous effects of age meaning that secondary and higher
education appear to be the most appropriate settings for argument-oriented
intervention and explicit scaffolding. They also pointed out that the skill of

argumentative competence could be assessed in three dimensions. First, the
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metacognitive assessment mode, to which the criteria of structure, conceptual quality,
and implicit quality were assigned. Second, the meta strategic mode, which included
the criteria of the presence or type of a specific argument element, as well as the
preference or avoidance of specific discourse strategies-genres. Finally, the
conceptual mode, which included two types of criteria: those related to the nature of

the argument and related to the realism of the argument.

In addition, from Bérveniku (2017) study, the assessment of giving
argumentation in the field of debate covered four criteria. The first was the focus and
structure of the points where the main arguments and responses are presented in a
logical and appropriate manner. Second, the presentation of the introduction and
argument where the resolution is supported by reasons or evidence. Next, cross-
examination and rebuttal should be presented by speakers, therefore identification of
flaws in the negative arguments and ability to defend itself from attack were assessed.
Finally, the style of the argument presented was assessed such as the way to hold the
audience's attention and persuade them to believe in the position, the tone of voice,

clarity of speech, and precision of arguments which were all important.

According to the previous studies, the argumentative writing was based on
secondary students since they were at appropriate level in practicing writing
argumentation following the key concepts that the students were at the proper age of
giving reasons and support potentially. Furthermore, argumentative scoring rubric

would adapt the criteria proposed in Bérveniku’s study.
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2.5 Writing instruction using genre-based approach in Thailand

According to the Thai national curriculum (2008) teaching writing focuses on
various text types as provided in Hyland (2014) with seven different types of genres,
for instance,1) recount is the providing information based on personal experience or
given situation 2) description is classifying about the factual events 3) exposition is

giving arguments for the opinion or ideas.

Many researchers conducted studies regarding writing instruction that affected
students’ ability in primary, secondary, and higher education levels. Kettrachon
(2008) studied on the creative writing of eleventh graders found that students had
difficulties in creative thinking according to less practices in daily life which led to
having problems in expressing ideas in the writing. He implemented genre-based
approach on students’ essay writing ability and found out that the ability after giving

has improved.

In Kongpetch (2006), the use of genre-based approach was carried out to teach
exposition writing to Thai university students in Ubon Ratchathani whose writing
ability was inefficient due to problems in organizing ideas and writing styles. The
results showed that GBA has significant impacts on university students as it

encouraged students to think, plan and elaborated ideas successfully.

Besides, there was also a study from Changpueng (2013) on Thai engineering
students’ writing ability in writing requests, enquiries and reports using genre-based
approach revealing that GBA was effective in enhancing writing ability as it helped
students to understand how the texts are constructed and they were able to identify

rhetorical moves in target genres.
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Another study from Bunyong, et.al (2016) recommended that when it comes
to teaching English writing, the genre-based approach worked effectively.
Additionally, students gained benefits from the genre-based approach since | t
certainly enabled students to learn how to write more effortlessly, and it can support
students in their understanding of writing in many contexts. They also concluded that
students who were taught writing with a genre-based approach learned how to begin
writing on a variety of topics and appreciated the lessons, activities, and exercises.
Furthermore, the genre-based approach allowed students to feel confident and

motivated in their writing, as well as improve their writing skills.

From the findings above showing the positive effects of writing instruction
through genre-based approach, it can be concluded that GBA is one of the most
effective approach in improving students’ writing ability in various text types. In
many studies, graphic organizers were used as a tool in writing instruction of several
genres as it helps to break students’ ideas into simple steps to arrange, and likewise
the argumentative writing which requires students to group their thoughts and put

them into proper sequences.

From studying the argumentative writing and how it is taught in Thailand, it
can be said that the pre-writing stage is important for writers to begin to propose their
arguments. The more time writers spend on preparing ideas, the easier they will find
in organizing the texts, they need to wisely take their time at this stage. According to
McGraw Hill Higher Education (2008), writers have to be prepared and precisely
present their points in order to make a good argumentative essay. In addition,

gathering ideas is one necessary step in pre-writing stage. it helps writers to formulate
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any thoughts they have in their mind and freely list them on the paper. The mapping
tools are also often used in order to connect ideas and supporting details in the pre-
writing; therefore, this allows the arguments that writers are presenting to flow
smoothly. Graphic organizers, then, are employed in this study to examine its effect

that it is applicable in argumentative writing (Bassham et al., 2016).

2.6 Graphic organizers

One of the effective tools which have been using to support language learning,
particularly in writing, is a graphic organizer or GO (Ellis & Howard, 2005).
According to Hall & Strangman (2008) it is a conceptual graphic that describes
relationships of facts or ideas within the writing task. It can be referred as diagrams of
knowledge, story, or concept. Graphic organizers can be divided into various types as

follows.

1) A descriptive map which works for drawing typical or well-

organized information.

2) A network tree which usually help with constructing elements from

bigger concepts to smaller ones.

3) A spider map is used to organize the ideas that does not need to

concern about the sequence.

4) A problem and solution map is used when cause and effect are

needed to construct the information

According to Eltahi (2019), The following figures represent the examples of

graphic organizers used in teaching reading and writing
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Figure 2: Cause-and-effect diagram about lost control of the car The diagram
showed the possible factors that could contribute to the lost control.

The cause-and-effect diagram shows how different events or concepts are

linked. Because of many implications in all subject areas, this tool is one of the most

beneficial organizers.
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Figure 3: Concept map showing the similarities and contrasts between two concepts,
such as Series and Parallel Circuits

A concept map is a visual organizer that highlights a key concept and its

associated qualities. Concept maps come in a variety of shapes and can be used to

illustrate any type of labeled relationship.

Single loop
connection

Connected by
branches

Bulbs dimmer Energy
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Source
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power

Each bulb
fully powered

Wires

All bulbs go out

All bulbs stay
if one goes out

lit if one goes
out

Series Circuit Parallel Circuit

taken from learningcenter.unc.edu

Figure 4: A spider map with three components; the major topic, main ideas, and
supporting details

It is a form of visual organizer that helps students organize their thoughts by
investigating and outlining many factors of a particular theme or issue. The process of
making a spider diagram helps students focus on the issue, encourages them to
evaluate what they already know in order to arrange it, and allows them to track their
progress in understanding the material. It also assists in identifying areas where the

student needs to explore more (Col, 2019).
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taken from www.muskingum.edu

Another type of graphic organizer chart proposed by Ellis & Howard (2005) is
the main-idea-and-detail chart which would help students to determine their main
point of view and reason to support the opinion. As mentioned in Eltahi (2019) that it
depicts the link between major concepts and their minor elements in a hierarchical
order. This organizer is highly helpful in assisting students in distinguishing between
core ideas and the details that go with them and less important material. Students,
therefore, can use this type of chart to compose paragraphs that highlight on the main

idea and supporting details (see Appendix F).

A graphic organizer needs to have consistency, coherence, and creativity as
elements in order to become an effective graphic organizer (Delrose, 2011).
Consistency brings students to experience the full-equipped format of the organizer.
Coherence graphic organizer charts play important part in the writing since writer

should present clear and comprehensible information based on the concepts and



33

priority of each component. Creativity from applying the graphic organizer charts by
teachers also gain students’ engagement in productively creating the charts to expand

their ideas and details (Ellis, Farmer, & Newman, 2005).
2.6.1 Related research on graphic organizers

According to the study of Aunthonsiri, et.al (2021), they investigated the
effectiveness of using graphic organizers to enhance students’ ability on Geometric
proof. The results revealed that after implementing this technique, geometric proof
abilities of the students passed the criteria over 60 percent because students were able
to freely express concept, background knowledge or other details. Graphic organizers
allowed them to see the relationship between the information and it also simplified the
disorderliness of the issues. The researchers also concluded that using graphic
organizer was the process that helped students in planning and arranging the outline

before starting to write so that would encourage students to think critically.

Another study of Sathongeay and Prasansaph (2019) on students’ English
critical reading skills by using graphic organizers technique. The study objectives
were to compare students’ reading skills before and after implementing graphic
organizers and investigate students’ satisfaction toward the tool. The participants were
36 undergraduate students in Thai public university who were assigned to use graphic
organizers in pre-reading, while-reading and post-reading activities. The results
showed that students’ English critical reading skills was higher after the use of
graphic organizers and the students satisfied with the tool. The results confirmed that

graphic organizer was an effective tool for improving critical thinking and creativity.
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It also emphasized substantial concrete ideas, including vocabulary and the

relationship between each information.

In this study, students’ argumentative writing can be compatible with the
main-idea-and-detail chart by Ellis & Howard (2005) since it provides simple and
comprehensible pattern to follow, and students can use this chart to show their
opinion with good reasons easily. This type of graphic organizer will be adapted into
the study as it helps student to narrow down plenty of ideas to be more specific and

concise.

2.7 Graphic organizers in teaching writing

In numerous studies have examined how graphic organizers impact students’
writing ability. Kansizoglu (2017) found that graphic organizers are effective in
enhancing students’ writing ability as it provided opportunities to build concept and

knowledge. In addition, it is appropriate to use in learning for all students’ levels.

From Maharani (2018) study showed that applying graphic organizers in
learning process allowed students to perform better in writing proper topic sentences,

supporting details, and conclusion.

Odewumi & Gambari (2019) also investigated the effectiveness of graphic
organizers on students’ performance in writing skills. The results revealed that
students who were taught with graphic organizers are better in writing than the group

that graphic organizers were not implemented.

Graphic organizer strategy helped students to originate their new ideas and
concepts (Reshifa, 2020) which keep students going through the draft over again

before they begin to write their argumentation. Besides, graphic organizers can be a
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vital step that allow students to write more manageable texts (Boon et al., 2020). Due
to the fact that thinking is an abstract idea that need to be transmitted into concrete
pattern, graphic organizers will be the effective instrument to prepare for writing

arguments (Paensuk, 2019).

2.7.1 Related research on teaching writing through graphic

organizers

A study from Srijan (2020) on the use of graphic organizer to develop eighth
grade students’ writing skill. The objectives of this study were to compare the results
of students’ English writing skill before and after receiving the instruction with
graphic organizer. The participants were 25 students from a Thai public school in
Narathiwat. The result was found that after implementing graphic organizer in the
writing lesson, students’ English writing ability was higher than the pretest scores.
This was because graphic organizer was one of the effective tools that could use to
concisely present the collected data by using the skills of critical thinking,

comparison, data identification, and rearranging the information.

According to Paensuk and Lanchwathanakorn (2020), they studied on the
development of students’ creative writing by using a graphic organizer in order to
compare fourth grade students’ writing skills before receiving the writing instruction
using graphic organizer. The participants were 93 fourth grade students from a Thai
public school in Bangkok who were assigned different complexity of the graphic
organizer depending on students’ language proficiency. The result showed that
students’ creative writing ability was higher when students received the instruction

with graphic organizer. The study supported that graphic organizer was a tool to
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develop creative writing skill since it allowed students to generate more ideas and
compile them orderly. Moreover, students could notice the relationship between each

conception, wording, and important details.

Saikritsana and Makjui (2021) also studied on the development of summary
writing ability of eighth grade students by using graphic organizer. The study aimed at
comparing the ability of summary writing before and after the implementation of
REAP strategy with graphic organizer. The participants were 33 secondary students
from a public school in Nakhon Pathom. The result revealed that after the
implementation of REAP strategy with graphic organizer which was conceptual
organizer), the students’ summary writing ability was greater than before the
implementation. They also discussed that graphic organizer technique helped students
in summarizing concept on their own and presenting the connection of each idea in

the writing.

As Baojai and Thipatdee (2020) mentioned in their study of the development
of English writing skills by using graphic organizer for the third graders about the
effectiveness of graphic organizer in which it was appropriate to utilize in teaching
writing. Graphic organizer contributed to the more understandable of students’
content knowledge. The students could express their creativity in formulating

statement through the employment of this technique.

Pairing genre-based approach and the use of graphic organizers in pre-writing
stage may be useful and beneficial for students as it will assist students to outline and

see the whole structure of the propositions that they are going to convince audiences.
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As writing argumentation requires students to think critically and they should spend

more time to plan in the prewriting activity in order to create a good final product.

2.8 Conceptual framework of implementing genre-based approach on

eleventh grade EFL students’ argumentative writing ability

The instruction was done in classroom session where students learn through
the stages of exploring the text, constructing texts following structures and language
features they have studied, individually writing their own texts, then revise the draft
from the given feedback. The genre-based approach teaching and learning cycle taken
from Martin & Rose (2005) together with the use of graphic organizer based on aspect
proposed by Elli & Howard (2005) are employed in the study regarding the

components of argumentative writing structure from Hyland (1990)
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Genre-based approach

(Martin & Rose, 2005)

Graphic organizers

Ellis & Howard (2005)

- Deconstruction L. .
- the main-idea-and-detail chart

e sample text interpretation
e writer’s proposition regarding the topic » record ideas, thoughts, and

- Joint Construction concepts
e lists of supporting details and evidence - elements adapted from Hyland (1990)
- Independent Construction

e construct a complete argumentative
essay

A 4
Genre-based approach with graphic organizers

- A 12-week of argumentative writing instruction

- 2 cycles of genre-based approach writing practice

l

Students’ argumentative
writing ability

- In terms of argument

- In terms of convention

Figure 5: A conceptual framework of genre-based approach with graphic organizers
on secondary EFL students’ argumentative writing ability
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2.9 Summary

Based on the previous studies demonstrating the positive influences of genre-
based writing instruction, it can be stated that the approach is one of the most
successful approaches for developing students' writing abilities in diverse text kinds.
Furthermore, graphic organizers have been used in a variety of studies to help
students break down their ideas into basic steps to arrange, as well as in
argumentative writing, which needs students to collect their concepts and place them
into proper sequences. However, most of the studies were conducted in the context of
university level and some studies on secondary students with different genres. The
combination of genre-based approach with graphic organizer had to be considered to

enhance secondary school students’ argumentative writing ability.



CHAPTER 111
RESEARCH METHODOLOGY

This chapter discussed the research design and methodology used in the study
including research design, population and participants of the study, research

instruments, research procedures, data collection, a long-term plan, and data analysis

3.1 Research design

The study was a one group design to explore and compare students’
argumentative writing ability before and after using the genre-based approach with
graphic organizers. The argumentative writing tests, pretest and posttest, were used to
measure students’ argumentative writing ability. The purposive sampling design was
used to select participants in this study. The instruction was estimated to be done in 12

weeks during the first semester of the academic year 2021.

Table 3: Pretest-Posttest Quasi-experimental Design

Pre-test Treatment Posttest
01 X O2
Argumentative writing Genre-based approach Argumentative writing

ability with graphic organizers ability
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3.2 Context of the study
The study was conducted at Nakhonnayok Witthayakhom School, located at

1-330 Suwannasorn Road, Nakhon Nayok. The school is a public school with the
number of 2,700 students in total that offers lower and upper secondary education. In
upper secondary level offers 5 different programs, namely, Sciences-Mathematics,
Intensive-English, Mathematics-English, English - Chinese, English-Social studies,

and Intensive Sciences.

In this study, it was conducted in Mastery English course for eleventh grade
students in Mathematics-English program. The course offered for this program was an
additional course which was designed for students to reach this following outcome; to
be able to discuss, compare and express opinions on various topic through writing.
The genre-based approach with graphic organizers were used to teach by the
researcher. The instruction lasted 12 weeks, with pretest and posttest in the first and
last week respectively with questionnaire and semi-structured interview. The students

attended the class twice a week and spent 50 minutes for each period.

3.3 Population and participants

The population in this study was secondary EFL students who were male and
female eleventh grades of Mathematics-English program, Nakhonnayok
Witthayakhom school. They were all native Thai students. Their English background
was moderate because most of them had decent basic English proficiency and their

abilities in using English were differed.
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The participants in this study were 30 secondary school students, eleventh
grade, with mixed gender and medium to high level of English ability from
Nakhonnayok Witthayakhom School. The sampling method of this study was
purposive sampling. Then, six students from low to high performance in the writing
test were chosen for the semi-structured interview at the end of the course. The
students were selected from the enrollment of Mastery English course in the first

semester of academic year 2021.

The school was willing to cooperate for allowing the researcher to conduct the
argumentative writing instruction with the students. In addition, the students were
arranged to enroll in this additional writing course by the school. The course was
offered to enhance the students’ skill as they have difficulty in constructing the
writing. Due to the pandemic situation, the school board proposed that all students
had to study from home. Therefore, this study was conducted through online platform

instead of teaching in regular classroom.

3.4 Research Procedure

This study was divided into six stages as follows

1) the development of the genre-based approach with graphic organizers,
study the basic concepts and review of literature related to the current study in terms
of writing skills, assessing writing, genre-based approach, argumentative writing,
writing instruction using genre-based approach in Thailand, graphic organizers,

graphic organizers in teaching writing.
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2) construct the argumentative writing lesson plans, argumentative writing
tests (pretest and posttest), questionnaire and semi-structured interview questions,
Then, present the instruments to experts to validate and give feedback. Finally, revise

the instruments upon the experts’ suggestions.

3) the implementation of argumentative writing instruction by conducting the
argumentative writing pretest to the experimental group and collect their pretest
scores through online platform where teacher monitored and provided writing

materials.

4) instruct argumentative writing instruction using genre-based approach with
graphic organizers in 12 weeks including pretest and posttest. conduct the
argumentative writing posttest through online platform and students were allowed to
use dictionary or other resources to fulfil in planning the statements in the organizer

chart.

5) investigate students’ perceptions toward the writing instruction through

questionnaire and semi-structured interview.

6) the analysis and evaluation of the argumentative writing instruction,
compare mean scores of argumentative writing pretest and posttest by using Paired-

sample t-test

3.5 Instructional plans

The treatment in this study was conducted in Mastery English course in the
first semester of academic year 2021. The course lasted 12 weeks with 50 minutes for

each period. Pretest was taken in the first week with the introduction of the course and
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posttest in the last week as well as having semi-structured interview and giving

questionnaire. The long-range plan of 12-week instruction is attached in Appendix C.

The themes of argumentation were based on learners’ quality in Thai national
curriculum (2008) that students should be able to write to express opinions about
activities, experiences, and incidents in the local area, society and the world. The

themes used in the lesson plan are related to global concerns lately.

There were two-unit plans for 10 weeks of instruction based on the themes
which going to cover 2 cycles of genre-based approach with graphic organizers. The
students were required to write argumentative essay upon the theme in each unit. The

sample unit plan was attached in Appendix D.

3.6 Data collection

The data collection took 12 weeks, 24 periods starting from the pretest, the
genre-based approach with graphic organizers, posttest, questionnaire, and semi-

structured interview.

The pretest was conducted during the first two periods of the Mastery English
course. The writing rubric was used to assess students argumentative writing ability.
During the third period to the twenty-second period, the argumentative writing
instruction were conducted. Students practiced argumentative writing activities based
on the cycle of the approach. Finally, the posttest was done during the last two periods

which were the twenty-third and twenty-fourth period. The students were asked to
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complete the questionnaire about their perception towards the lesson and six students

were chosen to have interview about their learning.

The process was completed in 12 weeks by collecting quantitative data
obtained from writing test scores and questionnaire and also gathering the qualitative

data received from semi-structured interview.

Table 4: Data collection process

Week Process
Week 1 Argumentative writing pretest
Week 2 — Week 11 Genre-based approach with graphic organizers
Week 12 Argumentative writing posttest

Semi-structured interview

Questionnaire distribution

3.7 Research instruments

3.7.1 English argumentative writing test (pretest and posttest) and rubric

Different writing prompts related to the argumentative writing were provided
to students (see Appendix A, B). The writing prompt should not be too easy and too
hard for the students to express their thoughts. The English argumentative writing
tests, including the pretest and posttest, were used to measure and compare the

students’ argumentative writing ability before and after receiving the treatment.
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To verify that the two tests are appropriate for the study, four experts in the
field of English language instruction were asked to validate the tests. The topics of the
pretest and posttest were paralleled. The selection of the topic was based on the
learners’ quality stated in Thai basic core curriculum 2008 that require students to
express opinion about activities, experiences and incidents in the local area, society
and the world. In this study, the three topics are now following the trend of the society
both in local and international context, namely, the replacement of electronic files, the
change in buying products at the shop, and the campaign of saving environment by

using cloth bag.

The students’ argumentative writing ability was evaluated by using the writing
text scoring rubric which was adapted from argumentative writing rubric of
Bérveniku (2017) based on elements of structure of the argumentative essay from
Hyland (1990) and divided onto two aspects, namely, argument (organization,
introduction, evidence, counterargument, conclusion) and convention (language

features)

3.7.2 A main-idea-and-detail chart was used to help students generate the
arguments and prioritize those arguments into the organizer provided (see Appendix
E). This type of chart was provided in the prewriting part of the second stage of
genre-based approach which is joint construction and in the last stage of independent
construction. The theme of topic in the study based on school surroundings

concerning teenager issues.

3.7.3 Semi-structured interview questions about students’ attitude towards

argumentative writing instruction with a graphic organizer (see Appendix H). Six
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students were selected randomly based on their writing performance to have the
online interview in the last week after the instruction. There were three questions
asking about advantages and disadvantages of using genre-based approach, graphic
organizer, and students’ difficulty in learning through the writing instruction. Students
were able to freely express their opinions in Thai in order to reduce students’ anxiety

and get deep details about their perception.

3.7.4 Questionnaire was the instrument to explore students’ perceptions, the
20-statement questionnaire was a four-point Likert Scale in order to avoid
participants’ neutral answer from choosing the middle scale which was designed and
divided into two parts: general information about students’ background information,
and students’ perceptions toward the instruction (see Appendix G). The scales were
strongly disagree, disagree, agree, strongly agree. The questionnaire provided Thai
statements and distributed to students at the end of the course and translated back to
English. The way to categorize mean scores is to use the descriptor for the number on
the rating scale that is closest to that value (Todd, 2018). To measure students’
perceptions in this study, the mean values were interpreted as 1.00 to 1.50 was
categorized as strongly disagree, 1.51 to 2.50 as disagree, 2.51 to 3.50 as agree, and

3.51 t0 4.00 as strongly agree.
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3.8 The validation of research instruments

To measure the content validity, the instruments were validated for
appropriateness and effectiveness using the item-objective congruence (I0C) by four
experts in the field of English language and teaching from faculty of Education,

Humanities and social sciences, and language institute from one public university.

There were three evaluation forms which include English argumentative
writing test, sample of unit plan, questionnaire, and semi-structured interview
questions. The experts were asked to evaluate the instruments by marking (+1) if the
item is appropriate, (0) if they are not sure about the item and (-1) when the item is
not appropriate. The space for leaving comments and suggestions were also provided

in the last part of each form.

If the 10C value is higher than 0.50 in each instrument which means that the
instruments are acceptable to be used in the research. Meanwhile, if the value is lower

than 0.50, the instruments should be revised.

3.8.1 Validating the English argumentative writing test

According to the 10C result, it revealed that the English argumentative
writing test and evaluation rubric had overall score of 0.85 meaning that the test was

appropriate to use in the research. (see Appendix I)

In addition, the experts suggested revising the writing test as follows:

e Expert C and D suggested that the statement in writing
topic 1 should be written in interrogative form to

become which was used in topic 2 and 3.
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e Expert C recommended that the picture used in topic 2
could be more relatable to the topic.

After the validation, the test was adjusted as follows:

Before : topic 1 Textbooks should be replaced by electronic files?

What is best for students

After : topic 1 Should textbooks be replaced by electronic files?

What is best for students?
3.8.2 Validating the unit plan with graphic organizer chart

According to the 10C result, it was found that the index of the unit
plan and a main-idea-and-detail chart was 0.95 which means it is valid and acceptable

as showed in the Appendix J
In addition, the experts suggested revising the writing test as follows:

e Expert D suggested to give some examples of
discussion questions in the learning process to make it
more detailed.

e Expert B recommended to practice students more on
writing task to have them familiar with the approach in
order to make improvements.

After the validation, the test was adjusted as follows: adding the

leading questions in discussion session, adjusting materials used in the handouts.
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3.8.3 Validating questionnaire

The results from the questionnaire evaluation showed that the
questionnaire asking about students’ perception toward the genre-based approach with
graphic organizer chart had the average score of 0.80 which means the questionnaire
was appropriate to gather students’ opinions. However, some statements in the

questionnaire had been revised. (see Appendix K)

According to the experts’ recommendation, Thai terminology used in
the questions should be simplified in order to assist students to easily express their
opinions. In addition, the question asking about their study program and school should
be removed since the students were from the same school and program. Expert A and
D recommended to adjust questions about students’ writing ability. Expert B and C
suggested to rearrange the order of each question into different areas, namely, they
were divided into questions about the instruction, the instrument and further

application.

After the validation, the test was adjusted as follows:

e Before: When do you write in English?

After : How often do you write in English?

e Before: What is your ability in writing skills currently?

After : What is your current writing skill?
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3.8.4 Validation interview questions

The 10C index obtained from the semi-structuredd interview question
was 0.75 which means it is appropriate and acceptable. (see Appendix L) However,
the experts recommended adding the recommendation part to have to students specify
more on what problems they have from the instruction. Therefore, the additional

comment part was added into the interview question.
3.8.5 Reliability of Two Inter-Raters

Apart from validating the argumentative writing pretest, posttest, and
scoring rubric using ltem-Objective Congruence (IOC), two inter-raters determined
the reliability of the writing test results using the calculation of the Cohen’s kappa in
order to evaluate the degree of agreement between the choices made by two
independent teachers. One of the raters was an English teacher who had experiences
in teaching English program and English language proficiency courses for non-native

English speakers. The other rater was the researcher. The raters.

Table 5: The Cohen’s kappa of Inter-Rater Reliability from argumentative writing
test

Raters k

R1+R2 0.79

To interpret the Cohen’s kappa results, the k value between 0.01 — 0.20 is
considered as a slight agreement, 0.21 — 0.40 is a fair agreement, 0.41 — 0.60 is

moderate agreement, 0.61 — 0.80 is a substantial agreement, and 0.81 — 1.00 is an
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almost perfect or perfect agreement. The Cohen’s kappa value from table 5 was 0.79,

which was indicated that the study had a substantial agreement of the two raters.

3.9 Pilot Study

After the revision of the research instruments, the first unit of the lesson plan,
argumentative writing test, questionnaire and semi-structured interview questions
were used to do the pilot study with a group of students who had the same level of
English writing ability with the participants. The pilot study was conducted to

examine the possibility of the instruments and activities.

The results pointed out that the research instruments were possible to use in
the study. The students could follow the writing instructions and activities introduced
in class and time allotment was enough for the writing tasks. However, the
explanation of each element in the organizer chart and writing planner were edited in

order to keep students to focus on particular part they were expressing.
3.9.1 A revision of the pilot study

After a trial with the non-participant group, the explanation in each element of
the instrument is needed. At first, some elements were written in the wrong place as
the students confused on the characteristics of each element. Students misunderstood
in writing reasons and supporting details. Therefore, the organizer chart and writing
planner were edited by adding small notes in parenthesis for students as well as
explain to the students before started to write to make a clearer understanding and to
make progress as the students planned. Additionally, more sample texts were added

into student handout to ensure that students differentiated the dissimilarity between
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the elements and noticed the structure of what they were expected to write in the

graphic organizers.

The sample lesson plans should be clear and concise enough that the activities
could be carried out in one classroom period. Another possibility was that the topics
of the discussion in the sample texts should attract students according to the existing
global issues so that students could be able to share their experience and opinion
toward the topics. In addition, the modelling texts selection should be suitable with
students’ level because in the pilot study group found that the sample text used to

discuss in deconstruction stage was slightly difficult to comprehend.

3.10 Data analysis
3.9.1 Quantitative data analysis

- Research question 1: To what extent does argumentative writing
achievement of secondary students improve after receiving genre-based approach
with graphic organizers? The research instrument using to answer research question 1
was the argumentative writing test which was provided before and after receiving
treatment. The scores were analyzed by using T-test (paired sample test) to compare
students’ argumentative writing ability. Also, the questionnaire which adopted a four-
point Likert Scale was distributed at the end of the course, then, analyzed the data

using mean score and standard deviation (S.D.).
3.9.2 Qualitative data analysis

- Research question 2: What are the EFL students’ perceptions toward

argumentative writing instruction using genre-based approach with graphic
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organizers? The research instrument using to answer research question 2 was semi-
structured interview questions which were analyzed by using content analysis. Having

interview with students based on four questions on how the writing instruction effect

their writing ability, then transcribing students’ responses into written texts.

Table 6: Data analysis

Research questions Z gheearch Analysis methods
Instruments

1. To what extent does genre-based | Argumentative T-test (paired sample

approach with graphic organizers writing test (pretest | test)

enhance EFL secondary school and posttest)

students’ argumentative writing

ability?

2. What are the EFL students’ 1) Questionnaire 1) mean scores and

perceptions toward argumentative 2) Interview standard deviation

writing instruction using genre-based | questions (8.D.)

approach with graphic organizers? 2) Content analysis by
transcribing students’
responses into written
texts
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3.11 Summary

To sum, this study was one group pretest-posttest quasi-experimental design.
It was aimed to investigate the effects of genre-based approach with graphic
organizers on EFL secondary school students. The research involved among 30
eleventh-grade students who enrolled in Mastery English course at Nakhonnayok
Witthayakhom School. Students were given writing tests before and after the
implementation of the approach to assess their ability to write effectively. Six students
were selected at the end of the course to take part in a semi-structuredd interview to
discover more about their perspectives on the approach. The findings will be

presented in the following chapter.



CHAPTER IV
FINDINGS

This chapter reports of the study concerning the effects of genre-based
approach with graphic organizers on EFL students’ argumentative writing ability. The
study was conducted with eleventh grade students from Nakhonnayok Witthayakhom
School based on two research questions. The first question was to investigate the EFL
students’ writing ability after implementing genre-based approach with graphic
organizers on argumentative writing. this question reported quantitative results from
mean scores of the pretest and posttest. The second question was to explore the EFL
students’ perceptions toward genre-based approach with graphic organizers on
argumentative writing. The results showed qualitative data from questionnaire which
was presented in descriptive form and semi-structured interview which was analyzed

by using content analysis as reported below.

4.1 Research Question 1. To what extent does argumentative writing

achievement of secondary students improve after receiving genre-based approach
with graphic organizers?

To investigate the difference of students’ writing ability before and after the
implementation of the argumentative writing instruction. The research instrument
used in the answer the question was writing test (see Appendix A). The total score
was 18 including argument and convention which were assessed by using
argumentative scoring rubric adapted from Bérveniku (2017). Paired sample t-test
was used to analyze the mean scores from the pretest and posttest whether the scores

differed at the significant level of 0.05.
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To confirm the reliability of the scoring, the students’ pretest and posttest were
graded by two raters. The results presented the correlation between the two raters was
0.94 for the pretest and 0.96 for the posttest which implied that the scores from both
raters were consistent.

The mean scores from pretest and, standard deviations, t-values, and statistical
significance are presented in the table below.

Table 7: Comparison of students’ argumentative writing pretest and posttest scores

Writing Min Max Mean S.D. t Sig.
test (total scores
score = 18)
Pretest 1 10 8.77 3.549 -11.832 .000*
Posttest 14 17 14.17 2.135
*p<.05,n=30

From the table 7, it was found that there was an improvement on students’
writing ability after receiving the argumentative writing instruction. The table shows
that there was a significant difference of the pretest and posttest mean scores (t = -
11.832, p = .000). According to the result, the mean score from the pretest was 8.77
and posttest was 14.17 with the difference of -5.40. In the pretest, the lowest score
was 1 and the highest was 10. Whereas the lowest score in the posttest was 14 and the
highest was 17. Conclusively, the results pointed out that the students had an
outstanding improvement on argumentative writing ability after the implementation of
genre-based approach with graphic organizers from the significant difference at the

level of .05 (p <.05) between the pretest and posttest mean scores.
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To assess students’ argumentative writing, the evaluation rubric adapted from
Bérveniku (2017) was used for grading in two aspects which are arguments and
convention. In terms of argument, the students’ writing was assessed on organization,
introduction, evidence, counterargument, and conclusion. In terms of convention, the
use of vocabulary and phrases was assessed in language features. The two following
tables present the minimum and maximum scores, mean scores, standard deviations, t

value of each aspect.

Table 8: Students’ argumentative writing ability in terms of arguments (organization,
introduction, evidence, counterargument, conclusion)

Writing Min Max Mean S.D. t Sig.
test (total scores
score = 15) (%)
Pretest 1 12 7.40 2.811 -11.005 .000*
Posttest 8 14 11.77 1.633
*p<.05,n=30

According to the table 8, there was a statistically significant difference of the
mean scores between argumentative writing pretest and posttest. In argument part, the
mean score of pretest was 7.40 (S.D. = 2.811) and the mean score of posttest was
11.77 (S.D. = 1.633). The difference between the pretest and posttest mean scores was
-4.37 and it was significantly higher than the level of 0.05 (p< .05). It can be said that
students’ writing ability in terms of proposing arguments was improved after

receiving the genre-based approach with graphic organizer.
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Table 9: Students’ argumentative writing ability in terms of convention (language
features)

Writing Min Max Mean S.D. t Sig.
test (total scores
score = 3) (%)
Pretest 0 3 1.37 0.999 -7.399 .000*
Posttest 1 3 2.40 0.675
*p<.05,n=30

According to the table 9, there was a statistically significant difference of the
mean scores between argumentative writing pretest and posttest. In convention part,
the mean score of pretest was 1.37 (S.D. = 0.999) and the mean score of posttest was
2.40 (S.D. = 0.675). The difference between the pretest and posttest mean scores was
-1.03 and it was significantly higher than the level of 0.05 (p< .05). It revealed that
students’ writing ability in terms of using language was stronger after receiving the

genre-based approach with graphic organizers.

In terms of effect size, the value was generated to determine the magnitude of
the effects of genre-based approach with graphic organizers on Argumentative
Writing Ability of EFL Secondary Students. Cohen's d was used to calculate the

effect size in this study. The outcome was shown in the table.

Table 10: The effects size of using genre-based approach with graphic organizers

Cohen’s d Effect size

1.84 Large
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According to Cohen (1988), d = 0.2 is considered as a small impact size, 0.5 is
a medium effect size, and 0.8 is a large effect size. The Cohen’s d value from table 9
was 1.84, which was indicated that the study had a large effect size on students’

argumentative writing ability.

In conclusion, the students had higher achievement on their argumentative
writing ability from the results in the tables presented. The mean scores from
arguments showed that the writing instruction of genre-based approach with graphic
organizers could strengthen students’ ability in writing argumentation at the

significant level of 0.05.

4.2 Research Question 2: What are the EFL students’ perceptions toward

argumentative writing instruction using genre-based approach with graphic

organizers?

To explore the EFL students’ positive and negative perceptions toward the
instruction on argumentative writing, The questionnaire and semi-structured interview
questions were used to answer research question 2. The descriptive statistics which
are mean and standard deviations were used to analyze the data and content analysis
was used to analyze the data from semi-structured interview. The data of perceptions
obtained from 30 eleventh grade students who were enrolled in English mastery
course at Nakhonnayok Witthayakhom School. The questionnaire consisted of general
information part and 20 statements of perception part. Besides the opinions from the

questionnaire, six students from different levels of ability were chosen to have the
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interview. The results obtained from the questionnaire and semi-structured interview

presented below.

1) The result from questionnaire

The questionnaire consisted of two parts: general information and
students’ perception. There were 20 statements in the second part presented in mean

scores and standard deviation.

Table 11: Students’ perceptions toward argumentative writing instruction using
genre-based approach with graphic organizers

Questionnaire Items (X) S.D.
1. I like to discuss more on the topics in class when learning through 3.67 0.479
this activity.
2. The instruction cycle helps me to participate more with friends 3.43 0.504
when learning through this activity.
3. I engage more with the teacher when learning through this 3.53 0.507
activity.
4.1 get more feedback from classmates and the teacher than in a 3.50 0.509
traditional classroom.
5. The approach is more engaging than traditional instruction. 3.57 0.504
6. The instruction cycle helps me to write systematically. 3.87 0.346
7. The instruction cycle helps me to write more. 3.60 0.498
8. I am motivated to learn more through the instruction. 3.57 0.504
9. It is easy to follow steps of writing in this approach. 3.63 0.490
10. Graphic organizer helps me to break the ideas into smaller 3.60 0.498
steps.
11. Graphic organizer is easy to use in writing argumentative essay. 3.60 0.498
12. Graphic organizer is easy to understand. 3.67 0.479
13. I write argumentative essay better when using graphic 3.57 0.504
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Questionnaire Items (X) S.D.
organizer.
14. graphic organizer helps me to write effective arguments. 3.60 0.498
15. I prefer using graphic organizer when | have to write 3.53 0.507
argumentative essay.
16. I spend less time on the writing with this approach. 3.53 0.507
17. 1 would like to use graphic organizer in writing other text types. 3.33 0.507
18. This approach with graphic organizer helps me to improve my 3.63 0.490
writing ability.
19. I would like to study this approach in other text types. 3.57 0.504
20. 1 would like to apply graphic organizer with other subjects. 3.40 0.498
Grand Mean Score 3.58 0.492

According to the table 11, means of opinion scale > 2.5 from the Likert 4-
point scale on the questionnaire refers to the positive perception. According to the
formula of Best and Kahn (1993), the mean scores of all questionnaire items were
3.58 which higher than 2.5 meaning that the students had positive opinion towards the
argumentative writing instruction using genre-based approach with graphic

organizers.

The highest to the lowest mean scores are present as follows: 6) The
instruction cycle helps me to write systematically (X = 3.87); 1) I like to discuss more
on the topics in class when learning through this activity (X = 3.67); 12) Graphic
organizer is easy to understand (x = 3.67); 9) It is easy to follow steps of writing in
this approach (X = 3.63); 18) This approach with graphic organizer helps me to
improve my writing ability (X = 3.63); 7) The instruction cycle helps me to write more

(X = 3.60); 10) Graphic organizer helps me to break the ideas into smaller steps (X =
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3.60); 11) Graphic organizer is easy to use in writing argumentative essay (X = 3.60);
14) graphic organizer helps me to write effective arguments (X = 3.60); 5) The
approach is more engaging than traditional instruction (x = 3.57); 8) I am motivated to
learn more through the instruction (X = 3.57); 13) I write argumentative essay better
when using graphic organizer (X = 3.57); 19) I would like to study this approach in
other text types (X = 3.57); 3) I engage more with the teacher when learning through
this activity (X = 3.53); 15) I prefer using graphic organizer when I have to write
argumentative essay (X = 3.53); 16) I spend less time on the writing with this
approach (X = 3.53); 17) I would like to use graphic organizer in writing other text
types (X = 3.53); 4) I get more feedback from classmates and the teacher than in a
traditional classroom (X = 3.50); 2) The instruction cycle helps me to participate more
with friends when learning through this activity (X = 3.43); 20) I would like to apply

graphic organizer with other subjects (x = 3.40).

The results from table 11 can be concluded that the students had perception
towards the argumentative writing instruction in positive way, especially from the
sixth statement table that the instruction cycle of genre-based approach played
important role in assisting the writing. They thought that genre-based approach could
help them in planning to write. They also enjoyed having discussion about the topics
through the activity. In terms of graphic organizer, they felt that the chart helped them
to understand each element of argumentative essay and easily made their proposition.
Moreover, they all agreed that genre-based approach with graphic organizer could
encourage them to write more and help improve their writing ability. They also

preferred to use graphic organizer again when they have to write argumentative essay.
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However, students still concerned about using the graphic organizers as a tool in other

subjects.

2) The result from semi-structured interview

Besides distributing the questionnaire, the semi-structured interview was
conducted to gather more information about the instruction from the interviewees to
freely express their specific opinions toward the instruction. There were six students
chosen for the interview by selecting from their writing ability. Three questions were
translated into Thai and used to interview then transcribed back to English. Another

question was provided for students’ further details and suggestions.

The responses from the interview can be illustrated into three major parts: the
effect on argumentative writing ability, the use of vocabulary and phrases, and

argument construction with organization.

The result was found that students had positive perception towards the
approach in terms of constructing well-organized texts, practicing vocabulary and
phrases knowledge from the activity which can be represented the effectiveness of
genre-based approach in two main aspects which are students’ writing ability and

vocabulary knowledge.

2.1) The students’ perception of writing ability based on

deconstruction stage

All interviewees agreed that deconstruction stage of genre-based
approach could improve their understanding on how argumentative essay was

constructed since they might not be familiar with this text type. This stage provided
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students opportunities in accessing to the patterns of the texts. Students could learn
some vocabulary and phares used in the sample texts by having the discussion with
their friends. They found that the approach could enhance their understanding about
the structure of the writing, the way of convincing readers and reduce their anxiety

towards argumentative writing.
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“The approach helps the writing be more efficient because | understand

how the statements are constructed so that | can arrange my writing as well.”
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“The approach helps me to write a well-organized argumentation and
increase my vocabulary choices that could bring into my own writing and draw more

attention from the readers.”

2.2) The students’ perception of writing ability based on joint

construction stage.

Apart from experiencing the use of language features from the
modelling text in in class, this stage provided students opportunities through
discussion on constructing similar statement to the sample text. Students could
practice outlining and planning the arguments together by using graphic organizer and

sharing feedback with their friends and teacher for some revisions. Therefore, they
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found that the approach with graphic organizer could better their writing in arranging

order and reduce time when they are going to write.
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“The activity helps me to improve my argumentative writing skill. The
feedback that I got from friends and teacher could show the mistakes or errors that |

did not notice in my writing”
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“The activity helps me in dividing each point of arguments so that it
was easier for me to see the whole things of what | want to write. It also saves time in

the writing because | have all elements in my graphic organizer to be written in my

paper.”

The result was also found that students had positive perception towards the
genre-based approach with graphic organizer in terms of formulating arguments from
their knowledge and organizing pattern of the writing which can be represented the

effectiveness of the treatment in the last stage.
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2.3) The students’ perception of writing ability based on independent

construction

Based on the interview responses, all students agreed that graphic
organizer could facilitate the difficulty students had in writing argumentative essay
when they had to write on their own. They could see the pattern of the whole essay
and follow each elements needed to be included in the essay by using graphic
organizer. They could also arrange their points in proper order which help them to

write more relevant reasons and evidence to their proposition.
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“The activity with graphic organizer helps me in systematic thinking, it
is easier to write a well-ordered essay from the arguments listed in the organizer

chart.”
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“Graphic organizer helps me in planning and organizing the effective

essay. It makes my arguments more relevant and not confusing the readers”
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“Graphic organizer shows the whole picture of the writing, helps in

originating ideas and presenting better my own arguments to convince readers”

2.4) The students’ perception of writing ability based on the difficulty of the

approach with graphic organizers

The responses obtained from the interviewees in the semi-structured interview
section were consistent in terms of difficulty in using vocabulary. The students
revealed that they could practice more in the writing as could not think of words to
express their argument. when they were about to write. They had problems in
choosing the proper word or phrases to present their arguments. However, after a few
class activities, they could recognize how to use alternative words from the sample
texts and be able to avoid repetition of a particular word that they often use in the

writing and be able to elaborate more on each point.

Student 6: “agamAmitoohldddnsiunaside Aoy tazinana
adwintun 1 liannsal9suieafiaz Ao 14 dosduaduiuay”

“My vocabulary list is limited. I have to look up for the meaning from

other resources. Sometimes, the word | wanted to use is inappropriate for the context.

I have to take my time finding another word.”
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“I need to have enough vocabulary knowledge that would be sufficient

for completing paragraphs of argumentative essay.”
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“I have difficulty in selecting synonyms to replace the overuse word in

my writing.”

4.3 Summary

In conclusion, this chapter reports the findings of the study regarding the
effects of genre-based approach with graphic organizer on EFL students’
argumentative writing ability. There were two research questions concerning the
effectiveness of the instruction based on the approach employed in the study with
graphic organizer to assist writing the arguments. The second question was used to
explore students’ perception towards the writing instruction. The two questions were
statistically analyzed and revealed that there was a greater improvement in
argumentative writing ability. Most of the students had positive perception towards
the instruction with graphic organizer. In terms of affective component, the students
prefer to use the graphic organizer to write the argumentative essay as the instruction
could help them to understand the construction of the essay and allowed them in
formulating the effective argumentation with proper reasoning. Additionally, in terms
of behavioral component, the students would continue using graphic organizers in
writing other text types and applied to another subjects. Although there was a
difficulty in vocabulary usage, for cognitive component of the attitude, students still
believed that the instruction that they received could support their writing ability and
encourage them to have more confidence when they have to write argumentative

essay.



CHAPTER V
SUMMARY, DISCUSSIONS, AND RECOMMENDATIONS

This chapter deals with the discussion of the findings on the effects of genre-
based approach with graphic organizers on argumentative writing ability of EFL
secondary school students. The chapter is composed of a summary of the study, the
research findings, limitations of the study, pedagogical implication from the study and

recommendation for future studies.

5.1 Summary of the study

The two research questions were aimed to investigate the EFL students’
writing ability after implementing genre-based approach with graphic organizers on
argumentative writing and to explore the EFL students’ perceptions toward genre-
based approach with graphic organizers on argumentative writing. The study
employed a one-group pretest-posttest quasi-experimental design to measure the
effects of the instruction.

The participants in this study were 30 eleventh grade students from
Mathematics-English program, Nakhonnayok Witthayakhom School who were
enrolled in English Mastery course in the first semester of academic year 2021. The
argumentative writing instruction was conducted 12 weeks by having pretest in the
first week and posttest in the last week of the instruction.

There were two research instruments in the study. The first was instructional
tools which consisted of lesson plans based on genre pedagogy cycle together with a

main-idea-and-detail chart that the researcher combined to teach argumentative
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writing. The second instrument was data collection tools, namely, the English
argumentative writing test, questionnaire, and semi-structured interview questions.

In this 10-week experiment, students attended the class twice a week with 50
minutes for each session. Before the implementation, students were required to do the
pretest to measure their writing ability. After that, students received two cycles the
argumentative writing instruction in order to practice them more on the target text
type. At the end of the course, the students took the English argumentative writing
posttest for measuring their improvement and finished the questionnaire. five students
were chosen to have further interview to provide more information about their
perception towards the instruction.

The argumentative writing rubric was used to assess the writing ability. There
was inter-rater help with rating students’ writing in order to ensure the reliability of
the score from students’ essay. The scores from pretest and posttest were analyzed by
using Paired-sample t-test to compare students’ ability before and after the treatment.
The data from questionnaire and interview were analyzed by using means, standard

deviations, and content analysis.

5.2 Summary of the findings

The findings obtained from the study confirmed that genre-based approach
with graphic organizer was effective on EFL students’ argumentative writing ability.
The students’ perceptions toward the writing instruction were examined below.

1. Students’ argumentative writing ability

According to the first research question “To what extent does argumentative

writing achievement of secondary students improve after receiving genre-based
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approach with graphic organizers?”, the writing test was used to measure students’
ability before and after the implementation which was assessed two aspects:
arguments and convention. It was found that there was a significant difference
between the mean scores of pretest and posttest at the significant level of 0.05. The
mean score of pretest was 8.77 and the mean score of posttest was 14.17. The
difference of mean scores was 5.40 meaning that students show a great improvement
in the writing, especially in the argument’s aspect. It can be said that genre-based
approach with graphic organizer could increase students’ argumentative writing
ability.

2. Students’ perceptions toward the writing instruction

From the second research question “What are the EFL students’ perceptions
toward argumentative writing instruction using genre-based approach with graphic
organizers?”, the questionnaire and semi-Structured interview were used to collect the
data from students’ perceptions. The result from questionnaire revealed that students’
opinions were positive. They found that genre-based approach with graphic organizer
could help in formulating the arguments, constructing the writing texts and using
vocabulary to make the arguments more powerful when they practiced analyzing the
sample text and rewriting the text in joint construction stage. However, there was a
difficulty in using alternative words when students were expressing the ideas in

particular detail.
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5.3 Discussions

The objectives of this study were to investigate the EFL students’ writing
ability after implementing genre-based approach with graphic organizers on
argumentative writing and to explore students’ perceptions toward the instruction of
eleventh grade students from Nakhonnayok Witthayakhom School. Based on the
purpose, the findings were examined and discussed in light of two major factors:

students' argumentative writing ability and their attitudes toward the instruction.

1. Students’ argumentative writing ability

The current study found that students’ argumentative writing ability
improved significantly after receiving the genre-based approach writing instruction.
The students performed better on the posttest in both argument and convention

sections.

In the pretest, it was discovered that some of their writing was
incomplete and inefficient prior to issues with organizing ideas and writing styles.
The students did not have convincing reasons to back up their claims. It is consistent
with what Kongpetch (2006) and Kettrachon (2008) discovered in their study, which
found that the most difficult aspects of argumentative writing that students expressed

included generating and arranging concepts.

There was a significant improvement in the students' argumentative
writing ability in terms of arguments and conventions after the implementation of
genre-based approach with graphic organizer. By using the graphic organizer,
students could organize their writing and construct a fully completed essay which

included all essential elements they needed to have in the writing. They provided
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strong argument with acceptable evidence, together with proper counterargument to

the proposition.

The instruction was very useful when writing arguments because it
helped them to comprehend the structure and language features used in the sample
text and allowed them to check that the evidence was relevant with the claims that
they proposed in order to make their positions clearer. From this study revealing that
the approach kept students engaging with rewriting the sentences together by
following patterns and moves of the sample texts in joint construction. By having
collaboration, students were able to recognize the elements of the writing and reduce
their difficulties in composing the text by becoming familiar with the structure and
pattern of the argumentative essay which was consistent with Mauludin (2020)
mentioned in the study. Therefore, they could have more confidence to write on their
own in independent stage which agreed with what Yigitoglu & Reichelt (2012)
mentioned in their study that a genre-based approach was beneficial because it
focuses on the use of language in specific contexts, it provided methods to assist
students in producing texts that are appropriate in the target writing. As a result, it is
assumed that this approach would benefit students' writing performance in relation to
argumentative writing as presented in study of Chen and Su (2011) that a genre-based
approach enabled students writing skills to compose narrative, expository, and
argumentative essays. This could help students in the writing of different text types
since it was appropriate not only for academic but also for professional settings and it
encouraged and facilitated the student's ability to learn independently in the long run

as presented in Dirgeyasa (2016).
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The use of graphic organizer in this instruction was also successful
since it assisted students in planning to write each element in the essay. Graphic
organizers played an important role in supporting learners in breaking down ideas into
smaller steps because of its format which is simple and understandable. Students
could prepare to write when they used a graphic organizer. They could also produce
an effective argumentative essay in less time spent. According to the results of this
study, the main-idea-and-detail chart by Ellis and Howard (2005) provided a simple
and understandable pattern to follow, and students could use this chart to easily state

their opinion with good reasons.

The organizer facilitated the students in argumentative writing by
showing that their writings were fully constructed with thesis statement, arguments,
evidence, counterargument and conclusion. It could refer that the graphic organizer
helped students to smoothly form their ideas and construct target genre of writing.
This related to the study mentioned in DiCecco and Gleason (2002) stated that
graphic organizers help students visualize the relations between major and
minor ideas, as well as the content structure and essential relationships between
concepts. From using the graphic organizer, students found it was easier to categorize
the ideas to express in the text and notice what the overview of the whole writing

would be like.

From the findings of the writing test scores showing that although they rarely
get exposed to this genre and lack in experience of practice writing argumentation
which can be referred to their pretest scores (see Appendix O). However, the students

made a great improvement after the implementation of the approach and graphic
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organizer. This is because the participants were from the program that mainly focus
on English language skills so most of them had sufficient foundation of language
proficiency. Moreover, external factors such as linguistic tools or online resources
could support students to search for relevant information that contribute to making
arguments. This can be related to Oh (2019) mentioned that it was possible that
allowing students to use resources could be an option. The use of linguistic tools in

writing did not interfere the students' competence in different parts of writing.

2. Students’ perceptions toward the argumentative writing instruction

According to the results showing that students had positive perception towards
genre-based writing instruction with graphic organizer. The findings from the
questionnaire and interview were discussed in two different ways which are
perceptions of the genre-based approach and perceptions of using graphic organizer to
assist the writing.

2.1 Students’ perceptions of genre-based approach

The students reported that they liked to discuss about the topic given during
the activity. According to Mauludin (2020), it was stated that before beginning the
writing process, students can share their prior knowledge through the collaborative
construction process. Before composing the text, students must go through the
prewriting phase, in which they prepare all of the necessary elements. Therefore, they
felt that they engaged more with the teacher and classmates, especially in joint
construction by learning through the activity cycle in which they could bring the
background knowledge that they had to discuss and share with their friends.
Additionally, the instruction cycle could help them to see the overview of the target

text type, so they were able to write more in the independent construction stage.
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Furthermore, they had opportunities in getting feedback from friends and teacher in
order to better their writing. It can be seen in the findings that they had a greater
advancement in argumentative writing ability when comparing the pretest to the
posttest. This was in accordance with what Vygotsky (1978) stated that this approach
was a cooperative approach since knowledge is best constructed when students work
together and help one another to develop new ways of learning. However, some
students found that they were struggled for the first time when introducing this type of
writing since they rarely practice writing argumentation. Therefore, they had to spend

more time in identifying the elements of argumentative essay in the sample text.

2.2 Students’ perceptions of using graphic organizer in writing

According to the responses from the questionnaire and semi-structured
interview, the students confirmed that graphic organizer was beneficial in improving
their argumentative writing skill. First, graphic organizer helped them in breaking
ideas to narrow them down into main issues. It was aligned with what Anderson,
Mora Gonzalez and Cuesta Medina (2018) mentioned in the study that organizers
were used by participants to help them generate ideas, find a focus, decide what to
write about, develop, organize their ideas, and experience using language to express
those ideas. Students also viewed graphic organizer as an understandable tool which
is easy to illustrate their proposition and applicable to any types of writing as
Trisusana and Susanti (2020) said in the study showing that graphic organizer was
critical for students to call on their own experiences, observe various matters around
them, and ask questions during the prewriting stage in order to help them decide what

they can write about. Second, the study of Styati and Irawati (2020) showed that
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students’ writing improved in terms of supporting arguments, conclusion statements,
and overall quality when they used graphic organizers. This can be referred to this
study that students could spend proper time to compose more effective argumentation
when using graphic organizer for outlining the writing text. After all, some students
reflected that they had difficulty in finding appropriate words to write their argument
in the organizer chart since the variety of vocabulary usage is limited meaning that
students kept using the same word for the whole writing. Additionally, they were
worried about grammar mistakes and sometimes they had to spend more time
checking all paragraphs which they might lack of confidence when they had to share

the writing paper to the class.

5.4 Pedagogical implication

From the findings of this study, some pedagogical implications can be
applicable in English writing classroom.

First of all, the stages of genre-based approach are suitable to implement in
argumentative writing class. Each stage provided students opportunities in identifying
the structure from sample texts, practicing argumentative writing with classmates and
be able to receive feedback from the peer discussion and teacher’s advice in order to
better the proposed statements.

Second, from the findings of this study suggested that providing students
different sample texts on various issues could broaden their understanding and be
familiar to the structure of argumentation. This study used two sample argumentative
texts about cashless society and learning gadgets to enhance students’ awareness of

the target text type.
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Finally, applying graphic organizer is beneficial because it could support
students in formulating the arguments. They were motivated to write more when they
get exposed to the use of graphic organizer in both joint construction and independent
construction stages. This study employed the-main-idea-and-detail chart to assist

students for outlining their claims, supporting details, and counterargument.

5.5 Limitations of the study

The argumentative writing instruction was successful. However, there was a
limitation occurred in the study. Since the group of students was mixed ability, their
vocabulary knowledge was different. As it can be seen in the writing paper that some
students could not use the alternative words to avoid repetition in the writing. They
were helped by the teacher and friends, also they searched for the vocabulary by
themselves.

In addition, the study only focused on the ability of writing argumentative
essay. Some language content, for instance, subject-verb agreement, capitalization,
phrasal verbs could be taught directly. The understanding of language feature should

be picked up in order to write more effective essay.

5.6 Recommendation for future studies.

The following suggestions that could be investigated for future studies on
argumentative writing are as follows.

First, this study was conducted on secondary school students who enrolled in
Mastery English course of eleventh grade. The instruction could be conducted with

students from different level, for instance, tenth or twelfth grade or on lower
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secondary students, different program, such as Science — Mathematics since English
is a compulsory course and different school to ensure the effectiveness of the
approach.

Second, the approach used in the study was argumentation. In the future
research could study of using the approach with graphic organizers with another text
types to investigate the effects of the treatment on different variables. Therefore,
students could experience the difference between each writing pattern. Teachers could
also redesign the course and activities to be appropriate with students’ proficiency.

In addition, the use of graphic organizers can be adaptable. English writing
teacher can design their own organizer chart by adding more elements needed in the
writing or adapt from different kinds of graphic organizer to use in class depending on
the writing genre, difficulty of the text, also the expected achievements that students
from each level should complete.

Finally, in this study explored the students’ perception towards the approach
through questionnaire and semi-structured interview. In future research could use
classroom observation, collecting students’ writing from each activity and having
other types of interviews, such as an unstructured interview so that the students could
have less stress as it is more fluid and casual or having a focus group interview where
the students feel free to discuss with their friends in order to collect a variety of

information for the study’s results.
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Appendix A

sample of pretest and posttest

Direction: choose one of the given topics and write a three to five-paragraph

essay of 150-200 words with supporting reasons for your opinion.

time allocation: 50 minutes

Topic 1: Should textbooks be replaced by electronic files? What is best for students

Topic adapted from https://www.hanen.org

Topic 2: Is shopping online better than going to the store?

BAAAA = ‘;b
""""""" SEAARA g I

Topic adapted from https://www.everydollar.com

Topic 3: Are your tote bags worse for the environment than plastic bags?

Topic adapted from https://www.euronews.com
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Argumentative writing evaluation rubric (adapted from Bérveniku, 2017)

Criteria 8 2 1 0 chre
a clear and amostly clear | notclearand | Not
relevant and relevant relevant completing the
argument. argument. argument. written text
Each simple simple
o paragraph paragraph in | paragraph in
Organization works organized disorganized
together in manner manner
well-
organized
manner
provides a provides a Unclear thesis | No
strong clear statement and | introduction
. thesis thesis a bit off-topic | provided
Introduction
statement statement
related to the | based on the
certain topic | certain topic
Present Present some | Present No evidence
supporting clear details unclear provided
Evidence de_tails c_IearIy bu'g less details and
with reliable | reliable facts | not enough
facts supporting
facts
Acknowledgi | Acknowledgi | Acknowledgi | No
ng and ng and ng counterargume
effectively sufficient inadequately | nt stated
refuting refuting support
Counterargume counterclaim | counterclaim | counterclaim.
nt . .
connected to | connected to | Evidence is
the accurate the accurate inaccurate
evidence evidence
summarizes summarizes summarize No conclusion
the the some points provided
major points, | major points, | and less
. clearly explains explanation
Conclusion | expains some points
their point of | of view
view unclear
frequently use | sometimes rarely use Not
strong words | use strong strong words | completing the
Language and proper words and and proper written text
features phrases proper phrases

phrases
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Long-range plan
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Week Content Activities Remarks
Week Preparation Pilot study Revise the instrument
0 Introduction of the materials
Week Pretest and Pretest, introduction of the course | Collect issues students
1 introduction have in writing
Week Introduction to Stage 1 deconstruction - Open-ended
2 argumentative e discussion about an issue | questions: What do

writing 1
(GBA1)
Topic: Do students
need tablet in
learning?

with related picture
e discussion about sample
argumentative text

you think about this
topic?

If you were a person
in this situation, what
would you do? why is
that?

- Focus on purpose of
the writer, language
features and
vocabulary

Week structure of the Thesis: introduce the proposition Students express their
3 argumentative for the argument opinion regarding the
essay 1 topic
Week structure of the Stage 2 joint construction - use language
4 argumentative e T, Sswork together function from
essay 1 construct thesis on graphic | previous weeks
(GBA 2) organizer - GO is used in this
(graphic organizer) e Make list of supporting stage
details such as facts or
evidence
Week structure of the Stage 3 independent construction T works as a
5 argumentative e Sswork on their writing by | facilitator, help Ss
essay 1 taking information from with reasoning
(GBA 3) GO to write in the essay
(graphic organizer) outline
Week Feedback and Peer review on the writing, Discussion
6 discussion 1 feedback from teacher, revise and | Give feedback from
edit teacher
Q&A
Week Introduction to Stage 1 deconstruction - Open-ended
7 argumentative e discussion about an issue questions: What do

writing 2
(GBA 1)

with related picture
e discussion about sample

you think about this
topic?
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Week Content Activities Remarks
Topic: Are we argumentative text If you were a person
ready for cashless in this situation, what
society? would you do? why is
that?
- Focus on purpose of
the writer, language
features and
vocabulary
Week structure of the e Thesis: introduce the Students express their
8 argumentative proposition for the opinion regarding the
essay 2 argument topic
Week structure of the Stage 2 joint construction - use language
9 argumentative e T, Sswork together function from

essay 2
(GBA 2)
(graphic organizer)

construct thesis on graphic
organizer

e Make list of supporting
details such as facts or
evidence

previous weeks
- GO is used in this
stage

Week structure of the Stage 3 independent construction T works as a
10 argumentative e Sswork on their writing by | facilitator, help Ss
essay 2 taking information from with reasoning
(GBA 3) GO to write in the essay
(graphic organizer) outline
Week Feedback and Peer review on the writing, Discussion
11 discussion 2 feedback from teacher, revise and | Give feedback from
edit teacher
Q&A
Week Posttest and Posttest and selected students
12 interview having online interview
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Appendix D
Argumentative writing instruction using genre-based approach with

graphic organizers (example of unit plan)

Week 2-6 Topic: Do students need tablet in learning?

unit length: 5 weeks — 2 periods for each week  Time allocation: 50

minutes/period

Learning standard: Standard FL 1.2 Gr10-12/5; Speak and write to describe their
own feelings and opinions about various matters, activities, experiences, and news/

incidents with proper reasoning.

Unit objectives: Students will be able to
1. identify purposes, language features, vocabulary used in the sample text
2. express opinion regarding the topic being introduced

3. explain supporting details to give reasons for the argument by using graphic

organizers

4. write a well-organized argumentative essay
Materials

1) power point presentation

2) the main-idea-and-detail chart

3) an argumentative essay planner
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Unit assessment

1) The activities of outlining introduction, supporting details with evidence or

facts

2) The argumentative essay draft written in independent construction stage

Procedures — Week 2

Time Learning process
1.The teacher and students share opinions about an issue ‘Do students need
tablet in learning?’ by writing on the board
- students thoughts related to the topic
- If you were a person in this situation, what would you do? why is that?
10
minutes
Do students need tablet in learning?
v
\ 4
/L[ LLLLANNNN
A
2. The teacher and students discuss on the purpose, language features,
words used in the sample text. (Deconstruction stage)
10
- writer’s purpose, structure, connective words, reasoning to back up
minutes

his/her opinion.

- why do you think the writer expressed this argument?
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Time

Learning process

10

minutes

3. Students go through the sample text again and interpret the sample text

into the main-idea-and-details chart (Graphic organizers)

Some perants support the idea of children use the new technology as tablets and

smartphones to help them to improve the le

iing process. | believe that

advantages of this ¢

elopment o dvantages. This essay will discuss

both sides and will be followed by

To start with, using the tablets for students could be useful to rich their studying and

re easer . Fifstly, tables are portable and have 10 save a large

amount of books and resources. AS @ result, using ce the schoo!

5 carried in daily basis. For éxample, ma use the books saved in

Secondly, table:

den

instead of holding all the tradi

sche

nd

ons provides communication slich as demostration and sim

Due to this, using these servieces will help students to understand some difficults

ssues.

In'addition, smartphons and tables make researching and data gathering

students. This is because, tablets have the intemet connection feature that facilitate

the access to muliple resources

On the other hand. there are some disadvantages of using tablets. To begin with

problem after using the tablet for a long period. Mareover, there are many programs
° ablets that might ca i ocial media

10

minutes

4. Students share their concept organizer with the class

10

minutes

5. The teacher present examples of connective phrases and good reasoning

which students can use in giving details.
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Procedures — Week 3

Time Learning process
1. The teacher review on the discussion that the class did from the
10 minutes
previous week on the topic ‘Do students need tablet in learning?’
5 minutes 2. The teacher review on argument proposed in the sample text.
3. The teacher randomly ask students for their opinion about the
10 minutes topic whether they agree or disagree with the writer.
- from the writer’s point of view, what do you think about it?
4. Students express their own opinion into graphic organizers (The
main-idea-and-details chart) in the thesis part.
Just rewrite
10 minutes fhests
(=]
.
Reason: o
Y
Evidence /details: b
10 minutes 4. Students share their introduction to the whole class
5. The teacher and classmate give feedback on the introduction of
5 minutes

each student.
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Procedures — Week 4

Time Learning process
1. The teacher review lesson about the introduction that students
5 minutes
have written from last week.
5 minutes 2. The teacher ask students to tell reasons behind their opinions.
3. The teacher and students make lists of supporting details
10 minutes
together from students’ sharing. (Joint construction)
4. Students write 3 reasons with evidence or facts into the main-
idea-and-details chart (Graphic organizers) on the supporting
details part.
Reason: w
10 minutes
Evidence/details: 0
)
What is a counterargument against your position?
4. Students share their supporting details to the whole class with
10 minutes
provided feedback from teacher.
10 minutes 5. Students work on the revision of their supporting details part.
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Procedures — Week 5

Time Learning process
1. The teacher review lesson about the good supporting details from
10 minutes
last week.
2. The teacher and student share their revised introduction and
10 minutes
supporting details in the graphic organizer to the whole class again
3. Students work on their own writing their own writing
argumentative essay using information in the graphic organizer to
help organizing ideas (Independent construction).
use the planner to help you draft your
writing
30 minutes ¢ —

4. The teacher facilitate students with help, monitor while students
are writing

5. Students submit their first draft.
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Procedures — Week 6

Time Learning process

1. The teacher distribute students’ first draft and have students
10 minutes read their friends’ writing

2. Students make notes on some part that needed to be revised
10 minutes 3. The teacher monitors and give comments on students’ writing

4. Students return the essay to their friends to see feedback and

comments

5. The teacher helps explaining what should be adjusted in the
20 minutes

writing

6. Students work on revision the text and rewrite a well-written

argumentative essay

7. students share their completed essay to classmates and submit
10 minutes

final draft to the teacher.




Appendix E
Argumentative writing instruction using genre-based approach with

graphic organizers (example of a lesson plan)

Subject code: E32205 Subject: Mastery English ~ Topic: Tablets in learning

Level: 11" grade Time: 50 minutes/period Foreign Language Department

Indicators: Speak and write to describe their own feelings and opinions about various

matters, activities, experiences, and news/ incidents with proper reasoning.

Terminal Objective: At the end of the lesson, students will be able to write

argumentative essay using an information from graphic organizer chart.

Enabling Objectives:

- Students can differentiate the structure of an argumentative text by making
a note of elements from sample text into the organizer chart.

- Students can develop the statements that are similar to the sample text by
using structure with appropriate vocabulary in the organizer chart.

- Students can construct an argumentative essay using the information from

the organizer chart based on the revision from friends and teacher’s

feedback.

98
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Procedures: In the beginning, the teacher provides information about the activities

they will participate including the text type and organizer chart.

Stage 1 Deconstruction

- Ask the students to share their experiences about buying a tablet for studying

- Display the text ‘Do students need tablet in learning?’ on the screen

- Random the students to read the text and have the discussion about the

purpose of the text, the pros and cons of tablet that the writer proposed

- Ask them to identify the elements presented in the text and put those in the

organizer chart

- Have students identify the structure and some language features in the

sample text

- Gather some questions that students have from the text regarding the

structure of argumentation, vocabulary and phrases

Stage 2 Joint construction

- Have the students express their opinions toward the use of tablet in their

school context

- Teacher makes note of the pros and cons from students’ answer, together

with supporting details on the board

- Ask students to work together in pairs writing some ideas about the topic by

using graphic organizer chart
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- Guide students to use the ideas that they shared and follow the pattern which

was introduced and practice using vocabulary and phrases from the sample text

- Students share their ideas to the class, then have discussion for the

adjustment in order to continue writing a full-page essay

Stage 3 Independent construction

- Ask students make changes to the ideas presented in the organizer chart

based on the feedback

- Ask the students to outline the whole essay individually using the
information listed in the organizer chart (essay planner is provided as an optional

material)

- Teacher works as a facilitator when students are writing

- Have students share their first draft to the class

- Students check minor mistakes in terms of arguments (organization,
introduction, evidence, counterargument, conclusion) and convention (language

features e.g., grammar, spelling, word choice, punctuation)

- Students revise their draft and rewrite the essay based on the provided
suggestions and upload their writing to teacher’s online platform (dictionary or online

resources are allowed to use)
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Materials

Sample essay ‘Do students need tablet in learning?’

Handout

Graphic organizer chart

Essay planner

485 ="
- Collab time :)

&

Some perants support the idea of children use the new technology as tablets and

smartphones to help them to improve the learning process. | believe that

of this outweigh the This essay will discuss

both sides and will be followed by a conclusion.

To start with, using the tablets for students could be useful to rich their studying and

make it more easer . Firstly, tables are portable and have the ability to save a large

amount of books and resources. ASa result, using tablets will reduce the school
materials carried in dally basis. For @ample, many students use the books saved in
tablets instead of holding all the traditional school books. Secondly, tables and

Due to this, using these servieces will help students to understand some difficults

issues.

students. This is because, tablets have the internet connection feature that facilitate

the access to muliple resources.

On the other hand, there are some disadvantages of using tablets. To begin with, TELL ME WHY°
using tablets for a long period during the day might have negative impact on °

students health. Becauset the screen have negative effects on vision, also the wronge
sitting position could impact the students. Far instance, Many students face a vision show reasons to support your point

problem after using the tablet for a long period. Moreover, there are many programs

Reason: bt

on the tablets that might cause distraction stich as games and social media

programs. As a result. this might atfect their learning process and waste their

studying time.

In using technology in the children learning process have o

COnCUION Evidence/detais:

several advantages sich as reduce the school bages weight, but also there are some

disadvantages like health problems. However, the use of tablets is considered as the

best option despite the disadvantagies it has.

HTTPS//WRITING9.COM/TEXT/ 278793001
PEOPLE OULD SAY Introduction Thesis Statement Argument / Reason
What is a counterargument against your position?
Detail / Evidence Counterargument Conclusion
—_—
—
- o= WY
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Assessment and Evaluation

- The students’ writing will be assessed in two aspects: argument and

convention using argumentative writing evaluation rubric
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Appendix F

The argumentative writing graphic organizer chart

Introduction / Thesis:

=)

Reason:

O

Evidence/details:

L)

What is a counterargument against your position?

adapted from International School of Athens, 2020 https://isa.edu.gr/




Appendix G

Example of an argumentative essay planner

Writing prompt: Do students need tablet in learning?

Introduction (relevant background)

104

Thesis statement (state your opinion to the topic)

Body paragraph 1 (state your main point)

evidence of fact to support your point (use connective phrases)

Counterargument to your position (opposing side)

Conclusion
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Appendix H

Students’ perceptions toward genre-based approach with graphic organizer
(adapted from Jantasin, 2015)

This questionnaire is designed to explore students’ perceptions toward genre-based
approach with graphic organizer. The result will be beneficial for improving teaching
and learning. The questionnaire should be taken for fifteen to twenty minutes of your

time.
This questionnaire consists of two parts:
Part 1: General information

Please answer the following questions by circle the option and fill the information

into the space given. (Iﬂimmuﬁﬁmuﬁiﬂiﬂﬁimmqn@uLﬁaﬂﬁwm‘uLL@zmﬂﬂ‘*ﬁﬂH@@ﬂuﬁmdN)

1. Gender (we) Male (ae) Female mejs)  Prefer not to say (ldilszaseszy)
2. How often do you write in English? @inSaudeunedinguanniesiiede)

1 —never (iwa) 2 —seldom (u’m‘]ﬂ%\‘i) 3 — frequently (ﬂ@m%) 4 —always (fluilszan)
3. What is your current writing skill? (pauansnsolunisideunsndainguaesinGewiuatnsls)

1 —very weak @sinlse) 2 —weak (weld) 3 —good () 4 — very good (@un)
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Part 2: Perception towards genre-based approach with graphic organizers

Please rate each statement on the scale of 1-4 to show your agreement (1 means

strongly disagree, 4 means strongly agree)

Statement

strongly
disagree

1)

Disagree

(2)

Agree
3)

strongly
agree (4)

1. I like to discuss more on the topics
in class when learning through this

activity. (@uuanuldauanufuianduiadasng

7 MU uRAngsNil)

2. the instruction cycle helps me to
participate more with friends when

learning through this activity. (Fufidau

| £, o <,
FAUNLUNAUNINTUNIUNANTINU)

3. I engage more with the teacher

when learning through this activity. (su

= e > £, o &,
Ldougauniy ﬂg@‘mumnmumuﬂ@nﬁuu)

4.1 get more feedback from classmates
and the teacher than in a traditional

classroom. @uldsumuuzsitannifiauuas

AFHABUNINNANNIFEULLLIAN)

O]

5. The approach is more engaging

than traditional instruction. @annsseuiis

AmtnaulandngUuLLIAN)

6. The instruction cycle helps me to

write systematically. (nszuaunnsaaugaeli

sudauldetraduszuy)
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strongly .
: Disagree | Agree | strongly
Statement disagree
2 3 agree (4
D @ | @ |agree(d)

7. The instruction cycle helps me to

wWrite more. Gansaevuidaslisudonlgunnaw)

8. | am motivated to learn more

through the instruction. @ansaeuiinsgu

TiduasnEauiuniu)

9. It is easy to follow steps of writing

in this approach. Gansaeuilgasliauliim

> R
ANTumaund AN

10. Graphic organizer helps me to
break the ideas into smaller steps.

(uanailndaaldauauunAnNAneaniuwLL

LNUTUADL)

11. Graphic organizer is easy to use in

writing argumentative essay. (uswia

ne Nl gd LN @ elALe)

12. Graphic organizer is easy to

understand. (uedansfindutaslgdnlalding

e

2D,

W)

13. I write argumentative essay better

when using graphic organizer. (swieu

e laandnandalduaudansinlunistos@en)

14. graphic organizer helps me to

write effective arguments. (uwudsnsiiin

doeliguausndeude i ldasnallss@ninim)

15. | prefer using graphic organizer
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strongly .
: Disagree | Agree | strongly
Statement disagree
2 3 agree (4
D @ | @ |agree(d)

when | have to write argumentative

essay. (fwaannazldunudansinlunmsdauile

o k% a k% v
AuARaUlFLE)

16. 1 spend less time on the writing

with this approach. Fanssuilinlsigildiaan

Wn1sd@euiasag)

17. 1 would like to use graphic

organizer in writing other text types.

(dueenldusnianainluanu@sugluuuay )

LNHLRIN)

18. This approach with graphic
organizer helps me to improve my

writing ability. (Ranssunsaeuiiuazumu

NITNE WAL HEN 71 211428 980)

19. I would like to study this approach

in other text types. (Suasniauinisdeu

dl v a di/d
g‘ﬂ HULIAU 7 AYNANTINNITARUUAN)

20. 1 would like to apply graphic

organizer with other subjects. (suaeqnin

unudangin sy nafldiudanauius)
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Appendix |
Semi-structured interview questions

1. Do you think genre-based approach help you in improving your

argumentative writing ability? how?

= 1A

TNFeUAAINNINTTUMTADUAIUN 1A 1T W F WA UIANN T INITe Tun1 ey

Taudaoena'ls

2. Do you think graphic organizer strategy help you in generating and

organizing your idea? how?

= a 1

WniFeuaannmsldunugiinnuia Jdauselunmsairaazdasziiouitning

06145

3. What are the problems or difficulties from this argumentative writing

instruction?

A o ~ o ~ Y Y A )
ﬂﬂlu“rﬂ"r‘f‘if)ﬂ’ﬂllEﬂﬂﬁﬂﬂﬂsllmﬁljﬂu‘l/]ﬂEgﬂTiL"llEluTm!ENTIiJ@g JUN

4. Do you have any comments on the activities that you have done?

TOIAUDUULDY ] ABNINTTU



Appendix J

110

The Results of the Experts’ Evaluation on the Argumentative

Writing Test and Rubric

Analysis of IOC from

10C
Topics experts Result
Score
1 2 3 4

Level of difficulty
The writing task is at an appropriate level of +1 | +1 | +1 | +1 1 Valid
difficulty
Appropriate task
The instruction is unambiguous +1 | +1 | +1 | +1 1 Valid
The language content and national curriculum | +1 | +1 | +1 | +1 1 Valid
are consistent
The task of the writing is appropriate to 0 +1 | +1 | +1 0.75 Valid
students’ level
The task allows for content knowledge in real +1 | +1 | +1 | +1 1 Valid
world situation
Quiality of task
The task is unambiguous +1 | +1 | +1 | +1 1 Valid
The task allows students to write a well- +1 | +1 | +1 | +1 1 Valid
organized essay
The task accesses students content knowledge | +1 | +1 | +1 0 0.75 Valid
on real world situation
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Analysis of IOC from I0C
Topics Result
experts Score
Picture
Pictures are appropriate to the writing task 0 0 -1 +1 0 Invalid
Timing
Time allocation is appropriate for completing +1 0 +1 | +1 0.75 Valid
the test
Evaluation rubric
There is an analytic rubric for the writingtask | +1 | +1 | +1 | +1 1 Valid
The criteria can assess the writing task +1 | +1 | +1 | +1 1 Valid
Average Score 0.85 Valid
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The Experts’ Evaluation on Sample Unit Plan with Graphic

Organizer Chart

Analysis of IOC from

I0C
Topics experts Result
Score
1 2 3 4

1.The lesson plan contains necessary elements +1 | +1 | +1 | +1 1 Valid
and features
2.Language and content are consistent with +1 | +1 | +1 | +1 1 Valid
learning objectives
3.Learning processes are appropriate with +1 | +1 | +1 | +1 1 Valid
content and objectives
4.Learning processes are appropriate to student +1 | +1 | +1 | +1 1 Valid
level and ability
5.Learning processes emphasize genre-based +1 | +1 | O +1 0.75 Valid
approach
6.Graphic organizer chart encourages studentsto | +1 | +1 | +1 | +1 1 Valid
think critically
7.Learning processes encourage student to have +1 | +1 | +1 | +1 1 Valid
ability of communication through texts
8.Learning activities are at the appropriate level +1 | +1 | 41 | +1 1 Valid
of difficulty
9.Learning materials are consistent with +1 | +1 0 +1 0.75 Valid
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Analysis of IOC from I0C
Topics Result
experts Score
activities and objectives
10.Learning instruments and assessment are +1 | +1 | +1 | +1 1 Valid
consistent with objectives
Average Score 0.95 Valid
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The Experts’ Evaluation on Questionnaire towards the approach

Level IOC | Result
Statement
1123 4] Score

Partl: General information
1. Gender (w) +1 | +1 | +1 | +1 1 Valid
2. Study Program  (usunnsien) +1| 0 [+1|+1| 0.75 | Valid
3. School (fs9Faw) +1] 0 |+1|-1| 0.25 | Invalid
4. When do you write in English? (in@suduunsndmgeile 0 |+1] 0| 0| 025 |Invalid
Inting)
5. What is your ability in writing skills currently? 0|0 |+1]| 0| 025 |Invalid
(mmmmitflunﬁ@ﬁmummﬁ"\mqmmﬁﬂGﬂmﬂu@mﬂi)
Part2: Perception towards genre-based approach
with graphic organizer
1. The genre-based approach is more engaging than +1] 0 [+1] O 0.5 Valid
traditional instruction. @snsaeuuunessagiu i WgFaudaau
awlandngluuyip)
2. Graphic organizer helps me to break the ideas into +1 | +1 | +1 | +1 1 Valid
smaller steps. (uuudsns#indagldgusuunanuaneaniduuinunu
funew
3. I engage more with the teacher. @ildnsuriuegdaemaniov) +1|+41| 0 |+1| 0.75 | Valid
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Statement Level IOC | Result
4. the instruction helps me to participate with friends. +1|+1| 0 |+1| 0.75 | Valid
(FEnsaeutaslauldtdausiuiuiaw)
5. 1 like to discuss on the topics in class. (@uzeunsuanaen | +1 | +1 | 0 | +1| 0.75 Valid
praduiaiuvadesing 1 luauFew)
6. The instruction cycle helps me to write +1 | +1 | +1 | +1 1 Valid
systematically. (nsvuunisaeudaelisudaldasnaiuszin)
7. | prefer to study in a traditional way. (suseunsdeulugl | +1| 0 | +1 | +1 | 0.75 Valid
LULLANNINNGN)
8. The instruction helps me to write more. @ansaeuigels | +1 | +1| 0 | +1 | 0.75 Valid
@fuﬁﬂuiﬁmn%u)
9. I spend less time on the writing with genre-based +1 | +1 | +1 | +1 1 Valid
approach. ﬁ%mm@uﬁﬁﬂﬁéﬂinmelumﬂ%uﬁ@ﬂm)
10. I am motivated to learn more through the instruction. | +1 | +1 | +1 | +1 1 Valid
@%‘miaﬂuﬁﬂi:fiﬂﬁﬁu@mﬂEﬂuﬁmﬂﬁ”u)
11. It is easy to follow steps or writing in genre-based +1 | +1 | +1 | +1 1 Valid
approach. GansaeuilgnslisulfiRmuduneunis@auldini)
12. graphic organizer helps me to write effective +1 ] +1 [ +1 | +1 1 Valid
arguments. (wudanadindaeliguaunsodaudalsiudslaained
13@NENIN)
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Statement Level IOC | Result
13. I write argumentative essay better when using +1|+1| 0 |+1| 0.75 | Valid
graphic organizer. Gusebismmindeli densdmriinumeoein)
14. Graphic organizer is easy to use in writing +1 | +1 | +1 | +1 1 Valid
argumentative essay. (LLmuthﬂ‘iﬁlﬂﬁul%mudWﬂdwé“umiﬁﬂu‘iﬁﬁq)
15. I think graphic organizer is easy to understand. (swan | +1 | +1 | +1 | +1 1 Valid
dwLLNuﬁTﬂﬂm?\lﬂ&umﬂlﬁﬁﬂfﬂﬁdﬂﬁu)
16. | prefer using graphic organizer when | have to write | +1 | +1 | +1 | +1 1 Valid
argumentative essay. (slesusasdaulfuds sudaniiazldumd
nainlunidien)
17. genre-based approach with graphic organizer helps | +1 | +1 | +1 | +1 1 Valid
me to improve my writing ability. (nsaauuuuessagiuuas
LALEINI A NT WAL N E N T D I8)
18. I get more feedback from classmates and the teacher | +1| 0 | +1 | +1| 0.75 Valid
than in a traditional classroom. @ulésusuuzihanniteuuaz
AINAEUNINNGINITFUULLILIAN)
19. I would like to study genre-based approach in other | +1 | +1 | +1 | +1 1 Valid
text types. @uaennBengmaiiengthin s R s Lasmgnin)
20. I would like to use graphic organizer in writing other | +1 | +1 | O | +1| 0.75 | Valid
text types and apply with other subjects. (guaennlfunuis
nefinlunudsuguunau - uasih sy neldiuim e

Average Score 0.80 | Vvalid
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Questions

Analysis of IOC

from experts

2

3

10C

Score

Result

1. Do you think genre-based approach help
you in improving your argumentative writing
ability? how?

v A a

NEUANINITNTADULLUDTINANHULYIY

o = Yy 9 1
‘WGJJ‘mﬂ’ﬂiJ’c‘mJTmGlumiLGUEJuImLEN’E]EJNUli

+1

+1

+1

0.75

Valid

2. Do you think graphic organizer strategy
help you in generating and organizing your

idea? how?

v A a

nieuAaIMs IurugiauAa Jaimaelu

Y v ~ an a ]
fﬂﬁﬁiNLLagi]ﬂﬁ%&‘].lfl‘]J’J‘ﬁﬂTﬁﬂﬂ’E)ﬂNuli

+1

+1

+1

0.75

Valid

3. What are the problems or difficulties from

this argumentative writing instruction?

PdynmseanuendunlumsGouinsgms

= Y Y A v oa Yo A 9
meuTaudaminEeulasuiiey 1514

+1

+1

+1

0.75

Valid

Average Score

0.75

Valid
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Appendix N

Samples of Students’ Argumentative Writing

Topic 3 fire your fofe bags worse for the evironment than
————~~plastic “bags'?

Now the world js etting hotter Therefore _There is a carpaign
fo reduce olobal warmimg bu”using fote bags instead of plastic bogs.

and reduce” the amount of Ouevflowing waste. T think fote bags would be
more useful thon disposable plastic bags_in many  ways.

To start vith o campign fo use things for maximum benefit. Firslly, fote bags
can _be rveused mamqr times 05 o result fote bags rveduces the problem of waste
ith

from _plastic bags with a_lifespan_and moke it dispoable by reuging fofe bags If it is
hot lacking , you don't have fo leave it ’

Secondly , our dressing is no longer borings. because tofe bogs has a

beautiful | modern design. cuitable for ail 0005 You Can choose fo weor as appropriote.
sush_as going fo school _will uge a light - collor bag. If ’rmvellmj will use

q
o colorful b09s

~ Dbut, using fote bags maltiple tfimes con make the bags dirfy. Ttis the

accamation of virug germs from the carvent covip-19 "situation.

However tofe bags may be dirly  we con wash it and use alcohol Spray_ 0S
needed. flthowgh fote bags have some disaduantaaes. But there ore solulions and

there are more benefits than dissduontaqes. 05 I mentioned aboout I think using
fote bags is definitely better than plastic bags,
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9.

Topic 1: Should fextbooks be rq;hce,d hj electronic fles? What is the best for students.

Nowadays, students wave to learing onling because Covid-1a. Mast teacher always send. electroic Rles to studedts which means they hae
Yextoooks and also have electronic Rles. T Strongly agree. that the pros of using destionic. fles for learning and searching outueight the
cons.

Fiest of all, using electronic fles are easy, quick ond. convenient for searching: R o result, electronic Riles have many details. It easier o find
informetion on internet in many ueosites that you con chesse which websites you uant to et information for your work or what do yow veed Yo fwow.
S you donot meed o waste ypur tine \;3 opening many pages in ywur fexbocks that you have or go %o the lbrary To fnd more information.

Secmd\\\], dectronic fles are tasy o fake wetes uhile tearches is teaching. For instonce, you con download electromic. Rles into your
devices then yu Can open files in applications that be dble to Take votes such as GoodNotes s Poges and Wetability etc. Moreover, you do wot need To
buy shﬁmu:) such as marker, gen and eraser efc. You justhove 3 gen and clecirical mechines, Tha's 3l you con Toke 3 qood wees and beavttul tes
i your electronic files.

n confrast, swe students face 3 vision provlem 3Ptec m&\vb formation by electronic Pes for o long time. Blue ligt fom digital

Screen can sting the Byes.

To sun up, even though veading information by electronic Blles have, 3 vision problem. Nowadays, we have innovation called Blue Ligh
B‘ockhna Glasses . Jow can weor 1t ahile using electronic files. That's all you com profect your gyes. This ision problem con sy occur vt veading
Tertoooks becaose you con not zo0m 1t 35 clectronic Rles hence you have o peered closely T the fexts. However, electronic fles have more. advantages

than disadvmhac&
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The Results of Students’ Pretest and Posttest

Appendix O
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Number Pre-test (15) Pre-test (3) Post-test (15) Post-test (3)
1 9 3 12 3
2 8 1 9 1
3 8 2 13 3
4 7 3 11 3
5 11 2 13 3
6 7 0 8 2
7 7 2 13 3
8 12 2 13 3
9 10 2 13 3
10 7 1 10 2
11 7 1 11 3
12 7 0 13 2
13 1 0 11 2
14 7 0 13 2
15 10 2 13 3
16 12 2 13 3
17 8 1 13 3
18 5 0 10 2
19 6 1 13 2

20 4 0 10 2
21 7 1 11 2
22 3 0 10 1
23 1 0 9 1
24 7 2 12 3
25 8 2 13 3
26 10 2 14 3
27 10 2 13 3
28 9 2 12 2
29 10 3 14 2
30 4 2 10 2
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The Results of Questionnaire on Students’ Perceptions

strongly Disagree | Agree | strongly
Statement disagree (1) (2) (3) agree (4)
1. I like to discuss more on the topics in
class when learning through this activity. 10 20
2. The instruction cycle helps me to
participate more with friends when 17 13
learning through this activity.
3. I engage more with the teacher when
learning through this activity. 14 16
4.1 get more feedback from classmates
and the teacher than in a traditional 15 15
classroom.
5. The approach is more engaging than
traditional instruction. 13 17
6. The instruction cycle helps me to write
: 4 26
systematically.
7. The instruction cycle helps me to write
12 18
more.
8. I am motivated to learn more through
the instruction. 13 17
9. It is easy to follow steps of writing in
. 11 19
this approach.
10. Graphic organizer helps me to break
the ideas into smaller steps. 12 18
11. Graphic organizer is easy to use in
. . 12 18
writing argumentative essay.
12. Graphic organizer is easy to
10 20

understand.
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strongly Disagree | Agree | strongly
Statement disagree (1) (2) (3) agree (4)
13. | write argumentative essay better
. : . 13 17
when using graphic organizer.
14. graphic organizer helps me to write
. 12 18
effective arguments.
15. | prefer using graphic organizer when
. : 14 16
I have to write argumentative essay.
16. I spend less time on the writing with
. 14 16
this approach.
17. 1 would like to use graphic organizer
in writing other text types. 14 16
18. This approach with graphic
organizers helps me to improve my 11 19
writing ability.
19. 1 would like to study this approach in
other text types. 13 17
20. I would like to apply graphic
18 12

organizers with other subjects.
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